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Reflective Journal Entry One – Workshop One with Penrhys Drama Workshop

Having previously met the four participants, I entered with a foundational understanding of their needs. This prior knowledge was crucial, as two had formal diagnoses of neurodiversity, while the other two exhibited traits that suggested undiagnosed neurodiverse conditions. This awareness profoundly shaped my approach to planning, prompting me to design a session that was flexible, accessible, and responsive to a range of cognitive and emotional processing styles.

In preparing the session, my first step was to select games and exercises that could be broken down into manageable increments. My primary intention was to reduce cognitive overload and allow participants to engage at their own pace. I also considered sensory sensitivities and potential challenges with spontaneous verbal expression, choosing activities that offered structure while still allowing room for creativity and play.

On entering the room, I instantly realised that further adaptation was necessary. The participants’ energy, their unique communication styles, and their immediate responses to the space required me to shift my facilitation approach in real time. I instinctively found myself adjusting my language, making it more direct, simplified, and supportive, while simultaneously adopting a more intuitive, embodied style of facilitation. This moment of improvisation highlighted the paramount importance of being present and responsive, rather than rigidly adhering to a pre-set plan.

This necessity for embodied, ethical responsiveness is central to reflective practice in applied theatre. Vettraino and Linds (2015, p. 135) describe reflection as a dramaturgical act, where facilitators “hold up the mirror” to their own behaviours and choices. My experience of adapting in the moment aligns powerfully with this view, as I was compelled to reflect-in-action to ethically meet the immediate needs of the group. Fels (2015, p. 127) explores the concept of “ethical know-how,” which involves navigating complex and unpredictable spaces with sensitivity and care. This idea resonates strongly with my need for on-the-spot adjustments during this session.
The structure of the session ultimately proved effective. The participants engaged well with the core exercises, and crucially, I was able to take cues from them to guide the pacing. This participant-led approach fostered a vital sense of ownership and agency, which I believe is crucial in applied theatre practice, especially when working with neurodiverse groups.

One of the most successful elements of the session was the use of masks as a metaphor. This creative tool allowed participants to externalise and exaggerate emotions in a way that felt safe and playful. Butler (2015, p. 109) highlights the value of metaphor and creative distancing in Playing in a House of Mirrors, noting that such tools can support emotional exploration without the vulnerability of direct expression. This supports my observation that the mask exercise enabled participants to express exaggerated emotions while maintaining a sense of safety.

Improvisation, however, presented a noticeable challenge. While the group was willing to engage, there was a palpable hesitation and discomfort. This highlighted the immediate need for more confidence-building in future sessions. I plan to revisit improvisation gradually, perhaps by introducing highly structured prompts or by pairing it with more familiar, comfort-zone activities. This strategic reintroduction will allow participants to build trust in the creative process.

Transactional Analysis (TA) offers a useful framework for understanding and addressing the group dynamic. Stewart and Joines (2012) describe how ego states ‘Parent, Adult, and Child’ shape communication and behaviour. By quickly recognising shifts in participants’ responses (e.g., retreating into a ‘Child’ state when facing the uncertainty of improvisation), I was able to engage more effectively from an “Adult” ego state, offering clear, non-judgmental communication that supported autonomy and emotional safety. Additionally, I consciously used ‘strokes’ (units of recognition) to affirm and encourage participants, reinforcing positive engagement and building essential trust.

My entire experience of adapting the session in real time, particularly in response to the neurodiverse needs of participants, strongly echoes the insights shared in The Art of Effective Facilitation. Landreman (2013) and contributors emphasise that effective facilitation is not about rigidly following exercises, but about responding ethically and creatively to the moment, which affirms my decision to immediately shift language, pacing, and structure based on the group’s energy and engagement.

