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[bookmark: cysill]Element 2 Reflective log
	Brief description of the activity (no more than 50 words)

	A circle time activity where children have an opportunity to share their news and how they are feeling. Remembering to be respectful to others by listening to what they share with the class. 

	Aim/Objective of the activity

	· Children to be able to share their feelings and news with others.
· Develop listening skills by being able to listen to others and show respect and understand that good listening skills are needed during circle time. For everyone to feel listened to as every child has the right to a voice. 
· Children to take into account the rule during circle time this is no talking unless you have the talking piece. 
· Encourage children to speak confidently and enjoy sharing their ideas.
·  Develop children’s emotional literacy and oracy skills. 
· Support the children to plan and organise what they say.
· Develop empathy. 


	Your role

	· To listen and observe children’s ideas and the information they share. 
· Model emotional and literacy skills.
· Develop social skills.
· Develop good listening skills.
· Support children to develop self-esteem.
· Support and encourage children to take part.
· Help children to become confident during circle time.
· To have a restorative approach, this is known as an ethos and value for working with the children rather than for them.  


	Positive aspects – why?

	Most children were engaged and listening to others showing respect. Whilst following the circle time rule. This makes circle time an enjoyable experience as some children find it difficult to talk about their feelings and share their news with others.
Most children were confident to join in and share information rather than pass. 
When children share information this normally gives others confidence to talk within a whole class situation and children develop empathy.


	Challenging aspects – why?

	One of the children within the class decided not to join in and not to sit within the circle.
Child A decided to sit at the desk rather than in the circle.
Child A refused to talk about their feelings. 
Child A attempted to distract other children within the class by making noises and banging the table. Children’s attention what being taken away from the activity.
Even though the children were aware of the rules some children were talking over others and not listening to other children when they were talking. This was because they were interested in what another child shared and wanted to know more or shared the same experience and wanted to discuss further. 


	What knowledge was demonstrated?

	· Utilised behaviour management skills.
· Implemented a restorative approach. Restorative approach is an ethos and value base for working with people rather than to do for them. The approach offers a choice of appropriate restorative interventions, to meet different needs and contexts. This proactive engagement and prevention techniques as well as responsive problem solving interventions. 
· Understood that child A would not join in encouraged child A to join in from his desk.
· An understanding that not all children feel comfortable in situations. Challenging behaviour used prior knowledge 
· Rules how circle time is meant to be undertaken.


	What skills were demonstrated?

	· Oracy
· Language 
· Developing self esteem
· Social skills 
· Listening skills 
· Understanding the needs of each child.
· Understanding how different children cope in different situations.
· Understanding the needs of different children.
· Attachment.


	Which values were demonstrated?

	· Respect
· Communication
· Inclusion
· Listening
· Patience 
· Empathy 
· Trust
· Honesty
· Perseverance 
· Collaboration 


	What could have been done differently?  Why?

	After reflecting on the circle time session I started to realise that not all children are the same and not all children feel comfortable in certain situations. Some children cannot cope and have anxiety when they are not in their comfort zone. Therefore even if child A is not sitting in the circle but is sitting at a desk they are still making progress and developing listening skills from a distance where they feel comfortable. Rather than encourage child A to join in allow child A to sit at the desk where they would feel more comfortable and relaxed. Hopefully in time after observing sessions child A will feel comfortable to join in with the whole class. Next time I could start off with some games as I know child A likes games maybe this will encourage child A to join in.  I could also pre warn child A about the activity and give choice about participating to reduce anxiety.  Next time I will consider child A’s difficulty with attachments to staff and peers, realising that in this situation they may feel threatened and unsafe. So in order to take part child A would need extra support to feel safe and be able to engage with the task. Maybe build on non-threatening activities in pairs or with a buddy to begin with. 
With regards to the other children talking when other were talking I will go over the rules before the next session and maybe offer them a chance at the end to ask any questions.  Children will become to realise they need to follow the rules and listen to others and that they will have an opportunity to ask questions at the end of the session. 



























    Reflective Practice 

There are many different models of reflection available for practitioners that can be used as a tool for effective practice. Practitioners utilise a model of reflection that suits them and one that supports them enabling practitioners to explore different experiences (Johns, 2013).
Examples of reflective models
Gibbs (1988) model of reflection can be used alone or within a group situation when collaborating with others (Potter, 2015). Gibbs reflective model can be used on action and includes six stages of reflection. The action you take in the final stage feeds back into the first stage to begin the process again (McLeod, 2017).
Rolf’s reflection process can be done on action as it asks three simple questions what? So what? Now what?  (Rolf, 1995).
Kolb’s reflective cycle is viewed as an intergraded process where each stage supports and feeds into the next.  Practitioners can enter to cycle at any stage and follow through the logical sequence (McLeod, 2017). However, effective learning only occurs when a learner can implement all four stages of the model. Therefore, the stages are not effective as a procedure on their own (Lindon, 2016).

