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Good teaching and learning means employing
assessment for learning principles
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The first piece of evidence shows a plenary session that happened with a Year 7
class. During this lesson, they were learning about autobiographies, and would soon
write their own autobiography. This lesson, they were studying The Diary of Anne
Frank. This lesson was very successful as all of the pupils were engaged and were
excited in sharing what they already knew about Anne Frank and World War I1. It
was important to establish what they had learnt during this lesson as it would then
establish how effective the teaching and learning was. This form of finding out what
they have learnt and what they would like to learn in future is very effective, as the
pupils will become more involved in their learning and will begin to take some
responsibility for their own learning, which is included in the Donaldson Report
(Evans, 2015). In my opinion, this is quite a good reflection on their learning as they
would remain anonymous, and therefore, will not suffer any negative consequences
for not understanding something. As David Spendlove says, “learners are more likely
to be motivated by valuing what they are learning (intrinsic) rather than by achieving
a certain level of attainment (extrinsic)” (Spendlove, 2015, p.86). This shows that not
only is the form of understanding what they have learnt effective, but the lesson itself
was as well, as they are gaining useful information; this relates to the Cross-
Curricular aspect of Donaldson’s Report as they are learning a significant historical
event and religion (Evans, 2015).
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What are the two most importah
features of a book?

The second piece of evidence is an ‘Exit Ticket’ form of a plenary. This gives the
pupils a specific question to answer about the lesson, to check their understanding.
This allows the teacher to check for understanding about something specific that
they should have learnt during the lesson. This is a very effective form of AFL as
they were all asked the same question. This Year 8 class is mixed ability, which was
good as it improved their motivation (Reid et al, 1981, p.76). As Reid et al wrote, “it
avoids the pupils feeling that they are less important or socially less of value” (Reid
et al, 1981, p.79). | was pleased with the results of these EXxit Tickets as it allows the
pupils to reflect on their learning a lot more, which they may not usually have the
chance to do. It also allowed me to ask different pupils to rwad out what they wrote.
Questioning in the classroom is a significant part of Assessment for Learning,
although the questions are only as good as the answers that they bring (Wragg and
Brown, 1993, p.27). As Sutton wrote, “education is about the meanings each pupil
takes away with him” (Sutton, 1981, p.48). This is very significant as it can help their
motivation for future lessons and their general motivation. It is also important, as a
teacher, to see that the teaching and learning is effective.
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Who do you think is the stronges‘N
female in TKAM and why?

Similarly to the previous plenary question, this evidence for Assessment for Learning
is also an ‘Exit Ticket’. There is another specific recall question here to assess the
pupils’ learning, however, here the exit ticket is asking the pupils for a reason for
their answer. This is very effective as it will encourage the pupils to think
independently for their answers, which relates to Donaldson’s Four Purposes of
healthy, confident individuals, ethical informed citizens and healthy confident
individuals (Dauncey, 2015). Questioning is an important part of these Four
Purposes and Assessment for Learning; as Perrott says, “it may be the most
important activity in which teachers engage” (Perrott, 1982, p.4). Not only are pupils
able to learn and reflect from this Assessment for Learning plenary, but teachers
would be able to get involved by asking the pupils questions about their answers and
then engaging in a class discussion. This will help develop the relationships between
teachers and pupils. However, a problem with the Exit Ticket plenaries is that pupils
can pretend to know the answer (Spendlove, 2015, p.58) or they could get the
answer from their friends, or copy their answer. Therefore, the teacher must be very
observant and ask for silence while the pupils write their answer. This will help
ensure that the answers being given are as true and effective as possible
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Good teaching and learning regularly reinforces Cross-
Curriculum Responsibilities, including literacy, numeracy
and digital competence, and provides opportunities to
practice them

Wednesday, December 11, 2019 3:42 PM
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5 Dec LOST

Lost!

3x blankets 4 weight units each
1x flare gun 3 weight units

1x box of waterproof matches 1 weightunit

1x 6ft square tarpaulin 3 weight units

5x Sltr water containers (full) 5 weight units each
3x matches 4 weight units each
1x 12ft rope 4 weight units

100x painkilling tablets 1 weightunit

1x gas camp stove (full) 2 weightunits

1x book of ‘Edible Plants of the Amazon’ 2 weightunits

1 revolver (fullloaded) 4 weight units

1 magnifying glass 2 weightunits

8x dried mealpacks 2 weight units each
1 piece of hand luggage containing £10,000 5 weight units

4x short range walkie talkies 2 weight units each

You can take with you (and your four team members) 26 weight units. This will be all that youas a
group will have to survive until you are found.

This piece of evidence incorporated numeracy. It is an introduction task to Year 8’s new topic:
‘Footprints.” This topic teaches the pupils all about survival which would soon lead to an oral
assessment. For this task, the pupils had to imagine that their plane had crashed and that they
had to decide on what tools and equipment that they should take. They could only take a certain
amount of things with them, so they had to calculate the weight of each tool, to make it up to
the 26 weights of unit. This was very successful as the pupils were very engaged in what they
were doing, and were excited to ask questions and work as a team; debating on what would be
the most useful tools to take, and how much to take. When it came to the end of the task, they
were all enthusiastic about sharing their responses to the task. Numeracy was a key part of this
task as they had to add and subtract the weight of the tools to take with them, and totalling the
weight of the tools. If they changed their mind about anything, they would also have to alter the
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total. Numeracy engaged the pupils in this task more as it was slightly different and new from
their other English lessons, which made it more intriguing
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Student-teacher Sharlene Class: | 8GY
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Lesson Focus: To understand the context of the novel.

Meaningful linksto | Language, Literacy and Communication— to learn more
Curriculum about a literature text and the characters involved.
Humanities — the historical context of the novel.

Cross Curricular
Responsibilities

novel.

dates within the novel.

board.

