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Summative Assessment

Purpose = measures learning based on set 
standards.

Timing = conducted at the end of a learning 
period, e.g. termly or (academic) yearly.

Focus = what students have learned, providing 
a final judgment of academic achievement.

Feedback = grades, test marks or scores

AfL

Purpose = measures learning based on ongoing 
feedback. It prioritises the learner's improvement 
throughout the academic year, by incorporating 
self-assessment and teacher assessment. It acts 
as a perfect guide for identifying areas for 
improvement, without the feel of self-doubt. 

Timing = occurs continuously throughout the 
academic year or learning period.

Focus = how students are learning, identifies 
strengths, weaknesses and areas for 
improvement.

Feedback = immediate and effective feedback

Differences between Summative 
Assessment and AfL



Paul Black and Dylan Wiliam - 
"Inside the Black Box: Raising 
Standards Through Classroom 
Assessment"

"For formative assessment to be productive, pupils should 
be trained in self-assessment so that they can understand 
the main purposes of their learning and thereby grasp what 
they need to do  to achieve."

(Black and Wiliam, 1998, pg.10)



"Assessment for learning, also known as formative assessment practice, is the effective 
use of knowledge of what has been learned and assessed to inform teaching and 

future learning" (Welsh Government, 2013).

WordArt.com

Provides 

constructive 

feedback

Encourages 

peer and self-

assessment

Importance of 

open-ended 

questions

Sets clear learning 

objectives

"Assessment for learning is any assessment for which the first priority in its design 

and practice is to serve the purpose of promoting students' learning" (Black et al., 

2002).



Supporting Evidence

OFSTED:

Supporting the curriculum – they expect schools to 
implement assessment sysetems that effectively 
support students' progression through the curriculum 
(Education Inspection Blog, 2018).

Quality of feedback – high-quality marking and 
constructive feedback are essential components of 
effective AfL. Consistent and insightful feedback lead to 
rapid academic progress (Lewington, Y. no date).



Supporting Evidence

Educational Endowment Foundation (EEF)

- Identify 'feedback' as having a high impact on 
learning outcomes for a relatively low cost.

- Effective feedback should be specific, actionable, 
and focuses on effort and strategies.

- AfL contributes to positive attitudes toward learning 
and greater independence.

(Education Endowment Foundation, 2018)



Supporting Evidence of AfL

Black and Wiliam (1998) - "Inside the Black Box"

- Effective formative assessment can improve learning outcome 
across all subjects and for students of all ages.

- Encouraging self-assessment fosters independence and motivation

- Providing actionable feedback encourages student to improve



Criticisms of AfL

John Hattie (2009)

- Supports formative assessment, however, he shows concerns about the 
quality of feedback within AfL practices. 

- AfL can only be effective if it's specific, clear, and focused on actionable 
improvements. Generic feedback may fail to help students improve.

- e.g. if feedback is overly focused on grades, rather than providing detailed 
guidance on how to improve, it may not lead to significant learning gains.



Criticisms of AfL

Educational Endowment Foundationn (2021)

EEF highlights practical challenges in implementing AfL practically, e.g.:

- Maintaining consistency in feedback quality across a large school or 
classroom

- Ensuring that all students benefit equally, especially in disadvantaged settings

Solutions:

- Use structures frameworks and rubrics for feedback to maintain consistency

- Emphasise professional development and leadership support within schools



Criticisms of AfL

Dylan Wiliam (2018)

Quality feedback (Chapter 3)

- Feedback is a critical element for formative assessment, it provides students 
with guidance on how to improve; an understanding of the gap between their 
current performance and learning goals; strategies to bridge that gap.

HOWEVER... Feedback must be:

- Specific and actionable: help students understand what to do next

- Timely: provided as soon as possible, e.g. soon after completing a task or 
activity, whilst the learning is still relevant

- Focused on effort and strategies: emphasise what students can control, 
promoting a growth mindset



AfL Connection to 
Curriculum for Wales

Alignment to CfW AfL Contribution

Reflective 

Learning

Encourages learners to evaluate their 

own progress and identify ways to 

improve, which promotes 

iindependence. This supports the goal 

of nurturing ambitious, capable 
learners, who are ready to learn 

throughout life.

Self-assessment and peer feedback 

encourage learners to think critically 

about their learning.

Success criterias help students 

understand what they are expected 
to do and how to achieve their 

academic outcome.

Collaboration Helps learners to become healthy, 

confident individuals who can work well 

with others.

Group discussions, peer feedback 

and problem-solving builds 

teamwork and communication skills.



