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	Target 1 
Revise referencing.
	I have revisited the Havard referencing guide and used UWTSD referencing guidelines.
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	Target 2 
Ensure that when you write you use the sources you have read.
	I have referenced all sources and literature that I have used within this assignment.
	Part 2

	Target 3 
Address the targets given in previous assignments and work on the advice offered throughout text comments.
	
I have used the feedback from previous assignments to improve my work.
	Throughout



Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from your Professional Learning Passport –PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.
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	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	During PTE2, I focused on assessing pupils' progress and understanding of the lessons that I led. I provided success criteria for pupils to meet during my lessons and incorporated the school's preferred AFL strategies (Magic Thumbs and Fist of 5) during teaching to assess pupil understanding before starting activities. During the work activities, I would assess pupil understanding and provide any additional support or guidance to pupils completing the task as part of the teacher's 'group focus time' live marking. During my sessions I would reguialrly question pupils to assess their level of understanding before setting a new task/activity. When closing my lessons, I would once again use an AFL strategy for pupils to self-assess their understanding and progress during the lesson. After lessons, I marked pupils' workbooks using the school marking code; I also provided written feedback to each pupil, giving them 3 stars and a wish to encourage further progression in future lessons.

	What have you learned?
	This experience has helped me become more confident in incorporating AFL strategies into lessons and using different marking and assessment codes. I now understand the importance of using AFL throughout the lesson and not just the plenary; this helps build towards learner progression and helps identify the pupils who require extra support or guidance promptly. I am now able to identify areas of the pupil's work that have met or exceeded the success criteria expectations while also being able to provide constructive feedback that pupils can use to set targets for progress in future lessons. The impact on the children of using assessment for learning was significant. By implementing AFL strategies consistently throughout lessons, students were able to better understand their strengths and areas for improvement, leading to increased engagement, motivation, and overall progress in their learning. Additionally, the timely feedback provided allowed for targeted support and guidance to be given to those who needed it most, ultimately enhancing the learning experience for all students. Overall, the use of assessment for learning not only helped students track their progress but also fostered a growth mindset and a culture of continuous improvement in the classroom.

	What next?
	Throughout my teaching career, I will continue to plan and incorporate a range of AFL strategies to aid pupil progression. I will continue to explore and find new assessment methods to use to help identify ways to improve pupils understanding and learning. In addition to the strategies I currently use, I could consider implementing and trialling peer assessment and other self-assessment tools to further engage students in the learning process. These methods can provide valuable feedback from multiple perspectives and encourage students to reflect on their learning. By involving students in the assessment process, it can empower them to take control of their academic development and foster a deeper understanding of the material being taught.





	Professional Experience Template 2
	

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	During PTE3, I planned and taught a math’s area and perimeter carousel lesson using a variety of different teaching approaches and developing experience with new teaching techniques. The carousel was split into 3 different groups and taught over 3 days; each group had a different activity, which provided a different learning      experience. A teacher-guided activity focused on group problem-solving; the learners were given a 'construction sheet' with worded area perimeter questions and were challenged to build LEGO structures meeting the question criteria. The second activity was an inquiry-based area perimeter activity, guiding learners to explore and          investigate independently. The teaching assistant guided the students in completing the carousel task in the outdoor area. The focus of this activity was for learners to develop their understanding of area and perimeter in a real-world context. Overall, the carousel of activities       allowed learners to engage with the concept of area and perimeter in various ways, catering to different learning styles and preferences.

	What have you learned?
	I found that the hands-on approach of the carousel task helped learners grasp the concepts more effectively, as they were able to apply their knowledge in a practical setting. Additionally, the variety of activities kept learners engaged and motivated throughout the lesson in all three sessions. The interactive nature of the activities also    fostered collaboration and communication among learners, further enhancing their understanding of the concepts. Overall, the carousel format proved to be an  effective way to reinforce learning and make abstract mathematical concepts more concrete for learners. The positive feedback from pupils highlighted the success of this teaching method in promoting active learning and  critical thinking skills. Moving forward, incorporating more hands-on activities into future math’s lessons will be a  target to enhance the overall learning experience.

