Element 4 Personal Development Plan

Goal – To become more knowledgeable of Autism.
My experience of working in classrooms and asking teachers questions has given me some knowledge of autism. However, it needs improving.

	Area for further development 
	Why?
	How?
	Who/Where?
	How will I measure progress?
	When?

	1. Knowledge: To improve my understanding of autism.

	To improve my ability of tackling challenging behaviours.



	Thorough research using online resources and asking lecturers, teachers questions.
	Teachers from placements, lecturers at University, and the University’s online library.

Visiting autism awareness campaigns.
	By setting myself tests.

By asking friends to quiz me on autism.

By carrying out knowledge gained through interactions.
	As soon as possible.

	2. Knowledge: To be able to identify the signs of autism.



	To understand the behaviours of children. Thinking behind their behaviour. 
	Thorough research and watching videos of children displaying the signs of autism.
	Speak with professionals who work day to day with children who suffer with autism and using the internet to watch examples.
	By asking professionals to monitor and observe my interactions.
	As soon as possible.

	3. Skills: To increase confidence so that I can engage with children who are autistic.



	In order for me to gain experience of working with children with autism.

To become an effective well rounded practioner.
	Increase my knowledge of autism by research and asking professionals questions so that it gives me knowledge and understanding.


	Schools – to provide me with a placement for experience

Library at University – To provide me with reliable research.



	By writing down a list of how many interactions I’ve had to check if its increasing.
	As soon as possible.

	Skills: Increase my commitment of learning about autism.
 
Maintain commitment in a reflective process.


	In order for me to gain a better understanding of behaviours to make myself a better practioner in the future.
	Remind myself of the purpose every day.

Ask teachers and my friends to encourage me.

Set myself weekly goals and monitor my progress.
	Friends at University.

Teachers from placements and lecturers at University.
	By checking my targets to see if I have met them.


	As soon as possible.

	Values: Non-judgemental – To understand why a child is behaving in a certain way. 
	To recognise that every child has different needs.

To provide better quality support to children with autism.


	Spend more time observing autistic children.

Speak with parents and teachers to gain their input.

Volunteer at a local school that caters for special needs.
	Careers advisor at University.

Parents who I know have an autistic child.

Teachers from recent placements.
	By observing children with autism participation in activities.
	As soon as possible.

	Values: To promote diversity in class.


	So that there are equal learning opportunities in class.

To educate children about different behaviours. 
	Treating all children fairly.

Promoting activities to every child.

	Teachers in schools and professions from autism awareness campaigns.
	By observing participation in activities and observing children’s behaviour and attitudes.
	As soon as possible.

	

	

	
	
	
	




Goal – To be able to create and demonstrate a sports activity for early years. 
I have some knowledge of planning sports activities from a leadership course I completed. However, I feel that my knowledge needs improving as I’d feel unprepared if I was asked to take over an activity.


	Area for further development 
	Why?
	How?
	Who/Where?
	How will I measure progress?
	When?

	1. Knowledge: To improve my knowledge of lesson planning.
	So that I am able to lead activities with confidence.

To prepare me for when I will be a teacher.

To make lessons fun and engaging for all children.

 


	By taking part in study skills sessions.

By researching lesson plans.

By asking teachers for advice.
	A study skills advisor at the University.

Teachers from placements.

Lecturers from University.
	Through reflecting on my experience of leading an activity.

By asking teachers to observe my activity and provide feedback.
	Before I apply for a PGCE.

	2. Knowledge: To improve my knowledge around the benefits of sport participation within children.



	In order for me to deliver effective teaching.

In order for me to create a purpose for my activity – Understanding why the activity is beneficial for children. 
	By thorough research.

By observing children taking part in sport activities and taking notes of the advantages I can see.
	Sports teachers from my previous school.

The online library and library at University – reliable sources. 
	By creating tests and scoring myself on my knowledge.


	As soon as possible.

	3. Skills: To improve my creativity skills in order to create an effective lesson plan using the Reggio approach that can encourage every child to participate.



	So that the plan meets the needs of all children.


To make the activity fun and engaging. 

