[bookmark: _GoBack]This essay will look to critically discuss the factors which can put groups and individuals at risk of being excluded in an educational setting. It will try to identify the origins and meaning of social inclusion and the concepts and philosophies that underpin it. This essay will also evaluate the impact of the concept of inclusion on educational provision and practice within Wales and other UK countries. It will also critically reflect on the implementation of policy and practice in a particular setting as a complex and challenging process. The concept of social exclusion is used in very different ways. For some it is closely linked with poverty. Others emphasise inadequate social participation, lack of power and social integration. While synonymous to poverty, social exclusion is a quite distinct concept that is also linked to the important notion of social capital. Social capital can be defned as the networks of social relations that are characterised by norms of trust and reciprocity that facilitate cooperative behaviour (Stone, 2001) and build a cohesive society (Winter, 2000). Social disadvantage has been linked in a recent Australian study to lower levels of social trust and higher levels of crime (Cameron, 2005).
Efforts to promote social inclusion have arisen from concerns over social exclusion. Social inclusion is defined as the process of improving the terms of participation in society for people who are disadvantaged on the basis of age, disability, sex, race, ethnicity, origin, religion, or economic status, through enhanced opportunities, access to resources, voice and respect for rights. Social inclusion is both a goal and a process. It is put forward that promoting social inclusion requires tackling social exclusion by removing potential barriers to people’s participation in society, as well as by taking active inclusionary steps to facilitate such participation. As a political response to the exclusion challenge, social inclusion is thus a more deliberate process of encompassing and welcoming all people and embracing greater tolerance and equality. The term social inclusion together with social exclusion are terms that are often used in relation to government funding packages and initiatives. These are very broad terms and are interpreted differently by different people in different contexts. Social inclusion is often described as the opposite effect to social exclusion as it usually results from positive action taken to change the habits and circumstances that lead to social exclusion. It is about enabling individuals and communities to be able to fully participate in society. Social exclusion often described as where particular people have no recognition or say in the society that they live in. There are multiple causes for social exclusion which are normally connected with factors affecting a persons or community’s economic or social circumstances. Communities might also exclude themselves by removing themselves from the wider community.
“Inclusion is not a matter of political correctness. It is the key to growth.” — Jesse Jackson.

Some of the main factors contributing to social exclusion may include unemployment, age, financial problems, substance or alcohol abuse, relationship and family breakdowns, any form of discrimination, crime or poor educational attainment. Surrey County Council have set up a social inclusion framework for schools and educational settings. 
“Surrey has made a commitment to promoting social inclusion within the Children and Young People’s Plan (2006-2009), that states: ‘Inclusion not exclusion in Surrey’. The aim is to work together in a climate of mutual respect, tolerance and trust. To value diversity and tackle inequalities in service provision. To be honest, transparent, visible and communicative. To promote community cohesion and local activities.  Be open to perspectives from other professions and develop a common language.  We believe that all children and young people have an entitlement to equality of access to a broad, balanced and relevant curriculum. We recognise the need to pay particular attention to children and young people who are educationally vulnerable.  We are committed to promoting an inclusive educational system across all types and phases of schools and other educational settings at all stages of education.  We are committed to preventative practice that includes early identification of need, and early intervention and support for children and young people. We believe that children and young people should be educated within their local mainstream school wherever appropriate, in accordance with relevant legislation. However, we also recognise that mainstream education will not always be right for every child or young person all of the time. We aim to place all children in appropriate educational settings. Children and young people will have their needs met appropriately within a continuum of provision that will include the use of special and alternative provision.  We celebrate the diversity that exists across the county. We are committed to equality of opportunity and to developing inclusive practices in education” – Surrey County Council (Social Inclusion Framework).
Economic inclusion: equity problematics from this perspective examine the extent to which education can bring about economic inclusion as a proxy for social inclusion. Policy-orientated literatures from the OECD positively relate labour markets to education. The argument that is presented is that schooling should try its best promote success and access in the economic field thereby delivering better levels of social inclusion more generally. Inclusion is enhanced by enabling more people to achieve things that will act as a passport to improved labour market opportunities. The tensions for education in these literatures is that schools at one level act as a sorting out function for the delivery of a different credential system (ie not everyone can equally achieve) and yet at the same time need to find ways of equaling out an unequal playing field. This can ve done by eliminating potentially exclusionary practices that create different educational outcomes for particular groups. These include particular social groups and groups with particular special educational needs. A contrasting perspective on the links between the labour market and education suggests that new forms of post-industrial economic activity increasingly need new forms of knowledge work that place a greater emphasis on cultural and social capital than on merit and ascription. Class distinctions in such labour markets appear to become ever more marked as the middle class with appropriate capitals which capitalise and take advantage of the benefits (Ball, 2003) in these new labour markets. This indicates that those most disadvantaged need to be provided with bridging ties into opportunities for enhanced cultural and social capital development (Raffo, 2006).
Cultural inclusion: here the equity problematic links to both stereotyping and representation and the institutional processes and rules that may culturally exclude many groups from a mainstream social life. Equity issues for education viz-a-viz cultural inclusion focus on questions such as, first, the nature of the representation of ethnicity, gender and class in the curriculum. second, teachers’ discourses about cultural plurality in classrooms; third, the gendering of roles in classroom and educational settings; fourth, inclusion in mainstream classrooms of young people with SEN (Special Educational Needs); and, fifth, the affordances given to the educational values and normality's of different communities and families with diverse class and ethnic backgrounds. From the research on social inclusion it can be present a useful way of framing the knowledge problematic through two important bold statements – functionalist and socially critical (Raffo et al. 2007). The ‘functionalist’ outlook takes it for granted that social inclusion is an important part in the true functioning of society that brings benefits both to the individual and the society as a whole. The major gains of increased levels of inclusion are exemplified by improved social cohesion, economic development, and better chances in life for individuals. The main problem is that these benefits do not always materialise in the case of individuals and groups from disadvantaged backgrounds.
