[image: A logo of a university]
Name: Kiran Begum 
Programme: BA (Hons) Business Management
Module: Principles of Human Resource Management
Module code: LCBB5012
Module Leader: Dr Eric Osei and Dr Trinh Nguyen
Graduate AI Strategist – Educational Development and Responsible Innovation
Organisation: University of Wales Trinity Saint David (UWTSD)
Department: Digital Learning, Academic Development and Student Support
Job Title: Graduate AI Strategist
Salary: £29,000–£32,000 per annum 
Contract Type: Fixed-term, 12 months
Working Hours: 35 hours per week, Monday to Friday
Location of Work: UWTSD campuses, with Swansea as the proposed primary base and occasional travel between university campuses
Nature of Work: Hybrid, combining on-campus collaboration with remote working
Reports To: Head of IT
Proposed Start Date: November 2026, subject to recruitment and approval

Academic rationale for the Graduate AI Strategist role
The proposed Graduate AI Strategist role is informed by research identifying the need for AI literacy, ethical awareness and pedagogically appropriate integration of AI within higher education. Long and Magerko (2020) highlight the competencies required to understand and critically evaluate AI, supporting the inclusion of AI literacy development and critical evaluation skills within the role. Similarly, Kasneci et al. (2023) identify both the educational opportunities and limitations of large language models, reinforcing the importance of fact-checking, critical thinking and human oversight.
The role also responds to concerns about institutional readiness and academic integrity. Zawacki-Richter et al. (2019) examine the application of AI in higher education and the importance of educators' involvement, while Cotton, Cotton and Shipway (2024) discuss the challenges generative AI creates for academic integrity and the need for appropriate institutional responses. Furthermore, Bender et al. (2021) highlight wider ethical and social risks associated with language models, supporting the inclusion of fairness, accountability and responsible innovation within the person specification. These research perspectives align with UNESCO's (2023) human-centred approach to AI in education, providing a foundation for a role that prioritises educational development, inclusive practice and responsible AI adoption rather than technical implementation alone.
Consequently, the essential selection criteria prioritise communication, educational awareness, critical evaluation, ethical judgement and collaboration, while specialist AI development skills remain desirable rather than mandatory.
1. Job Purpose
The Graduate AI Strategist will support the University of Wales Trinity Saint David (UWTSD) in developing an institution-wide approach to AI literacy, educational development and responsible innovation. The postholder will work collaboratively with academic staff, learner developers, library staff, careers officers, student support services and university management to ensure that students develop the knowledge, skills and critical judgement required to use artificial intelligence (AI) effectively, ethically and responsibly throughout the 2026–27 academic year.
As generative AI and agentic AI technologies increasingly influence higher education, graduate employment and professional practice, the university must ensure that students can engage with these technologies without compromising academic integrity, independent learning, creativity or human accountability.
The role will focus on designing inclusive learning opportunities, developing practical AI literacy resources, supporting staff professional development and promoting evidence-informed educational innovation. Rather than developing AI systems or providing primarily technical support, the Graduate AI Strategist will help the university understand how AI can enhance learning while identifying and mitigating its ethical, pedagogical and social risks.
The successful candidate will contribute to an institutional culture in which AI is adopted thoughtfully, human judgement remains central, and students are prepared to become responsible, adaptable and critically informed graduates.