	What next?
	As a result of this experience, it is clear that incorporating interactive and collaborative activities can greatly benefit pupil engagement and comprehension in lessons. By  continuing to focus upon hands-on learning opportunities, I will be able to continue creating a more dynamic and effective learning environment for the learners in my class. My next steps in developing my teaching practice are to further explore different types of teaching activities, such as role-play and debates, that can be incorporated into lessons and to regularly assess the impact of these activities on learning outcomes. Additionally, seeking feedback from pupils on their experiences with hands-on learning and group work can help in refining and improving teaching strategies for better engagement and understanding.





	Professional Experience Template 
	

	Pedagogy Standard 3
	Real life authentic contexts

	What did you do and why?
	During PTE3, I prepared and planned an outdoor 2D and 3D shape     lesson that would take place in the school's environmental area. When planning the lesson plan, I chose to use the surrounding environment as my material, encouraging the pupils to explore and problem-solve outside of the classroom. I asked the children to look around and find the         environmental area for a variety of different 2D and 3D shapes and have a group discussion on what properties and sides make the object either 3D or 2D. This linked into my objective of planning a cross-curricular   lesson as it involved the children using their existing numeracy knowledge they learned about 2D and 3D shapes in class and then also having a discussion about our findings in the environmental area. The   intention of planning this lesson was to explore cross-curricular teaching using the outdoor environment and use this experience as a platform when looking to use cross-curricular teaching in my future lessons.

	What have you learned?
	I found that incorporating cross-curricular themes and outdoor learning into the lesson plan allowed me to access different areas across the   curriculum. I found the experience of cross-curricular teaching very     valuable and important to both me and my students. I say this because I believe that including cross-curricular themes in outdoor activities and lessons gives the session a good dynamic and provides the children with the opportunity to develop a greater understanding of multiple areas of the curriculum during a single lesson. I met the intended outcomes I made going into the lesson, and as a result, I have developed my        understanding of how to plan and execute cross-curricular and outdoor lessons.
The students learned how different subjects can be interconnected and how real-world applications can be integrated into their learning. This   approach also helped them see the relevance of what they were learning in various subjects to their everyday lives. The hands-on experience   provided during the outdoor lessons allowed the students to actively    engage with the material and deepen their understanding of the         concepts. This approach not only enhanced their academic knowledge but also fostered a sense of curiosity and creativity in their learning     process.

	What next?
	As a result of my experience, I am far more confident in using cross-curricular themes in my lessons and planning and would encourage myself to seek avenues to include cross-curricular lessons in my teaching when possible. I plan to use cross-curricular themes in my lessons, both in and out of the classroom, covering a variety of subjects to improve the    learning opportunities for both me and the students. By incorporating cross-curricular themes, I aim to provide a more holistic and engaging learning experience for my students. This will not only help them make connections between different subjects but also develop critical thinking skills that are essential for their academic and personal growth.






	[bookmark: _Hlk162116828]Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	During PTE3, I prepared and planned an outdoor 2D and 3D shape     lesson that would take place in the school's environmental area. When planning the lesson plan, I chose to use the surrounding environment as my material, encouraging the pupils to explore and problem-solve outside of the classroom. I asked the children to look around and find the         environmental area for a variety of different 2D and 3D shapes and have a group discussion on what properties and sides make the object either 3D or 2D. This linked into my objective of planning a cross-curricular   lesson as it involved the children using their existing numeracy knowledge they learned about 2D and 3D shapes in class and then also having a discussion about our findings in the environmental area. The   intention of planning this lesson was to explore cross-curricular teaching using the outdoor environment and use this experience as a platform when looking to use cross-curricular teaching in my future lessons.

