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Introduction 
Story telling is an important pedagogical approach in early childhood education because it creates opportunities for children to develop communication, language and early literacy skills. Lodge (2020) identified that communication is a key life skill, while the curriculum for Wales emphasises the importance of developing learners’ abilities to speak and write effectively (Welsh Government, 2022). They further emphasise that “literature fires imagination and inspires creativity”. These perspectives establish the relevance of storytelling within early years education, where children can develop communication skills through meaningful and engaging experiences.
This reflective study examines two storytelling activities: a traditional presentation of Percy the Park Keeper: After the Storm in an outdoor setting and a digital presentation of Elmer the Elephant using PowerPoint. The traditional activity incorporated a large chair, a campfire setting, animal finger puppets, a tissue box and a pillow. The digital activity used PowerPoint slides, two original visuals and a colourful patchwork blanket inspired by Elmer. The analysis focuses on three techniques common to both activities: voice and expression, visual aids techniques and questioning with interactions. It considers how these techniques may contribute to children’s language development, early literacy and digital competence, while critically evaluating the relevance and limitations of the research used. 

The Benefits of Storytelling
Storytelling gives children meaningful opportunities to hear and use language. Stories introduce vocabulary, grammatical structures and relationships between words that may not arise as frequently in everyday conversation. Visser-Bochane et al. (2020) identified 26 language-development milestones spanning vocabulary, grammar and communication, demonstrating that these areas can be used to monitor language development in children aged one to six. However, although the study identified a consistent sequence of milestones, practitioners should recognise individual differences in children’s communication and development rather than assume that all children will demonstrate language skills at the same age.
Adults can support language development through child-directed speech (CDS), which commonly includes simple sentences, repetition, rephrasing, pointing and exaggerated intonation. These features can draw children’s attention to language and help connect words with meaning. Saxton (2017) also discusses morphological overgeneralisations, which occur when children apply a linguistic rule beyond a regular past-tense ending to an irregular verb, demonstrating their developing understanding of grammatical rules.
Storytelling also provides opportunities for social interaction and emotional understanding. Bruner's (1983) conjecture of interaction in language learning, while Vygotsky (1978) theorised that the role of adult guidance in supporting children’s development. Through stories, practitioners can encourage children to consider characters’ feelings, explain their ideas and explore different perspectives. Moradi and Chan (2019) discuss the potential of digital storytelling to support language education and communicative skills, highlighting the educational opportunities created by combining storytelling with technology. However, these benefits depend on the quality of adult-child interaction. Practitioners should therefore ensure that storytelling remains interactive and responsive to children’s induvial communication needs, rather than relying on the story or digital resources alone to support learning.

3.1 Voice and Expression
Voice and expression are important aspects of storytelling because they can sustain children’s attention, communicate meaning and distinguish characters. Child-directed speech often involves change in pitch, exaggerated rhythm and intonation, which can help make spoken language engaging and accessible. Byers-Heinlein et al. (2021) found that both bilingual and monolingual infants preferred infant-directed speech over adult directed speech, highlighting infants’ sensitivity to the characteristics of spoken language. Although this study did not focus on storytelling directly, it provides relevant background for considering how expressive speech may support communication. Saxton (2017) also explores children’s developing understanding of language, emphasising the importance of linguistic experience during early development. 
In my traditional storytelling of Percy the Park Keeper: After the Storm, I used animal finger puppets while sitting in an outdoor setting on a large chair besides a campfire. Varying my voice to represent different characters and events easier for children to follow. However, expressive delivery must remain clear and appropriately paced, as excessive change in pitch could make the story harder to understand.
In my digital storytelling of Elmer the Elephant, I used a dramatic voice and facial expressions while appearing in person alongside with a colourful patchwork blanket reflecting Elmer’s appearance. This supported the connection between my performance and the character. However, following a PowerPoint presentation with a creatively arranged storytelling environment may become distracting if there are too many visuals along with a range of voice expressions it could decentre the focus of the story and can shift from the narrative, highlighting the importance of balancing engaging resources with a clear focus on the story. 