Social inclusion covers all aspects of peer group dynamics and peer relationships. This includes inclusive and exclusive behaviors, peer popularity and acceptance, intergroup relationships and friendships. Social inclusion may also refer to classroom-level constructs. This includes classroom hierarchies and normality's. Classroom teaching practices that are investigated in terms of their effects on social inclusion may include but are not limited to: emotional quality of student-teacher interactions, specific teacher behaviors such as praise or criticism, teachers' relationship quality with specific students or student groups, teachers' knowledge and attitudes regarding group dynamics and strategies to improve social inclusion, general teaching strategies and formats (e.g., cooperative learning, social-cognitive training).

“We are interested in receiving various article types such as original empirical papers, systematic reviews or theoretical articles. We also consider articles that express critical perspectives, new arguments and hypotheses or innovative curricular and instructional ideas. We welcome experimental and field studies and encourage the submission of manuscripts based on multi-informant approaches and longitudinal designs. Manuscripts can also focus on intervention research or the evaluation of innovative teacher education programs that aim to build up teachers' competences to promote peer inclusion (e.g., training based on video analyses, coaching or mentoring). We particularly encourage manuscripts that explore teacher influences on social inclusion of students at risk for peer rejection (e.g., students with special educational needs or students from cultural or ethnic minorities)” - Gasser (July 2020).
For children of compulsory school age (up to 16), SEN provision is governed by the Education Act 1996. Inclusion in mainstream provision is a basic principle and is set out by the Special Educational Needs Code of Practice for Wales. Every mainstream school must designate a qualified teacher working at the school to be their SENCO (the Special Educational Needs Coordinator). This is sometimes known as the Inclusion Coordinator. There is an expectation that every child with special educational needs should follow the National Curriculum wherever it applies to them. However, the Act does allow for the National Curriculum and similar assessment arrangements to be changed or discarded. For pupils over the age of 16, there is a separate legislative framework. The Learning and Skills Act 2000 refers to pupils with ’learning difficulties and/ or disabilities’ (LDD) rather than SEN. Under the Act, a pupil has a learning difficulty if: they have significantly greater difficulty in learning than the majority of people their age, or they have a disability which hinders or prevents them from making use of facilities provided to them. When enacted, the Additional Learning Needs and Education Tribunal (Wales) Bill will replace this SEN framework with a unified legislative framework to support children and young people from birth to age 25 with Additional Learning Needs (see ‘Current debates and reforms’).
“It is well known that unless adults, teachers and parents do something purposeful, meaningful friendships for students with disabilities are more limited in number and depth. Children with disabilities are targets of bullying more often than their typical peers and this problem appears to grow worse as physical and verbal aggression in schools is being quantified and studied. Parents, students, and educators need support and skills to reverse this long-recognized exclusion from friendships and the social life of the school” - Inclusive Schools Network.
One of the main aims of the Bill is to ensure that agencies work together to provide equal opportunities for all children and young people to participate in and benefit from learning. The term ALN (Additional Learning Needs) is increasingly being used instead of SEN (Special Educational Needs). Under the Equality Act 2010, schools, colleges and universities have a special duty to make reasonable adjustments to prevent discrimination at all costs. Local authorities must develop an accessibility strategy which is easy to access. This strategy must cover: increasing the extent to which disabled pupils can participate in a school’s curriculum, improving the delivery to disabled pupils of information provided to other pupils in writing and improving the physical environment of schools for disabled pupils.
Under the Act, schools, colleges and universities need to have in place access arrangements so that students with disabilities or special educational needs are able to participate fully in internal school tests, external examinations and mock examinations, without changing the demands of these assessments. Examples of the type of reasonable adjustments and access arrangements which might be made include scribes, readers and Braille question papers. 
To be able match the legal entitlement of children from minority ethnic groups to a full school education, most local authorities provide centralised teaching services of English as an additional language (EAL) or Welsh as an additional language (WAL). Specially trained teachers could be based permanently in one school or travel around to different schools depending on the nature of the local area. The Social Services and Well-being (Wales) Act 2014 places a large responsibility on local authorities (LAs) to safeguard and promote the well-being of all children and young people in their care. The Act also places a very positive duty on LAs to help promote the educational achievement of children and young people in their care and to cooperate with partners to improve the overall well-being of children which includes educational outcomes.
The Welsh Government’s plan for trying to improve the educational attainment of children who are looked after states that children who are looked after may face barriers which could affect their successful transition into further learning. They are more likely to have lower educational achievements than their peers and may need additional advice, encouragement and guidance to understand and access every different option available to them. The Welsh Government has worked closely with Cardiff University to set up a new online hub to share information and resources with its main focus being children in care to help improve their educational outcomes. Universities support care leavers into and through higher education as part of their fee plan and widening access strategy commitments. If they are of standard school age (5-16), asylum-seeking children arriving in Wales are rightly entitled to a school place for as long as they remain. The Welsh Government guidance encourages the provision of pastoral support, such as counselling and practical support, such as help with school uniforms, home school transport and free school meals.
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