	What have you learned?
	I found that incorporating cross-curricular themes and outdoor learning into the lesson plan allowed me to access different areas across the   curriculum. I found the experience of cross-curricular teaching very     valuable and important to both me and my students. I say this because I believe that including cross-curricular themes in outdoor activities and lessons gives the session a good dynamic and provides the children with the opportunity to develop a greater understanding of multiple areas of the curriculum during a single lesson. I met the intended outcomes I made going into the lesson, and as a result, I have developed my        understanding of how to plan and execute cross-curricular and outdoor lessons.
The students learned how different subjects can be interconnected and how real-world applications can be integrated into their learning. This   approach also helped them see the relevance of what they were learning in various subjects to their everyday lives. The hands-on experience   provided during the outdoor lessons allowed the students to actively    engage with the material and deepen their understanding of the         concepts. This approach not only enhanced their academic knowledge but also fostered a sense of curiosity and creativity in their learning     process.

	What next?
	As a result of my experience, I am far more confident in using cross-curricular themes in my lessons and planning and would encourage myself to seek avenues to include cross-curricular lessons in my teaching when possible. I plan to use cross-curricular themes in my lessons, both in and out of the classroom, covering a variety of subjects to improve the    learning opportunities for both me and the students. By incorporating cross-curricular themes, I aim to provide a more holistic and engaging learning experience for my students. This will not only help them make connections between different subjects but also develop critical thinking skills that are essential for their academic and personal growth.

















	







Part 2
Throughout this assignment, I will critically reflect on and analyse the progress in planning, preparing, and teaching lessons that incorporate the pedagogical principle of Assessment for Learning. An assessment for learning approach allows teachers to gain an understanding of the effectiveness of learning by providing regular and meaningful feedback and adapting teaching and materials to meet the needs of the learners (Welsh Government, 2020a). I have chosen Assessment for Learning as one of my pedagogical principles because I believe it greatly influences a learner's development. By focusing on Assessment for Learning, I aim to create a more learner-centred approach to teaching that allows for continuous progression and growth. This principle will guide my lesson planning and implementation to ensure that learners are actively engaged in their learning process. 
Donaldson (2015) states that to assess development across all the purposes of the curriculum, which encompass a broad range of skills, knowledge, and dispositions, teachers will need to utilise a diverse set of assessment techniques. Donaldson (2015) emphasises the importance of using a variety of assessment methods to accurately measure learner progression in all areas across the 2022 Curriculum for Wales. This comprehensive approach ensures that learners can demonstrate their full range of skills and knowledge, leading to a more holistic understanding of their development. 
During my lesson that was linked to Assessment for Learning, I planned and implemented a variety of assessment strategies and approaches to help gauge learner understanding and provide timely feedback for improvement. The 'magic thumbs’ self-assessment strategy was used to observe and evaluate how well the learners understood the particular subject. A 'Focus Group' live marking strategy was employed to assess the learner's understanding of their work and to deliver appropriate feedback during the session. Effective teacher questioning was also implemented into the lesson to assess learners' understanding and confidence levels before starting a new activity or task.