Meaningful links to: | Literacy —to develop more of an understanding of the
Numeracy — to develop an understanding of certain

Digital Competency — there will be a PowerPoint on the

Personal Targets (Linked to QTS and identifed in weekly review)
- Behaviour management.
- Timing.
- Use of voice.

Learning Objectives (focus on Learning- use accessible vocabulary):

The pupils will learn to:
To show an increased understanding of the context of the novel.

Objective and related to the process and/or product | Evidence

Success Criteria (clearly linked to each Learning | Assessment of Pupils’ Learning

of learning) (What have the learnersto say/write /do/produce —
to d ate learning)

Pupil’s will be able to show Pupil’s will be asked discussion

understanding by being able to questions and will have a descriptive

answer the questions asked of them. | writing task to show understanding
of Shmuel, and of how Jewish people
would have felt at that time.
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Pupil’s will have plenary questions to
answer.
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Time Activities/Methodology/Key Concepts Pupil Tasks Resources
(Teacher's Role —including key teaching points and (Pupils’ role -including engagement in formative (Including Health and Safety
key questions differentiation strategies,, ) assessmentand homework) requirement)
- Pupil’s will be asked to write down | Pupil’s will be able to workin pairsto PowerPoint.
. five things that they already know | discuss and write down things that they Pupil’'s text books.
OP::;:g about World War II. already know about World War I1. After 5
[:.,th links - They will be able to discuss thisin | minutes, there will be a class discussion
to prior pairs. on what we already know, to establish
learning) - There will be a class feedback. their understanding.
Teacher and pupil led. 5 minutes.
- The teacher will explain some The teacher will go through the PowerPoint.
context a bit more, using the PowerPoint, asking a different student to | Pupil’s text books.
Teaching PowerPoint. read out a paragraph each, to help
& Core . 0. . .
Learning - Adifferent pupil will be asked to establish more understanding and
read out a paragraph each oneach | classroom engagement. The teacher will
slide. explain some points about the pictures
- Pupil’s will then have a descriptive | and answer any questions that the pupil’s
writing task. may have.
- Pupil’s will feedback their answers. | The teacher will then display a
Teacher and pupil led. 20 minutes. descriptive writing task on the board,
asking students to describe Shmuel as a
colour, a feeling, a place and an object.
This will help their empathy and
understanding towards Shmuel and the
people who were discriminated against
at that time. The teacher will give
examples of some answersthat they
could have. There will then be a class
feedback.
- Based on what they have learnt, Pupil’s will be aksed to discuss the two PowerPoint.
pupil’s will be asked why they think | questions on the board, and then write Pupil’s text books.
Plenary down their answers. There will be a class

that Bruno called Auswitchz “Out-
With”.

- There will be a bonus question,
asking pupil’s why they think that it
is beneficial for the story to be told
through a child’s eyes.

- There will then be a class
discussion.

Pupil led. 15 minutes.

- Pupil’s will be asked to complete
some plenary questions, and then
feedback their answers.

Pupil led. 10 minutes.

discussion about it. This will help their
understanding of the context of the novel
and the effect that the innocent child has
on it.

Pupil’s will then complete plenary
questions on the board, e.g. “Today |
have learnt that...”. This will help the
teacher understand how successful the
lesson was. Pupil’s will feedback their
answers.
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Lesson Plan— Phase 1
Evaluation of the Learning Experience
(include references to QTS)

Evaluation of Pupil Learning

Evidence of Learning
{including attitude to
learning over time))

1will focus on the class as a whole as this is quite a difficult subject and they are a
mixed ability class so it may be hard for some pupils to understand

1will evaluate their learning by asking them questions to check for understanding
and to allow them to participate in a class discussion on what they already know
about World War Il and why they think that John Boyne did certain things in the
novel and what the effect of that was. They will also be asked to complete a
descriptive writing task, displaying knowledge and understanding of the character
Shmuel, relating to the history discussed as a class. This will show understanding
and encourage them to use ambitious vocabulary.

1will be looking for class engagement, confidence and participation. This will allow
me to checkfor understanding, to build a relationship with the pupils and to see
what they have learnt. Thus, | will also be able to self evaluate my pedagogy.

The evidence | will gather will be hard to gain and see as it is & hard subject in a
mixed ability class, so | may have to go through the instructions again with some
pupils. However, they will effective ly show me if | anyone does not understand, etc.

Next Steps for
Progress

My next step for progress is classroom management, timing and my use of voice.
These are significant as it will help the learnersunderstand the topic effectively and
efficiently. By improving on these, | am also going to provide the best opportunity
for learning as possible, as the class would be under control and everything would
be clear for them.

At the moment, classroom management and timing is a priority for me. This is
because they sometimes effect each other; if the classroom is not listening then the
timing would be effected. By improving on these, the learning and teaching will be
a lot better.

Reflective Analysis of Teaching and Strategies For Development —including
justification/rationale for pedagogical choices

Evidence of my
Effective Practice

Iseem to be improving on my targets a lot. The classroom management and timing
were much better in this lesson, and all of the tasks were able to be completed. The
pupils found the topic and lesson interesting and were excited to be able to say what
they knew about the war. They were also excited to participate in the classroom
feedback about the descriptibe writing task, key questions about the book and the
plenary questions. it was very heartwarming to see their enthusiasm and
engagement.

Their engagement and participation and some aspectsthat show that 1am improving
on my targets, pedagogical principlesand QTS standards. If 1did not have my timing
corrector class under control, they would possibly be off topic or misunderstanding
what to do.

I can justify the decisionsthat | have made in this lesson as it proves that | am
improving as a teacher, that my teaching is becoming more effective and that 1am
choosing appropriate timings on the work

Areas for my
Development

There are still improvements to be made, however. For example, | needto consider
explaining the instructions a bit more as some pupils did not understand the
question, “Why do you think John Boyne refersto Auswitchz as “Out-With"?" as | did
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Personal Targets not make it clearthat |wanted them to think about what “Out-With” could imply,
for Progress relating to the context that was given at the start of the lesson. | also should have
explained some terms that were on the whiteboard and possibly went through some
of the photos on the board, to help their understanding and empathy towards the
novel and the characters.