We do not learn from experiences, we learn from reflecting on experiences (Dewy,1859).




What is reflection?
Reflection is a learning journey, which enables practitioners to become a reflective practitioner. Being reflective is someone who is reflective moment to moment.  It is seen as a reflexive process of self-inquiry and a transformation of being and becoming the practitioner you desire to be (Johns, 2013).
However, according to (Veal, 2017) reflection is a process that allows practitioners to reprocess their existing feelings, experiences and knowledge as a technique of learning from them, which helps them create new understandings and engender chance. Thus process helps practitioners make decisions and change what they do next time (Lindon, 2012).
This process helps you to see the bigger picture, analyse a situation, make observations to find out what has happened (Dewy, 1933).











 Why is reflective practice important?
One of the main ways you can become the best that you can be is becoming a reflective practitioner (Veal, 2017).
According to Schön (1983, 1987) being a reflective practitioner is one of the defining characteristics of professional practice. 
Practitioners who recognise and value the reflective learning journey and understand the importance of changes in their thoughts, values and attitude helps define who they are as practitioners. These skills support them in how they continue to evolve as a reflective practitioner (Reed, 2010).
Reflective practice encourages practitioners to voice their opinions and views about their practice (Bleach, 2014).
Reflective practice is an important element in an individual’s professional development and is one of the most basic but key means of learning from clinical experience. (Lindon, 2012) considers that reflective practice uses our professional experiences as the starting point for learning, and that by engaging in the conscious process of reflection practitioners improve their practice by relating their theoretical basis to the experience (Blandford, 2009).
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 When?
Reflection happens on a daily basis. For practitioners, reflection is an important part of their role. Reflective practice allows practitioners to develop a critical understanding of their practice. (Reed, 2010). Critical reflection makes practitioners more aware of their knowledge, beliefs and values (Reed, 2010).
Paige- Smith and Cotrell (2008) understands that practitioners are busy throughout the day and sometimes forget to reflect on an experience, practice or something that has happened. Paige-Smith and Cotrell (2008) suggest that practitioners need to make time to reflect on their practice.
Brock (2015) suggests reflection is key for effective practice when practitioners improve their own teaching they provide children with quality learning experiences.  For reflection to be purposeful it needs to be meaningful (Brock, 2015).  
When considering reflection The Welsh Assembly Government (2015) express that children develop their thinking skills across the curriculum through practitioners planning, developing and reflecting. These skills provide children with a deeper understanding of their world and enable children to think critically, plan their work, analyse and evaluate their findings and reflect on their learning (WAG, 2015).

 The role of the practitioner:
· To work collaboratively with others
· Effective communication
· To develop expertise through courses and training
· Reflection 
· Reflective listening
· Experiences
· Knowledge 
· Being able to consider different perspectives
(Brock, 2015).








Reflection as a community of professionals is a way of sharing best practice to provide best services and to collaborate with other practitioners, outside agencies and parents.  When practitioners collaborate they provide support and do what is best for the children (Lindon, 2016).
Reflection can be done alone, as a group, within a team or local network. Reflective practice involves thinking and talking about what sits in the core. Having an open discussion is also an effective way of revisiting principles of best practice (Lindon, 2016).
Similarly, Bronfenbrenner’s theory suggests that people closest to the child, known as the microsystems have an effect on their experiences and development (The Physical Notes HQ (2013).

 









 When?
Reflection can take place in or on action.
The notions of reflection-in-action, and reflection-on-action were central to Schön's theory. Who described this as thinking on our feet it involves looking to our experiences, connecting with our feelings, and attending to our theories (Schön,1987).
Reflection in action is informed by practitioners knowledge and experiences and happens in the moment (Veal, 2017).
Reflection on action happens after and experience when practitioners look back (Veale, 2017).




 To conclude here are some useful reflective questions.
· How has everyone benefitted?
· How has it improved practice?
· How?
· Why?
· Where?
· Who?
· What?
· When?
(Reed, 2010).
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Element 4 Personal Development Plan


	Area for further development  (provide further details)
	Why?
	How?
	Who/Where?
	When?

	1. Knowledge


Develop sign language and integration in working environment
	
Further develop my knowledge and understanding of sign language as a way of communication and understanding of needs of disabilities in children.

An enabler to offer support and work more efficiently meeting the targets set of an individual needs plan of a child with Down syndrome with hearing difficulties. 

Support and show others how to communicate effectively with children with hearing difficulties and support integration into main stream system in the classroom environment.

Sign language is a universal language that is extremely beneficial to children with learning difficulties or hearing difficulties. 

