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The learning environment within foundation phase is colourful, fun and playful. Classroom experience has enabled me to see the positive and happy environment created for foundation phase pupils by the teaching staff. Children at this age learn best through hands on experiences, with play at the forefront (Welsh Government, 2015, p.3). There is no definitive definition for ‘play’ as it is individualised for each child, however it may be interpreted, it still has significant importance to foundation phase pupils stages of development (Thomas and Harding, 2011, p.1). While out on bridging I was introduced to the concept that play didn’t have to just come from physical objects but abstract learning such as music can have the same effect. Therefore, I decided to base my investigation on wether or not the use of music has an impact on pupil engagement. For my research I carried out a planned observation on a small foundation phase class at a local primary school. The class consisted of twenty eight pupils in total and was a mixture of year one and year two students (roughly 5-7 year olds). I decided to focus on three individuals in particular, all of which expressed different personality traits and classroom abilities. 

Pedagogy in terms of Foundation Phase can mean the difficult relation between teaching and learning (Welsh Assembly Government, 2008, p.26). Within an educating setting pedagogies are of great importance, with five effective standards working together to reach the main pedagogy (Welsh Government, 2018). The professional standards are as followed: Collaboration as it enables pedagogy to stretch, Leadership enables pedagogy growth, Innovation will enable pedagogy to develop and finally professional learning allows pedagogy to broaden (Welsh Government, 2018). This is suggestive that good teaching practice is when a teacher is constantly looking for ways to expand the pedagogy and improve their teaching techniques to move forward. The Welsh curriculum sets out twelve pedagogical principles correlating to the four main purposes of the curricula. Teachers should aim to follow these pedagogical principles within their own teaching and learning to successfully fulfil all purposes (Donaldson, 2015, p.71).
 I chose to base my observation on wether or not pupil engagement increased or decreased with the involvement of music. I chose music because going out on bridging days, it was a highly used learning method and I wanted to test wether or not it made a difference to foundation phase learning. Music in foundation phase is creative and invites a more engaging and fun atmosphere for subjects such as mathematics. This links to the pedagogy principle that good teaching involves a variety of teaching methods as apposed to just direct teaching (Donaldson, 2015, p.65). Music sparks many positive impacts in foundation phase but in particular a child’s school readiness as it begins to get the mind working with the body by increasing development in language and memory (Bright Horizons, 2022). However, theorist Lev Vygotsky and his Zone of Proximal Development (ZPD) theory would argue that this is not how Foundation Phase children learn and they can only development with the collaboration of a more knowledgeable other (MKO) (McLeod, 2022). In contrast, music within learning has been proven to increase an individuals mood positively (Barile, n.d.) and can link with the pedagogy principal of cross-curriculum (Donaldson, 2015, p.68). For example: if the class is singing along to times-table music, it combines both subjects of Language and Mathematics. However, a previous investigation was suggestive that music has a negative impact on learning as it was shown to be ‘distracting’ (Barile, n.d.). The researcher came to this conclusion by testing a group of pupils, some being able to listen to music and others not, and the results were higher for those not engaging with music (Barile, n.d.). It is important to note this experiment was assessed on secondary aged pupils as foundation phase share different pedagogies to them. A main Pedagogy for foundation phase teachers is to make endless opportunities for pupils and provide the best learning environment you can for them to excel (Welsh Assembly Government, 2008, p.26) something music associates to. 

As part of my research I incorporated the Leuven scale as an observation tool in order to measure pupil engagement. The Experiential Education (EXE) has been developed over many years and includes the dimensions of pupil well-being and pupil involvement (Directorate for Education OECD, 2004, P.5). Well-being refers to how a pupil feels emotionally, and how/if a pupil feels safe and comfortable in a learning environment (Laevers, 2000, p.24). Moreover, Involvement in this context means human activity, and how adding an element can increase or decrease this (Laevers, 2000, p.24). These two components can measure how well a pupil has understood what they are being taught and can easily be identified by observers (Laevers, 2011, p.3). When planning for my research I looked into Leuven scale sheets, all of which consisted of a scale ranking from one to five, one being low involvement to five being high involvement levels. I wanted my own research table to correlate to this, therefore, I created my Leuven scale on one to five also, one being extremely low, two being low, three being moderate, four being high and then five being extremely high (Appendix, 1) this allows an observer to gather an insight to a child’s development journey (Emotionally Healthy Schools, 2019). I also had to plan how long this investigation would take me, the Leuven scale involves observing for two minutes, as it can be described as a scanning method (Emotionally Healthy Schools, 2019). This method will work out the general well-being and involvement level of individuals throughout the day. Using this information I created a two minute interval table that added up to ten minutes in total (Appendix, 1). The Leuven scale can be carried out on a large or small group of individuals, I planned to zoom in on three pupils within a larger group, as it was easier to keep a more accurate observation this way. 