So that activities are designed by what interests the children.

To deliver activities where children can show their understanding through different ways.


	Attending study skills sessions.

Performing the activity and reflecting on its strengths and weaknesses.

Using the Reggio approach so that every child’s thoughts are valued.


	Study skills advisor at University.

Sports teachers from previous schools.

Sports coaching leaders online.


	By observing children’s engagement of the activity.

By asking a teacher to score my activity.


	Before I apply for a PGCE.

	Skills: To improve my enthusiasm when demonstrating an activity.



	To improve children’s engagement with the activity.

To show that I am passionate about teaching and their learning.


	By attending drama sessions.

Choose a sport that I’m passionate about.

Practice delivering activities with confidence. 
	 Local drama clubs.


	Recording myself practicing an activity and reflecting back on it.

Through children’s participation in the activity.
	As soon as possible.

	Values: Inclusive teaching 

	To meet the needs of all children promoting equality.


	By using the knowledge that I have gained to create effective teaching methods.
	The online library and library at University – reliable sources.

	By observing children’s participation in activities.

By asking children how they felt during the activity. 
	As soon as possible.

	Values: Positivity


	To encourage children by praise and being understanding if they don’t want to take part.

To create a positive environment in which children don’t feel under pressure to fail.
	By being enthusiastic when leading the activity.

By encouraging the children to work as a team – promoting social interaction.
	Teachers in placements can motivate me to increase my confidence.

The online library can provide me with research so that I feel knowledgeable and confident enough to deliver a successful and positive activity.
	By observing children’s feelings during the activity.

By looking at the success of the activity. 
	As soon as possible.

	

	

	
	
	
	











Reflective Log

	Brief description of the activity 

	Myself and staff members began preparing a practice rehearsal of the school’s sports day with the nursery class. The hall was set up so that a number of activities could take place such as a short sprint and an egg and spoon race.  


	Aims of the activity

	Aims: – 
· To engage children in physical exercise whilst making it fun as their happiness was at the heart of the task.
· To increase the gross motor skills of the children. 
· To create a positive environment in which children’s play can benefit their learning and well-being.



	My role

	As a Learning support assistant, I was assigned to work one to one with a child. The child was new to the nursery and therefore lacked social skills. Constant attention was required to stop him from striking another child or trying to escape the school. I was required to motivate the child and others to participate in the activity.

	Positive aspects 

	· Developed my relationship with the child through demonstration of activities. This gained the child’s trust as he often wanted me to be by his side during the activity and would get agitated if another staff member tried to interfere. Our relationship strengthened which was pleasing.
· I successfully engaged the child to participate in the activities with the other children, for example, during the warm up activity, the hall was scattered with hula hoops for the children to interact with – increasing socialisation skills.
· I was happy with the success of the activity as it showed that I worked well with staff. I constantly communicated with staff to ensure the safety of the children and so that I was following the lesson plan to prevent the child from receiving different instructions which would cause a lot of confusion.
· I was proud that the free play and races brought happiness to the children which encouraged them to participate, promoting their growth and development.
· The challenges are positive aspects because I can use them to improve my practice in order to become a better practioner. This is because Gibbs (1988) cycle of reflection can allow me to understand the challenges.




	Challenging aspects 

	· I was disappointed in the warm up activity to see that the child became bored of his own hoop which led him to steal another child’s hoop. This resulted in confrontation between the two children involved.
· Maintaining the child’s focus was difficult because of the surroundings of the hall. Children outside were often waving through the window which was distracting the children. 
· I felt unprepared going into the activity as I was only briefed on the day. This was challenging because I felt that I could have tackled situations better had I been prepared. For example, I could have helped to plan a fun range of activities in the warm up to increase the children’s focus.



	What knowledge was demonstrated?