This is an indicator that differentiation is something that | still need to work on. The
higher ability students may have understood what was expected, but the lower
ability pupils were not sure. Therefore, | should ensure that my instructions are given
clearly and that, when needed, | have sentence starters orvocabulary choices on the
whiteboard to challenge the students that bit more.

This is definite ly a priority right now as it will provide a good opportunity for all the
pupils to have an eppropriate challenge to their needs. There are many ways that |
can improve this, so | must ensure that | research and ask the teachers and student-
teachers for advice as well.

This lesson incorporated humanities and numeracy. It is a lesson plan for a Year 8 class, focusing
on the historical context of The Boy in the Striped Pyjamas. The aim of this lesson was to help the
pupils empathise with the characters Bruno and Shmuel; to help them empathise with them
more and to understand the significance, seriousness and fear within the novel, the pupils had to
learn more about the historical context. This historical context lesson involved learning about
religion, Hitler and World War II. The task, to describe Shmuel as a colour, feeling, and location —
and the extension task of why they think John Boyne had Bruno pronounce ‘Auschwitz’ as ‘Out-
With’ — helps them think about this newly developed knowledge and apply it to the novel more.
It also helps the teacher see how well they understood it, especially in relation to the novel. This
lesson was successful as it allowed the pupils to incorporate history, religion and numeracy (with
the dates). The pupils were also excited to tell me what they already knew at the beginning of
the lesson, volunteered to read out the slides and were happy to volunteer to answer questions.
This, evidently, helped them understand the characters and novel more; it also helped them
prepare for the next lesson where they were able to write their own ending to the novel.
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Student-teacher Sharlene

Class:
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AoLE or Subject English

Date: |26/11/2019

Lesson Focus:

To prepare to answer an essay question.

Meaningful links to
Curriculum

time.

Language, Literacy and Communication — to answer an
essay question, to analyse some extracts.
Humanities —to think about the American Society at that

Meaningful links to:
Cross Curricular
Responsibilities

Literacy —to analyse and think about a novel and gender.
Digital Competency — there are timers on the PowerPoint
and a YouTube video.

Personal Targets (Linked to QTS and identifed in weekly review)

- Timing.

- Behaviour management. To be able to manage a classroom.

- Develop use of voice.

Learning Objectives (focus on Learning- use accessible vocabulary):

The pupils will learn to:

To learn how strong women reflect some aspects of American society

Success Criteria (clearly linked to each Learning
Objective and related to the process and/or product
of learning)

Assessment of Pupils’ Learning

Evidence

(What have the learnersto say/write/do/produce —
to demonstrate learning)

Pupils will show an understanding of
gender at that time.

Pupils will be able to show an
understanding of society at that
time.

The plenary cardsand the pupils
response to a question will show
understanding.
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Time Activities/Methodology/Key Concepts Pupil Tasks Resources
(Teacher's Role—including key teaching points and key (Pupils’ role -including engagement in formative | (Including Health and Safety
questions differentiation strategies,, ) assessmentand homework) requirement)
- Pupils will write down the women they Pupils will discuss in pairs and write PowerPoint.
. remember from the novel. down the women that they Pupils text books.
OP::;:g - Feedback. remember from the novel. They will
[“?.,th inks | Pupil led. 5 minutes. then feedback to the class.
to prior | - Pupils will read out the points on the Some pupils will then be chosen to
learning) PowerPointon two of the strong females in read out the bullet points on Scout
the novel. and Calpurnia.
Pupil led. 5 minutes.
- Pupils will watch a YouTube video. Pupils will watch a YouTube video that | PowerPoint.
https://www.youtube.com/watch?v=3xM8hvEE2dI | goes over some points on gender and | YouTube video.
T;a;:ir:g Pupil led. 12 minutes. the American society at that time. It | Extract resources.
Learning | ~ Pupils will read the extracts and then analyse also touches on race and justice. Pupil text books.
them. Pupils will then read through the
Pupil led. 15 minutes. extracts and analyse them. There will
- Pupils will answer a question on the board to then be a five minute feedback.
help show understanding. Pupils will then demonstrate some
Pupil lead. 10 minuts understanding by answering how
gender is represented in the novel.
- Pupils will answer the exit ticket. Pupils will be given an ‘exit ticket’ to Exit ticket resource.
ol Pupil led. 5 minutes. answer, to get them thinking more PowerPoint.
enary

about strong females.
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Lesson Plan— Phase 1
Evaluation of the Learning Experience
(include references to QTS)

Evaluation of Pupil Learning

Evidence of Learning
{including attitude to
learning over time))

1will focus on the pupils that are nearthe back of the class room. This is because
the teacher has told me that they sometimes need extrapraise and support, so |
have decided to focus on them. It is also sometimes easy to focus on the pupils at
the front of the class as you can see them better. | will also be checkingthe rest of
the pupils’ learing as well.

1will evaluate their learning by observing their work and reading their work over
their shoulder. This will help me to see how well they understand the questions
given and the novel, To Kill o Mockingbird. It is very important that they do
understand, because their exam is in January. | will also be asking the class for
answers, however, it is best to use Class Charts with this class. But, while
monitoring the room, | will be asking them questions. For example, | will be asking
them what points they have so far and why they think certain things.

1will be looking for team work, as they can helpeach other understand things and
develop their thinking, understanding and points made, by discussing it with their
peers. lwill also be looking for written work; the more work written and analysis on
the extract sheet, the more it will show understanding and enagement. This class is
very good with analysing things and class work, so less written work will be aclear
indicator of lack of understanding, or distraction by talking off topic.

The evidence I would have gathered, by observation and class discussion will be an
indicator of how effective my teaching practise is and how effective the learning is.
it will be reliable as they are a top set class, and do work very hard in their lessons.