 Literature review
According to Black and Wiliam (1998), teachers need to be aware of their learners' progress to effectively develop and support their education. They suggest that teachers can acquire this information through methods such as observation, classroom discussions, and evaluating the work of the learners. Black and Wiliam (1998) propose that formative assessment is an essential component of effective teaching and learning, as it provides valuable feedback to both teachers and pupils on the learning process.
Black and Wiliam (1998) show through their investigation that marking is mostly ineffective and can result in pupils perceiving themselves as underperforming; they also discovered that a majority of pupils were not receiving sufficient informative feedback on their work. Their findings highlight the importance of assessing learner understanding and providing constructive feedback to all learners, especially those who may struggle academically. Butler’s (1988) research indicates that comment-only marking is more effective in improving pupils' learning than grades. Comment-only marking is also more effective than using both grades and comments, as learners often disregard comments and focus on the grades, which do not give actionable steps for improvement. Butler (1988) suggests that incorporating detailed comments in assessments can help learners understand their mistakes and how to correct them, ultimately leading to better academic performance. 
Laveault and Allal (2016) agree with Black and Wiliam (1998) in proposing that assessment for learning is a highly effective approach to supporting learner development. However, they argue that both teachers and learners have yet to fully utilise the advantages that assessment for learning can provide. Laveault and Allal (2016) suggest that by incorporating formative assessment practices, teachers can better understand learners' needs and provide more targeted feedback to enhance their learning. Teachers need to provide learners with specific, constructive, and compassionate feedback to create a supportive classroom culture (Berger, 2003). Berger (2003) supports Laveault and Allal (2016) perspective of assessment, emphasising the importance of creating a positive learning environment through effective feedback. Berger infers that by implementing assessment for learning strategies, teachers can empower learners to take ownership of their learning and progress towards their goals. Giving learners the power to take responsibility for their learning through the assessment process enhances their ability to act as active participants who take charge of their learning, collaborate in the learning of others, and contribute to the development of future learning (Welsh Government, 2020b).
Cowie and Bell (2001) also support Black and Wiliam’s (1998) viewpoint on assessment, however, they further specify that formative assessment should occur constantly during the process of learning. Cowie and Bell (2001) believe that assessment should take place concurrently with learning, as it allows pupils to develop their understanding in the moment. Teachers are expected to collect reliable and justifiable evidence from various sources during a lesson and then engage in collaborative discussions with learners to make the intention and impact of their teaching clear (Hattie, 2012). Hattie (2012) suggests that the process of receiving feedback in real-time allows learners to make immediate adjustments to their learning strategies, resulting in improved learning outcomes. This means that assessment should not be seen as a separate event but rather as an integral part of the learning process, where assessment can help create a more dynamic and responsive learning environment.
Stiggins (2017) states that facilitating meaningful and specific feedback through assessment enables learners to better understand their strengths and areas for improvement. Similarly to Laveault and Allal (2016), Stiggins's (2017) assessment approach seeks to empower students and establish a positive learning environment in which feedback is regarded as a means for personal development rather than criticism. He believes that by cultivating a learning culture that promotes constructive feedback, learners are motivated to take ownership for their learning and strive for continuous improvement. Honebein (1996) also emphasises the importance of creating a learner-centred environment where learners feel comfortable expressing their thoughts and ideas. By doing so, Honebein (1996) suggests that teachers can better understand and address individual learning needs leading to more effective instruction and feedback.


