Assignment 2 – Essay
Learning for Life 
A critical analysis of the evidence for which education in Wales prepares children and young people for a good life in a rapidly changing global context.
The education system in Wales has been under scrutiny and in question for quite a period of time. With many educators highlighting their concerns along with parents and caregivers alike (McCluskey, et al 2019). The issues highlighted have been league tables, children’s mental health, unequal opportunities for learning, levels of individual attainment and future generations, along with personal and social education (Gov.UK, 2019). Furthermore, the prospect of preparing children with optimum IT skills, core stem subjects and life skills to provide greater opportunities for future progression (Tes, 2019). This essay will discuss in depth governmental controls, social influences, perception, risk and attitudes to change in regard to the education system in Wales. Consequently, highlighting policy and practice, which may or may not be for the benefit of children and young people in Wales. Furthermore, it will look at the strategies that have been put into place to endeavour to provide the young children in Wales to be able to be able to achieve and adapt within a global concept that is forever fast moving and ever changing. 
[bookmark: _Hlk38535187]There have been issues raised in regard to the new 2022 curriculum and learning strategies that have been contested by (Gatley, 2020) who feels that it might not quite be up to the standard of other countries. This is a contested debate by educators, parents and the government, who have had to address the issues that will mightily affect the current young children and their futures. When you consider the many challenges that other countries face with their economy, climate, political unrest and geographical location, Wales performance and previous record of status on the Pisa tables is questionable, in regard to their approach and resilience, and their socio - economic position in the World (Lewis, 2019). Wales is not classed as an underdeveloped country as it is part of the United Kingdom that is classed as a developing country and is noted as having the fifth highest economy globally (Human Rights Watch, 2020). However, Wales does not stand alone, albeit is the lower productive of the UK nations, it is still under performing for the average developing country and within the UK average (Dickens, 2018). Subsequently, in comparison to some of its counterparts that have higher league Pisa results right across all subjects. The issues with the economy within the UK are that the majority of its wealth is owned by 10% of its population, albeit wealth determined through property, land and income. Office for National Statistics (2016) worked out that the wealthiest 10% of households command 44% of all wealth in the UK, whereas the bottom 50% of the country own only 9%, which is equal to what the top 0.1% own, also around 9%. Therefore, highlighting that although the UK is classed as a wealthy country, the wealth within it is strictly afforded to a small amount of its nation, therefore, extremely unequal (Equality Trust, 2019). Marmot (2015) points out that Finland’s ethos is that, although there are variances of socio-economic disparities within education, it does not define the final outcome for the individual. This highlights the different mindsets in comparison to Wales and Finland, albeit Finland promoting positivity and optimism and Wales are always on the backfoot and forever trying to make Wales a more equal nation. Hence this could be one of the reasons that children in Wales suffer from mental health issues at such a young age. Finland have not only been accredited with their excellent teaching strategies, but also with their ability to cope with their pupils health and wellbeing under their school provision (Coburn, 2019). In comparison, Wales seem to falter within this area. BBC (2019) state that there are around 11,000 children that have sought counselling within Wales to date. This shows how schools might not have the same approach to health and wellbeing within their lesson provision in comparison to Finland. Mind Cymru (2019 surveyed 3,000 children between the ages of 11 to 19 and recorded results of 44% not feeling support at school was adequate, 56% felt that staff members at school were unapproachable, only 22% had sought out school support, and 48% stated they had no idea how or who to access support from. This signifies a lack of communication and provision from schools in Wales, significantly highlighting a lack of ability to deal with mental health in education, (Hafal, 2016a). CAHMS point out that United Nations Convention on the Rights of the Child have stated by law that all children’s needs should be considered however complex whilst growing up, in order for them to develop, which the government should hold in due regard for all children (Hafal, 2016b) and (UNICEF, 2020). This points to the next issue below of poverty in Wales.