It allows children to communicate with others through the use of sign this helps them feel included. 

Contributes to stronger relationships with their parents because parents can communicate effectively with their children.

Makes children feel happier and less frustrated because they are able to communicate their wants and needs. This contributes to their wellbeing and rights.

	 
Review relevant courses available and put forward proposal to attend those of benefit to both myself and pupils in my charge   

Set up an after school club to encourage and develop the understanding of sign language and encourage both pupils and staff to participate.  

Provide INSET training.
Use the sign language I already know  on a daily basis to show other members of staff that learning something new is not that difficult and discouraging .
  
Take an assembly and encourage other staff members and pupils to integrate part of the sign language skills into the school assembly therefore promoting inclusion to all.

Share best working practice with other schools and visit their school to observe how they use sign language.


	
Look for both internal and external providers using local authorities and web base sites 
www.Signalong.org.uk 

Source courses and present information to both Head and governing body for review and recommendations. 

 On acceptance provide a plan for training and integration that is inclusive to all. 

Present during staff INSET training to all members of team.

Offer support for parents. 
	


January  2020

	2. Knowledge
To support the school’s policy in positive behaviour management.


	 
To support and manage more effectively children with behaviour problems.

Be able to use different strategies and techniques to prevent children getting angry and aggressive to both staff and pupils.

Emotional coaching to stabilise behaviour using scripts provided by school.

To help children manage their own emotions.

Encourage children to develop the use of strategies when they feel situations become challenging.

Encourage children to use their voice rather than reacting to a situation.

Identify triggers and become more aware what helps a child when they become angry or frustrated.

	 
Look for effective training courses to understand behaviours and needs and investigate best working practices and methods to prevent behaviours becoming aggressive.

Look for coaching in the workplace courses to offer support to both pupils and teachers.

Share best working practices with other schools and encourage placements to review working methods.

Provide INSET training and make it available to all.

Make other practitioners aware of children with behaviour difficulties so they know how to approach and deal with difficult situations.

Effective communication with parents.
	
Develop new relationships with other working bodies and form working parties to share best working practices



Look for both internal and external providers using local authorities and web base sites.

Source courses and present information to both Head and governing body for review and recommendations. 

 On acceptance provide a plan for training and integration that is inclusive to all. 

Present during staff INSET training to all members of team.

Offer support for parents.


	September 2021

	3. Skills
· To further develop my use and understanding of the Welsh language. To become a confident Welsh speaker.



	Integration of welsh language into the main stream system and offer better opportunity to communicate with children.

It will be beneficial for me and children within my setting.

The use of the Welsh language has become more popular and the Welsh assembly governments vision to have a million welsh speakers by 2050 (Welsh Assembly Government, 2017).

Having another language is good for job opportunities. 

Supports bilingualism. 

	Look for courses available. 

Ask Welsh speakers for help.

Family friends. 

Use welsh language that I know daily.

Speak bilingually within my setting to develop confidence.





	Source courses and present information to both Head and governing body for review and recommendations. 




	September 2020 this will be an ongoing process.

	4. Skills
Further develop my understanding of Restorative practice and use within my setting.



	Work with children rather than doing for them.
 
Help develop children’s independence.

Support children in developing justice techniques.

Use restorative practice to supports and meet children’s needs.

Learn and understand Proactive engagement and prevention techniques.

The use of responsive problem solving interventions.

Encourage children to talk about their feelings.
	Share best working practices with other schools.

Provide INSET training and make it available to all.

Make other practitioners aware of restorative approach training.




	Look for both internal and external providers using local authorities and web base sites 
www.restorativewales.org.uk 

Source courses and present information to both Head and governing body for review and recommendations. 

Present during staff INSET training to all members of team.

Offer support for parents.
	This will be an ongoing process.

	5. Values
Confidence (Early Childhood )
















	 I am very confident within my role as a teaching assistant and feel confidence within my work place.
I need to develop confidence and trust my own ideas when completing assignments for my degree.
Need to stop worrying if I am on the right track and remember that everyone’s different and not everyone will have the exact same take on a piece of work.
Realise that new experiences provide learning opportunities.
	Trust my own ideas and instinct.
Have more belief in myself.
Use strategies that we use to support children and develop their confidence within my setting.

Talk about my worries with tutors.

Ask tutors for support if needed.


	Talk to my tutor if I am worried of concerned.

Email tutors for support and advice.













	This will be an ongoing process.












	6. To be mindful and accept all practitioners think and work differently.

	I work in a certain way, not every practitioner works the same way as I do.

Embrace others practitioners ways of doing things.


	Realise that everyone’s different and have different approaches. 


Discuss with other practitioners a way forward that
	Within my class and setting.



Class teacher, colleagues and senior leadership team.
	This will be an ongoing process.
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