Effective teacher questioning 
During the session, teacher questioning was used to provide feedback. Teacher questioning is a simple strategy that allows teachers to assess the level of learner understanding throughout the session, which allows learners to be actively involved and capable of displaying their understanding of the material being presented. Effective teacher questioning is the ability to ask thought-provoking questions that challenge students to think critically and apply their knowledge in new ways (Wilen, 1987).
Bloom's (1969) taxonomy categorises learning and thinking into varying levels of complexity: remember, understand, apply, analyse, evaluate, and create. By incorporating a range of question types that align with Bloom's (1969) taxonomy, teachers can ensure that learners are challenged to think critically and deeply about the content. This questioning approach can allow teachers to assess learners' understanding and mastery of the material, allowing for more targeted instruction and support during lessons, which can lead to learners developing academically and becoming more reflective thinkers. Research has shown that using Bloom's taxonomy in questioning can improve learners' critical thinking skills and overall academic performance (Krathwohl, 2002). By engaging students in higher order thinking tasks, educators can foster a deeper understanding of the material and encourage students to apply their knowledge in new and innovative ways (Hattie and Timperley, 2007).
However, it is important for teachers to also consider the individual needs and abilities of their learners when using this approach, as not all learners may be ready for higher order thinking tasks. For example, a study by Smith et al. (2018) found that learners with additional learning needs may struggle with higher order thinking tasks and benefit more from scaffolded support. By scaffolding and providing support as needed, teachers can help all learners progress towards more advanced levels of cognitive thinking. Wood, Bruner, and Ross (1976) studies have shown that providing scaffolding and support can lead to significant improvements in students' cognitive development. Their study emphasises that teachers need to be mindful of the diverse needs of their learners and adjust their teaching strategies accordingly. 
Vygotsky (1978) argues that by asking questions that challenge learners thinking, teachers can scaffold their learning and encourage cognitive growth. Vygotsky's (1978) zone of proximal development (ZPD) theory emphasises the importance of challenging learners with questions that are just beyond their current level of understanding. Vygotsky suggests that incorporating effective questioning techniques can help learners enhance their critical thinking skills and encourage deeper engagement with the material. Piaget (1969) proposed that learners construct their knowledge through interactions with their environment, rather than solely through questioning from teachers. Piaget's theory of cognitive development suggests that learners actively engage with their surroundings to build their understanding of the world. 
Vygotsky (1978) also suggests that when a learner is within the zone of proximal development for a specific task, providing suitable support and questioning will provide the learner with enough guidance to accomplish the task. Tam (2000) proposes that knowledge will be exchanged between teachers and learners, with the teacher assuming the role of a facilitator or guide. Vygotsky (1978) advocated for the provision of scaffolding to learners to facilitate their progression towards higher levels of understanding. This can be correlated with the progression of Bloom's (1969) taxonomy, in which teachers effective questioning provides support for tasks that range from basic understanding to more complex analysis and creation. Scaffolding allows teachers to gradually release responsibility to learners as they become more proficient in their learning, ultimately leading to greater independence and mastery of the material (Bredekamp et al., 2001). 
Live marking and feedback 
One of the strategies I implemented in my teaching was live marking and giving feedback to learners. This approach entailed me delivering feedback to learners through both verbal and written means as they were engaged in independent activities within my lesson. Feedback should prioritise advancing learning by addressing the specific areas of knowledge or skills that learners are lacking (Education Endowment Foundation, 2021a). Live marking is an effective way to engage learners in their learning process and allows for immediate clarification of any misconceptions. This live feedback helps learners stay on track and make the necessary adjustments to improve their understanding. Unlike traditional marking, where teachers assess students’ work outside of class, live marking occurs there and then in the classroom, allowing for immediate feedback and clarification on any misconceptions or errors (Schartel, 2012). 
The Education Endowment Foundation (2021b) emphasises the significant advantages of utilising feedback with learners at lower ability levels. Their research suggests that giving feedback using metacognitive and self-regulatory approaches can have a greater impact on disadvantaged learners and those with lower academic performance compared to other learners. Learners require clear and practical feedback to effectively employ metacognitive strategies throughout their learning journey. Konold et al. (2004) suggests that by providing feedback that is specific, actionable, and timely can help learners develop their metacognitive skills and improve their academic performance. Incorporating opportunities for learners to reflect on and apply the feedback they receive can further enhance the effectiveness of metacognitive approaches in supporting learners at lower ability levels (Konold et al., 2004).
Live marking and feedback assessment strategies can be linked to constructivism learning theories, with a focus on the importance of social interaction and collaboration in learning. Constructivism is an educational philosophy that contends that people actively construct their knowledge and that their experiences shape how they perceive the world (Elliott et al., 2000). According to Dewey (1997), learning is an interactive process where individuals engage with one another, rather than a theoretical concept. Dewey (1997) proposes the idea that learning is a social activity and that individuals learn best through collaboration and interaction with others. Therefore, Dewey may suggest that incorporating live marking and feedback assessment strategies enhances the learning experience by promoting active engagement and participation among learners.