[bookmark: _Hlk38578298]The Bevan Foundation (2020) have recorded poverty throughout Wales, along with unemployment, with statistics such as one person in every five living in poverty, throughout Wales. Therefore, impacting on children and their education, with factors such as no future jobs or prospects for these children unless they move out of these locations. Furthermore, questioning aspects to government rulings, decision making, policies and practice that are controlling the education pathway for the children in Wales, especially children from these poverty - stricken areas. Gov. Wales (2019) have announced that in 2018, 10.3% of school leavers between the age of 16 and 18 were not in school, education or employment (NEET) compared with 9.4% in 2017. This shows a slight increase and could signify the effect of a curriculum that has been deemed as unsuccessful throughout Welsh education at this point. This paper will seek to compare the different notions and mindsets that have controlled the learning and educational journey’s that have successfully or unsuccessfully impacted on the children in Wales and its efforts to put Wales on the map, through effective theory, legislation and practice that is striving and propelling Welsh children in readiness for a prosperous healthy future. The Wellbeing of Future Generations of Wales act 2015 was implemented to do just that and is weaved throughout all of Wales measures to produce the ‘Wales we want for our children’ (Gov, Wales, 2015). Does this already put said expectations on children, thinking that they all should be living the best life, therefore receiving the best of everything. Many children in Wales have defined a good life as ‘ a nice life’. Children living in care have defined a good life as ‘ a safe place to live, with everything they need’ (Child com Wales, 2016). These findings can be subjective to each child, as no two children live the same life, and all experience different levels of living and comforts due to their families socio-economic position (Odgers, 2015). Children from more affluent backgrounds might define a good life as ‘ having many luxurious holidays’, ‘having enough money to buy what they want and not just what they need’ (Green and Knayston, 2019a). Classifying what children should be receiving in terms of a ‘good life’ maybe a question that cannot be answered, due to different attitude and mindsets (Tatzel, 2013a). With some children’s appreciation of material things outweighing life’s free pleasures, such as the sunshine, green fields, family values and friends (Tatzel, 2013b).This suggests that there is no right or wrong answer, just open to interpretation for each individual. Many opportunities for children and not accessible for all because of cost, through this, there are low participation rates, therefore, these issues should be considered before these opportunities are put into place, which will then allow all children to access opportunities equally (Main and Mahoney, 2018). 
There are lots of factors within education that might influence the outcome for children in Wales, such as unequal distribution of funding, wellbeing, opportunities, education approaches, training and cultures (OECD, 2018). There are also questionable aspects of the new curriculum, such as, promote the Welsh language, by introducing it as an in addition to, and not as a choice aspect. Welsh Government (2017) aim to obtain around 1 million Welsh speakers in Wales by 2050. This is controversial, as when children are struggling to be able to reach the standards that other children from other countries are reaching, you might question what significance the Welsh language is going to provide for industry and technology globally for Wales. English is seen as the most widely used language around the world, according to (Gadouri, 2018). This is because it is used through business industry, is easy to use, and has been used to mediate for lots of countries who are in turmoil. Therefore, is trying to roll out the Welsh language a bit of a luxury, furthermore, taking away learning time from other vital aspects of the curriculum such as science, literacy, maths and technology along with creativity. With the level of challenges that teachers already face, this could be seen quite controversially as a fanciful aspect, that is not going to hold the same weight as learning French, Spanish or Italian, which are widely used languages globally, within industry, sport and creativity.
[bookmark: _Hlk37870275]As learning is a concept that is undertaken throughout everyday practice for most people, the values and undertakings are different for many cultures and countries. As Wales is considered to be a country that is currently socio economically challenged, the different levels of opportunity and learning for some children vary greatly (Donaldson, 2015a). The notion that children from poverty - stricken areas in comparison to children from affluent areas, achieving higher education status has been a bone of contention for many years (West, 2007). Because Wales has a high level of poverty in certain cities and towns, the education prospects for some children can differ (Senedd Research, 2019). Furthermore, children from various cultures maybe used to a different attitude to learning from their family background (Li and Qiu, 2018). Hence, some families might not want their children to work in particular industry or achieve set expectations due to inherited traditions and social norms (Ghimire and Samuels, 2014). Wales is a multicultural country that tries to incorporate the different religions and cultures within its educational practice for all children (Welsh assembly, 2008). Furthermore, adheres to policy and practice, such as the Education Act 2002 (Gov.UK, 2020), UNCRC article 22 every child has an equal right to education along with The Well-being of Future Generations of Wales Act 2015 which states that equal and fair opportunity for all (Future Generations, 2020). This justifies how Wales is trying to incorporate teaching strategies for all children, from many different cultures, which can be challenging for teachers to be able to incorporate into daily learning, furthermore could also impact on children’s learning as there are only so many hours within a school day and so many initiatives and strategies that can be rolled out. This is a huge challenging issue for teachers and one that is brought up constantly. It could also link to why children in Wales have low standings on the Pisa tables.