AfL Connection to QTS 
Standards

Effective Planning

AfL emphasises the need to use formative data to adapt lesson 

in real-time, ensuring teachinging meets the needs of diverse 

learners.

Assessment to Meet Learner Needs

AfL strategies help to identify any gaps in understanding and 

provide support that targets learners' outcomes to ensure all 

student's progress.

Creating Engaging Learning Environments

It is vital that a learning environment promotes engagement. E.g. 

using interactive activities; incorporating peer collaboration; self-

assessment and reflection.
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Literacy, Language & 
Communication

What Matters Statement

Understanding languages is key to 
understanding the world around us

Progression Step 3

"I can develop my vocabulary and 
pronunciation through listening and reading 
and use new words and phrases in a variety 
of contexts". 

Some learners, specifically Year 5, found it 
difficult recalling some of the more 
challenging Welsh sentence patterns (e.g. 
'llygaid' and 'gwisgo'.

Differentiation Strategies

Word mats

- Provided on the interactive whiteboard 
for learners who found the activity 
challenging

- Learners would have found it more 
beneficial if they had a copy in-front of 
them – several approached me to ask 
e.g. "how do I start this sentence..?"

Traffic-light counters

- Green, yellow, red counter each

- Secretive, comfortable



Learning Intention & 
Success Criteria



Lesson Plan



3rd Page Profiles



AfL Strategies
1.  Word Mat

Supports learners who find Welsh sentence starters challenging

Improves understanding and communication

Enhances formative assessment

2.   Traffic Light Counters

Provides immediate feedback

Supports differentiation

Engages all learners

3.   Pit-stops

Encourages reflection

Improves engagement

Promotes active participation



Word Mat



Word Mats

SUPPORTERS

CRITICS

Lev Vygotsky (1978) – align with 

his theory of scaffolding

By reducing cognitive load, word 

mats allow students to focus on 

applying and understanding vocab, 
specifically during independent or 

collaborative tasks.

EEF (2021)  – emphasise 

impostance of formative resources 

to improve learning outcomes 

(particularly for disadvantaged 

learners). Word mats help equalise 
access to key vocab and 

terminology.

Dylan Wiliam (1998) – 

similar to Vygotsky's term 

'scaffolding', his advocacy for 

providing support to aid 

student understanding 
supports the use of word 

mats

Overreliance on Word Mats – Sweller 

(1988) would argue that while scaffolds 

like word mats reduce cognitive load, 

prolonged reliance may hinder the 

development of automaticity in using 
subject-specific vocab.

Tomlinson (2001) - one-size-fits-

all resources like word mats fail to 

consider the varying levels of 

understanding among students. 

They should be adapted to reflect 
specific needs of every learner, 

including those with additional 

learning needs or more abled and 

talented.



Traffic-light Counters

SUPPORTERS

CRITICS

EEF (2021) – self-assessment is 

cost-effective and has a high impact 

on improving learning outcomes. 

Allows for quick, formative 

feedback, helping teachers to adjust 
instruction and target interventions 

effectively

Hattie (2009) – stresses the 

importance of feedback loops, 

where students reflect on their 

understanding and receive 

responsive teaching – a core 
feature of the traffic light strategy.

Clarke (2008) – strategies 

such as the traffic light 

system empowers learners to 

take ownership of their 

learning and identify areas 
where they need help.

Tomlinson (2002) - traffic light system 

may exclude some learners, e.g. 

younger students, learners with ALN, 

or those with language barriers. One-

size-fits-all strategies can exclude 
certain groups of learners.

Dylan Wiliam (2011) - suggests 

that AfL strategies must provide 

specific and useful insights, which 

the traffic light system may not 

always achieve.



Conclusion

To summarise, AfL plays a crucial role in enhancing pupil progression by 
encouraging reflective learning practices, supporting differentiation, and 
fostering a classroom environment where students can actively enage 
with their learning journey.

To further criticise the benefits of AfL, school should consider expanding 
its application through consistent peer-assessment techniques, structures 
self-assessment opportunities and comprehensive teacher training to 
deliver feedback.

Finally, AfL should'nt be seen just as a set of strategies, but as a holistic 
mindset that underpins teaching and learning. By embedding AfL into 
everyday practices, schools can nurture active, engaged and self-
regulated learners who are prepared to thrive in an ever-changing and 
dynamic world.

"Assessment for learning, also known as formative assessment 
practice, is the effective use of knowledge of what has been 

learned and assessed to inform teaching and future learning" 
(Welsh Government, 2013).
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