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Section 1 - Ability to demonstrate in-depth knowledge and understanding of children’s rights and the importance of early intervention.

“Autism Spectrum Disorder (ASD) is a lifelong developmental disability which affects how people communicate and interact with the world” (National Autistic Society, 2021). NHS (2019) states the signs of ASD in young children which include, social communication and interaction challenges, repetitive and restrictive behaviour, over or under sensitivity, highly focused interests or hobbies, extreme anxiety and meltdowns and shutdowns. ASDF (2021) emphasises the importance of diagnosis and early intervention for ASD to help children live a more ‘normal life’. 

The NSPCC (2019) states that early intervention consists of support being given to a family when ‘a problem first emerges’ this can be provided at any stage in a child or young person’s life. NIH (2021) emphasises that early interventions are crucial as from ages 2-3 children’s brains are still forming, giving children with ASD the chance to develop to their full potential and gives greater chance for progress. NHS (2019) discusses that to get a diagnosis you must be referred for an assessment by a GP or special educational needs staff at a child’s school, the wait can be lengthy. For children, during the assessment the professionals will talk to the parent about the child’s development, they’ll watch the child interact and watch how the child plays and additionally read any reports sent by the GP and the school or nursery, in addition to this a professional may visit the child’s school to observe them (NHS, 2019). However, Huerta & Lord (2012) the complexity of diagnosing ASD, they discuss variability of symptoms of ASD as a factor for concern as the symptoms effect every child differently and therefore every symptom type needs to be taken into consideration. Additionally, the link between development and ASD can be tricky to unpick as some children will show ASD symptoms however these could be due to developmental delay such as not having complex language. (Heurta & Lord, 2012) 

However, early diagnosis is a clear importance in regards the beginning early intervention for ASD, as Koegel et al (2014) states in his research that children that begin intervention in the early stages of diagnosis will be included in regular education classrooms and 25% of children will actually lose the diagnosis. Landa et al (2007) seconds this opinion by agreeing that ‘intervention must start at the earliest point in time’. Moreover, the National Research Council (2001) emphasise the negative effects the children with ASD will have if a ‘wait and see’ approach is used. In contrast, Paynter (2018) found varied results in a 12-month early intervention programme with 210 children with ASD. Their research found that some children considerably progressed, but others made minimal progress of even regression. The research suggests that personalised interventions that suit individual needs would be more successful, this agrees with Heurta & Lord (2012) who discuss the range of symptoms stating that every child’s symptoms and needs are different. 

Additionally, Miller (2021) also emphasises the importance of early diagnosis as without diagnosis, she says children are missing crucial intervention which can have a huge impact on their later development. However, Miller (2021) additionally states that ASD sometimes isn’t picked up until a child begins school, as the demands of social situations increase in school. After a child is referred for an ASD assessment NICE (2021) state that it can take up to 3 months to be responded too, this means early intervention cannot be started until the ASD has been diagnoses and the diagnosis and plan has been communicated with the school (NICE,2021). However, Autism Speaks (2018) states that you should not wait for the diagnosis before beginning intervention, as this intervention ay be crucial. They state that you should simply request an evaluation to see what areas the child is struggling with and what they would benefit from and then begin the intervention. (Autism Speaks, 2018) 

In contrast, Algra (2011) suggests that early intervention could be damaging before diagnosis as, although research has shown intervention is seen as a positive factor for improved cognitive development in early childhood, it is unknown if early intervention can improve any outcomes with children who have lesion of the brain. This research conflicts with Autism Speaks (2018) as it suggests that diagnosis is needed for correct intervention. 

On the other-hand, UNICEF (2017) states that every child has the right to an education, including children with disabilities. Regan (2012) discusses that effective intervention strategies and knowledgeable teachers are effective in the inclusion of children with ASD in the classroom. Additionally, Regan (2012) states that an inclusive classroom results in a gain of social development which is crucial for children with ASD. However, Lindsay et al (2013) states that although a lot of children with ASD attend mainstream schools, in a lot of countries there is lack of knowledge and skills to make the environment inclusive and beneficial for the children suggesting this isn’t always the best option for the children to progress. Additionally, Sarah Dooley Center for Autism (2019) state that at an alternative school, children with ASD are given individual education plans (IEP) which ensure each individual child’s needs are being met, these schools also have specially trained staff who will enable to children to lead successful lives. However, Article 24 of The Convention on the Rights of Persons with Disabilities (CRPD) states that state parties will ensure that people with disabilities ‘receive the support requires, within the general education system to facilitate effective education’, additionally individualised support are provided with a goal of full inclusion, this emphasises the importance of children with ASD receiving the support they are entitled to within a fully inclusive mainstream environment.  







Section 2 - Ability to critically analyse barriers and to critically evaluate one example of support for a child with your chosen ALN.

The social care institute for excellence (2017) states that there are many barriers for people with autism in engaging with the world. One barrier being the lack of awareness from professionals, some professionals are not aware and do not understand how ASD might affect each individual differently. (Social Care Institute for Exellence,2017) 

The social model of disability refers to how we can accommodate autistic people in today’s society. This model looks at exclusion by society, negative attitudes and systematic barriers. (The art of autism, 2021) 

Lack of knowledge and awareness is a clear barrier for inclusion for children with ASD, falling under the social model of disability. The BBC (2019) released an article from a parent of a child with ASD emphasising that better teacher training is needed to allow teachers to have an excellent awareness of ASD. In addition to this, Child Autism UK (No Date) stated that there is definitely a lack of understanding and knowledge in some schools. However, UNICEF (2017) states that before a child with a medical diagnosis begins education, all barriers to education should be looked at for each individual child, this includes what general support the child will need, individual education plans and providing for specific impairments, this suggests that there shouldn’t be any barriers for the children to begin education suggesting a fully inclusive classroom. 