3.2 Visual Aids and Illustrations
Visual aids and illustrations are an important attribute to have coincide with storytelling. Hedemark and Lindberg (2018) suggest that physical and sensory experiences can complement spoken storytelling. By using visuals such as finger puppets, props, scenery, and any physical attribution to the story can help children interpret characters, recognise events and connect spoken language with visual meaning. Bruner’s (1966) concept of iconic representation highlights how information can be represented through images, providing a useful theoretic basis for considering illustrations in early childhood learning. Robin (2006) and McLellan (2007) also similarly describe digital storytelling as combing narrative and multimedia elements However; visual resources are most effective when they reinforce the narrative rather than compete with it.
In my traditional storytelling of Percy the Park Keeper: After the Storm, I used animal finger puppets, a tissue box and a pillow to represent the characters, and narrated the story while in an outdoor environment, on a large chair around a campfire, to enhance the narration of the story. These physical resources helped bring the story to life and provided tangible visual cues to accompany the narration. Nurani (2020) explored storytelling activities to support early reading, highlighting the potential value of visual resources such as pictures and flashcards in helping children understand and retell stories. However, the study’s small sample of 13 children limits the wider applicability of its findings, emphasising the need to consider visual aids alongside children’s individual communication and learning needs. 
[bookmark: _Int_NTd6BpYp]In my digital storytelling of Elmer the Elephant, PowerPoint illustration and two- self created visuals presented the narrative through a sequence of images. I also used rain sounds where the story narrates a change in weather, to create an immersive atmosphere, combining auditory and visual elements to support children’s engagement with the story. Additionally, a colourful patchwork blanket reflecting Elmer’s appearance helped connect the physical storytelling environment with the main character. Maureen van der Meij and De Jong (2018) examined digital storytelling in early childhood education, identifying its potential to support literacy and digital literacy development. However, these benefits depend on how effectively multimedia elements are integrated into the narrative, as excessive or irrelevant sounds and visuals may distract children from the story rather than enhance their understanding. 
Nevertheless, combining PowerPoint slides, rain sounds and a creatively arranged storytelling environment risked introducing competing elements that could distract children from the narrative. This highlights the importance of selecting visual and auditory resources purposefully to enhance engagement without overwhelming children’s attention. 

3.3 Questioning and Interaction
Questioning and interaction can transform storytelling from a listening activity into a shared learning experience. Bruner (1983) emphasises the importance of conversational interaction in children’s language development, while Vygotsky (1978) highlights how adult guidance can extend children’s understanding. Murray (2022) fund that young children’s questions can express curiosity and support knowledge acquisition, although her study only involved nine children. This highlights the importance of recognising children’s contributions rather than focusing exclusively on questions posed by adults. 
In my traditional storytelling I asked questions throughout the narrative such as “What do you think is going to happen next?”, “What would you do if this happened to you?” and “How would that make you feel?”. These questions encouraged prediction, personal connections and consideration of the characters’ emotions. This reflects O’Reilly and Hayes’ (2026) findings that open-ended prompts can encourage children to move beyond recalling events and explain their reasoning.  However, the questioning also depends on allowing sufficient thinking time and valuing children’s responses rather than obtaining a particular answer. 
In my digital storytelling I asked questions at the end to explore children’s understanding of the end to explore children’s understanding of the storyline, characters and feelings. This provided opportunities to revisit events and reflect on the narrative’s emotional themes. However, concentrating questions at the end offered fewer opportunities to develop children’s ideas during the story itself. Murray (2022) highlights the importance of recognising children’s questions as expressions of curiosity and opportunities for learning. Therefore, both approaches can support comprehension, but integrating questions throughout storytelling may provide greater opportunities for dialogue and responsive learning,           

4. Comparison of the Approaches
Traditional and digital storytelling offer complementary opportunities to support young children’s communication, language and literacy development. Traditional storytelling relies on a spoken narration, facial expressions, gestures and physical resources, whereas digital storytelling combines narration with visual, audio and technological features. Both approaches can encourage children’s engagement with narratives, but their effectiveness deepens on how practitioners use them to promote active participation and meaningful learning. 
Maureen, van der Meij and de Jong (2020) investigated traditional storytelling, digital storytelling and regular literacy activities with 62 children aged five to six over six weeks. Both storytelling approaches improved children’s early literacy and digital literacy skills, suggesting that structured storytelling can support development across both areas. These findings indicate that both approaches contribute to a deeper understanding of communication and literacy, but contribute different ways in their opportunities for learning. 

