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For this assignment, a group consisted of my classmates and myself have been researching the effect on inclusion and attainment when looking at child poverty, before discussing this, we must first look at what poverty is; many organisations and governments have similar definition of poverty, such as the Joseph Rowntree Foundation believes that:
 Poverty affects millions of people in the UK. Poverty means not being able to heat your home, pay your rent, or buy the essentials for your children. It means waking up every day facing insecurity, uncertainty, and impossible decisions about money. It means facing marginalisation – and even discrimination – because of your financial circumstances. The constant stress it causes can lead to problems that deprive people of the chance to play a full part in society. (JRF, 2019)
The BBC quoted the World Bank Organisation on their definition of poverty where” The most commonly used way to measure poverty is based on incomes. A person is considered poor if his or her income level falls below some minimum level necessary to meet basic needs.” (World Bank Organisation, 2014, as cited by BBC, 2014). Near all the definitions of poverty that are available link the financial aspect of life to the wellbeing of the person, children and young are no exception, this frequently influences the child or young person’s education through difficulty acquiring funds for school kits and other resources required for school life. C4EO(2009) is a Centre which gathers and organises data on the nine key issues that affect families, one of which is child poverty, they recognise that poverty can have a profound impact on a child/ youth persons education, they also state that “White working-class pupils (particularly boys) are among the lowest performers in academic achievement.” (C4EO, 2009), I can agree with this as I have undertaken voluntary work within a school and have seen a young boy fall behind in his education due to what the school believed as behaviour issues, this is further supported by Jensen(2009) where he believes that the personalities that are developed at an early age will affect the child later on in school, where a child who has had a more positive bond with their primary care givers are likely to behave better and appose to a child who has grown up exposed to atmospheres such as poverty, depression, etc.  this links to our groups main focus where we have researched into the effects of poverty on the child’s wellbeing, effort and attainment in class, where we use questionnaires sent to schools across south wales, for teaching staff to express their opinions on what their definitions of poverty, what areas in school are most affected and how grants and government funding is used within the school. I will also use my own experiences within the classroom to further support our research from our questionnaire and how those schools implemented procedures and initiatives to mitigate the attainment gap within the school, in addition, I will look at Estyn’s reports into poverty and government led schemes, legislations and policies on child poverty and its effects on education and also the research of people such as Eric Jensen and his research into tackling the 7 Faces of poverty and the steps in order to promote inclusion for children, I will be using his work to address the links within the answers of the schools to the questionnaire and how similar the strategies are to that of his research. Throughout this I will analyse and break down each question of the questionnaire.