Next Steps for
Progress

There are still some aspectsthat | will need to improve on. For this class, it would
be to consider modelling examples of essays more and making my instructions
clearer. This will help with their learning, understanding of the novel and it will also
improve my pedagogical practise. By doing this, it will provide more opportunities
for the learnersand myself.

Reflective Analysis of Teaching and Strategies For Development —including
justification/rationale for pedagogical choices

Evidence of my
Effective Practice

The starter provedto be quite effective. They were to discuss what women they
remember from the novel, to promote their thinking and to help them recall
information. There are many women in the novel, so it can be quite hard to
remember. They then read some points off of the board, which also helped
engagement and some understanding.

The class were very engaged throughout the lesson, discussing strong women, and
how they are strong. This then made the plenary slightly more exciting for them as
they were able to discuss who they thought was the strongest woman and why.
There were mixed opinions which was very good.

Areas for my
Development

Personal Targets
for Progress

1will needto rememberto plan in case anything goes wrong; the whiteboard was not
working verywell, and so the pupils were unable to watch the YouTube video. This
turned out to be okay as the had more time to work on their analysis of the extracts
and time to answer a question on how women are represented. While this worked
out forus, I need to remember that it won't always work out, and so | must plan just
in case things go wrong.

4
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I must also make sentence starters or model an essay for them for future, so that it
will helpthem in writing an essay, to help them see how to start it, include quotes
and how to analyse it appropriate ly.

I can improve on this by writing them myself and looking online for some learning
resources. | can also use any resourcesthat have been given to me previoushy by
some lecturersand teachers.

It is important for me to do this because it will not only improve my teaching, but it
will improve their learning and their confidence for theirexam.

This piece of evidence incorporates Digital Competency as part of the Cross-Curricular
Responsibility. This video gave information about the context, gender and racial issues in the
novel To Kill a Mockingbird. It was very useful for the pupils to see as it was a slightly different
way to give the pupils the information that they needed to help them prepare for their exam.
However, because of technical issues, the pupils were unable to watch this video and had to
watch it for homework instead. While all of the pupils did this (as the link to the video was put
on Class Charts for them to access), it allowed me to see that | should prepare for this type of
fault and interruption for future lessons.
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Sharlene
English
To study Anne Frank’s Diary
Language, Literacy and Communication— to look at a
historical text, learning the importance of diary entries.
Pupil’s will also be working in pairs/groupsand
communicating their ideas.
Humanities —to study a historical text, person and event.
Literacy —to write down their answers and to study an
important piece of literature.
Digital Competency — pupil’s will be watching a YouTube
video and there will be a PowerPoint on the board.
Personal Targets (Linked to QTS and identifed in weekly review)

- Toimprove questioning.

- Toimprove classroom management.

- Toimprove timing.

Date:

Meaningful links to
Curriculum

Meaningful links to:
Cross Curricular
Responsibilities

Learning Objectives (focus on Learning- use accessible vocabulary):
The pupils will learn to:

- To explore the diary of Anne Frank.

- To study Anne Frank’s life.

Success Criteria (clearly linked to each Learning
Objective and related to the process and/or product
of learning)

Assessment of Pupils’ Learning

Evidence

(What have the learnersto say/write/do/produce —
to demonstrate learning)

- Pupil’s will have more
knowledge about Anne Frank.

Pupil’s will be able to answer the
question successfully.
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- Pupil’s will have more of an Pupil’s will be able to write down two
understanding of things that they have learnton a
autobiographies. post-it note.
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Time Activities/Methodology/Key Concepts Pupil Tasks Resources
(Teacher's Role—including key teaching points and key (Pupils’ role -including engagement in formative | (Including Health and Safety
questions differentiation strategies,, ) assessmentand homework) requirement)
- Pupil’s will write down five things that they | Pupil’s will work in pairs or groups, YouTube video.

. already know about Anne Frank and/or and write down five things that they PowerPoint.
OP::;:g World War II. already know about Anne Frankand | Pupils text books.
[“?.,th inks | Pupil led. 5 minutes. World War Il. There will then be some

to prior - Pupil’s will then watch a YouTube videoon | feedback on it.
learning) Anne Frank and answer questions aboutit. | Pupil’s will then watch a YouTube
https://www.youtube.com/watch?v=yLSvdEUA2wI | video and answer the questions on
Pupil led. 10 minutes. the boardin pairs or groups. There
will then be another classroom
feedback on it.
- Pupil’s will be given a handout with extracts | Pupil’s will read out Anne Frank’s PowerPoint.

) from Anne Frank’sdiary. diary as a class. The teacher will pick | Anne Frank diary
T;a;:'r:g - They will read it out as a class. one pupil at a time. resources.
Learning - Pupil’s will then highlight things that they When the reading has finished, pupil’s | Pupil’s text books.

find interesting and answer the questions will highlight things that they find
on the board. interesting in the extracts. They will
- There will be a classroom feedback. also answer the two questions on the
Pupil and teacher led. 10 minutes. board.
- Pupil’s will then write a response to the There will be a classroom feedback.
question on the board. Pupil’s will then be asked to write a
- The teacher will ask some pupil’s to read response to the question on the
out their responses. board. Then, the teacher will ask
Teacher and pupil led. 15 minutes. some pupil’s to read out their
responses. The teacher will give
comments.
- The pupil’s will be given a post-it note each | The pupil’s will each have a post-it PowerPoint.
o to write: two things that they have learnt, note, and will be asked to write two Post-it notes.
enary

and one thing that they would like to know
more about.

- The teacher will go through some of the
post-it notes, and, if possible, answer some
of the questions.

Teacher and pupil led. 10 minutes.

things that they have learnt and one
thing that they would like to know
more about. They will stick these on
the board. The teacher will then go
through and read the notes out,
answering the questions, if possible.
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Lesson Plan— Phase 1
Evaluation of the Learning Experience
(include references to QTS)

Evaluation of Pupil Learning

Evidence of Learning
{including attitude to
learning over time))

1will focus on the whole class as it is still @ new topic to them, and there are some
difficult words included that they may not understand

1will evaluate their learning by observing the whole class, speaking with students
and using the plenary as a way to show understanding. | will also ask them
throughout the lesson how well they understand the tasks, etc.