However, Fox (2001) asserts that every learner possesses a unique perspective, shaped by their preexisting knowledge and values. Fox (2001) undergoes that learners may have varying learning outcomes from the same lesson, irrespective of the feedback and support they receive, because of their subjective interpretations. This means that teachers should be mindful of individual differences and tailor their teaching methods to accommodate specific feedback and support needs based on each learner's unique perspective. The teacher must ensure that they understand the learners” preexisting conceptions to guide the activity to address them and then build on them (Oliver, 2000). Phillips (1995) says that incorporating formative assessment techniques can help teachers gain insights into learners' preexisting conceptions and adjust their teaching accordingly. He suggests that by using formative assessment, teachers can identify misconceptions early on and provide targeted feedback to support learners' development. 
Estyn good practice 
According to Estyn (2022), schools with established procedures for staff to regularly evaluate the influence of their teaching on learners can effectively apply the collected information from several lessons to plan for future sessions. This continuous cycle of assessment and reflection ensures that teaching strategies are constantly refined to meet the needs of all learners. Estyn (2022) states that this process of self-evaluation ultimately leads to improved outcomes for learners, as teachers can adapt their methods based on feedback and data analysis. By prioritising assessment and reflection, teachers and schools can create a more dynamic and responsive learning environment that encourages achievement for all learners. 
Estyn (2022) also explains that all primary school teachers should have a clear understanding of the intended learning for sessions and use regular questioning to assess pupils’ understanding to adjust the direction of the lesson if required. Estyn's article suggests that by having clear learning outcomes and regularly assessing learner understanding during sessions, teachers can ensure that their instruction is effective and aligned with the needs of their learners. Estyn (2022) highlights that Schools often collaborate with teachers to develop assessment policies and practices, using their practical experience. These schools analyse the context of their catchment and identify valuable educational research. The policy in these schools typically supports staff by showcasing a variety of effective approaches rather than imposing a single strategy on teachers. Some schools effectively use feedback from learners as a valuable component of their self-assessment procedures to evaluate the influence of assessment policies and practices on student learning. 
Estyn’s (2018) report discusses a school located near Newport in South Wales, which has 459 registered pupils, achieved highly successful results following the inspection after demonstrating effective implementation of assessment for learning strategies. Estyn (2018) states that the implementation of Assessment for Learning methods has had a significant influence on learners' outcomes and achievement. Estyn adds that learners exhibit an elevated level of responsibility for their learning and are capable of making progress with increased independence. They have an enhanced understanding of the attributes of successful learning and the required steps for reaching higher levels of achievement. The implementation of Assessment for Learning techniques has effectively supported the development of self-assurance among learners within the school, leading to a more positive and proactive attitude towards their education.
Conclusion
Through my personal experience in schools and in-depth studies on Assessment for Learning, I have come to realise the importance of implementing a variety of assessment techniques to assess learners' development across all aspects of the curriculum. The teacher consistently enhances knowledge, skills, and understanding and can demonstrate how reflection and willingness to face challenges and receive support inform professional growth to progressively develop pedagogy (Welsh Government, 2019).  I have discovered how teachers can also gain useful information by evaluating learners' progress and using the information gathered to improve and adapt their future practice. However, this approach can only be beneficial when reflective teachers use assessment to gather data that informs how they can improve planning and delivering future lessons. Teachers should refrain from gathering evidence of learner achievement unless they have a clear purpose for it; the focus should be on collecting data that is driven by specific decisions (William and Leahy, 2015). By focusing on data collected in previous sessions using assessment, teachers can ensure that they are meeting the needs of all learners while also developing their teaching practice. This continuous cycle of assessment, reflection, and improvement can lead to more effective teaching and better outcomes for both learners and teachers. 
While I have developed my understanding and knowledge of assessment for learning, I aim to continue my professional development by exploring other assessment strategies and tools that can further enhance my teaching practice. A way in which I can do this is by attending workshops or professional development sessions specifically focused on different assessment methods. I will also collaborate with teaching peers to share best practices and resources, which can help me expand and further enhance my range of assessment strategies. The teacher, in their formal leadership position, establishes a climate of mutual support, promoting successful cooperation both within and outside the school to share effective pedagogy (Welsh Government, 2019). By continuing to reflect and develop my teaching practice in this way, I can ensure that I am providing the most effective and engaging assessment strategies for my lessons. This ongoing growth and exploration will allow me to adapt to the ever-changing needs of my learners and create a dynamic learning environment that promotes learner success. 
By incorporating feedback from both learners and colleagues, as well as reflecting on the outcomes of my sessions, I can continuously improve my teaching methods. This reflective approach aligns with the expectations set out in the new Professional Standards for Teaching and Leadership in Wales, ensuring that I am meeting the required criteria for effective teaching practice. The teacher, in their formal leadership role, strategically works to establish coherence, clarity, and a shared dedication to achieving the vision for pedagogy, learners, colleagues, and the broader community (Welsh Government, 2019). This process of self-reflection and continuous improvement will not only benefit learners but also contribute to my professional development as a teacher. By consistently evaluating my teaching practices against these standards, I can identify areas for growth and make necessary adjustments to enhance learning outcomes. 
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