
	
	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1
	A greater range of literature and more regular references to your readings will provide opportunities for critical engagement.
	I engaged with a great range f literature and criticised each using other researchers work. 

	Targed/Target 2
	Make more explicit connections between theory and practice. Show how your professional decisions are influenced. 
	I attempted to relate my practice to theory, an example of this being Maslow. I also spoke about my own ideas and how these are seen to be positive and effective through different readings I had focused on. 
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Introduction
Schools are under the constant pressure to improve and develop their educational settings to ensure the children in their care are receiving the best education and experience possible. Schools go through a process of creating a working document that constantly reevaluates the improvements and positives that are experienced in the school, the school development plan (SDP). This essay will critically reflect on the actions, impact, and evidence an SDP and my chosen objective from a specific SDP that I have focused on from my placement school which will be referred to as School X.
School context
The school that this essay will address will be entitled as School X. School X is an English medium primary school situated in Swansea. There are around 336 pupils that attend the school with 48.4% eligible for free school meals, 21.7% being identified as having a form of an additional learning need. Other qualitative data gained from the Estyn report in 2023 is that 12.4% of the pupils have English as an additional language and 2% of children who speak Welsh at home. There are pupils in School X that have more complex additional learning needs, there is an STF unit at the school which facilitates these pupils. 

Literature review
The Relevance of an SDP
School development plans have been widely researched by a range of researchers and their strengths and weaknesses have been argued by different academics. The implementation of the school development plan is crucial to the improvement of the quality of education that the pupils receive (Shuo, 2023). School development plans have been viewed of high importance for a number of years. Research that was conducted in 1977 by MacGilchrist focused on the impact the SDP has in primary schools. The research spoke about the different aspects of an SDP that make it effective. They found that a group approach has to be adapted with everyone being like-minded on the approach they want their school to take. Even though this research can be seen as out of date there are more recent findings that can back this up and argue against it.
There are many aspects to an SDP, some which may be more effective than others. One educational researcher that have researched into the effectiveness of school development plans is Michael Fullan, 2006. He states that to have a successful school “having a theory in use is not good enough, the people involved must also push to the next level to make their action explicit”. Fullan claims that to have a successful school development plan all the school should be involved in the making and decision-making processes involved in the working document. However, Leithwood, 2006 focused his research on the importance of successful school leadership and how the leaders of the school can influence the pupils’ learning. This study found that success could be split into three sections where the senior leadership team and headteachers had high importance over other members of staff in regards of the success of the school. 
Another piece of literature that argues that all members of staff should be responsible for the school development plan as a successful school involves all members of the school community involving, teachers, teaching assistants, parents and other members of the school community (Preston, 2017). The research conducted by Preston has been completed more recently than studies by Leithwood so can be argued that Preston’s findings are more relatable as we know society is constantly changing and standards that were acceptable in 2006 are not the same as to what is expected at more recent years. 