1will be looking for team work and engagement. This will be quite a difficult lesson
for some pupils as it is a mixed ability class, and therefore their team work can help
them understand by communicating ideas and questions with each other, and their
engage ment will show understanding. Effective communication, with peersand
myse if, will also help them. Their confidence will also show how well they
understand the tasks.

The evidence I would have gathered, mainly by observation, conversation and the
post-it notes in the plenary would be reliable as it was communicate their
understanding visually and verbally. However, the post-it notes may not be
extremely reliable due to pupils knowing that it would be annonymous.

Next Steps for
Progress

My next steps for progresswould be to consider timing and differentiation. The
higher ability students found some tasks quite easy, but some of the lower ability
students struggled. Therefore | should monitor the room more and try to talk to
more pupils.

Timing and questicning will provide the best opportunity for these improvements.
This is because, if the pupils have efficienttime, then they will produce better work.
And, if they are questioned, it will improve their understanding as they would think
about their answers more. Differentiation would be the most important
improvement though, because it would provide a suitable challenge for all pupils.
Depending on how much research | do, this could be improved within a week or
two.

Reflective Analysis of Teaching and Strategies For Development —including
justification/rationale for pedagogical choices

Evidence of my
Effective Practice

The starter provedto be very effective. The pupils were quite excited to talk about
what they know about World War I, and what they learnt about it in their primary
school. They were also excited about watching a short video on Anne Frank.

The strategies that proved to be effective was my presence as | monitored the room
well, eventhough it could have been better.

I have made progressin some of my targets such as behaviour management. The
class were verywell behaved.

I can justify some of the decisions that | have made in the lesson. The pupils’ learning
was very effective; they were engaged, knew a lot and listened to the video well.
They also did their best in the tasks. The plenary also gave me an insight to what they
have learnt, as well as what they want to know, which we will cover in tomorrow’s
lesson

Areas for my
Development

The lesson could have been even better if | had included differentiation. While the
pupils were on task and engaged, the lower ability pupils found some aspects quite
hard. This was not veryfair on them, and so | will need to ensure that | keep thisin
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Personal Targets
for Progress

mind in future lessons. The timing and questioning techniques also needto be
improved, which will, in turn, improve the pupils learning.

Out of these aspects, the differentiation is definite by a priority. This is because it will
allow all of the pupilsto have achallenge and the lesson will be more fair.

My personal targets focus on teaching and learning as they provide more
opportunities and will ensure that my teaching will prove to be more effective as
well.

They also reflectthe outcomes of the evaluation and reflective learning, as the
differentiation, timing and questioning are elements of the lesson that made it not
be as successful as it could have been.

1will address these by doing some reading, research and taking advice from other
teachers and PGCE students.

I am showing progressover time, but there are still some improvements to be made.

The final piece of evidence shows an incorporation of Digital Competency, Humanities and
numeracy. The pupils were able to watch a short YouTube video that gave a brief introduction to
Anne Frank. It gave a lot of information about her and had animations to help pupils maintain
engagement. This video was very useful for them to watch as it allowed them to quickly learn
about Anne Frank without being too overwhelmed with so much information; this kept it brief
and easy to understand. All of the pupils enjoyed watching the video and were excited as it was
something different. They were also all enthusiastic about answering the questions about the
video which shows that the learning was effective.
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This piece of evidence is from a Year 7 lesson, where they were introduced to The Witches by
Roald Dahl. This task allowed them to create their own witch, after the class discussion on
witches. Specifically, they had to create a ‘Wanted Poster’ for their witch; they had to draw their
witch, give her a name, and write facts about her. The pupils really enjoyed this as it
incorporated expressive arts into their lesson. They were also excited to read their work out loud
to the class in the ‘Author Hot Seat’ task, after this one. This lesson was successful as all of the
pupils were engaged and wanted to participate in the Author Hot Seat, showing the class their
drawing of their witch and sharing facts about it. However, it could have been more successful as

| could have made it more challenging by asking the pupils to describe their witches using similes
or metaphors
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Good teaching and learning sets
tasks and selects resources that
build on previous knowledge
and experience and engage

