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Targets from my previous assignment
	Target
	How I have addressed it in this work

	Revise your use of Harvard referencing so that you can reduce your similarity rate - also reduce your use of direct quotes and paraphrase instead.
	I have addressed this by choosing paraphrasing over using direct quotes and by using the Harvard referencing guide to ensure as much accuracy as possible.

	Ensure you try to find sources that support or oppose what you are trying to say - this means that you will synthesise and support your work far better.
	I have addressed this by trying to find a wider range of sources to back up my points.

	Read a wider range of literature - look for Estyn case studies and up to date journals.
	I have addressed this by looking at a wider variety in the types of sources I use, rather than solely using books.


















Create a community profile for your PTE1 school. Using relevant literature, suggest ways in which the school could make use of its location and community to support pupil learning.

This assignment will be discussing ways in which my PTE1 school can support its community and potential areas for development. A profile has been built of the school in order to gauge the characteristics that the school has within its community. Once this profile has been looked at, the idea of supporting a diverse community will be considered and suggestions will be made for the teachers to ensure that they are carrying out this support in an effective way. Supporting a bilingual community will also be discussed, and ways in which the school can successfully support pupils with English as an Additional Language and aid them in their learning of English.

Community profile
In order to follow the ethical guidelines for educational research published by the British Educational Research Association (2024), the name of my PTE1 school and any identifying features of the school will not be mentioned to ensure anonymity is kept. Therefore, my PTE1 school will be referred to as ‘School X’.
My PTE1 school is a large school in the Swansea local authority. It is in an urban area with many houses very close by. The school has 308 pupils (Welsh Government, 2024), which is a difference to the Estyn (2023) data which showed that the school had 336 pupils. Furthermore, the school has 50.6% Free School Meals pupils (Welsh Government, 2024), which is an incredibly large difference to the average in the local authority, 24.1%, and Wales as a whole, 22.9%. The school also has 15.9% English as an Additional Language pupils, which is more than double the average for Wales as a whole with 7.1%, and the school has 25.7% Black, Asian and minority ethnic pupils whereas the average for Wales is 15.3% (Welsh Government, 2024). These statistics suggest that the school would face a unique set of challenges supporting their school community, as they have a very diverse community. The fact that the school has such a high number of pupils receiving Free School Meals paints a picture of deprivation in the area, and suggests that there may be issues in regards to pupil learning if they do not have access to some resources that may be available to middle and upper class pupils.
School X (2022) published their school development plan, which includes their five main priorities in improving the school. These priorities were a list of statements showing the intention to further improve pupil attainment in certain subject areas, such as numeracy and oracy, and also priorities relating to health and well-being. The school development plan was published one year before the most recent Estyn inspection, and there has not been a new school development plan since. The priority to improve literacy and numeracy was supported by the recommendations given by Estyn (2023) in their inspection. They note a need to use the pupil development grant to support the literacy and numeracy skills of pupils. They also make note of the need for foundation phase pupils to be given more opportunities to become independent learners and for the ICT skills of key stage two pupils to be improved. The lack of ICT skills may be attributed to the fact that half of the pupils are eligible for Free School Meals, which suggests that they may not have access to as much technology outside of school as other pupils may. In their report, Estyn made mention of many positive aspects of School X. They said that the emotional well-being of the pupils is at the core of the school, and that positivity was promoted everywhere which was shown in pupils attitudes to learning.
From looking at several sources regarding School X, it is clear that the school is a positive and happy environment, which is reflected by their colourful logo. However, there are clear areas for improvement, as noted by Estyn (2023). Due to the unique and diverse community within the school, there are challenges that teachers may face when trying to provide the best education for each and every pupil.

