Reflective essay on how to keep pupils critically engaged during lesson time

For my placement one was required to do a week’s worth of placement so therefore I did mine at a local school called Bro Pedr which was a secondary school whereby I sought to learn as much detail as possible about teaching methodology for this reflective essay I wish to address one of the things that I investigated whilst at the school which was how to keep students critically engaged during lesson time and relate that to scholarship. 

To critically engage student’s pupil’s teachers need to be aware of three factors according to Frank Banks author of 'early professional development for teachers' which are as follows 'teaching skills', to acclimatise students to teaching methods, 'professional characteristic's and the 'classroom environment' to be maintained
. Whilst on placement I observed all three factors that Frank Banks talks about. The teaching methods all stem from A.S Neil when it comes down to how to apply teaching methodology with an element of Bruner for lower year groups in order to critically engage students
. A.S Neil manifests in a way as that pupils are only ever needed to know information if it’s relevant to their curriculum for their particular year group as to not undermine the teaching methodology and so that all students are brought up to date in regards to the curriculum at an equal level taking into account learning difficulties and age
. For professional characteristics one observed 'challenge' and 'support' in order to critically engage students so students were 'challenged' on what they knew and the 'support' was offered so that students could be successful during their time at school, in order to facilitate this one observed that pupils were reprimanded and told off by teachers which was observed in science lessons mostly where pupils were misbehaving they were told off and asked to be quiet so that the overall lesson was not affected
. Also one observed in DT lessons that teachers would come round and offer guidance on what to do if they were stuck which is more than ample effort on the part of teachers to make sure that everyone understood what they were doing during lessons. Teachers had confidence which is quite important character to have so that pupils knew their own personal boundaries within the classroom for example in one of the science lessons one observed pupils misbehaving and or bullying another pupil and they started arguing across the classroom and to discharge the situation the teacher told them off equally as to not take sides which leads me on to my next point which is that students respect the teacher and have trust in the teacher which was observed in all lessons because pupils knew their personal boundaries
. Finally for my final point on this sub-topic in regards to lesson climate there are nine things that are listed by Frank Banks one of them being clarity, one observed within the classroom that there was teachers sometimes spoke with a stern voice to keep students awake and went round the classroom to make sure pupils understood what they were doing which was a critical part of the lesson and one observed in lessons where the teacher did not go round making sure that pupils did understand what they were doing one noticed that there was a critical breakdown in the clarity of the information between pupil, with pupils copying each other because they did not understand what was going on
 Another point that Frank Banks believes in is support, which is also a professional characteristic whereby teachers need to keep a close eye on the lesson to make sure that pupils understood the nature of the lesson
. Another one is safety which was observed in most lessons for example in DT lessons and in some chemistry lessons only the teacher could do the practical because it was too dangerous for the average pupil. To keep students critically engaged one noticed for lower set classes there was more likely to be clips from YouTube put on the electronic whiteboard which meant that pupils found a keen interest in the topic of the lesson because it simulates the home environment where children just sit back and watch the TV or computer and learn that way which was observed in Bro Pedr school. Which address two points that Frank Banks makes which are the learning environment and keeping students interested in the lesson which was a technique which was observed in lower set classes and it was instantly noticeable that students were more likely to pay attention when there was something on the electronic whiteboard. The only thing that was not observed during my time in Bro Pedr School was that there was 'student participation' which was only observed during practicals during science lessons where students try to implement the whole lesson themselves with guidance
. Also to round it up there was plenty of evidence of 'order' in most classrooms except for lower set classes which I believe the problem stemmed from the students finding the overall lesson not interesting therefore they felt they need not to learn what the teacher was saying however from observation students were more likely to behave when there was something on the whiteboard or there was a practical means of learning which helped tremendously with lower set classes and it was the students inability to keep critically engaged with the teaching method which was of fault by trying to implement a strategy for both higher sets and lower sets whilst also teaching them the same
. According to Howard S. Becker who wrote a journal article there is a perpetuation within public schools that teaching methodology discriminates the lower classes within society which was felt during my time in Bro Pedr school, even though he address the Chicago area with the US much of what he says is very relatable that much of the teaching methodology discriminates against lower set classes as well