The first example of building on previous knowledge and engaging interest is a
spider diagram group task on Of Mice and Men with year 9. The task was to have
a spider diagram each, on a theme within the novel, and to spend five minutes
per theme then they would pass the spider diagram on to the next table, and
repeat until they had the diagram that they started with. This enabled them to
build on previous knowledge by recalling information and quotes from the novel.
The pupils were very engaged in the activity as they were able to work in groups
that they chose themselves. Through this activity, the pupils were also able to
work cooperatively which is a vital part of life; as Jacobs et al wrote, “cooperation
offers not just a way of learning but a way of life” and that it “makes learning
activities more enjoyable” (Jacobs et al, 2002, p.3, p.5). However, the pupils got
too excited with this activity and began talking off topic at times which,
consequently, made the noise level rise. However, Jacobs says it “adds a social
dimension to learning (...) students enjoy a social element as part of their
learning, not as a disruption to learning” (Jacobs et al, 2002, p.118). Therefore, in
order to make cooperative learning effective, and to effectively build on previous
knowledge and engage interest, the teacher must ensure that the classroom is
under control and that the pupils talk on task; this could be accomplished through
seating plans.
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This shows a starter activity that was done with a Year 8 class, whilst they were
studying The Boy in the Striped Pyjamas. This activity allowed them to reflect on
what they knew about the novel so far and to be able to empathise with the
characters more. By empathising with the characters more, the pupils would be
able to think more independently and possibly work with a partner, encouraging
team work. There was a challenge for them to think of more emotions, once they
had finished circling the other emotions, as an extension task. This allowed the
pupils to use more ambitious vocabulary whilst also developing more of an
understanding of Bruno and Shmuel more. The pupils were very engaged in the
task as there were some words that they did not know, making them excited to
learn new words. They were also excited to participate in a class discussion on
the emotions that they chose, which, again, allowed them to learn cooperatively.
While learning cooperatively, pupils can be provided with the support that they
need to learn (Jacobs et al, 2002, p.118), which could have helped pupils
understand the characters more, by hearing other people’s answers. Not only will
a task like this allow pupils to build on previous knowledge, by thinking about the
characters in more depth, but it will also allow them to “develop skills in higher-
order thinking” (Perrott, 1982, p.91). This was a very successful lesson, however,
the drawback is that pupils could copy off of each other, and therefore not think
about the answers by themselves. The best way to avoid this would be to request
that the pupils work in silence and let them know that they must work by
themselves, in order to achieve effective learning.
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Another lesson that ensured that year 9 were building on their previous
knowledge and engaging interest, was a ‘power hierarchy’ sheet. This allowed
them to critically judge who was the most and least powerful. For this task, they
were able to work in groups and they were encouraged to participate in a class
discussion when their time was up. As they were giving feedback, they were
asked to give reasons for their answers, which sometimes caused a constructive
debate, which was pleasing as it shows that they were interested in the task and
wanted to give their opinion. Spiegel wrote about how important class discussions
were “as a means of engaging students in the higher-level thinking that constructs
rich meaning and propels learning forward” (Spiegel, 2005, p.21). It is clear that
this discussion and task enhanced their learning as they were able to share their
viewpoints and it helped “promote new insights” (Spiegel, 2005, p.22). This,
therefore, allowed them to build on their prior knowledge. Not only would they
have built on it by themselves, or in pairs, but they would have built on it through
the class discussion. By doing this, they are also following Donaldson’s Four
Purposes; ambitious, capable learners (Dauncey, 2015). By following the New
Curriculum, the pupils would have the best opportunity for their education and
would also benefit in their future as they are developing beneficial life skills.
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Critical Reflection
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Prepare a portfolio (as though you were sharing with a mentor) which illustrates a
critical reflection of progress made on the planning and implementation of three
pedagogical principles.

Introduction

The Professional Teaching Experience took place in a community school, mixed
between the ages of 11 to 18. While this school is an English medium based
environment, the use of the Welsh language is encouraged and praised (Estyn,
2016). All around the school there is a Welsh translation of some English words. The
pupils are also required to answer the register in Welsh and write the date and ‘class
work’ in Welsh. It is also significant and interesting to note that, “the school enables
pupils from Welsh language primary schools to continue to study around half their
subjects through the medium of Welsh” (Estyn, 2016). This is very interesting as not
many schools give pupils this type of opportunity, which shows that the school truly
cares about the Welsh language and culture, as they encourage their pupils to
include it in their everyday lives. As a PGCE student, it was quite inspiring.

This was a very good school to enhance teaching in for the first Professional
Teaching Experience. | was able to teach Year 7-10, and some starter activities with
Year 12. During this assignment, three of the pedagogical principles will be explored,;
Employing Assessment for Learning principles, Regularly reinforcing Cross-
Curricular Responsibilities and Building on Prior Knowledge and Engaging Interest. It
is crucial to follow these pedagogical principles as it provides the best opportunities
for the pupils’ learning and it provides an opportunity for the teacher to check the
pupils’ continual learning.

Discussion of literature on effective teaching and learning (with a particular focus on
the pedagogical principles under consideration)

In order to ensure that teaching and pupils’ learning is effective, there must be
research and assessments done to ensure that you are providing the best education
possible for the pupils. As Peter Jarvis says, “assessment is vital to any teaching and
learning. Students and teachers need to know that a required standard has been
reached for particular awards” (Jarvis, 2002, p.191). Teachers must reflect and self-
assess their teaching in order to see how effective it is. The pedagogical principles
must also be followed, to ensure that the teacher is correctly following the pathway to
check that the learning and understanding is also taking place. As part of QTS
standards, it is significant for a teacher to do this; to measure pupils’ learning,
allowing them to build on and apply knowledge and to take advice from other
colleagues to build on their own pedagogical skills.

It is important that teachers also make learning relevant for the pupils, for if
the pupils feel as though the work that they are doing is not relevant, then they may
not work as hard or concentrate on their work much. Focusing on Cross-Curricular
Responsibilities, Barnes stated, that Cross-Curricular Responsibilities are there to
“‘motivate, sustain, be meaningful and socially satisfying” (Barnes, 2015, p.264). This
shows us that this pedagogical principle is there to make learning more relevant and
meaningful; this can allow pupils to understand the topics more. Therefore, this
means that learning could become more effective, and learners could become more
enthusiastic, if more teachers began to involve subjects across the curriculum into
the lessons. Barnes goes on to say that, “retained, transferable and useful learning is
more likely to result from experience or exposure that has been genuinely entered
into by the child” (Barnes, 2015, p.264). This supports the theory that if the pupil
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knows the reason that they are studying a certain topic, and if it can relate to them,
the learning would more likely be effective and they would likely be more interested
in it. It is important for a child to see learning as valuable, as they can then be
motivated and drive their actions in an acceptable, fulfilling manner (Argent et al,
1976, p.11). In particular, it is evident that | did this significantly in my second piece
of evidence, where | taught a Year 8 class the historical context of The Boy in the
Striped Pyjamas. This was crucial to their learning as they could then understand the
characters in a lot more depth, as they would also know more about their emotional
state, therefore seeing how vulnerable they are, and about other factors involved,
such as Hitler. In turn, this would allow the pupils to understand Bruno’s parents and
his parents’ arguments more. Carly Smith supports this in her dissertation as she
says that pupils should be given background information in order to comprehend and
apply knowledge (Smith, 2012, p.5). This is widely supported across the education
community. However, as shown in my final piece of evidence for the Cross-
Curricular Responsibilities, | allowed the pupils to retain information about their witch
by having them draw a picture of it as part of their task. Barnes (2015) emphasises
how important this was, and it also seemed to be an important part of the pupils’
engagement. When they realised that they could make the witch look however they
wanted to, they were much more excited about the task. This made their learning
and the lesson much more successful. The task meant more to the pupils as it was
more creative and engaging for them, therefore making them want to do well. This
shows how important it is to establish and follow the Cross-Curricular
Responsibilities; it evidently allows more engagement and opportunities for learning.
Another good example of how to encourage Cross-Curricular Responsibilities, is to
give the pupils a good opportunity through it; “in opportunistic learning, the child
leads” (Barnes, 2015, p.273). | was able to let the pupils lead in my second piece of
evidence, when the pupils were able to create their own witches, and in my first
piece of evidence where | allowed the pupils to work in teams to decide on what
tools they were to take. While this task was also teacher lead, it was mainly pupil
lead as there was no right or wrong answer and they were able to be creative with
their answers and thinking process. It was a very good opportunity to use their
mathematical skills and to build on their prior knowledge of survival, health and to
develop their team work skills.