Brookfield’s (2017) framework for critical reflection offers a structured way to evaluate my overall facilitation experience. He proposes four lenses through which practitioners can reflect. The learner’s perspective was the most immediately actionable lens, encouraging me to reflect more critically on how my facilitation was received, rather than just focusing on my intentions. By considering not just my intentions but the participants’ neurodiverse realities, I was able to identify moments where my assumptions may have inadvertently limited engagement. This lens-based reflection is vital, helping me to refine my approach, ensuring that my future practice remains inclusive, responsive, and ethically grounded in the realities of those I am working with.
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Appendix One

Penrhys Drama Workshop- Workshop One
 
Date: Tuesday 4th November 2025 
Time: 6:00-7:00pm
Facilitator: Kiara

Aims
· To foster emotional awareness and expression through drama-based activities.
· To encourage creativity, collaboration, and self-confidence in participants.
· To create a safe and inclusive space for young people to explore and share feelings through performance.
Objectives
· Engage participants in warm-up activities that promote focus and group cohesion.
· Introduce and explore a range of emotions through interactive drama games and exercises.
· Develop imaginative thinking by creating visual and physical representations of emotional states in familiar settings (e.g., classroom and playground).
· Encourage teamwork and communication through group-based image creation and performance.
· Facilitate reflection on experiences and group dynamics at the beginning and end of the session.
Intended Outcomes
· Participants will demonstrate increased confidence in expressing emotions through movement and voice.
· Participants will show improved concentration and collaboration skills.
· Participants will gain a deeper understanding of emotional expression and empathy.
· The group will co-create and perform scenes that reflect emotional experiences in everyday environments.
· Participants will leave the session feeling heard, connected, and creatively inspired.

	 
	Exercises, Key points, Questions 
	Resources 
	Time 

	Reflection Circle

	Name, sound or action of how you are feeling

Aim: To understand how the participants are feeling through an action or sound.

	  
	6:00

	Concentration Game

	Count to 10 with our eyes closed

Aim: To pull concentration in and to work as a team to reach a shared goal.
	
	6:05

	Rhythmic Game

	Music detective

Aim: To encourage participants to take a leading role while others follow exactly what the leader is doing, allows for concentration, focus and fun. 
	
	6:15

	Drama Game

	Let’s call out as many emotions as we can 

Now,

Imagine you have a mask on, we are going to turn around and choose an emotion we want to share with the group. On the countdown of three, we are all going to turn around with that emotion mask and I’m going to guess what emotion it is. Repeat a couple of times

Aim: To get an understanding of where the groups emotional literacy is at, to show how positive and negative emotions look and feel like. By using the metaphor of a mask, it allows us to create some distance.
	
	6:25

	Drama Activity
	Can you create an image of what a school classroom could look like, using the emotions you have just shown to show what the children in the school classroom could be feeling

Now,

Can you create an image of what a school playground could look like, using the emotions you have just shown to show what the children on the school playground could be feeling

Aim: To understand what their school classroom and playground could look like
	
	6:35

	Further Drama Exploration
	Bring the images to life.

One by one ask each participant to share a sound/word/sentence about what their character might be feeling.

Then collectively bring the scene to life and improvise what could be going on.
 
Aim: To expand on the freeze frames and add depth to what the images mean
	  
	6:45

	Reflection Circle 
	Name, sound, or action of how you are feeling

Aim: To understand how the participants are feeling through an action or sound.
	 
	6:55

	Reflections on the workshop/facilitator notes:

· 4 participants
· Having met this group of participants before this session, I knew that there were participants who have diagnoses of neurodiversity and undiagnosed neurodiversity
· With this in mind, I tailored my session plan to meet the needs of the participants and chose games and exercises that could be broken down into increments 
· Only when I came into the room, it became evident that I needed to change my language and learn a new way of facilitating and found myself adapting my practice in the moment to further meet the needs of those in the room
· I felt that the structure of the plan well suited the group, and they took to the exercises well
· The pace of the session was rightly suited to the group, and I took direction from them on when we needed to play more and move on to further develop the material they were creating
· The choice of using the mask as a metaphor helped the participants exaggerate their emotions 
· They struggled slightly with improvisation, however, gave it a good go and this is something I would like to explore with them in the next session
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