	· Due to my experience with the child, I was able to recognise the signs of the lack of social skills he possesses. Therefore, I was able to quickly intervene when I felt the child was about to strike another child. 
· I was knowledgeable over how important negotiation can be within an early year setting. I used negotiation to encourage the child to engage in the activity when he started to lose focus and wander around the hall, I would ask the child to show me how I perform the activity so that it gave him a sense of control, regaining his involvement in the activity.
· I was aware that children in early years might often strike another child and not see anything wrong with the action. Therefore, when I witnessed the child strike his peer, I immediately demonstrated the concept of ‘kind hands’ to the child. This is where I’d get them to hold hands to teach them kindness.


	What skills were demonstrated?

	· I constantly communicated with staff to ensure safety of the children. Effective communication was also used when working with the children. This was demonstrated through the negotiation process above and whilst carrying out the activity I ensured that I used the correct language to deliver the instructions.
· I was able to think critically throughout the task by adapting to difficult situations. I was under pressure to encourage the child to engage in the activity due to time, therefore I had to think of methods to encourage the child to take part.
· I am very passionate when working with children so this meant that I was very lively and enthusiastic within the activity. This created a happy environment in which the children enjoyed interacting with their peers and staff.



	Which values were demonstrated?

	· Non-discriminatory – I demonstrated this through the situation when the child stole a hoop whilst striking another child. I was aware that he lacked social skills so he does not know what is right and wrong with his actions. Therefore, I did not shout at the child or show negative body language. 
· Non-Judgemental – I did not judge the child for stealing the hoop because he doesn’t understand ownership fully yet. Also, the hoops were scattered for free use and therefore he probably doesn’t think it’s wrong to steal them when they have no ownership. 
· Equality – I demonstrated equality by listening to every child’s opinions and by encouraging all the children to participate. 
 





	What could have been done differently? 

	· A better plan so that realistic aims are set to reduce challenges. I noticed that stress was impacting the staff’s teaching because of time restrictions.
· I feel that the activity would have worked better if it was conducted outside on the playing field. This is because there are less distractions on the field and I believe that they prefer playing on the field from my previous observations.
· Improving confidence – I felt under pressure when the head teacher entered the hall and I feel that this hindered my performance on times. 
· More responsibility in planning so that a more collective approach is made. I was conscious over whether or not a sports day for early years is appropriate since competition could affect children negatively. 







Conclusion
The activity brought out skills that I didn’t know I possessed. One in particular was my ability to quickly reflect in action. I was able to reflect on the challenges and immediately solve them by using my knowledge gained from University and experience. This was mentioned above (negotiation process). My practice was acknowledged by others and I received praise from my ability to comply with the task and communicate effectively. This activity was a learning experience in which I can further develop by reflecting on action. 
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          Skills needed for reflective practice
· Critical thinking – To be open minded and question yourself in order to think past different ideas (Paige-Smith and Craft, 2011). Taking action of these ideas can lead to understanding of children’s thoughts, creating a listened pedagogy. 

· Linking theory and experience – The ability to link theory and experience can enable a person to improve their reflection and practice (CWDC 2010a: 12).

· Ability to work with others –  The ability to work in discussion of reflection can lead to an ethical practice since every voice is listened to, including the child’s (Paige-Smith and Craft, 2011).






                
David Kolb’s 1974 experiential learning theory

(Dochy, 2011) reveals that Kolb’s experiential learning theory can support practioners to reflect and learn about their experiences. Reflecting on the experience is the most important stage of the cycle since ‘knowledge results from the combination of grasping and transforming experience’ (Kolb, 1984 as cited in Dochy, 2011).

                    [image: ] 
Stages of the cycle:-
Concrete experience: Gain experience from carrying out an activity.
Reflective observation: Reflecting back at the experience and looking at the effects.
Abstract conceptualisation: Creating a hypothesis to understand the actions.
Active Experimentation: Applying the theory and predicting what will happen.

Kolb (1984) says that these stages can develop growth since ‘All learning is relearning’. The cycle can allow users to evaluate their experience, leading to new ideas from experimentation.


