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Component 1: Development of Academic Skills
1. Evaluating Academic Sources Using the CRAAP Test
Source 1:
Basantes-Andrade, A., Casillas-Martin, S., Cabezas-Gonzalez, M., Naranjo-Toro, M. and Guerra-Reyes, F. (2022) ‘Standards of teacher digital competence in higher education: A systematic literature review’, Sustainability, 14(21), p. 13983.
This source was accessed via Google Scholar.
Currency
The article under consideration was written in 2022, and it is very topical and up to date in the context of modern discourse on the issues of digital competence in IHE. The fast evolution of digital technologies in the academic setting implies that current research is needed to comprehend the current demands on digital academic skills.
Relevance
The article is teacher-centered, and it is very relevant to students since the academic digital competence frameworks have an effect on the structure and evaluation of learning in graduate education. Knowledge of these standards will enable the students to become aware of academic competence that is required in the digital world, especially in connection with digital literacy and critical literacy.
Authority
The article was authored by several scholarly researchers, and it was published in a peer-reviewed journal, Sustainability. It enhances its credibility by the peer-review process since the research has been reviewed by scholars prior to publication.
Accuracy
The methodology employed in the study is a systematic literature review that has coherent inclusion and exclusion criteria.
Purpose
The article has an academic purpose. It intends to summarise and generalise the available studies on digital competence standards in higher education. Commercial bias is not evidenced.
Source 2:
Basilotta-Gómez-Pablos, V., Matarranz, M., Casado-Aranda, L.A. and Otto, A. (2022) ‘Teachers’ digital competencies in higher education: a systematic literature review’, International Journal of Educational Technology in Higher Education, 19(1), p. 8.
This source was accessed via Google Scholar.
Currency
This source is up to date, as it was published in 2022, and it is relevant to the modern academic setting as well.
Relevance
In the article, the fundamental dimensions of digital competence are revealed, such as technological, pedagogical and ethical aspects. These dimensions directly apply to the students that acquire academic skills in the online field, especially towards critical source assessment and academic honesty.
Authority
The article is also published in the International Journal of Educational Technology in Higher Education which is a quality peer-reviewed academic journal. The authors are well known scholars concerning the topic of educational technology.
Accuracy
Systematic review methodology also makes the results more reliable, since they are based on the results of systematic analysis of numerous empirical studies.
Purpose
The article intends to review the trend of research in the area of digital competence in higher education. It is an academic article and not a commercial advert.
2. Synthesis of Academic Sources
Both literatures highlight the increasing significance of digital competence structures in higher education. As pointed out by Basantes-Andrade et al. (2022), the significance of clearly defined standards leading to professional practice and digital development in institutions is also significant. Likewise, Basilotta-Gomez-Pablos et al. (2022) determine the essential aspects of digital competence among them being technological proficiency, pedagogical knowledge and awareness of ethics. These studies, combined, revealed that the digital competence is not exclusive to the technical capacity but also involves critical assessment, the responsible utilization of information and reflective practice. T
3. Identifying a Key Challenge and Opportunity
One of the most important challenges that have been observed in both sources is the inconsistency in the definition of digital competence frameworks. According to Basantes-Andrade et al. (2022), there is a difference in the structure of digital standards used in different institutions. Such an inconsistency might cause confusion among the educators and the students since the expectations on digital academic skills are not always evidently informed. Consequently, it is possible that students will fail to learn what is meant by effective digital academic practice. Nevertheless, a chance arises as a result of the growing consensus on core competence dimensions. Basilotta-Gomez-Pablos et al. (2022) define some shared themes in frameworks, such as ethical awareness, critical evaluation and structured digital engagement.
4. Academic Planning
To address the problems defined, I will work on enhancing my digital academic competency based on the structured assessment and self-reflection. To choose academic sources that will be credible and relevant, I will use formal forms of evaluation, including the CRAAP test. Furthermore, I will set aside specific research time every week to ask profound questions of peer reviewed literature instead of using general materials on the internet. Another strategy I will focus on to enhance my academic writing is enhancing the clarity of my writing through temporary methods of structuring paragraphs including PEEL.
	Task
	Deadline

	Research completion
	31/01/2026

	Draft of initial sections
	04/02/2026

	Completion of full first draft
	06/02/2026

	Final review and editing
	15/02/2026
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Component 2: Application of Academic Skills
Introduction
Digital learning has entered the mainstream of higher education and redefined the ways students learn by modifying the ways they consume information, learn, and assess learning. Nowadays, universities are using online sources, online platforms, and blended learning models to provide education in an efficient and flexible manner (Kumar et al., 2021). As much as these developments have big potential advantages, they come up with new educational requirements which the students must maneuver through well. Consciousness of the challenges and opportunities that are attached to digital learning is hence the key to academic success in the digital age. Lack of proper academic skills can make the student face difficulties working with digital loads, critically evaluating information, or learning anything meaningful in the online learning conditions. This report will discuss the most critical issues of students in digital higher education, assess the opportunities brought by digital tools, and offer evidence-based tactics that will help students adapt well.
Challenges for Students in the Digital Era
Digital overload is a major challenge for students in the digital age. Constant exposure to online platforms, notifications, recorded lectures, and multiple learning management systems can overwhelm learners and reduce concentration (Ghashim and Arshad, 2023). Research shows that excessive digital engagement disrupts cognitive processing, leading to weaker performance, understanding, and retention. When students frequently switch between platforms, their cognitive load increases, resulting in shorter attention spans and reduced capacity for deep learning. Without effective coping strategies, online environments can therefore hinder academic success.
Another key issue is uneven digital literacy. While many students are comfortable using technology for social or entertainment purposes, this does not guarantee academic digital competence. Skills such as evaluating source credibility, navigating academic databases, and managing digital references are not equally developed. Limited digital literacy can lead to the use of unreliable sources, weak academic reasoning, and a higher risk of academic misconduct. Holden et al. (2021) highlight problems such as poor citation practices and misuse of online resources, demonstrating how inadequate digital literacy directly affects academic integrity.
Overall, students require structured guidance and evaluation to strengthen digital literacy and maintain academic credibility in increasingly complex digital learning environments.
Opportunities in the Digital Era
Digital platforms allow students to access lectures, readings, and activities asynchronously, helping them balance study with other responsibilities. When supported by effective academic practices, this flexibility can increase autonomy, persistence, and self-directed learning (Ma, 2021). Access to online databases and scholarly search engines also enables students to independently locate peer-reviewed sources, strengthening critical research skills.
Digital tools further enhance collaboration and engagement. Online discussion forums, shared documents, and virtual group work promote peer learning and deeper interaction with course content. However, these tools are most effective when intentionally and structurally integrated rather than used passively. Research shows that structured online interaction improves critical thinking and knowledge construction compared to unstructured participation.
When used strategically, digital tools support higher-order skills such as argumentation, synthesis, and collaborative problem-solving instead of simply delivering content. For example, structured evidence-based discussion forums that require scholarly references encourage students to support arguments with credible sources rather than personal opinions. This process strengthens critical thinking, academic writing, and meaningful engagement with learning materials.

