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RATIONALE

According to Fabian (2002, p. 100), ‘No matter when or what age a child begins school, their parents and teachers will want the child to be happy and also to have a good start that will help them to settle in quickly’.
This handbook is designed to help key workers in early years settings to understand the importance of transitions and how they affect children, their family, as well as the key workers and children already in the setting.
The handbook explains how transitions can affect children in different ways, what can be done by practitioners to help support positive transitions, and where additional help and support can be found. 


INTRODUCTION

What is transition?
According to the Oxford Dictionary (2018) a transition is ‘the progression of a phase adjusting from one situation to another’ for example ‘a student in transition from one programme to another’.
Early years key workers should need to be aware that any for any child transition from a home environment into a pre-school environment will be a meaningful event and it is most important that because of this the child will be made to feel respected and accepted by others whilst going through this phase of their development. The transition procedure is created by social organizations and they will not only include the child, but also the parents/guardians, as well as the key workers and any other professionals at the same time. For any transition from a home environment to a pre-school environment to become a successful one then early planning is essential to help with this. (Daly, Byers, Taylor, 2009).
Recognizing the children who have had an easier transition from their home environment into a place of learning Bronfronbrenna (1979) felt that them children would be more possible to carry on having effective transitions throughout their future. 
The place of learning for the children would play a key part in the individual child’s education progress. Froebel (cited in Aubrey and Riley (2016) understood that children were naturally creative and play should be used as a way for them to assist with their creative expression, also saying that the environment is essential in a child’s learning development, he then created a place like this for children to learn the ‘Kindergarten’ which means ‘children’s garden’. A place of learning should be supporting and inspiring to the children, this will then help the children to form better connections with others as well as help them with their own personal understanding, development and growth. Montessori (cited in Aubrey and Riley 2016) had her own philosophies that also echoed both Locke and Rousseau. Shown in her own theory and in her view of a child as an individual that is influenced by the environment. Montessori also included nature and nurture into her theories stating that both play an important role of a child’s development. However, if a child does not have a very easy transition which depending on their circumstances this does happen the child may feel uneasy about making any other transitions as they could be too distressing for them. Montessori (cited in Aubrey and Riley 2016) mentioned that children need order and structure is common helping the child to feel safe and secure as well as developing an awareness for the environment. A good relationship between both environments would be beneficial to both the child as well as their parent/guardian making the transition less stressful and more relaxed. (Bronfenbrenner, 2015).

The transition to school
What matters and why…

Hughes (2015) wrote that transitioning into a school is the first main occurrence in most children’s lives, besides the birth of a sibling. Many children will be excited about this, but however it will also create demands that many will find a challenge such as the social, practical, and academic achievements (Hughes, 2015). Lengthy research has confirmed the significance of the individual’s differences in early school achievements, but however the details remain obscure (Hughes, 2015). Some of the challenges consist of the absence of agreement about how ‘school readiness’ should be outlined, the absence of straightforward measurement devices, as well as the obstacles in making underlying improvements about the family’s effects on their child’s progress (Hughes, 2015). Nevertheless, Hughes (2015) notes that in the current time we have seen a lot of developments in research, most important being an involvement that could limit the success gap between children from either comfortable or underprivileged families. 
The Welsh Government (2008) stated that any of the major adults that play a part in a child’s life are to be responsible for them and to make sure that the child can achieve their personal best. Furthermore, they state that by doing this the child will feel accepted and encouraged allowing them to reach their full ability (Welsh Government, 2008). 
This booklet, along with ensuring good practice, should help keyworkers realise that by managing a transition carefully and successfully throughout the early years will help ease the strain of a stressful task for not only the child, but also their parents/guardians. The gathering of any important information that will help ensure the individual child’s needs are met can be done through careful planning and monitoring of the transition, and by talking to the child’s parent/guardian (Blair and Diamond, 2008).
 Identifying school willingness is confusing by the fact that learning takes many methods, from letter recognition to problem solving (Hughes, 2015). 
The Standards and Testing Agency (2019) has published the Foundation Stage Goals that includes both ‘Areas of Learning’ such as literacy, numeracy and ‘Characteristics of Effective Learning’, for example self-adjusting, social skills, and motivation to learn. However, Blair and Diamond (2008) have claimed that successful learning varies not only on mental skills but also on the physical methods including the reactions to anxiety and stress.


ROLE OF THE ADULT 
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When working in an early-years setting practitioners must always make sure that all children are supported to the fullest throughout their transition, and a plan for each individual is done properly, making sure their needs are noted and met to help encourage each individual with their independence, as well as build their confidence.
This is seen in Bandura’s (1997 cited in MacBlain, 2018) theory of self-efficacy  where he explains that children’s beliefs in their own ability to do well in different situations helps with their emotional well-being, the way they think, as well as their actions. However, Bandura (1997 cited in MacBlain, 2018) also suggests that children with low self-efficacy will quite often show a lack of confidence, as well as low self-esteem, and showing less interest in tasks or activities. They may also show signs of anxiety (Bandura, 1997 cited in MacBlain, 2018).
The practitioner will therefore need to help the child to settle into their new environment, as well as the new routine, whilst also helping with an easier and hopefully a less stressful transition.
When a child leaves a home environment to start on their educational path, some can find it an emotional and anxious time, not just for the child but for the whole family, bearing this in mind the transition process should be handled carefully in a sensitive manner by the setting in which the child will be attending (Croneri, 2018).