                            Introduction -  What is reflection?
Reflection is a ‘learning journey’, and by viewing experiences from all different perspectives can lead to the development of human progress. (Postholm, 2008 as cited in Clara, 2014) (Reed and Canning, 2010). (Clara, 2014) argues that using reflection in teaching is important, and professionals being reflective is seen as best practice since it paves a way to self-awareness (Lindon, 2012). Reflective practice can have a big importance in childhood settings and can create a right-minded practice allowing opportunities to discuss experiences with ‘everything and everyone’ (Dahlberg and Moss 2005 as cited in Paige-Smith and Craft, 2011). 

. 
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Reflection

                  Barriers of Reflective practice
· Multiple voices – Group discussions can result in too many people voicing their opinions over one another and therefore it may be difficult to hear an opinion. (Lindon and Trodd, 2016).
· No support – There has been increased pressure on early years practioners to gain more qualifications in order to develop the skill of reflection (Paige-Smith and Craft, 2011). However, (Lee 2002 as cited in Paige-Smith and Craft, 2011) suggests that there’s evidence to argue that minimal efforts are made to help develop these skills.
· Not being open minded – Some practices might not be open to the idea of change. The skill of being open minded can provide us with further development since the working with others can expand our ideas (Huberman 1995 as cited in Paige-Smith and Craft, 2011).


                                               How to overcome the barriers
Helping others to reflect – Practioners who understand reflection can help others to use reflection in their practice. Methods of reflecting can be introduced from the experience that they have gained and the leaders can pass this skill on to other practioners (Lindon and Trodd, 2016, Siraj-Blatchford and Manni, 2007). This type of leadership is an important quality of an effective Early years practioner (Colloby, 2009 as cited in Hallet, 2013).
Reflecting on action – If reflecting in action is an issue, then reflecting on action will be a better method. Practioners are able to work with others to explore their experiences and share ideas (Paige-Smith and Craft, 2011).
Policies – Practioners can follow the Practice Guidance for the Early years foundation stage to help with reflection. The guide requires practioners to reflect on their knowledge of the children in their practice and then create plans to support their development (Paige-Smith and Craft, 2011).

Setting Ground rules – One person speaking at a time can be a ground rule within a discussion in order to stop people over powering each other (Lindon and Trodd, 2016).
Conclusion

It is important that reflection isn’t used as ‘human technology’ to only meet education standards (Wood, no date as cited in Paige-Smith and Craft, 2011). Instead, it should be used to understand children’s way of thinking so that we are able to think behind the behaviours. By listening to a child’s voice can enable a positive learning environment in which a child’s development can grow (Wegerif 2002 and Littleton et al 2005) Practioners at novice level possess the motivation to develop their professional learning. Therefore, support from other professionals is important since it can enable one step from novice to expert in terms of reflection.


Novice to expert



(Schon,1983 as cited in Lindon and Trodd, 2016) discusses two forms of reflection.
Reflecting In action – This is when you reflect whilst in an activity and take action. This is often used by Early years practioners when they observe a child’s play and make a judgement of whether or not to interact with them.

Reflecting on action – This is when you reflect after carrying out an activity. Practioners can reflect on their own or reflect within a group which will deepen their reflection. 
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             Advantages of Reflective practice
· Allows the person to think deeply of an experience (Bassot, 2016) – By reflecting back on an event, a person is able to analyse situations and make sense of a particular experience.
· Allows the person to set goals (Wagner, 2006) – Whilst analysing an event through reflection, a professional is able to understand obstacles whilst designing a plan to overcome the challenges which can lead new goals. This can be appealing because you can discover new methods of learning and repeat the endless process (Reed and Canning, 2010).
·  Promotes development - The continuous cycle of reflection can develop professionals in a ‘systematic, rigorous, disciplined way’ (Dewey, 1933 as cited in Cunningham and Moore, 2014). Development can simply be enhanced by reviewing your practice to ensure that you’re up to date with your knowledge (Bassot, 2016). 
· Develops Creativity – By questioning your experiences and evaluating them can allow you to think deeply and create a new mind set allowing you to generate these new ideas through a plan into practice (Bassot, 2016, Paige-Smith and Craft, 2011). Evidence suggests that pre school children develop better when participating in activities that have been well thought (Siraj-Blatchford et al. 2002 as cited in Paige-Smith and Craft, 2011). 
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