However, Leblanc et al (2009) carried out research which found that even limited training can significantly increase professional’s knowledge of ASD, additionally reducing the stress and anxiety levels of the integration of ASD students into the classroom. This suggests that if schools had even little training, their knowledge and understanding would be improved. 

Conversely, McDougal et al (2020) found that, although teachers had a general understanding of the nature of autism, in order to provide an individual with appropriate support the teacher needs to understand what autism means for the individual child, additionally teachers in the research stated that if you do not match your teaching to the child’s specific needs and how they learn then it may result in little or no progress in academic learning. This suggesting that limited training would not benefit teachers in adapting their teaching skills for each individual child. 

Kwari (2020) discusses the pressure on exam target levels within schools and this is something that will exclude ASD students, as children with ASD less develop in the areas of life skills, social and communication development. Additionally, Kwari (2020) states the curriculum itself is a barrier to inclusion for children with ASD as it must be designed to meet the difference needs of every learner. 

In comparison, Massoumeh (2012) discusses the medical model of disability in relation to an inclusive education. Identity first (2016) states that the medical model of disability looks at what the person is diagnosed and what is ‘wrong’, rather than what the person needs. 

A barrier that is most discussed and researched under the medical model of disability for children with ASD is inclusion in Physical activity. Menear, K et al (2014) states that children with ASD ‘fall short’ of the physical activities an experience challenges that are recommended in the physical education settings. 

Must et al (2015) found that among children with ASD, barriers to physical activity are more apparent, additionally children in particular who experience social and behavioural impairments find unstructured forms of physical activity more difficult. This could be due to the lack of planning, as Total Spectrum (2021) state that children with ASD naturally tend to link repetitive actions and routine as this relieves the child’s stress. 

Also, Sarris (2018) states that it is common for children with ASD to face problems with motor skills which include balance and coordination which often starts at a young age. This suggests that in addition to the social communication and behavioural problems children with ASD experience, the children who struggle with below-average motor skills might struggle with participating in physical activities and may cause frustration for the child. (Wodka, 2018).

However, National Autistic Society (2018) discuss how physical activity can be inclusive for children with ASD. As children with ASD struggle with changes, a set routine will allow the children to prepare and know what’s coming next, additionally a visual timetable to break down the session will make a difference to the child, allowing them to be included in the session. (National Autistic Society, 2018)

Lamb (2014) found in her research in a school in England, that it was in fact the run up to the Physical Education lesson that triggers children with ASD. The changing rooms and the corridors cause worry and fear for the children with ASD, however Lamb (2014) states that carefully planning these lessons and acknowledging the barriers and making more space for physical education can help prepare and inclusive experience for the children with ASD.  

However, Varin (2019) states that if professionals understand the barriers and strategies to physical activity (PA) for individuals with ASD, this can in fact increase the PA levels for individuals with ASD and minimise the risk of them living les active lifestyles. Research shows a number for successful strategies for the inclusion of children with ASD in physical activity. One successful one being research by Menear (2015) who states that preparing the environment for the activity in line with children’s sensory challenges and adapting the curriculum and teaching style to each specific child’s need is a successful strategy for inclusion of children with ASD in Physical activity. 




Section 3: Choose one example of how the child with ALN is supported.

The Picture Exchange Communication System (PECS) is a communication system used to support children with little or no communication and can help children with ASD communicate requests, thoughts or anything that can be displayed on a picture card (National Autism Resources, 2021) 

Raising children (2021) states the benefits of PECS allowing children with autism to begin to communicate effectively. Additionally, Azaroff et al (2009) found that PECS is actually providing people around the world with no or impaired speech, with a ‘functional meal of communication’. However, Bondy (2001) found that although a number of children with autism benefitted and learned appropriate skills, many of the children did not show significant progress, Bondy (2001) stated that this was due to the children being taught responded that directed their attention to the pictures, and not to a ‘communicative partner’. In contrast, although Lerna et al (2012) found that a benefit of using PECS for children with autism was the fact that it improved their attention, Yoder and Stone (2006) then went on to suggest that PECS may be more effective as a communication intervention for children with ‘initially low rates of joint attention’. 

However, although Speech and Language Kids (2021) states that a systematic review of research in 2008 found that PECS does in fact have a positive impact on enhancing individuals ‘functional communication skills’ for children with ASD, allowing the children to communicate functionally with adults around them, McMurray et al (2016) researched the comparison between PECS and iPad being used as a communication tool for children with ASD and found mixed results; however the results showed a higher number of requests for the iPad and additionally teachers preferred the iPads for communication as they said it was easier and less time for communication which meant and increased speed in communication. Additionally, Flores et al (2012) found when researching the comparison of PECS and the Ipad that there was no clear difference, however most children preferred to use the Ipad, and actively looked around the room to use the Ipad. This could be because many children see an Ipad as a reward, and therefore subconsciously use it to communicate. 

There are a clear number of benefits and limitations to the use of PECS for children with ASD. However, Travis et al (2010) indicates that PECS is a highly effective treatment for the requesting of items and found a rapid growth in vocabulary over a 9-week programme of just implementing phase 1 of the PECS. This suggests that to get good understanding and positive results, PECS needs to be implemented over a long time, which is different for each individual. 
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