Main body 
With regards to our questionnaire, we had sent the questionnaire out to 18 schools each within 8 counties of south wales, however we had only manage to obtain 8 responses in total by our deadline, which, given by the responses from the participants, gave my classmates and I a variety of insight into how different schools operate with regards to children in poverty. We decided upon these areas as not only do we have experience with these counties, where it was either placement or our own schooling, we supported using these areas by looking to the number of children who were eligible for free school meals in each region of wales. This is the primary method of schools assessing and monitoring the children from a low economical background. Our research looking to Stats Wales (2018) had shown us that the two most affected regions in wales are Central South Wales and South west and Mid Wales. In 2018 within the South West and mid Wales, 17,377 children between the ages of 5 and 15 were entitled to free school meals which four of the counties in which we submitted our questionnaire encompassed 14,919 of those children, for Central South Wales the figure stand at 21,739 children with the remaining four counties making up 20,286 children entitles to free school meals. Using this information as support, we built our questionnaire and looked at material such as Doing your research project (Bell, 2005), Research into questionnaire design (Lietz, 2010) and many others which I will use to support our methodology throughout the questionnaire. 
To begin the questionnaire, we decided to ask more on the experience of the participants and gain an insight on how long the participant has been in education, as we felt as a group, the people who had been in education for a number of years, that may lead into a greater depth of insight to child poverty as they would have seen children with multiple backgrounds in their classrooms. What we had noticed was that nearly all the participants who responded to this question had answered they have been in education for 10+ years and the other participant had been in education for 6 to 10 years. Personally, I feel it would have been interesting to see the participants response should they had only been in education for 0 to 5 years, to see their opinion on the subject what methods of inclusion they are using in their classrooms, my hope for this question was to link this with questions later on regarding additional methods of inclusion within the school and classrooms and see whether the newly qualified staff members have successfully implemented innovative teaching strategies they have acquired through they respected teaching institutes. We also felt as a group that the different roles around the school would provide different perspectives with regards to children in poverty, we felt that the participants who are head teachers could provide a broader overview of the situation with regards to poverty as a whole across the school and are more likely to provide responses with regards to funding, whereas the teacher participants  are more likely to give responses more specific to the their classroom. We would then be able to use the responses from the headteachers or other members of staff and use them to make links with other answers other participants provided further into the questionnaire, where two or more headteachers or other members of staff would possibly give a similar answer, this could then show that multiple schools use similar strategies, or look at the differences between each of the responses. We were surprised for this question as we had more participants who were head teachers than we did participants who undertook different roles in the school, where we had 5 responses from head teachers, 2 from teachers and 1 participant who was a foundation phase leader, I found this particularly interesting as I feel that the foundation phase leader would respond with information that stem from the entire foundation phase as opposed to just one classroom, however it isn’t so broad as a headteachers response. we decided to ask where their schools are situated as we can then look at the counties policies that are in place with poverty, we noticed half of the responses had originated from Pembrokeshire council to which we looked at their policy called the Education and inclusion policy and strategy (2013) where they provided schools and educators vital information on how to help children and young people with ALN and SEN, 2 of the responses originated from Neath Port Talbot and the other 2 are situated in the Rhondda canon Taff council, each of these adhere to they own policies such as the Neath port Talbot council, where they have the entry/ exit criteria where they follow the Special Educational Needs Code of Practice for Wales (2002) where they provided policies for educators with tools to help children with SEN reach their full potential, they also provided a document called supporting pupils with additional learning needs (2013) which explains the provisions they provide for children with different ranges of additional learning. As a group, discussed the use of these questions at length due to the information the participants were providing as to whether we were breaching the anonymity of the questionnaire, I expressed that even though we were asking the profession of the participant and the county the participants are situated, there was not enough information to be able to pinpoint the participants, furthermore, the platform in which we distributed the questionnaires would not reveal the participant as a person would only need the web address of the questionnaire to take part. We also assured the participants that we would securely store all information regarding their responses and once we completed the module, we would destroy the information to coincide with the Data Protection Act (2018). 