To give an indication to the levels of Welsh poverty, Joseph Rowntree Foundation (2018) have produced these findings. The figures recorded state that Wales has 710,000 living in poverty. This amounts to 185,000 children, 405,000 working-age adults and 120,000 pensioners. Wales has recorded a slow decline in poverty rates over the last two decades (Welsh Government, 2019).This highlights how prolific poverty is in certain areas of Wales, along with the challenges that it can bring for Welsh schools, educators and families. Furthermore, the unemployment rates , highlighting what prospects are available or unavailable for children leaving education. It also signifies how different government rulings seem to have done very little to change the education provision over the decades, same problems, different mantra so to speak (Maguire, 2019). For children who are from more affluent areas, the standard of education might provide more opportunities than children attending state schools. This is because their parents might decide to pay for their child’s education, hence adopt the private route of education, which signifies smaller class sizes along with higher educational attainments amongst these children (Green and Kynaston, 2019b) Private education has a higher success rate of children achieving higher levels of attainment, hence the average yearly price of around 11,500, (Ffynone House School, 2018) which rises to around 31,000 for children attending boarding schools, which is when a child lives in the school accommodation (UK boarding schools, 2020). 
There are debateable issues within education for the children in Wales, one being that digital literacy has to be improved to help benefit and prepare children for career and job prospects (Donaldson, 2015b). For Wales to thrive as a nation it has to consider its future generations, along with preparing them to be able to thrive within the digital working industry (Qualifications Wales, 2015). Globally, the world is adapting to the high-level IT and digital skills required within business and industry (Milano, 2019). However, currently Welsh schools have been deemed as insufficient when supporting young children within the classroom in readiness for future employment. Evans (2016) points out that in previous decades, IT has just been an added source of technology that could be used in addition to other employment practice. However, it has now become the predominant force that all businesses rely on fundamentally, to keep abreast of function and practice within the workplace, with the focus on being the driver of business which influences the economy significantly. These issues have been incorporated into the new 2022 curriculum, which has also been highlighted by other countries. It has also been implemented into legislation, with the introduction of the Wellbeing of Future Generations Act 2015 addressing different aspects that needed addressing to make Wales the country that it’s residents want. With factors such as culture, language, climate, economy, fair societies, resilience and healthier outcomes for its people (Future Generations, 2020). As a nation Wales seems to be lagging behind other countries in industry, digitally and in core subjects such as IT, maths, science and literacy (Donaldson, 2015c). This is a major factor that the new curriculum will address. To do this, factors such as upskilling teachers, new technology, innovative ways of learning and informal and formal learning has to be addressed. Along with set expectations altered, and a consistent curriculum that ensures all children throughout Wales have an equal opportunity to core learning for their future prospects (Gov. Wales, 2020). The general consensus is that children from Wales are under achieving and not keeping up with children from similar countries. Subsequently, suggesting that they are not prepared with life skills required to flourish within the workplace and society (Lewis, 2019). Ultimately, impacting on their own socio-economic status and also affecting our economy. Which signifies how many children are not in employment or further education when they leave school. When you consider how low the Pisa tables rank Welsh children, there has to be questions asked and accountability taken. The problems highlighted point back to Government directive of cuts to spending in schools, lack of resources, cuts to staffing levels, training for staff members, quality of teaching levels and spending per head for each child (Lewis, 2019). When changes of Government leadership take direct cuts to education provision, surely standards will drop. 