5. Supporting Early Literacy
Traditional storytelling provides opportunities for children to develop oral language, listening, vocabulary and narrative comprehension. Through expressive narration, repetition and questioning, practitioners can introduce unfamiliar vocabulary, model sentence structures and encourage children to predict events or explain characters’ actions. Teale, Whittingham and Hoffman (2020), in their review of early literacy research published between 2006 and 2015, provide a wider evidence base for understanding emergent literacy and its development during early childhood. These sills are important because children develop the foundations for reading and writing through meaningful interactions with language before formal literacy instructions begins. 
Practitioners can extend storytelling beyond listening by encouraging children to retell events, sequence pictures, discuss characters and create alternative endings. These interactive approaches can support children’s language development by encouraging active participation, recall and the organisation of narrative sequences (Ofsted, 2024). Physical resources, such as puppets and props, can make stories more accessible and provide opportunities for children to communicate through speech, gesture, and imaginative play. Such approaches can be particularly valuable when practitioners adapt activities to children’s individual communication abilities, ensuring that children have different ways to participate rather than expecting them all to demonstrate the same language skills (Education Endowment Foundation, 2022)
Traditional storytelling is therefore particularly valuable for the interpersonal interaction it encourages. Practitioners can adapt their questions, pace and explanations in response to children’s verbal and non-verbal communication. Nevertheless, traditional storytelling should not be assumed to be more effective simply because it involves direct interaction. Its value depends on the quality of the experience, including whether children are encouraged to contribute ideas and engage actively with the narrative.


6. Supporting Digital Literacy
Digital storytelling can extend literacy opportunities by combining narration with images, sound, animation and other multimedia features. The Welsh Government’s Digital Competence Framework (2021) Identifies digital competence as an important aspect of learning in Wales, while Donaldson (2015) provides a wider curriculum context for developing creative, capable and independent learners. Digital storytelling can contribute to these aims when children are encouraged to explore how technology communicates meaning rather than simply consume digital context. 
For example, creating a digital story using PowerPoint can introduce to sequencing, visual representation and the relationship between spoken and written language. When the practitioner creates the digital story, children can engage with the narrative by observing the images, listening to the narration and respond to questions about the characters or events. This can encourage prediction and active listening as by using simple PowerPoint slides, it is more accessible to draw an emphasis on certain narrations in the story such as highlighting onomatopoeia, illustrations, and added sounds. 
However, access to technology alone does not guarantee meaningful learning as passively watching a completed presentation may limit opportunities for creativity, communication, and independent decision-making. Practitioners should therefore consider whether digital resources enhance the intended learning outcomes, are accessible and are used safely. Digital storytelling should complement rather than replace traditional storytelling, as physical books, puppets and spoken narratives support face to face interaction, while digital tools introduce a more inclusive approach to language and literacy as it can present information and engage with stories in a more comprehensive way for children who communicate and learn differently.


7. Conclusion
[bookmark: _Int_ucyytSE7]This paper has critically evaluated traditional and digital storytelling as approaches to supporting language development, early literacy, and digital competence in early years education. Although both approaches offer valuable learning opportunities, their effectiveness depends ultimately on the quality of practitioner interactions, purposeful resource selection, and responsiveness to individual needs. Traditional storytelling supports direct communication, while digital storytelling offers additional multimedia opportunities; however, excessive stimulation or passive engagement may limit learning. However, both approaches can become less effective if resources distract from the narrative or opportunities for interaction are limited. Therefore, practitioners should adopt a balanced, inclusive approach that responds to children’s individual needs and ensures storytelling supports meaningful learning and development. 
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