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Targets from my previous assignment

	Target
	How I have addressed it in this work

	
Continue to develop your academic tone to present your work with the most appropriate vocabulary. You may find it helpful to access the Manchester Academic phrase bank which can be found here; Academic Phrasebank | The University of Manchester
	
I used the Manchester Academic phrase bank throughout my work to guide me when writing each section.

	
Continue to develop your knowledge of strategies for classroom practice demonstrating your ability to problem solve and propose innovative solutions supported by the most current thinking surrounding these strategies.
	
I included more updated research within my work to ensure strategies I suggested for engagement were up to date and reliable.

	
Avoid contradictions to maintain your academic voice.

	
I have proof read my work and ensured key ideas did not conflict one another.






Create a community profile for your PTE1 school. Using relevant literature, suggest ways in which the school could make use of its location and community to support pupil learning.

In this essay, the writer will explore the aspects of a local community school in South Wales. The Department for Education (2011) describes a community school as one that is local authority maintained who follow the national curriculum. School X’s curriculum includes aspects of the Welsh language and history, and involves content from the core subjects into collaborative activities, incorporating pupils’ interest to ensure engagement (School X, 2021). This essay will focus on some important documents and statistics such as the school’s development plan and Estyn report which will provide the writer with an insight of School X’s achievements and goals. Additionally, this essay will provide School X with suggestions of how they can engage with the local community. Engaging with the community is essential for schools, ensuring communication and overcoming challenges together can enhance school achievements and education (Stanley and Gilzene, 2022). The writer will include suggestions of how to engage parents and carers and incorporate multicultural education in the school. These suggestions will be supported by evidence-based research to ensure that they are relevant and reliable. 
Community Profile
School X is a populated primary school in South Wales, containing 612 pupils (Welsh Government, 2022). It is located in an urban area of Swansea as it is surrounded by a mixture of houses and amenities (Street Check, 2021). An article by Sakaue (2014) looks at the differences in school effectiveness in urban and rural schools, discovering that urban schools tend to have better access to resources and more qualified staff, ultimately resulting in higher test scores than rural schools. In contrast to this, another study found that foundation phase children in rural schools show better results from assessment than those in urban schools (Pateman, 2011). School X’s aims are based around creating a supportive and inclusive environment where learning is engaging and challenging, allowing students to be resilient and ambitious learners (School X, 2021). Learning is based off a purposeful, authentic and relevant curriculum ensuring that all Areas of Learning and Experience (AoLE) are included (School X, 2021) and follows the principles of the Curriculum for Wales (Estyn, 2023). The Curriculum for Wales suggests that schools design their own curriculum following the four purposes. This involves the school choosing specific experiences and topics that will best suit pupils’ learning and the surrounding environment (Welsh Government, 2020). Pupil voice is an important part of the school’s development which involves allowing pupils to express their opinions and ideas that could be beneficial for the school and all in it (School X, 2021). This allows pupils to become active participants in their education and provides them with a choice of what and how they learn (Ngussa and Makewa, 2014). As students are encouraged to interact and collaborate more with their teachers to personalise their learning, the effectiveness of pupil voice increases as there will be a positive impact on their engagement (Quinn and Owen, 2016). 
Although the population of pupils in the school is high, the pupils are split into two classes per year group (School X, 2021), achieving a Pupil Teacher ratio of 26:7 (Welsh Government, 2022). This statistic is a positive aspect of the school as Solheim and Opheim (2019) state that lowering the number of pupils under a teacher’s supervision can increase academic achievement and the quality of education, as teachers can meet the individual needs of pupils more easily (Ikediashi and Amaechi, 2012).  The school’s development plan focuses on fostering independent learning by improving teaching and the learning environment to support this (School X, 2024b). Promoting independent learning requires teachers to understand each student's ability to work independently, as some may benefit more than others. However, it also offers valuable insights into students' learning styles, enabling teachers to address their individual needs (Williams, 2003). Estyn (2023) also recommended a development point for this primary school which was to further develop assessment strategies to ensure all pupils are supported. One of the strategies the school uses is formative assessment (School X, 2024b) which provides feedback during learning to identify knowledge gaps, monitor improvement and promote student awareness of strengths and weaknesses. According to Antoniou and James (2014), only a small number of teachers implement formative assessment effectively. This suggests that some teachers at School X may not be utilising formative assessment successfully in their classrooms. Estyn (2023) also highlights some strengths of School X which they observed during inspection, one being the collaboration between staff, pupils and parents. School X has a Parent-Teacher Association (PTA) who raise funds for the school by organising events for members of the school and community to enjoy (School X, 2024a). Adequate funding will allow the school to flourish and progress towards goals, enabling the school to purchase resources to aid learning (Omenyi, Nwankwo and Maduka, 2024). However, failing to hold enough events to raise these funds will prevent this from happening.
Community Engagement
