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After analysing key documents such as Lewis’ Welsh Second Language within our new curriculum, Donaldson’s Successful Futures, Davies’ One Language for All and others, this essay will critically evaluate the effectiveness of the delivery of Welsh second language within the English medium sector. The purpose of Lewis’ statement is to inform the public on how Welsh second language will be developed through the implementation of the new curriculum. By including personal experiences, it will be clear to see how Lewis’ concerns are being addressed, if at all, within schools today. 
Lewis argues that “far too many young people are leaving schools without the effective Welsh language skills they need for the world of work, life and study” (Lewis 2015 p.1). This is evident through statistics found in 2012; although twenty-seven-point four percent of children being entered for a full course second language Welsh GCSE examination and thirty-five-point three percent entered for the short course examination, there were twenty-one-point nine percent that failed to sit a Welsh second language examination at all (Davies, S. 2013). If the Welsh language is so important later in life within the world of work and other aspects of life, are these pupils at an automatic disadvantage by not being entered in an examination? Donaldson proposes within his four purposes that children should become ‘ambitious, capable learners’, which states that it should ensure that pupils “can communicate effectively in different forms and settings, using both Welsh and English.” (Donaldson 2015). Baker states that “young children learn languages as naturally as they learn to run and jump, paint and play” (Baker. C 2007. p31). From Foundation Phase upwards, children should be progressively introduced to Welsh as a second language and then it should be implemented as a continuum; however, this is not always the case.
[bookmark: _Hlk531799079]From personal experience, the groundwork for Welsh second language was firmly implemented within the Foundation Phase. Through the use of incidental Welsh within the classroom, children were able to not only practice what they have learned, but as a result of repetition, they grew in confidence when using the language with their friends. By having access to interactive displays, placed at the children’s height, they were able to use it to convey to the teacher what they felt confident in and what they needed more assistance with. This then enabled the class teacher to structure the lesson around what the children wanted to learn. Through allowing child-led learning to take place within the classroom, it not only coincides with Donaldson’s ‘Successful Futures’, but it automatically engages the children as they are learning what they feel will benefit them. Despite this being the case, it was evident that this did not continue through into Key Stage Two. 
Lewis articulates in his statement ‘Welsh Second Language within our new curriculum’ that he agrees with Donaldson’s recommendation that “Welsh will remain compulsory in all schools up to the age of 16.” (Donaldson 2015). Despite Welsh second language being a statutory subject within the national curriculum, ‘it is not a core subject and does not therefore have the same status as Welsh first language and English’ (Davies 2013). One of the major downfalls with the delivery of Welsh as a second language within English medium schools is the fact that the time allocated to studying Welsh as a second language is determined locally by schools; this consequently means that there is no consistency of learning within Wales as a whole. However, there is evidence that if adequate time is put in, bilingualism can be achieved. Estyn (2012) found that in a school in Aberystwyth, ‘as a result of prioritising bilingualism in the Foundation Phase, 85% of pupils achieved Outcome 5+ in Welsh second language.’
 As a student, my experience of Welsh in primary school was no exception to a lack of allocated time. When in Foundation Phase, the class teacher was solely responsible for the delivery of Welsh language lessons, however, as I progressed into Key Stage Two, a Welsh specialist came in to teach the Welsh lessons for one hour per week.   This also has parallels with a lack of teacher confidence to teach the subject, a point which I will explore later within this essay. 
Lewis believes that there is also an urgency to “equip our teaching profession with better skills” (Lewis 2015). Estyn (2013) agrees with this need as they found that ‘when practitioners’ own Welsh is fluent, children’s progress in learning Welsh is better.’ Davies found within a review groups’ recommendations that one way to overcome a lack of confidence as a teacher is to ‘revise the syllabus to give teachers flexibility’ (Davies, S. 2013). The Welsh Government also notes, through their long-term programme ‘Taking Wales Forward 2016-21’, they aim to ‘reshape Welsh teaching in our schools to enable young people to utilise their Welsh language skills in wider society.’ (Welsh Government 2017, p6). A further way to improve a teachers’ ability to speak Welsh as a second language and the confidence to teach it is to partake on a Sabbatical scheme. The Sabbatical scheme offered by the Welsh Government offers ‘Welsh language and methodology training for teachers and teaching assistants.’ (Davies, S. 2013).
When undertaking my GCSE’s, there was a strong focus on only being taught the necessary requirements to pass the examination, rather than enabling me to widen my knowledge to use within the community. I feel this has put me at a major disadvantage as there was no incentive to use what we had learned outside of the classroom. I am also of the opinion that there is an obvious separation between those practitioners who teach Welsh, and are themselves Welsh first language, and those who do not. Both the primary and secondary school I attended were dual-stream schools and it was evident that despite getting on as colleagues, there was a clear divide when it came to an oral understanding between staff. This further highlights that there is a lack of confidence from practitioners who are Welsh second language themselves. 
To conclude, it is evident that the current standard of Welsh second language being delivered in schools in not of a sufficient standard. With the forthcoming implementation of Donaldson’s new curriculum, Welsh as a second language will become more of a focus and there will be more of a push on the ability to use what children learn inside the classroom, within the community and workplace. This directly links with one of the seven Well-Being Goals, creating ‘a Wales of vibrant culture and Welsh language.’ (Future Generations Commissioner for Wales 2015). 
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