. The evidence for this would be that most teachers either only teach to the middle or the top of the class which meant that students from a different socio-economic background did not understand the nature of the lesson because of what they are used to in an home environment
. To explain this further teachers would often discipline students that were misbehaving in lower set classes for messing around when the better analogy of the lesson would be they just didn’t understand because of the social context is different than it is at home which meant that they didn’t understand therefore they started messing around when in fact the teacher should of enacted a better suited way of explaining things so that students from a different cultural, economic or ‘other’ background understood the nature of the lesson
. According to the journal youth and adolescence the self-determination theory is applicable in many of the schools in the US and from what was observed in Bro Pedr is very applicable because the three things which cause critical engagement within schools are pupils feeling “competent, emotionally connected, and autonomous”
 which means if these three things are addressed than everything falls into place within a normal school day for a pupil which I wholeheartedly agree with because the evidence speaks for itself. If pupils feel competent than they are more likely to understand what a lesson is about therefore they are less likely to mess around in lesson, so much of this is related to discipline therefore they will feel more autonomous within lesson with less likelihood of teachers intervening and bullying drops therefore students are more likely to feel emotionally connected. Good indicators for critical engagement within a classroom according to this journal is that students pay attention in class which was observed in the majority of lessons though sometimes the teacher had to intervene for obvious reasons, pupils going to class was observed in Bro Pedr where students always turned up to lessons and teachers even took registration half way through the day to make sure students were turning up to lessons and last of all students always handed in their homework in on time for two lessons whilst one was observing in that particular school
. So overall the school had shown critical engagement of students because it addresses the three criteria according to the assessment ideas suggest by this particular journal except for the idea of students paying attention which varied between lessons. According to Debora L. Roorda and Helma M. Y. Koomen students are at risk of failure if they do not have a good teacher-student relationship, and that there have been many studies in relation to verbal and non-verbal attributes of a teacher that makes whether or not a student will fully participate during a lesson on the other hand however, natures such as empathy and a teacher being ‘warm’ and accommodating in a lesson as non-person variables also have a drastic impact on critical engagement during a lesson
. 
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As the diagram clearly illustrates emotional security according to Roorda and Koomen for effective teacher-student relations so that students can progress easily through school would be emotional security, felt autonomy and felt competency from the teacher which are all feedback from the research carried out by these two individuals
. According to the department of educational psychology much of cognitive ability to learn is learnt from past strategies to learn so that means that they are more likely to use the most effective strategies to implement in their style of learning so in essence teachers should be showing students how to understand things as well as trying to teach them what to learn based on observation in Bro Pedr there was not much effort on the part of teachers within the school to teach students in lower sets 'how' to learn but they did insist on teaching students 'what' to learn
. This could perhaps be misconstrued as a bad thing when in fact teachers believe that students learning technique has been brought up to scratch with that of the rest of the class which just is not true. Also research has shown students with better perception of their own cognitive abilities and believed that they would do well in exams has shown that students perform better in exams with this mentality than students that have a lower perception of their own cognitive ability
. Whilst at bro Pedr I did notice students that were more likely to put their hand up and say an answer to a question showing that they have fully understood the work with confidence were more likely to have done well in the mock exams which was observed in one of the GCSE Maths classes. Which means that there is a correlation between confidence in learning ability and that of exam performance which was something that was observed whilst at Bro Pedr. 

So I conclude the self-determination theory is the highlighted theory as well as drawing from A.S.Neil are some of the latest proponents of teachers critically engaging students fairly in the classroom because of research saying that they are the most applicable means for students getting good grades in exams and coursework. The teacher-student relationship is particularly important for students passing their exams because if they find their teacher inhospitable to talk to then they are more likely to not digress what they need from the teacher in order to pass their exams in terms of knowledge and it is also important for students to feel emotional support from their teacher, feel autonomy and felt competence from the teacher so that lessons run as smooth as possible. And finally it is important that students respect the teacher, the climate of the room must be maintained and that the teacher maintain professionalism which all of them to a certain degree were all observed within Bro Pedr school.
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