SCENARIO 9
In this scenario, the teacher is struggling to keep the children's attention. The children in the class are easily distracted by slight things, suggesting that the teacher's activity was not engaging enough. Grigg (2015) states that for effective learning to take place, children must be engaged in the lesson from the beginning. He suggests that lesson introductions should be short but memorable, and in this scenario the teacher's starter activity took too long and so the children lost interest. Pollard & Bourne (1994) also support this idea by claiming that when activities are not engaging, children will look for alternative means to keep themselves entertained. 
In this situation, an effective way of keeping the children's attention may have been to use a game as a starter activity. Hainey et al. (2016) explains that research shows that using electronic, interactive games in the classroom has a direct positive effect on behaviour as the majority of children in a classroom will have a positive attitude towards games and want to take part in the game. Furthermore, Moyles & English (2003) suggest that interactive whole class games can have a positive effect on the relationship between children in the class as they work together to solve problems with the teacher's guidance. 
The children in the class begin to misbehave when they lose interest in the activity, and it appears that the teacher was not addressing the behaviours effectively as the level of misbehaviour continues to rise throughout the lesson eventually resulting in a fight breaking out. Rogers (2002) suggests that teachers should respond to negative behaviours as soon as they happen so that a connection is made between the behaviour and the sanction. He also claims that when sanctions are not made immediately, the child will believe (often correctly so) that their behaviour will not have a repercussion and so they will continue with the behaviour. Similarly, Shelton & Brownhill (2008) explain that consistency is key when giving sanctions for unwanted behaviours as children will know to expect a particular sanction when they behave in a certain way, and in turn will engage in these behaviours less often. In this scenario, the teacher is not providing sanctions when the children are misbehaving and so the situation continues to get worse throughout the lesson. 
In order to gain control in this situation, the teacher could have briefly explained some basic rules at the beginning of the lesson so the children know what is expected of them. Morgan (2008) explains that clear, easy to measure rules should be set out by new teachers so that pupils understand that the teacher has expectations. Furthermore, Howard (2013) suggests that many new or trainee teachers have difficulties managing behaviour as the children are not familiar with the rules and expectations of the teacher and so will "test" their boundaries unless clear rules are stated from the beginning. The teacher in this scenario should also have clear and consistent rewards and sanctions in place so the children have motivation to behave. One particular method described by Morgan (2008) is a token reward system, where children displaying desirable behaviours are rewarded with tokens or tickets which may be exchanged for main rewards after a certain number. Alternatively, the child's name may be written on the ticket and placed in a jar. At the end of the school day, a name is pulled out and that child receives a main reward. An example of a main reward may be a physical item (such as a toy or certificate) or an activity (such as extra play time). In this scenario, if the children are aware that good behaviour will mean they are more likely to receive a reward then they will be more inclined to engage in good behaviour (as suggested by the operant conditioning theory described by Gray & MacBlain, 2015)


SCENARIO 7
In The Sutton Trust Report, Coe et al. (2014) highlight six components for great teaching, two of which are classroom climate and classroom management. It is explained that a good classroom is controlled in a way that provides a suitable environment for learning, including the management of behaviour through clear rules. When the children in Mrs. White’s classroom are constantly talking, efficient learning is not taking place, therefore suitable action must be taken. In this scenario, the children are sitting next to their friends and so feel desire to speak to one another. It is a natural instinct for children to want to communicate with their peers (Berk, 2012) and so, a seating plan may be beneficial for this classroom so that the children who usually talk to one another are not able to do so. Roscoe & Orr (2010) highlight some key factors for an effective learning environment, and one of these is the organisation of the environment. They state that in order to maximise learning, disruptions should be minimised and that a way of achieving this may be to move pupils in the classroom. Alternatively, Moyles (1994) claims that seating plans can make children feel less comfortable in the classroom and may cause anxiety amongst certain pupils. In this case however, it appears the pupils are already very comfortable talking to each other and that moving them to sit by different children may be the best way to avoid further disruptions during lessons.
A possible reason for the children chatting to each other may be due to a lack of engagement and interest in the lesson itself. Lewis (2009) explains that pupils that are not engaged in a lesson are likely to speak to each other in order to keep entertained (similarly to how Pollard & Bourne (1994) suggest). It is therefore important to keep pupils interested by such methods as varying teaching styles and tone of voice, and being visibly enthusiastic about the lesson being taught (Lewis, 2009;Editors of Salem Press, 2014). It is also possible that the children could have benefited from a lesson that was different to listening to the teacher talk as is described in the scenario. Grigg (2015) explains how teaching in this method is not always as effective as first-hand experience or openly challenging ideas as these allow the child to develop a range of skills, especially thinking skills. As many of the children in this class appear to enjoy communicating, a solution may be to teach in ways that involve communication. Some examples of this may be class discussions, group work, physical activities related to the work or interactive or physical games (Arthur & Cremin, 2014;Saunderson, 2011). By doing this, the children will be developing their social skills and also their desire to communicate with this being educational rather than disruptive. 