A support system involving a key worker is normally put in place especially when working in close contact with young children.
According to Daly, Byres and Tayler (2004), a key worker is someone who mainly is responsible for supporting, as well as the main contact for the child and their family to communicate from within the school setting. This will help with creating a close attachment between the children and the staff (Daly, Byres and Tayler, 2004). A key worker can help practitioners because their sensitive approach in helping the child and family is important to form good relationships. It was recognised by Bowlby that all children need a safe foundation to help develop themselves generally, also included in Bowlby’s work is how babies naturally become attached to their mother and what would happen if they are separated. Children in this situation may feel a sense of loss so this is why it is highly important that the key worker and the child have a strong bond as this will help the child feel safe and secure as well as happy with the transition between one setting to another, which will help with their healthy development (Daly, Byres and Taylor, 2004).






NEEDS OF THE CHILD
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According to Smidt (1998), every child wants to be involved and liked in safe warm surroundings. Practitioners therefore need to consider this in line with the UNCRC Article 2 (UNICEF, 2017-2020) that states that no child should be excluded because of their race, gender, background, disability, or even because of their own language. Smidt (1998) also believes it is important for children to make a strong bond with their key worker, as this will help when being separated from their mother whilst at school. This links to Bowlby’s (1951 cited in O’Connor, 2018, p. 2) attachment theory which highlights how some children find separation hard and may experience a feeling of loss whilst being away from their mother. Furthermore, it is important to find out what the child likes and dislikes, also what they can already do and what they need help with, suggesting this will help with an easier transition (Smidt, 1998). Moreover, Smidt (1998) suggests that any activities need to match what the child can do and within the child’s needs. They also need to be enjoyable because this may have an impact on their personal well-being as well as their development (Smidt, 1998). Dewey (cited in MacBlain, 2018) believed in the individuality of children and how recognising this can help them develop their skills naturally. It is important as well to understand that children will participate and engage differently with the national curriculum that they receive in schools (Dewey cited in MacBlain, 2018). 
As well as learning while the child plays Froebel (1887 cited in MacBlain, 2018) recognised the importance of play was helping a child’s emotional and social development. Froebel’s (1887 cited in MacBlain, 2018) theory has had a huge impact on how we as practitioners see the type of learning and how play can assist and develop new learning in young children.




















PARTNERSHIPS
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The Ecological System theory was created by American theorist Urie Bronfenbrenner, who was a psychologist that believed the surrounding environment helped with a child’s development, including their cognitive, social, physical, and mental abilities (Ettekal and Mahoney, 2017). Bronfenbrenner examined the child’s daily life, including their home as well as their school, to study their behaviours and actions so that he could develop his understanding of child development and explain it through his theory (Ettekal and Mahoney, 2017). Therefore, the Ecological System theory is centred around observation where Bronfenbrenner recognises and describes specific key areas of a child’s development (Ettekal and Mahoney, 2017).

INTERVENTIONS
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The above image is an image of Maslow’s Hierarchy of Needs triangle, this shows about the importance of everyday things starting at the bottom to having a happy and healthy child at the top to achieve self-actualization. 
‘What self-actualization means is that a person is able to recognize that they have potential and as such, pursue after that highest potential. A self-actualized individual is someone who believes in becoming the very best that they can and pursues it to all ends’ (Smith, pp7, 2017). 
The elements of Maslow’s Hierarchy of Needs are usually considered within school settings. It is suggested that a booklet/leaflet could be handed to the parent/carer in which it could explain what the school will do on a daily basis to keep their child safe, not just during the transition period, but throughout their schooling at that setting. Following the guidelines of Article 24 of the United Nations Convention on the Rights of the Child (UNCRC) (Children’s Commissioner for Scotland 2015-2020) it states that:
…healthcare for children and young people should be as good as possible, and also goes further than this by saying children and young people have the right to be both physically and mentally fulfilled.
Among other things, this implies that children and young people:
•	should have good enough nourishment from their food
•	should be able to live in a safe and healthy environment
•	should not be in danger at work 

(Children’s Commissioner for Scotland 2015-2020) 

Starting Blocks (2014) highlights the ways parents can be encouraged to support their child during transition, for example:
· Say goodbye in a happy tone do not let your child see that you are upset.
· Label all your child’s clothing as well as belongings for example bag/lunch bag.
· Talk to your child about what they may be doing in school today and then on the way home ask them what they did.
· Discuss their feelings on how they felt during the school day.
Doing the above will help your child to gain their confidence and reduce their anxiety.
It can be helpful to the child, as well as their parent for the child to go for a settling-in day, or a couple of afternoons, to meet the teachers and the other children already at the setting. These settling-in days may also include other children who are starting, and this will help them all to become more familiar with their new surroundings, then when they then join in September, starting with a term of afternoons, then a term of mornings, then finally full time (O’Connor, 2018). This idea is supported by Carmarthenshire County Council (2020) who state that children can be admitted to early years provision on a part-time basis initially, to help them with settling into a routine, before attending school on a regular basis at age 4.
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Bowlby’s theory (cited in O’Connor, 2018) mentions that the need for attachment is not just about food, it is the natural need for safety, security and protection and even though some children do not get separation issues  and continue being active other children may become aggressive, quiet or withdrawn( O’Connor 2018).









PROPOSED OUTCOMES

Every Child Matters (2003) have put the children first focusing on preventing child poverty, as well as working to raise the standards in schools. Stating that:
‘We have to do more both to protect children and ensure each child fulfils their potential. Security and opportunity must go hand in hand. Child protection must be a fundamental element across all public, private and voluntary organisations. Equally, we must be ambitious for all children, whoever they are and wherever they live’.
(Every Child Matters 2003).


Some areas where Flying Start childcare is available and their settings are near or located within a Foundation Phase setting, transitions are be able to be assisted by sharing their supplies such as allotments or gardens. This will help the children to make themselves aware of their new surroundings the child will be given the chance to join in with activities such as circle time. The Foundation Phase teachers’ may also be welcomed into the Foundation Phase setting to share stories or song and rhyme time. (Flying Start, 2017).
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