Ethics can be described as moral guidelines/standards and are used to direct moral decisions and interpersonal relationships (Gray, 2018, p.70). From an observers point of view ethical considerations within educational research are imperative, however, this wasn’t always the case. Theorist such as John. B Watson (1920) carried out the ‘Little Albert’ experiment, where he proved that classic conditioning can create emotional responses (Cherry, 2022). This was proven as a conditioned fear of a rat resulted in a fear of anything with similar characteristics. Over the years ethics has been developed in educational research and this experiment could be argued as ethically wrong. The British Educational Research Association (BERA) has a number of guidelines in place to ensure the role of ethics in research is not undermined. BERA explains that all participants present in the research must be respected, including the observer (BERA, 2018, P.6) this includes: Pupils identities remaining anonymous, alongside gaining consent to observe them (BERA, 2018, P.9). As a professional, we as teachers hold a professional code of conduct and our role is to validate the communities faith within the education sector (Education workforce council [EWC], 2022, P.3) Therefore, I made ethical considerations to gather any consent needed to observe a classroom prior to my arrival at school, I respected any pupils who did not want to participate and they were not included in my findings. I also made sure my data remained anonymous, ethically I had to protect a child’s indirect and direct identifiers hidden. For example: my findings have not included the name of the school I attended nor have I included participants real names instead named them Child X, Y and Z (Appendix 1) giving no information that could reveal their identity. The role of ethics also included researchers well-being and health as well as participants (BERA, 2018, P.35) this influenced me to research within a classroom environment, an area that minimised potential risks and was ultimately considered a safe space. 
My observations included a small group of learners inside a classroom, a situation that was neither unfamiliar or worrying for participants. I decided to keep my observation within the classroom for the well-being aspect of the Leuven scale, I thought by taking them out of their normal routine potentially could of hindered my chance of accurate results. My findings are suggestive that music does increase pupil engagement, with pupils X, Y and Z engagement levels never falling below a three (moderate) involvement score (Appendix 1). The reasoning behind this could be that children are exposed to music from birth essentially, through forms of lullabies and other everyday interactions (Mcilroy, 2022). As mentioned previously, Foundation phase learn best through play and music is a great form of play for pupil involvement (Mcilroy, 2022). I found that pupils were motivated and more excited to learn new topics with the inclusion of music, I also found that information being presented this way stuck. For example, I spent some time observing after the music task had been delivered and children were repeating the song in order to help them complete independent tasks. These findings can be supported by another researchers findings done back in 2007, where he saw an increase in motivation, behaviour and class ability to stay on task all through the implementation of music (White, 2007, p.18). I also found that music was a form of self identity within the children, and it allowed teachers to see a true glimpse of their individual personalities. This was evident as I observed some individuals dancing, others rushing to finish the task and some just taking the time to listen. This implies that music is an opportunity for pupils to express themselves and show off their unique characteristics (Peralta, 2021).

To conclude, the main source of learning done within a foundation phase setting is play and from my own research music is a great form of play within a classroom to increase engagement (Mcilroy, 2022). Play allows pupils to have their own outlook on the world, and that is something the Welsh curriculum sets out to do (Welsh Government, 2020, p.4). My findings do suggest that adding a playful element like music does increase overall moral and excitement from students. Linking back to my introduction, play is not only physical objects such as blocks but it can also be verbal methods like music, this type of play has been proven to develop speech and memory. My observation schedule had its strengths by producing concise and focused results to my chosen topic, included space for additional comments that could be relevant to my investigation and was spaced over two minute time intervals in order to get reliable feedback. On the other hand, my research had some limitations, those being my research was over a short period of days and if I had longer in the classroom my results may have been different. I also only chose to focus on three individuals in-particular, during the investigation that was a positive as it was easier to watch a smaller group, however it may have been a more trustworthy outcome to have had a larger sample. This can be supported by the larger the group is, the more chance you have to receiving accurate averages of results, also it can help you see any flaws to your method (Charlesworth Author Services, 2022). If I was to carry out this research again then I would look to observe a larger group of students and I would take pupils out of classroom to an outside environment to see if results differed in new surroundings. The outdoor environment has been recognised to benefit well-being of and progress all areas of growth (Thomas and Harding, 2011, p.1) this is because they can make individual choices and interpret the world naturally, that is why learning processes like forest schools have been set up. Therefore, incorporating music and the outdoor may offer interesting results. To sum up, music is a form of play I want to incorporate within my own teaching and learning practice, and from my findings it is evident that music will positively impact my pupils and create a fun classroom environment. This research has impacted my professional stance within the profession by allowing me to think ethically and ensuring individuality between future students. 
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Appendix, 1 – A copy of my Leuven scale research sheet (findings included).
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Observation Schedule:
Observer: Jodie Everett Time scale: 2 days Date: 09/02/2023 - 10/02/2023

Investigation: What effect does the involvement of music have on pupil engagement?

1. Extremely Low = Little to no engagement displayed by pupil (i.e zero concentration).

2. Low = Slight engagement displayed but can be easily distracted from task.

3. Moderate = Engagement is being displayed by the pupil but doesn’t display much
energy within the task.

4. High = Evident signs of engagement but could be stretched even further.

5. Extremely High = Continuous engagement throughout the task.
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