Seeing as poverty is such a broad term We decided to ask this question as we felt I would be interesting to see the responses of the participants and see what they believe poverty in children is, despite the low number of participants we were pleased with the responses as they are similar to the definitions discussed prior in the introduction where, the participants all related their definitions to financial difficulty, however the responses I found interesting was the responses which define more than just money such as one response where “A lack of what is needed to thrive. This might include financial poverty, poverty of time, poverty of opportunity, poverty of nurture etc.”, this definition strongly coincides with the article 27 of the UNCRC where it states “1. States Parties recognize the right of every child to a standard of living adequate for the child’s physical, mental, spiritual, moral and social development.”(UNCRC, 1989).
Further on in the questionnaire, we decided to ask the participants how many children in their class receive free school meals, half of the participants left this question, two participants answered there was 1 child in the class were receiving free school meals , however 1 response said that 14 children in the class were receiving free school meals and the others replied with 10 children, these were the two largest results which originated from the Pembrokeshire county region. in relation to this question, we decided to follow up with asking the participants how many of those children were achieving their targets in both literacy and numeracy. We found that the two free school meal results from Pembrokeshire have shown that 10 of the 14 children are achieving their year outcome/ levels in literacy and numeracy for the first result and the second 6 out of 10 children are achieving their outcome/levels. From a personal perspective I can understand how that even though children are eligible for free school meals does not necessarily mean that children are not going to achieve their outcome/level, throughout my experience in school I was a children who received free school meals yet I achieved my outcome levels, however I am not discouraging the research of C4EO(2009) and Jensen(2009), as it is very plausible that the remaining four children many be affected by the atmospheres they were exposed to growing up may result in them not achieving their outcome/level, yet it is difficult to determine without investigating said children further. The Education Endowment Foundation (2018) further support Jensen and C4EO, where they say, “The attainment gap is largest for children and young people eligible for free school meals (the best available proxy measure of economic disadvantage) and those assessed with special educational needs.”(EEF, 2018).
As a group, we decided upon this question as we were curious if other areas of the curriculum were affected by poverty, some of these areas included, Physical Education, Science, Technology, etc. we were interested to see whether other school had similar situations to our personal classroom experiences, where I have been situated in schools where they have provided school sports kits to children whose family couldn’t afford them, the responses of this question seem to point in a similar direction where 4 of the 6 responses believed physical education is heavily affected, the other two subjects participants believe are affected are technology and science with 1 response each, my personal experience with this is that children who are from a low economical background aren’t given the chance to explore these subjects and often when exposed to these subjects often believe they cannot achieve the same level as their peers, Eric Jensen addresses this in his book faces of poverty (E. Jensen, 2013, pp. 24-30) as one of the differences between middle-class and low income children is the amount of effort they display, he believes that making the learning the child’ idea will promote enthusiasm for that child.

When asking this question, we felt that the participants would simply say they strongly agree that children from a low economical background are included in the classroom, however, one participant chose the ‘agree’ option, this gave me the impression that the participant believes that not all of these children are being included, whether that is during classroom time or whether it the social element to a child’ life. We had decided to follow up with a question about what the participant provides to help promote inclusion, where we could look at the methods and compare them to government policies and reflect using our own experiences.




Fig. 1
Figure 1 shows us the most commonly used method amongst the participants to promote inclusion within the classrooms in schools, where providing in class support and reading recovery are the two most used in schools. During my time on PTE, I saw such strategies used with children for example, ELSA which is used for emotional learning support which is one response a participant gave, however, much like the second ‘Other’ responses, the schemes and strategies were not tailored specifically for children who were affected by poverty. the class providing clothing, such as, providing PE kits / swimming costumes and wellies are the second most common methods of inclusion. The participants also had the option of providing their own examples of inclusion, one of these examples addressed that the school would use the pupil development grant (PDG/springboard) for family engagement activities, the questionnaire will later address the pupil development grant.