Why trauma informed schools are important?
Trauma informed schools are viewed as an important part of today’s society due to the background that is increasing with certain individuals. Trauma informed approaches are being encouraged and the amount of educational and childcare settings that are adopting these approaches are growing promptly. (Overstreet & Chafouleas, 2016). However, Maynard, 2019, found that there is a lack of evidence that can evaluate whether the work that schools are doing is benefiting the pupils that need trauma support. This research argued that as trauma informed settings are a new approach it cannot yet be evaluated whether what is going on in these settings are effective. Due to the lack of knowledge and evidence from trauma informed approaches Maynard also argues that it is not known whether using these trauma informed approaches have negative consequences for the individuals that come from a trauma experienced background.  However, pupils will have individual differences when it comes to how they deal with the trauma they have endured. Weinberg, 2021 stated that “personality traits are associated with emotional distress following traumatic exposure”. People who have different personality traits will deal with different situations differently, so if there was an exact criteria schools had to follow to make these settings “trauma informed” these criteria may not be effective for all pupils as all have a different way of dealing with things and the coping mechanisms that go along with this.   
Additionally, Thomas, 2019 adds that again there is a lack of knowledge on this complex topic and more needs to be done to change the practice of teachers in this way. There are many implications with trauma and a set of rules has not been introduced into education settings to claim how to deal with individuals who have suffered from traumatic experiences. However, this can be argued that trauma can be best dealt with by three components: professional development, organization changes and practice changes. (Hanson & Lang, 2016, Maynard, Farina & Dell, 2017). Thomas, 2019 claims that even though there is a lack of knowledge into this topic and agrees with Weinberg, 2021 that all individuals have different coping characteristics a set of rules can be put in place but can be varied and changed according to the specific needs of the child that is suffering. However, to argue against Thomas, 2019, there are many issues with this as some activities could be more triggering and hurt the individual more in the long run due to bringing up their traumatic past. 
Developing an action point
In the school development plan of school X one of the priorities was to develop a trauma informed schools’ approach to support the wellbeing of staff, pupils and their families. This priority links to the United Nations conventions on the rights of a child, articles 24 and 12. Wellbeing was a huge focus of this school hence making this a priority in their school development plan. There has been lots more training put in place to ensure wellbeing is kept up to a great standard, such as pupil voice, thrive, WELLCOMM, DCD, ELSA etc. The school has also employed new staff members to help with this priority, such as a family liaison manager. Through monitoring and self-evaluation processes a need for a boost to the wellbeing of staff, pupil and family wellbeing was identified. The school were able to offer trauma informed training to all the staff in the school through twilights and inset days which were carried out by members of staff already based in the school that had trauma informed training so did not cost the school any extra money.  These were monitored by training evaluations, good to better to best evaluations, performance development meetings and NQT targets and reviews. There are three objectives that were set by the school to encourage the development of a trauma informed school. The first being to help develop the whole school to become trauma informed this and the others being to raise attendance to 91% and to establish a “Food and Fun” holiday enrichment program in the school holidays which would aim to provide an engaging environment during the school break. The attendance of the school is monitored weekly, and daily a range of attendance awards are presented in the class and in whole school assemblies to encourage the children. The school also includes the parents with this objective by using a school messenger service which keeps the parents up to date with what activities their children are doing in school and stressing the importance of their children attending school. The “Food and Fun” program is being set up in the summer half term of the school year to encourage engagement in the school holidays. The program is costing the school £22,000 to fund and run but this is within the grant budget that has been given to the school and the staff see it as a crucial activity that should be implemented for the children. (School X, 2024)
 These changes are being put in place to improve the student’s wellbeing and to encourage a caring and trauma-sensitive environment. It is believed that trauma and attendance have a link and by creating trauma informed schools then the pupil’s attendance will rise. However, a school in Kansas City reported on how implementing a trauma informed approach in the school affects the students’ academic achievement, attendance, and the student’s behavior. The study seen an improvement in the students’ academic achievements especially in maths and English. However, the behavioral referrals showed to have increased concluding in pupils’ attendance decreasing due to out of school suspension due to this behavior. The study urges the fact that consistent professional development and learning of trauma approaches need to be studied and the main focus of the school to ensure that is approach is applied in the correct way.(Hargis, 2019) The aim of having a trauma followed approach for the school is for the setting to feel safe and somewhere that the children enjoy going and I personally feel that this massively affects the attendance of the children. The school has to keep in mind the environment of the school has to be welcoming and somewhere that the children want to attend and not somewhere where they get in trouble if they are emotionally dysregulated and cannot focus. From taking part in the trauma informed training when I was at school X during my first placement there was a huge focus on emotionally regulating children and how to help children address the trauma that they had experienced. In saying this, one thing that was continuously brought up in these sessions was the lack of time the class teachers have to have these in depth conversations with their pupils as a teacher’s schedule is so busy. Children need to have additional members of staff at the school who are readily available to them, but they must have a bond with these individuals as they need to feel comfortable when having these hard conversations. Again, relating to Maslow’s work, children need to have their safety needs fulfilled before any learning can take place. There needs to be a team of individuals purely for the children to go to if they ever need support and their class teacher is not available to speak to. 

Reflection and evaluation
After looking at the research on the effectiveness of a school development plan and the evidence on why having a trauma informed approach is crucial to include in the development of a school there are certain factors that I think is appropriate to draw upon.
Firstly, the fact that all individuals are different and can react and communicate in different ways. The importance of knowing the children and what they have experienced is of the highest importance before any improvements can be made. Relating to Maslow’s hierarchy of needs (Figure 1), children need to maintain a certain number of needs before they are ready to behave and learn in a way that school would expect. Safety is one of the most basic needs that a child should have access to.
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Figure 1

 This need allows children to feel a sense of security. Children need a safe person in their life and often this comes from the school setting and an individual in the school that offers this care and a sense of belonging to a child. This goes hand in hand with the importance of attendance. The children need to know that school is a safe and welcoming place and not viewed negatively. This also applies for the parents; we know that children who have experienced trauma often display undesirable behaviors and often in schools this is relayed to the parents and the most common conversations that these families have with the school. I personally believe that this needs to be changed as parents do not want to be having these conversations and may be the reason as to why they are not sending their child to school as they know are not emotionally regulated and will not perform in a way which the school hopes for. Schools and professionals within these settings need to remember that all behavior is a form of communication and should not be punished when the child is trying to communicate that something is wrong. Punishing children for their behavior can make the behavior of the child worse, punishments can allow children to feel a sense of frustration, fear, aggression, low self-esteem, and a lack of motivation and if not controlled promptly can add or trigger to the trauma they have previously experienced (Elbla, 2012). Educating children how to regulate themselves and communicate how they are feeling is something I feel very strongly about and encouraged in my placement class. I introduced the “Zones of Regulation” into my class and the children took to it extremely well. The class teacher saw this and has adapted it into the classroom to use daily as the children were regulating and communicating more freely using this tool. Using specific tools that are catered to individual children can help improve the learning environment and make it more positive for all involved, staff and pupils. 

Conclusion
To conclude this assignment, developing an SDP which has all members of staff involved is critical in the effectiveness of this working document. A school can not be run solely by a small group of individuals, all have to make the effort and be involved in making the school a better place with a like-minded goal to achieve at the end. From the numerous research studies that have been focused on it is apparent the importance of how trauma is dealt with in schools, remembering that all pupils will deal with their situations differently and there isn’t a one size fits all solution to the problem. Relationships are at the route of making sure pupils feel happy going to school and that they find that they can speak freely on how they feel. This will have a positive impact on their behavior and their abilities to regulate themselves. For my future practice I want to make sure that all children and adults in my care feel safe and welcome in my classroom and they can speak about their emotions. I will not punish my pupils if they display behavior when communicating how they feel. Instead having a conversation and being that safe person for a pupil can make a huge difference to their behavior. A school may be the only place an individual feels safe so making it as positive and caring environment as it can be will be at the top of my priority list.
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