Whilst interaction with other pupils may be hugely beneficial for learning, it’s not possible to always teach in this way. There may be times where silence in the classroom will be necessary for learning (for example during reading times or when the teacher wants to give verbal lessons). A common effective way of getting children to behave in a certain way (according to Wood, 2000) is to make the behaviour a challenge or a game as children often respond well to challenges. An example of this may be to say to children “Year 2’s class tidied up yesterday in 2 minutes. Let’s see if we can beat them today” when the class needs to be tidied quickly. In this scenario, using a challenge to encourage the children to be silent for a certain amount of time may be effective. An interactive egg timer may work here where the challenge is for the class to be silent until the egg timer runs out. Another option is the website Bouncy Balls (Neave Interactive, 2019), where balls on a screen will bounce when it detects noise through the microphone. The challenge here could be to avoid making the balls bounce. 
Overall in this scenario, it is clear that the children enjoy communicating, and where possible it may be effective to allow the children to communicate through their learning.

SCENARIO 3
[bookmark: _GoBack]This scenario involves a child from a dysfunctional family. Because of this, it is likely he has attachment issues (The National College for Teaching and Learning (NCTL), 2014). Bombèr (2007) describes the different types of attachment disorders and the causes of each of these. The child in this scenario is sensitive to criticism, which suggests he has developed insecure, disorganised attachment. This type of attachment disorder means that children are often frightened by teachers as they have been raised to feel afraid of adults. Children with insecure, disorganised attachment are often sensitive to criticism and feel easily overwhelmed (Bergin & Bergin, 2009). Children who are sensitive to criticism tend to have low self-esteem and have not developed good resilience to negatives being pointed out (Geddes, 2006). Therefore, it would be necessary for the teacher to attempt to raise Simon’s self-esteem by praising him for positive aspects of his work and focusing on any effort Simon puts into his work (Welsh Government, 2012;Balson, 1982 cited in Tauber,1991). NCTL (2014) suggest that when a child has attachment issues, the teacher may become the attachment figure. There is research to suggest that children with a secure attachment have stronger attainment academically and are better at developing self-reliance. NCTL (2014) also explain that if children have a positive relationship with a practitioner, the negative effects of their insecure attachment can decrease, and they will become more resilient to criticism and have more positive attitudes to learning.
Simon does not respond well to criticism, but also to punishment. It appears as though Simon does not care about being punished. Ellis & Tod (2009) explain that hostility when disciplining a child is not effective as it can have one of two effects. The child will either get upset or angry (in Simon’s case he gets upset) at being shouted at, and neither have the desired effect of changing behaviour in a positive way. As Simon is having problems at home, a humanistic approach to behaviour management may be more effective here. According to Rogers (2009), a humanistic approach involves building positive relationships and responding to the emotional needs of the child. In Simon’s case, the teachers could speak to Simon gently and ask him about his feelings, ideally Simon will respond by explaining his feelings and why he has acted in a certain way. As suggested by Maslow’s Hierarchy of Needs, if the child’s emotional needs are being met, they can then begin to develop their learning (McLeod, 2007). 
The Welsh Government (2012) explain that children are more likely to repeat a behaviour if they are being rewarded. As suggested by the Behaviourist Theory (Moore, 2011), if Simon receives positive attention during the times when he is behaving in an acceptable manner, he is likely to repeat these behaviours in the future. This is described as Operant Conditioning, where if a child is given a reward or praise for positive behaviour, then they internally link these behaviours with gaining something positive (Aubrey & Riley, 2016).
Some of the other children in the class are displaying similar behaviours to Simon, possibly as a way of getting the attention Simon is receiving. Ofsted (2003) state that when behaviour deteriorates, so does the quality of teaching in the classroom. Therefore, it is clear that the overall behaviour of these children also needs to be addressed to ensure all the children are being taught effectively. The Welsh Government (2012) explain that children are less likely to repeat a behaviour if sanctions are issued. Using this theory, any children displaying unwanted behaviour like Simon should be shown that these behaviours will not be accepted by the teacher and sanctions should be put in place.
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