As an educator, watching classroom learning impacted on because of the above issues, frustration and helplessness often impacted on the teaching morale. This surely points to why the new 2022 curriculum is duly needed. When staff morale is low, it can have a huge impact on classroom teaching and learning. Therefore, the need for change is fundamental for both children and their educators (Harmson, et al, 2018). Children are not prepared for the global challenges that may face them when they leave school. They are not ready for life’s continuous change or prepared to adapt and become resilient under challenging situations (Playfoot and Hall, 2009). Schools have been following a curriculum that barely covers the scope of the global context of life for these children. For educators themselves, tackling optimum levels of digital skills, literacy, numeracy and maths is challenging, when they have a huge mountain of paperwork that goes alongside it (National Education Union, 2019a). Accountability, assessment and testing, alongside PSHE issues can sometimes take the focus away from these core subjects. Many teachers are often being tasked with teaching students subjects that they are not qualified to teach, hence poor levels of attainment with some pupils (Perryman and Calvert, 2019). The struggles are real for many teachers who have left the educational workforce within the first five years of qualifying as a teacher (National Education Union, 2019b). Some teachers do not value PSHE as a subject. Therefore, will only cover the bare minimum directive provided (PSHE Association, 2017a). Furthermore, will not be fully on board with it. Hence, not providing the children with adequate tuition, enabling them to understand the topics that arise from the subject (The Secret Teacher, 2018). The topic of personal social health education (PSHE) is such a valuable vital subject within the challenging economic climate (PSHE Association, 2017b). Addressing areas such as mental health, LGBT issues, blended families, health issues, within the educational context can provide those children who do not have the support at home for these possible challenges that might come their way (Formby, 2012). Therefore, becoming catastrophic when firstly, they do not understand what is happening to them, secondly, having no one to turn to in order to discuss the issues, furthermore, developing resilience and coping mechanisms that will help them to understand the challenges that they might face or other’s around them. This also coincides with children’s health and wellbeing, which can also impact their learning and promote conducive outcome and way of learning for children. Educational practice needs to factor in wellbeing approaches for children to be able to develop within their education attainment levels (Hanley, 2019). This is why PSHE is so fundamental to the curriculum reform in Wales. Having already highlighted the effects of poverty amongst children in Wales, signifies the pitfalls that will run alongside it. 
Other countries such as Singapore who are ranked so highly on the Pisa tables have adopted the positive approach to education, using psychology in their teaching cognitive approaches (Boniwell, 2017a). This is to promote resilience and high functioning coping mechanisms with children, their parents, educators and schools. Therefore, the onassis is not on fixing the problem that might arise, but simply having the skills that will stop the problem from occurring or enabling the individual to have the tools to know how to address the issue. It is known throughout the world that children who grow up happy, go on to develop a greater sense of wellbeing, are successful across the rest of their multiple life domains (Clarke et al, 2020). Thus, knowing how to put into context what happiness is, what the value of it is, along with when to choose and not what to choose, being able to grasp the importance of everyday pleasures such as fresh air, friends, and not put material things before these. Furthermore, being able to realise that your happiness comes from inside you and not from your outer being (Boniwell, 2017b). This signifies how some children in Wales might be struggling with mental health issues. Reason being is that when children from poverty-stricken backgrounds are struggling to deal with everyday life and learning, their outlook might be considerably different from children who have been taught these copying mechanisms and ways of thinking through their education. Which suggests that it’s a post code lottery, in that depending what school you are in, could determine your ability to deal with the issues highlighted previously.
[bookmark: _Hlk38978601]Learning approaches are a huge factor in preparing children for the global context of life, with many countries adopting different approaches that have been celebrated by other countries and deemed as revolutionary (UNESCO, 2016). However, other countries approaches will be under question when their children’s Pisa results are not hitting the expected outcomes based on their own social economic standing in the world. With UNICEF (2020) stating that there are around 1 billion children attending school globally in any given school day, poses the question of what other countries are rolling out within their schools, in comparison to Welsh schools? One such country is China, who are leading other countries in education, through drive, repetition and high competency with digital skills and core stem subjects (Gao, 2017). With the notion of producing their younger generations into powerful digital superiors, along with industry driven masterminds. This is China’s plan, and their directive is for their country to be world leaders in production and scientific innovation (Csis.Org, 2020a). National Science Foundation (2020a) have highlighted how China are leading globally within science, technology, and invention, with 49% of patent families, which are inventions created by an individual, attributed to China inventions. The closest country to this is Japan with around 17% of patented inventions. Significantly, other countries are lagging behind, with no real threat to catching China’s achievements (National Science Federation, 2020b).