Allowing the pupils to build on their prior knowledge is an extremely significant and
effective way to challenge pupils and to establish and assess how effective their
learning is. It is also one of the best ways to reflect on your teaching and pedagogy.
Building on prior knowledge and engaging interest is one of the pedagogical
standards and is very significant in the classroom context. The first piece of evidence
shows a spider diagram, which allowed the pupils to reflect on their learning and to
be challenged with what they already know. The pupils were aware of how important
this was, which makes teaching more effective, as Spendlove says, “it is important to
engage with all learners” (Spendlove, 2015, p.109). This emphasises how important
group tasks like these are when building on prior knowledge and engaging interest,
as they allow more opportunities for learning due to being able to discuss their
answers and to support each other. Building on prior knowledge is an important part
of learning, as Wenk says;

“‘we increase the likelihood that our students will be able to recall and use what we
teach by helping them engage their prior knowledge and connect new information to
their prior understanding” (Wenk, 2015).

This shows us that we should continuously recap, recall and build on what we have
already learnt in order for learning and teaching to be effective. Wenk expands on
this, by stating;

“‘New learning is constructed on prior knowledge. The more we understand about
what students already think, and the more we help them engage their prior
understandngs, the more likely they are to learn well — and the less likely they are to
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misinterpret the material” (Wenk, 2015).

My pieces of evidence shows that | accomplished this. The pupils had a task to recall
information in the first piece of evidence, while working as a team; there was a task
to use information to engage their understanding and empathy for the characters in
the novel in the second piece of evidence, and there was a recall task and
encouragement to apply and build on prior knowledge in the third piece of evidence.

According to Linda Barrett, an effective way of building on prior knowledge is to learn
about feelings and to empathise with characters, thus to therefore build knowledge
around feelings. (Barrett, 2019). Barrett writes;

“the background knowledge required to understand a book isn’t specific to a topic but
related to characters’ emotional experiences. Students in classrooms that
intentionally cultivate empathy will be better equipped to make sense of stories on a
deeper level (Barrett 2019).

Knowing more about the characters and the context can make the pupils’ learning
and understanding more effective. | followed this theory in my lessons, and it can be
seen especially in evidence two and three. The pupils in the Year 8 class, as shown
in my second piece of evidence, were able to recall information and empathise with
the characters, and therefore, were able to understand the novel more as they could
understand the characters more. On the other hand, the Year 9 class, as shown in
the third piece of evidence, were able to build on their knowledge through emotions
as they were able to recall information and discuss how powerful each character is.
The pupils were then able to debate the power hierarchy and expand on their
answers by discussing how they think the characters felt with their position. These
lessons were very effective as they were able to subconsciously evaluate their
knowledge, and work as a team, as well as being able to recall their own information
and build on their knowledge through the characters’ feelings. Another technique that
Barrett suggests is to have pupils teach each other (Barrett, 2019). This is a very
interesting technique as they would be able to communicate with their peers — which
would build on their team work skills — and they would be able to ask each other
guestions, and explain answers, in a way that does not pressurize them. While | did
not explicitly do this, it was also done anyway as shown in the third piece of
evidence, as they were able to have a class debate and discussion, which proved to
be extremely effective. In future, | plan on having pupils teach each other slightly
more as not only is it a good way to build on prior knowledge, but it is also an
effective way to assess the pupils’ learning and understanding.

Assessment for Learning (AFL), also known as formative assessment, is strongly
encouraged in schools as it provides the best opportunity for learning and engaging
with tasks, being able to assess and build on prior knowledge and understanding.
The Assessment for Learning website defines AFL as “the process of seeking and
interpreting evidence for use by learners and their teachers to decide where they are
and where they need to go and how” (Education Services Australia). This teaching
method is very effective, as not only does it allow pupils to reflect on their own
learning, but it also allows the teacher to reflect on how well their pedagogy and
teaching methods are. During the Professional Teaching Experience One, it was
strongly encouraged to use this, which emphasises its importance and effectiveness
in a school environment. AFL also encourages a growth mindset, as Spendlove
writes about Carol Dweck’s ‘Growth Mindset’ Theory, claiming that “those with a
growth mindset will see it as an opportunity to improve” (Spendlove, 2015, p.112).
This shows how important it is to a pupils’ mindset, confidence and motivation. Dylan
William also encourages and praises AFL, as he wrote that it has a “much greater
benefit” (William, 2009, p.7) and that it is unique, as;