Suggestions for community engagement
Supporting a diverse community
School X had 50.6% Free School Meals pupils and 25.7% Black, Asian and minority ethnic (BAME) pupils. This shows that they have a very diverse environment, in both terms of socioeconomic status and ethnicity. Arshad (2012) notes the importance of discussing the issue of race and racism in education, especially when schools are not incredibly ethnically, culturally or religiously diverse. She also looks at the idea of cultural racism, which can happen when one culture views itself as superior to other cultures. The dominant culture can then impose its values and assumptions onto other cultures. This is damaging as it encourages the idea that not all cultures are worthy of being celebrated and recognised, which can lead to poor emotional well-being pupils if they do not see their own culture being represented in school. Arshad (2012) says that multicultural education is needed, along with cultural diversity programmes, to lead the way for cultural racism being challenged further.
Arshad (2012) lists a plethora of ways in which teachers can ensure that diversity is recognised and celebrated in the classroom. These ideas may be helpful for School X, as a quarter of their pupils are Black, Asian and minority ethnic pupils. These simple acts of ensuring that race and racism is discussed in the classroom can help minority ethnic pupils to feel seen and give them a greater self-esteem as their identity is celebrated. Arshad mentions the importance of taking into account many different religious events when planning activities and lessons. Furthermore, she mentions that due credit should be given to the achievement of minority ethnic people, both contemporary and historical. She also states that literature can be used to start conversations surrounding race and to challenge stereotypes. These simple changes within the classroom can make a big impact when it comes to supporting a diverse community, like the one in School X. 
Estyn (2024) published an article titled ‘meeting the needs of a diverse community’, and it looks at how a school ensured it was supporting their diverse community. These strategies may also be helpful for School X. One way the school in the Estyn article celebrated diversity was to simply do just that, to celebrate it. They interviewed a Roma author and their curriculum emphasised diversity and empathy. Furthermore, they also implemented the ‘Window on the World’ initiative. This offered free visits and cultural experiences. The fact that these were free also supports lower class pupils. As School X is a socioeconomically diverse school, this may be of note to ensure that all pupils are given access to these experiences. In the article, Estyn mentioned the impact that these initiatives had. They said that pupils developed a sense of self-worth and potential, and higher aspirations for life are encouraged. This suggests that implementing initiatives like the ones mentioned in the Estyn article could be very positive for School X and would be very helpful in aiding them to support a diverse community.
In summary, School X should implement simple actions within the classroom in order to support a diverse community. This can include ensuring that literature chosen reflects the diversity seen within the school, making activities accessible to all pupils and talking about the achievements of ethnic minority individuals and celebrating them in the classroom.

Supporting a bilingual community
The Bell Foundation (2024) lists the levels of proficiency in English, and there are five. These levels are used in their EAL Assessment Framework for Schools and inform teachers about the most appropriate level of support to give to the EAL pupil. The levels are new to English, early acquisition, developing competence, competent and fluent.
School X has 15.9% English as an Additional Language (EAL) pupils, which is more than double the average for Wales as a whole (Welsh Government, 2024). This means that School X needs to ensure that they are supporting a bilingual community. Supporting the idea that it is incredibly important to ensure that EAL pupils are supported, the findings from a study done by Whiteside, Gooch and Norbury (2017) show that improving English language proficiency in the foundation phase can improve social and emotional development and can reduce the academic attainment gap between EAL pupils and other pupils.
Hancock (2012) looked at how further encouraging the use of an EAL pupil’s first language can actually encourage them in learning English. Furthermore, he notes that this can raise awareness of linguistic diversity and have a positive impact on pupil’s empathy towards other cultures. He suggests making displays that include a variety of languages, learning key words in the pupil’s first language, and inviting parents to support the child’s learning in their first language. He argues that these strategies do not hinder the learning of English but instead can encourage it and can help to support a bilingual community.
However, other strategies may oppose this and instead take on the approach of directly encouraging EAL pupils to improve their level of proficiency in English. An Estyn (2018) article about supporting EAL pupils looks at an example of a school, and how they ensured that these pupils were supported effectively. One strategy that they used was first assessing language proficiency and then providing support before the pupil comes to school, such as summer programmes. This helped the staff to be better informed and the pupils to be better prepared. When in school, EAL pupils received support lessons and they were encouraged to engage in activities to improve their speaking skills. The results of this method were incredibly positive, as EAL pupils became more confident orally, and assessment results were no different to that of those pupils who spoke English as their first language. The implementation of summer programmes for EAL pupils may be very helpful for School X as it would allow them to work individually with the pupils before the busy school term begins, meaning that they have already had the opportunity to make progress in improving the pupil’s level of proficiency in English.
In summary, School X could implement two different strategies in supporting their multilingual community. They could choose to encourage EAL pupils to speak their first language in order to encourage their learning of English. However, they could also decide to implement summer programmes and more targeted support to aid the pupil in learning English. It may depend on the pupil’s level of proficiency before they come to school, and this could then inform the teacher on which route would be best to take.

In conclusion, there are several ways in which School X can ensure that they are supporting their diverse and multilingual community. In order to support a diverse community, which School X has with 25.7% BAME pupils (Welsh Government, 2024), the teachers could carry out simple actions to ensure that diversity is celebrated and recognised within the classroom. This can be done by telling the stories of ethnic minority individuals and choosing to use literature that is representative of the diverse nature of our society. In order to support a bilingual community, School X could carry out summer programmes, such as the one mentioned by Estyn (2018), to better prepare both the EAL pupil and the staff. This would be beneficial as the teacher would have already established a connection with the EAL pupil and progress in improving the pupil’s level of proficiency in English would have already been made.
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