2. Core Responsibilities
A. Educational development and student AI literacy
· Design and coordinate AI literacy workshops and learning resources for students across academic disciplines.
· Embed critical AI literacy into existing academic skills, information literacy and employability programmes.
· Help students develop effective prompting, fact-checking, source evaluation and AI-output verification skills.
· Develop learning activities that demonstrate the limitations of AI, including hallucinations, bias, misinformation and overreliance on automated outputs.
· Promote independent thinking, creativity, problem-solving and disciplinary knowledge alongside appropriate AI use.
· Ensure that learning resources are accessible to students with different levels of digital confidence, prior AI experience and accessibility requirements.
B. Responsible innovation and ethical AI adoption
· Promote the responsible use of AI in teaching, learning, assessment and student support.
· Help translate institutional guidance and relevant sector recommendations into practical advice for students and staff.
· Raise awareness of data protection, confidentiality, copyright, intellectual property, algorithmic bias and transparency.
· Encourage students to disclose and acknowledge AI assistance in accordance with applicable assessment requirements.
· Support academic teams in considering how AI affects assessment design, independent learning and academic integrity.
· Encourage proportionate, evidence-informed decision-making that considers both the educational benefits and potential harms of new AI applications.
· Refer technical security, data protection and regulatory concerns to the appropriate specialist teams.
C. Staff development and collaborative practice
· Work with academic departments to identify staff development needs relating to AI-enhanced teaching and assessment.
· Deliver practical training sessions that help lecturers incorporate responsible AI use into their teaching practice.
· Collaborate with learner developers and library staff to integrate AI literacy into academic writing, research and information evaluation support.
· Partner with careers officers to explore the implications of AI adoption for graduate employability and workplace readiness.
· Engage student representatives to understand student concerns, experiences and training needs.
· Facilitate the sharing of effective practice across academic and professional services teams.
D. Employability and changing graduate skills
· Investigate how AI adoption is changing graduate recruitment, entry-level employment and professional expectations.
· Develop educational activities that prepare students to work alongside AI while retaining human-centred capabilities.
· Promote critical thinking, ethical judgement, communication, collaboration and adaptability as essential graduate attributes.
· Support careers services in providing guidance on responsible AI use in job applications, recruitment preparation and workplace tasks.
· Encourage students to understand the limitations of AI-generated career advice and the importance of authentic self-representation.
E. Evaluation and continuous improvement
· Establish baseline measures of student and staff AI literacy, confidence and training needs.
· Evaluate learning activities using feedback, participation data and appropriate assessments of student understanding.
· Identify barriers to participation and recommend ways to improve accessibility and digital inclusion.
· Monitor developments in AI and higher education to inform the continuous improvement of learning resources.
· Prepare reports and recommendations for university management on educational outcomes, emerging risks and future priorities.
· Contribute to a sustainable AI literacy strategy beyond the initial 2026–27 academic year.
3. Professional Approach
The successful candidate will adopt an educationally focused, collaborative and reflective approach to AI innovation. They will recognise that effective AI integration requires more than access to technology: it requires staff development, clear guidance, critical digital literacy, inclusive learning design and appropriate institutional governance.
The postholder will therefore act as a bridge between emerging AI technologies and educational practice, ensuring that innovation supports student learning rather than replacing the intellectual, creative and interpersonal capabilities that higher education seeks to develop.
4. Overall Aim
The overall aim of the Graduate AI Strategist is to help UWTSD develop an informed, inclusive and responsible approach to AI adoption, ensuring that students graduating in and beyond 2026–27 are equipped to use AI critically, ethically and effectively in their academic studies, professional lives and wider society.
Person Specification: Graduate AI Strategist
University of Wales Trinity Saint David (UWTSD)
Academic Year: 2026–27
Role Focus: Educational Development and Responsible Innovation
1. Purpose of the Person Specification
The person specification identifies the essential and desirable qualifications, knowledge, skills, experience and personal qualities required of the Graduate AI Strategist. The successful candidate will support UWTSD in developing students' AI literacy, strengthening responsible AI practices and helping academic and professional services staff respond to the educational opportunities and challenges created by AI adoption.
The ideal candidate will combine an understanding of AI with a strong interest in education, student development, ethical decision-making and inclusive innovation. They will be able to translate emerging AI developments into practical learning activities and guidance that support students' academic achievement, independent thinking and graduate employability.
2. Essential Criteria
Candidates must demonstrate the following essential attributes.
A. Qualifications and educational knowledge
E1. Relevant qualification: A bachelor's degree or equivalent qualification in a relevant discipline, such as education, artificial intelligence, computing, digital learning, business, social sciences, information studies or a related field.
E2. Understanding of AI: A sound understanding of generative AI tools, their educational applications, their limitations and the risks associated with relying on AI-generated outputs.
E3. Educational awareness: An understanding of how students learn and develop academic skills, including critical thinking, independent research, problem-solving and reflective practice.
E4. Responsible innovation: An understanding of ethical AI principles, including fairness, transparency, accountability, privacy, accessibility and the potential for algorithmic bias.
E5. Academic integrity: Awareness of the challenges AI presents for assessment, authorship, plagiarism, referencing and the demonstration of independent student learning.
B. Essential skills and abilities
E6. Communication and explanation: The ability to communicate AI-related concepts clearly to students and staff with different levels of digital confidence and technical knowledge.
E7. Learning resource development: The ability to contribute to the design of accessible learning materials, workshops, presentations, guidance documents or other educational resources.
E8. Critical evaluation: The ability to question AI-generated information, identify potential inaccuracies and recommend appropriate methods for verifying information against reliable sources.
E9. Collaboration and relationship-building: The ability to work effectively with academic staff, learner developers, library professionals, careers officers, student support teams and university management.
E10. Analytical and reflective thinking: The ability to assess educational challenges, interpret feedback and develop practical, evidence-informed recommendations.
E11. Organisation and project coordination: The ability to manage competing priorities, meet deadlines and coordinate learning activities or small projects.
E12. Digital literacy: Confidence using digital learning platforms, collaboration tools and AI applications appropriately within educational and professional settings.
C. Essential personal qualities
E13. Ethical judgement: A commitment to ensuring that AI is used responsibly and that human judgement, accountability and independent learning remain central to education.
E14. Adaptability and willingness to learn: An openness to emerging technologies, changing educational practices and continuous professional development.
E15. Inclusive practice: An appreciation of the different experiences, needs and levels of digital access among students, including disabled students and those with limited prior exposure to AI.
E16. Initiative and problem-solving: The ability to identify opportunities for educational improvement and suggest realistic solutions while respecting institutional policies and professional boundaries.
E17. Integrity and professionalism: A commitment to confidentiality, transparency, fairness and responsible handling of information.
E18. Student-centred approach: An interest in supporting student confidence, wellbeing, academic development and employability while encouraging independent thought rather than dependence on AI.
3. Desirable Criteria
The following attributes would strengthen an application but are not mandatory.
A. Desirable qualifications and experience
D1. Educational or training experience: Experience in tutoring, peer mentoring, student representation, workshop facilitation, teaching support or the development of learning materials.
D2. Higher education experience: Experience working or volunteering in a university, college, library, learner development service or student support environment.
D3. AI literacy development: Experience designing or delivering activities that develop digital literacy, information literacy, critical AI use or responsible technology adoption.
D4. Digital learning experience: Familiarity with virtual learning environments, such as Moodle, and tools for creating accessible online learning materials.
D5. Relevant professional development: Completion of short courses or training in AI literacy, digital education, responsible innovation, instructional design, information literacy or educational technology.
B. Desirable specialist knowledge
D6. Higher education guidance: Familiarity with relevant UK higher education guidance on generative AI, academic integrity and responsible technology use.
D7. AI governance and data protection: Awareness of the UK data protection framework, information security, copyright and institutional responsibilities relating to AI.
D8. Graduate employability: Understanding of how automation and AI adoption may influence graduate recruitment, entry-level roles and future workplace skills.
D9. Evaluation and research: Experience conducting surveys, collecting feedback, reviewing evidence or evaluating the effectiveness of training and educational initiatives.
D10. Accessibility and digital inclusion: Knowledge of inclusive learning design and the ways digital inequalities can affect access to AI technologies.
D11. Cross-disciplinary engagement: Experience working with individuals from different academic disciplines, professional backgrounds or cultural and socioeconomic contexts.
4. Assessment of Candidates
Candidates will be assessed against the published criteria using a consistent, transparent recruitment process.
	Assessment stage
	Main criteria assessed