We then asked the participant if they were aware of any funding that the school received, to which all the participants selected ‘yes’, we felt the need to include this question within our questionnaire should a member of teaching staff be unaware of funding they receive, that could have been a used to analyse perhaps why they would not know. We then followed up with asking if the school received funding from the pupil development grant specifically, to which, all 8 participants selected ‘yes’, later in the questionnaire, 1 participant goes as far as sharing the percentage of the pupil development grant is used on specifically children from low economic backgrounds. We then added whether there was any other funding they were aware that the school receives, and we had in response a mixed series of responses as 3 participants stated ‘yes’, 3 participants stated ‘no’, however, 2 participants were unsure on whether the school received any additional funding. We then asked whether the grants and funding they receive was used specifically on the children who are from a low economical background. Nearly all the participants had answered ‘always’ to the question however one answered only ‘occasionally’ the funding is used for children in a low economical background, this leave the impression that not all the funding is allocated to afore mentioned children. Which leaves the question as to where the rest of the funding goes? In hindsight, an additional question could have been asked following questions 12 where, we could have asked to the type of funding the school receives, which would help explain why the participant had put ‘occasionally’ within question 13.
Throughout this questionnaire, I have discussed some of the methodology we as a group used, such as anonymity and the use of corresponding questions, where we have tried to connect multiply questions where available, however one of the questions that we discussed is more of a sensitive issue as we asked the participants about the school budget and the percent which is used on the support for children from a low economical background, Bell (2005) believe that more sensitive questions should be reserved towards the end of the questionnaire, I agreed with bell but I also felt that this question would be best to tie into the theme of funding/grants, to which the group agreed, so we reserved this question for after. The number of responses surprised me as we had  6 responses out of the 8 participants due to the sensitivity of the question however, I initially found it difficult to analyse some of the responses, however I mentioned earlier discussing a previous question regarding provisions within the classroom for children, 1 of the participants had responded with the exact number they allocate to funding children from low economic backgrounds which they allocate 17% of their budget to free school meals (FSM) which is £35,000 from the PDG as shown in figure 2, the remainder of the participants either unsure of the total percentage or range between 0.003% to 10% of their budget. In my opinion, perhaps the type of question we should have used was a category question as apposed to the short text type question. I feel that when given categories such as: between 0% and 25%, 26% and 50%, 51% and 75% and 76% to 100%, the participant would feel they could give an answer without revealing the exact percentage. This would also save the participants being held accountable for giving an exact percentage, when they might not have the exact information. This type of question would also be better represented on a graph, as appose to figure 2.
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Fig. 2 
 After discussing the use of corresponding questioning within our questionnaire, we had also decided upon the use of non-corresponding questions, in this instance we asked the participants if they agreed with Horgan (2007)’ statement on the links between areas with a high level of deprivation and lower levels of attainment in education. Figure 3 shows the responses of the participants and what I found interesting was that two of the participants disagreed with the statement. whereas I can see the view point of the participants who both disagreed and strongly disagreed as I have seen scenarios where children do not come from low economic backgrounds and still have low outcome levels on my teaching practice, however, as a person who has seen the effects from a teacher’s perspective as I had undertaken my PTE in school that was situated in a very deprived area, I found that numerous children from the local area that were situated in my class were struggling maintaining quality in their work, such as homework, due to a situation within the home. there are clear links between higher deprived areas and lower attainment, and this is further supported by Eric Jensen’s difference 3: Effort and difference 5: Cognition in Faces of poverty (E. Jensen, 2013, pp. 24-30). Where he discusses how children from a low socioeconomic background show signs of cognitive problems such as shorter attention spans and are easily distractible, they find it difficult to generate solutions to a problem and struggle in monitoring and upholding quality in their work. Estyn (2010) released a report regarding taking child poverty in school where they also addressed that “There is a strong statistical link between poverty and low educational attainment. In general, pupils from poorer families are still far more likely to attain at lower levels than other pupils”,(Estyn, 2010).