“the first priority in its design and practise is to serve the purpose of promoting pupils’
learning. It thus differs from assessment designed primarily to serve the purposes of
accountability, or of ranking, or of certifying competence” (Wiliam, 2009, p.8).
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Many critics and theorists support AFL due to how unique and effective it is; they are
all in agreement. | used AFL mainly with my plenary activities, as shown in the three
pieces of evidence. This allowed me to see how well the pupils understood
everything. | did this in slightly different ways; by using ‘Exit Tickets’ but different
guestions that could challenge them, and also by asking them to write a sentence
about what they had learnt during the lesson and what else they wanted to know.
This gave them the opportunity to take charge of their own learning by requesting
specifically what to learn, and to also be able to say if they did not understand
something. By doing this, | also related their learning to Donaldson’s Report as the
pupils took responsibility for their own learning, will become more involved, and
would, therefore, have the opportunity to voice their opinion (Evans, 2015). This can
also create more engagement and motivation as learners are more likely to be
motivated when they value what they learn (Spendlove, 2015, p.86), which they
evidently would if they help decide what to learn about. However, a problem with the
plenary question and exit ticket is that some pupils could pretend to know the answer
(Spendlove, 2015, p.58), they could copy off of their friend, or they could rewrite
something that was mentioned earlier in the lesson that they did not really
understand and/or knew already. Therefore, in order for AFL to be effective, the
teacher must use more questions to challenge a pupil. Spendlove claims that “talk
and questioning is based around extended discussions and deeper thinking”
(Spendlove, 2015, p.12) and that you should always ask random pupils a question
so that all of the pupils think about an answer and are prepared (Spendlove, 2015,
p.58). This is significant as the pupils must be challenged on their answers so that
the teacher can be sure that they all understand what is being taught, in order to
move on to the next topic. Wragg and Brown also agree that questioning is essential
to find out what the pupils already know (Wragg and Brown, 1993, p.7). Boyle and
Charles also agree with AFL and good use of questioning, as they go on to say that
“teachers cannot know what and how well concepts are understood without some
process to establish pupil understanding” (Boyle and Charles, 2014, p.7). This is
why, when asking some pupils to read out what they had written, it was important for
me to ask them why, or to back up their point with a quote, or to simply ask them to
expand on their answer. This allowed me to challenge them, which can also help
them achieve a Growth Mindset (Carol Dweck, 1999, p.127). While | should improve
on my questioning techniques when asking for the pupils to read out their answers, |
know how | can improve it next time as | have done a lot of research and now know
how to achieve this. Extension questions provide more of an AFL opportunity as it
encourages deeper thinking and will also improve the pupils’ confidence.
Questioning is an important part of AFL; it will provide the best opportunity for all of
the pupils’ learning and will also, in turn, improve my teaching.

Conclusions about progress on implementations (making reference to illustrative
examples and reading)

During my placement, | was able to study and follow many theories and methods.
One of the theories that | was able to follow is Vygotsky’s Social Development
Theory. This theory “stresses the fundamental role of social interaction in the
development of cognition” (McLeod, 2014) as Vygotsky believed that community has
a central role in the process of ‘making meaning’ (McLeod, 2014). Vygotsky was
very passionate about social learning. | also agree that social learning is very
important, as it can help develop other skills, and the pupils can also help each other
through team work. This social aspect of learning can be done through the More
Knowledgeable Other (MKO), which I did through the mixed ability classes (Year 7
and 8), and the Year 9 class, where every group contributed to a spider diagram of
different themes in Of Mice and Men. Vygotsky also says that it can be done through
the Zone of Proximal Development; “the difference between what a child can achieve
independently and what a child can achieve with guidance and encouragement from
a skilled partner” (McLeod, 2014). Both of these theories are similar, however, |
mostly focused on the More Knowledgeable Other aspect. In order to achieve better
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results, | will have to focus more on the Zone of Proximal Development.

Another learning method and theory that | followed was Cognitivism. As
Gregory McLeod says, “Cognitivists believe learners develop learning through
receiving, storing and retrieving information” (McLeod, 2003, p.4-5). This implies that
learners must be able to recall information and build on the information that they
have in order to develop their understanding of it. By doing this, the learning will be
much more effective. | followed this method and theory by allowing the pupils to
recall information during starter tasks, and | built on what they already knew
throughout different lessons. However, this can particularly be seen within the pieces
of evidence through my ‘Build on Previous Knowledge and Increasing Engagement’
section. This is because, | provided tasks where the pupils had to recall a lot of
information and they also developed their knowledge through working as a team; this
relates to Vygotsky’s theory and the Cross-Curricular Responsibilities.

As seen in the Assessment for Learning section, where | have provided an
evidence for plenary activities, | followed an Experiential Learning method. This
allowed the pupils to reflect on their own learning, and in turn, allowed them to
become motivated to improve or to keep up their good work. During the plenaries, |
asked them “what have you learnt today?” or a specific question relating to the task,
“‘who is the strongest female in To Kill a Mockingbird? Why?” This allowed me to see
how well they understood the topic and for the pupil to be able to recall information,
take responsibility for their own learning (Evans, 2015). As Reis says, Experiential
Learning provides opportunity for reflection, and “the more often a learner reflects on
a task, the more often they have the opportunity to modify and refine their efforts”
(Reis, 2014). This emphasises how important reflection is, which is why | always
provide the pupils with this opportunity during the plenary.

Recommendations for further development

It is of the upmost importance for teachers to reflect on their pedagogy and to
evaluate their lessons, in order to see how they can improve their lessons and give
the pupils the best education that they can offer. Upon my reflection, | have found
ways that | can improve and become a better teacher. One of these ways is to follow
a more Behaviourist approach; | can do this by using the positive and negative
behaviour points that my placement school has enforced. This is also quite a
restorative approach, as the pupils are also being made more aware that school is a
positive, safe place. It is imperative that | do this as the pupils will be more likely to
be engaged in their work and have better behaviour, as they know that they will be
rewarded.

Another way that | can improve is to involve Piaget’s theory of Cognitive
Development more. Piaget believed that there were three types of knowledge;
physical, logical and social (Wadsworth, 1989, p.21). This can make learning more
fun for the pupils by having more varieties of activities to help them learn, and it will
also help my pedagogy. The pupils may become more engaged with different and
more creative activities, and, therefore, learning may be more effective. There are
many ways for teachers to reflect and improve their own pedagogical skills and
standards, and through time, advice and research, | will be able to improve mine
more.
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