China until 2015 adopted a rule of one child per family. With a structure family unit system of 4-2-1, which is made up of two sets of grandparents, one set of parents, and one child (Zeng and Hesketh, 2016). This shows how China are controlling their population, which also impacts on their economy and controls it’s spending, allows for more opportunities for their families, particularly the child, along with ensuring their nation will be skilled and professional, hence smaller numbers to educate, in quality delivered educational establishments. This shows the lengths China are prepared to go to, in order to keep the nation running efficiently. Furthermore, it also signifies their sense of direction, accountability and goal to be a superpowered nation. In comparison, when you delve further into China’s glowing reputation for creating mini geniuses, you discover how unequal their access to education is. The levels of discrepancies and unfairness towards some towns, where poverty and unemployment are rife, there are fewer or no schools and even fewer quality teachers to provide children with the learning they require to develop within their society. There is a great divide within the schooling system within certain provinces in China, and only recently has there been a reform in the policy and practice to ensure that all children in China have access to education and opportunity. Inner-city people in China have an income that is around three times more than people who live in rural areas (Csis.Org, 2019b).The problem is difficult to rectify when there is movement restriction between persons, consequently not allowing individuals to move towns through registration governance which is known as (hukou). Accountability for funding for education providence for these less affluent areas is partially through local governments. This means that there are inadequate resources to pay suitable teachers, provide resources and maintenance of school buildings for the local children. It also indicates why China’s Pisa readings are made up from four provinces such as Beijing, Shanghai, Jiangsu and Zhejiang, who are delivering high optimum education and not across the whole of its provinces who do not have access to the first class educational process (The Conversation, 2020). 
This also highlights how social class, spending power, economy and access to opportunities and learning significantly impacts the learning process for different social class levels globally (Darling-Hammond, 2019). Although all children in Wales have access to education, there are aspects to consider, when looking at areas that need to be tackled, in order to raise education attainment levels for children. This has to coincide with teaching approaches, context of the learning environment, educators abilities to teach disciplines at high levels, furthermore, be prepared to carry out continuous professional development for their own self, in order to progress with revolutionary science, maths and innovative digital skills progression. (HM Inspectorate of Education, 2009).These are the areas that children need focus on along with their literacy. Moreover, with focus on children’s wellbeing, PSHE skills and level of commitment from family members for their child to be prepared for later life skills within employment. Because of the level of socio - economic difficulties within Wales, it could almost be considered an insurmountable task to predict that when the new curriculum comes into force in 2022, educational attainment levels for Welsh children will rise (Winkler, 2015).This is because the level of spending per head for each child would surely have to rise, in order to provide high quality teaching, resources and maintain premises. Based on past government promises, that have ended up reducing finance, resources, staff and opportunities over a proportionate of time, the level of confidence could be considered low. Spending per head for each child will have fallen by £500 based on the last decade if budget plans stay the same (Lewis, 2019). In response to these questions, government officials have reflected their justification for this, by stating that these figures have only fallen to a small degree in comparison to England. This is not heart-warming when your child attends a school in Wales. Albeit, when educational theory, policy and practice currently, is so conflicting, mismatched and inadequate, the pinning of hope has to be at the forefront. There are so many ways that children in Wales could benefit from innovative ways of learning, technology, creativity, musicality, Welsh language alongside the English language. Signifying how the positives outweigh the negatives considerably. Looking how children regard their own self, wellbeing and opportunities is also a factor that can influence their level of attainment, as a healthy mind can produce healthy outcomes, which in turn could produce children that are seeking to be the best they can be within their schooling and want to be able to seek great pastures new in employment with the core skills they have developed from the new curriculum. 
Public Health Wales (2020a) highlight the importance of health and wellbeing which will be the focus on one of the six new areas of learning within the new curriculum. Educators will seek to embed different approaches to health and wellbeing that will promote the fundamental importance of looking after your physical health to influence and increase your chances of a healthier longer life. Look at the surrounding influences that might influence individuals to make choices that will impact their own life’s and other’s around them. Promote the importance of well-being accompanying healthy relationships and not relationships that can be detrimental to knowing who you are, having a voice and stemming your healthy outlook on life. Decision making is crucial to individuals having a good sense of well -being, which in turn can impact on mental health (Public Health Wales, 2020b). Rodham (2010) points out that it is extremely difficult to pinpoint what can determine healthier minds, thoughts and outlook, subsequently influencing wellbeing, when all surrounding elements of life can influence this positively or negatively. Therefore, there is no typical explanation for any given person doing or behaving in any expected way. Aynsley-Green (2019) points out that well-being changes over time for children, in accordance with their age. The lowest point being between the ages of 14-15. The lowest subjective wellbeing has been recorded from children living in England, with the highest recorded as children living in Ireland (The Children’s Society, 2019). This signifies how age factors greatly into children developing their own sense of understanding, which can be influenced when they are privy or witness to particular social conditions, such as poverty or unhealthy behaviours. A child needs to be emotionally intelligent to be able to deal with their own emotions and develop their own learning. As when emotional intelligence has not been obtained from a young age through parent’s or caregivers guidance, a child will have no sense of direction, or coping mechanisms to channel or deal with their emotions effectively. Without emotional and rational intelligence, a child will struggle to function. Likewise, the two concepts work closely together which will bring intellectual ability for the child (Pound, 2006).