	Application and CV
	Relevant qualifications, understanding of AI, educational awareness and evidence of relevant skills or experience

	Structured interview
	Ethical judgement, communication, critical thinking, student-centred practice, collaboration and adaptability

	Practical task or presentation
	Ability to design an AI literacy activity, explain responsible AI use and propose an educational response to an AI-related challenge

	References and pre-employment checks
	Verification of relevant information in accordance with the university's recruitment procedures


The interview panel should use the essential criteria as the basis for consistent scoring. Desirable criteria should be considered as additional strengths rather than used to disadvantage candidates who have not had access to specialist training or paid AI tools.
Candidates should be able to demonstrate relevant skills through academic projects, volunteering, employment, peer support or independent learning 




Interview Questions: Graduate AI Strategist at UWTSD
Role: Graduate AI Strategist
Organisation: University of Wales Trinity Saint David (UWTSD)
Academic Year: 2026–27
Question 1: AI Literacy and Student Development
How would you design an AI literacy programme to ensure that UWTSD students develop the knowledge and skills to use AI critically, effectively and responsibly during the 2026–27 academic year?
Question 2: Ethics and Responsible Innovation
What ethical risks can arise when students use generative AI or agentic AI systems in higher education, and how would you help students understand and manage these risks?
Question 3: Academic Integrity and Assessment
How would you support academic staff in maintaining academic integrity while recognising the legitimate educational benefits of AI-assisted learning?
Question 4: Staff Development and Collaboration
How would you work with lecturers, learner developers, library staff, careers officers and student support services to establish a consistent and effective approach to AI literacy across UWTSD?
Question 5: Inclusion and Digital Inequality
How would you ensure that AI training is accessible and inclusive for students with different levels of digital confidence, disabilities, financial resources and previous experience of AI?
Question 6: Graduate Employability
As small and medium-sized enterprises (SMEs) increasingly adopt AI and automate certain tasks, how would you help UWTSD students prepare for changes in graduate employment while ensuring that they continue to develop essential human skills?
Question 7: Evaluation and Impact
How would you measure whether the university's AI literacy initiatives have improved students' understanding, confidence and ability to use AI responsibly by the end of the 2026–27 academic year?
Question 8: Practical Scenario and Institutional Readiness
Imagine that students are using AI extensively for assessed work, some lecturers lack confidence in addressing AI use, and students have received inconsistent guidance across modules. As Graduate AI Strategist, what three actions would you prioritise during your first three months, and why?
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