How Students Can Adapt to Succeed
The first strategy is to develop critical thinking and strong digital literacy. This involves carefully and methodically assessing the reliability, applicability, and caliber of online academic content before using it for assignments. The academic skills of source selection and critical thinking are fostered by this plan. By forcing students to choose between reliable and unreliable sources, it directly addresses the issue of disparities in digital literacy (Xarhoulacos et al., 2021). Evidence indicates that institutional assessment systems enhance the capacity of the students to differentiate quality research that is peer-reviewed, and unreliable information found online. In a typical example, through CRAAP test, the selection of sources would be consonant with reliable and up-to-date evidence to support assignment.
Students can reduce digital and cognitive overload through structured study plans, clear schedules, and task prioritisation. These strategies strengthen planning and self-regulation skills. Research shows that in flexible digital learning environments, students who use structured time management perform better academically. Classroom support for planning tools further reinforces this approach.
A third strategy is active engagement with digital learning tools. For example, setting focused, distraction-free time for academic reading improves concentration and reduces fragmented attention. Students should also participate in discussions, group work, and interactive activities rather than passively watching recorded lectures. Active learning builds involvement, interaction, and critical thinking. It also increases motivation and supports deeper learning through meaningful engagement (Lachner et al., 2022). Empirical research consistently shows that active participation in digital settings leads to stronger understanding, retention, and academic achievement compared to passive content consumption.
In conclusion, digital learning in higher education presents both challenges and opportunities. Digital overload and limited digital literacy can reduce attention and hinder academic performance. However, when used effectively, digital environments offer flexibility, autonomy, and collaboration. This report proposes three key strategies for student success: developing digital literacy and critical analysis skills, applying structured time management, and actively engaging with digital tools. Combined, these strategies help students overcome digital challenges and maximise learning opportunities. Ultimately, academic success in the digital age depends not on technology itself, but on the strategic and effective use of academic skills.
Reference List
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Component 3 – Academic Poster
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DEVELOPING ACADEMIC SKILLS FOR SUCCESS IN T
DIGITAL ERA OF HIGHER EDUCATION

ACADEMIC SKILL I: CRITICAL EVALUATION
OF DIGITAL SOURCES

Critical evaluation is one of the fixed academic skills that
help students to evaluate the credibility, relevance, and
quality of the digital information. Students exposed to a lot
of online content in the digital era not necessarily of
academic standards (Sun et al, 2022). In the absence of
critical evaluation abilities, the students can use unreliable
or non-scholarly sources and this can impact adversely on
academic integrity and quality of work delivered. This skill
allows to make informed judgement, reinforce arguments,
and minimize possibilities of misinformation. Models like
structured source evaluation provide students with the
ability to differentiate between peer-reviewed research and
non-academic content and make evidence-based choices
and select sources.

ACADEMIC SKILL 3: ACTIVE ENGAGEMENT
IN DIGITAL LEARNING

Active engagement can be described as deliberate
involvement in online learning activities like ~online
discussion and collaborative activities, interactive tools. The
mere exposure to online materials does not entail necessary
learning (Rousseau, 2024). The active engagement will
foster deeper leaming, critical thinking, and knowledge
retention through socialization of the content with the
students and peers. Research has shown that interactive
and organized online interaction results in better outcomes
in learning as compared to passive reading of programmed
contents. Training of this skill helps in communication and
teamwork as well as analytical skils that must be developed
in order to succeed academically.

ACADEMIC SKILL 2: ACADEMIC PLANNING
AND TIME MANAGEMENT

Adaptability to the digital learning world requires time as a
crucial academic planning and management skill. Online
and blended learing can necessitate that students are left
to handle their schedules, deadines and workloads with no
full-time face to face instruction. A lack of planning may lead
to the failure to meet deadlines, stress, lack of depth
learning (Gilal et al, 2023). Time management helps in
maintaining good engagement, less cognitive overioading
and students are able to devote enough time towards more
complicated academic activities. Literature indicates that
planned strategies of performance enhance the academic
performance of different students in that they create a
willingness to prioritize and control the learning behaviours
of students to digital experiences.

concLusion

Technology access is not the only success factor in the
digital age of higher education. It is important to note that
critical analysis, academic planning and engagement are
some of the critical skills that faciltate the navigation of the
digital learning settings among students. Collectively, these
abilities facilitate quality academic output, active
involvement and effective learning in becoming more digital
contexts of higher education settings.
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