With the challenges that have been highlighted throughout, the new curriculum promises light and prospects for the younger generations within education. However, there is still the questionable aspect of work-based learning, apprenticeships, schemes that many youngsters enter when they leave school (Learning and Work Institute, 2019). When work-based learning is used within education in readiness for when the young are ready to enter employment, there are many negatives and positives to consider such as low pay and long hours (Banks, 2007a). Is this to factor in the young and consider that they are only worthy of just that, low pay. In addition, increase the workforce through low paid labour, supplied by the young, therefore boost the workforce through increased staff numbers which will boost the financial return of the company (Banks, 2007). How detriment is this to young workers and their self-esteem and financial status? This is a controversial topic as many people feel that as long as the young are in employment, they are off the streets, no burden to the state, and are earning a living, albeit so low they can barely live (Fitzpatrick, et al (2016). Suffice to say, possibly impacting on all levels of their health, especially mentally, as Dahlgren-Whitehead (1991) rainbow model emphasises the links between a person’s surrounding influences such as where they live, work, go to school, impacting on the individual when other factors are considered, such as their health, living conditions and socio-economic factors. This is such a fundamental aspect of the young children in Wales, who are growing up with these significant issues that may or may not influence their future life opportunities and outcomes, and yet the issue of unequal distribution of wealth which was highlighted earlier continues to be prevalent. One of the strategies that will be implemented within the new curriculum Welsh 2022 curriculum is vocational training, which means learning through work-based experience (Estyn, 2019). This is an excellent way to be able to factor in all ways of learning without strictly being classroom based and through written exams for children reaching their teenage years of 14 and up. Gaining experience whilst working in the field of employment can help teenagers develop a range of soft skills along with work and technology skills (Youth Employment, 2020). The downside of this type of earning is that some teenagers might not take the learning experience seriously, might not feel ready to be in the workplace, and furthermore, prefer learning within the classroom environment. Consequently, fail to turn up for work experience. These are all areas that the new curriculum needs to address and be mindful of. Children also having the option of developing their creative learning and experiences should also be considered an important element of the new curriculum. There are so many avenues to creative learning that can help to address a child’s well -being and mental health. Also, creative talents can lead onto excellent jobs within employment, which can benefit the individual and the economy (Pew Research Centre, 2017). So many creative jobs are often left unfiled because of lack of applicant to fill and lack of experience to be able to apply for them. This is an area of learning that for the individual needs to be explored and considered just as important as many other core subjects. Art, dance, music, sport, design and many other creative topics are fundamentally important, and should be encouraged within education (Ofsted, 2010). We are not all typical core subject learners, therefore, surely develop an individuals’ strengths and desires, which would have positive outcomes for the individual when entering employment.
To conclude, discussing the Welsh education provision has identified some food for thought, in that, although lots of children come from disadvantaged backgrounds, many still go on to a fruitful future. There is clearly a huge issue with the current curriculum, which is why it is being changed. However, with change will come the need to address spending per head for children, which is clearly lacking, continuous professional development for all teaching and support staff, along with the inclusion of PSHE as a fundamental part of the curriculum, along with a higher level of skillsets taught from core subjects and digital skills. This obviously comes with a price, and as exciting as it looks on paper, the directive coming to fruition will surely depend on Government leadership, promises being met and children being at the forefront of Wales future progression. Ultimately, until we tackle the issue of inequality and the redistribution of wealth, the new curriculum in 2022 could just be just that, a theory that is shiny and new, and badly implemented through lack of governance, promise and finance. 
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