Engaging with parents and carers has become increasingly important in education as research has shown that an increase in parental involvement positively influences pupil achievement (Harris and Goodall, 2008). A study investigated the impact of school-led outreach activities on parental involvement in school events. As a result, they found that schools offering such events experienced higher participation of parents. However, they also highlight lower involvement from single parents (Frew et al., 2012). Research suggests that parental separation causes great effects on a child’s education, often becoming less involved in home learning. Additionally, separation of parents can cause stress and disrupt their wellbeing, therefore negatively influencing their overall school performance (de Lange, Dronkers and Wolbers, 2013). The writer could suggest that School X could take into account this research and organise events for single parents which can not only increase their involvement and relationship with the school, but also their child’s education. Transition to school can be a very stressful experience for both children and parents. A research study stated that parents can be anxious about the change and new environment their child will face, which could possibly transfer to the child (Correia and Marques-Pinto, 2016). To make this process easier for parents and children, School X could host taster days, allowing them to meet teachers and become familiar with the environment, as suggested by the Welsh Government (2016). Giallo et al. (2010) conducted a research study finding that parents who attended a transition day felt more confident, knowledgeable and highly satisfied after the experience. Another strategy of engaging with parents and carers is through mobile apps. These can be beneficial for overcoming communication barriers that teachers and parents may face due to lack of time, allowing them to be consistently invested in their child’s education, without the need to visit the school. The researcher who discovered this also found that teachers who used apps for home-school communication experienced more involvement from parents (Thomas, 2019). However, another research study investigated the effectiveness and quality of various parent-teacher communication apps, discovering that only a small number were classified as high quality and met the established criteria (Ni, 2021). Therefore, the writer could argue that depending on what app School X choose to use could influence how effectively teachers and parents can communicate, possibly negatively impacting parental involvement. Parent voice is another important strategy that all schools should consider when improving their engagement with parents and carers. This involves providing parents and carers the opportunity to express their thoughts and feelings about their child’s education, in order for educators to develop their teaching to support children’s needs (McKenna and Millen, 2013). School X’s prospectus provides parents and carers with clear instructions to generate a formal complaint if they are unhappy with an aspect of the school (School X, 2021), however does not highlight a way of providing general feedback. Research has found that including parent’s voice in the School Self Evaluation (SSE) can provide an opportunity to broaden teachers’ willingness to accept different perspectives, which can contribute to whole school improvement (Faddar et al., 2021). Following this research, the writer could suggest that School X ask parents to share opinions in order to improve specific aspects of the school and meet parents' and children’s needs.
The role of multicultural education in increasing inclusivity and promoting diversity has become a significant topic in modern educational discussions (Patel, 2023). A research study found that having diversity in a school is beneficial to students as it ensures equal opportunities and aids with developing community well-being and group integration (Ayscue, Frankenberg and Siegel-Hawley, 2017). Over 40% of School X’s pupils are part of the black, Asian, and minority ethnic community (Welsh Government, 2022). The Curriculum for Wales highlights four purposes when designing a curriculum, including the need for schools to educate students about different cultures and diverse communities (Welsh Government, 2022a). The writer could suggest that School X analyse the cultural diversity in the school and incorporate lessons to educate children about these specific cultures. Gurung and Prieto (2023) support this as they state that understanding the similarities and differences of various cultures provides a basis for individuals to understand and respect each other. However, Banks (2010) highlights that in some schools the teaching of cultures does not always focus on important content and issues, therefore pupils are unable to fully understand them. The writer could suggest that School X had a teacher from the black, Asian, and minority ethnic community to teach pupils about different cultures from their perspective, therefore students can gain a wider understanding. This strategy is very effective for supporting students from different ethnicities as it increases self-confidence, engagement and overall educational performance (Blazar, 2022). Additionally, a research study discovered that student maths results increased when taught by a teacher of the same race or ethnicity (Egalite, Kisida and Winters, 2015). School X recently became a School of Sanctuary which involves schools working together to encourage inclusion and a welcoming environment for refugees and asylum seekers (Kendall et al., 2024). The writer could suggest that the School of Sanctuary programme could offer School X the opportunity to provide parents from ethnic backgrounds to become involved and foster strong relationship with the school community (Mendez, 2010). Increasing the number of diverse pupils in the school could also increase the percentage of pupils with English as an additional language (EAL). A research study highlights that EAL students tend to achieve lower in all subjects in education (Demie, 2018). To overcome the barriers some EAL pupils may face, Oxley, Nash and Weighall (2022) found that vocabulary support is one of the most effective strategies, however efficiency depends on quality of teaching. Additionally, School X could offer support to parents in learning English to help them assist their child with reading English texts at home, a strategy also identified as effective by Oxley, Nash, and Weighall (2022). Furthermore, as School X has a high percentage of black, Asian and minority ethnic pupils, the writer could suggest that teachers are experienced when working with EAL pupils, therefore less pupils underachieve (Demie, 2018).
Conclusion
In conclusion, School X presents commitment in ensuring that pupils are within an inclusive and engaging learning environment, encouraging them to thrive in school life. Maintaining a strong relationship with the local community can come with challenges, however, improving engagement with parents and carers and enhancing cultural education could assist to overcome these. Utilising the evidence-based suggestions for improvement in practice could further support School X with future achievements and goals. 
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