Fig. 3
Much like our previous questions that linked to personal classroom experiences, we decided to ask the participants as to what challenges that impact a child from a low economical background, the most opted choice was by all 8 of the participants where they believed that children from poverty lack parental involvement  as seen in figure 4, however two barriers that need addressing is the language development, and emotional concerns which 7 out of 8 participants agreed on, the lack of parental involvement can cause these additional barriers due to the parents/ guardians refusing to further strengthen their language skills outside of school, which could lead to the emotional challenge during school, where the child will find it difficult to communicate and interact with their peer, which could cause links to further problems such as behavioural issues and achievement gaps widening for them and causing them to develop lower expectations from themselves, reverting back to the “I give up ” statement highlighted by Jensen(2013). While out on teaching practice, my group and I noticed a series of school’s initiatives taking place within our schools, we decided to include this question to gather further information to which we could link to the question regarding challenges. in figure 5 , we see that, the literacy support is the most commonly used initiative within schools and I have seen the effectiveness of literacy support, as I’ve seen some of the lowest ability children in classes escalate to one of the top readers in the class with assistance from this initiative, however, I also believe that the use of breakfast club, lunch and snacks and extra-curricular activities, boosts the child’s well- being and gives them something to look forward to, where they can receive the nurture that they may not have back home. linking this to the lack of parental involvement, as discussed earlier, I was told on numerous occasions on PTE that us as teachers/ school staff are potentially the only stable role model for children, especially those whose families are suffering from poverty. Additional initiative the schools undertake are numeracy support, similarly to the literacy sessions, the initiatives in place to catch children up and develop their confidence with numbers. We also asked the participants if they had any initiatives they would like to see in place to which we had 5 responses one of which being ‘more work with the family – family learning’, I feel this would be a useful in tackling the challenges regarding parental involvement, as the parents/ carers can then see what is required to assist the child’s development of skills. The remained of the comments were regarding funding, involving early interventions and mindfulness, funding for free breakfast club and funding for children to attend residential trips. Personally, I agree with all of these recommendations as from what personal experience have show me is that a child that can attend simple morning sessions of breakfast club or a 2-3 day residential trips provides children with the crucial social skills to interact with their peers which five of the participants highlighted.
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Fig .4 
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Fig. 5




Conclusion 
In my opinion, questionnaires are an effective way in which you can gain a large quantity of responses, if done properly, however, questionnaire can provide some inaccurate results as some people may be biased towards some of the questions, also there is a balance required when issuing questionnaires as if you are too direct with asking people to participate, then they may feel uncomfortable and either avoid the questionnaire or may be unable to provide a meaningful answer, whereas if one was too casual in asking then the participants are more than likely to forget without a reminder on when the responses are needed. Some alterations I would make in the future would be to firstly release the questionnaire earlier as we only gave the schools approximately 2 weeks before the closing deadline, the reason for this is that the participants would feel less pressured into completing the questionnaire is such a short period of time, in addition, I would include a question into firstly, parental engagement and what additional steps would the school and teaching staff take to educate the parents in developing skills for their children outside of school, secondly, a question into the further insight into the attendance rate of children in low economic backgrounds, where we as a group could have looked at the period of time in which they miss during the academic year and how that relates to the subjects they are missing and thirdly the inclusion of a question regarding free school meals, where we look at the stigma that is linked to FSM, and how that stigma could be reduced for families and their children, however despite the number of corrections I would make to the questionnaire, I still believe it I an effective for of data gathering as people are more inclined to be honest when the answers are anonymous. To conclude children from low economic backgrounds are not always attaining lower than their peers, however there is both theoretical and practical evidence of poverty affecting a child’ wellbeing in a school environment. 
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Methods of inclusion within the classroom

Number of responses	
provide PE kit/swinng costume	Free snacks	Rain coats	Wellies	provide school uniform	In class support	Reading recovery	Other	5	3	4	5	3	6	6	2	

Opinions to the 9% decrease in the attainment gap  between those eligable for free school meals and those who are not.  




Total	
Agree	Disagree	Neither agree nor disagree	Strongly agree	Strongly disagree	1	1	1	3	2	
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14. What percentage of your school's budget goes towards providing
support for children from low economic background?

6 responses

2 (33.3%)
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16. Which of the following educational barriers, or challenges, impact pupils
from a low economic background within the class?

8 responses

Low attendance

Nutritional health

Language development 7 (87.5%)
Emotional concerns (mental o
health probil... 7 (87.5%)

Social skills 5 (62.5%)
Lack of parental involvement 8 (100%)

Achievement gaps 3 (37.5%)
Behavioural issues 5 (62.5%)

Other 2 (25%)
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18. Which of the following school initiatives do you think will reduce
educational barriers related to poverty:

8 responses

Breakfast club 5 (62.5%)
Lunch and snacks 4 (50%)

Literacy support 7 (87.5%)
School celebrations 3 (37.5%)
Extra-curricular activities 6 (75%)

Other




