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Select a number of personal characteristics that influence children’s behaviour and demonstrate a range of practical interventions devised to promote positive behaviour in the classroom.



Student Name:  Toni Davies         Student Number:  1502373
The challenges faced when promoting positive behaviour in an inclusive, mainstream school: introducing a child with BESD.

The author presents a personal project based around a child identified as having behavioural, emotional and social difficulties (BESD), within a mainstream primary school setting.  The project will identify some of the challenging behaviours exhibited with BESD, and demonstrate a selection of interventions currently put in place to help promote positive behaviour within the classroom.  The author has worked within a nurturing environment with Child A, and has assisted within his class, bearing witness to the challenges faced by the teacher, the other children, and Child A himself. 
The Department for Education (2010) states ‘pupils have the right to come to school and focus on their studies, free from disruption and the fear of bullying.’  Regrettably, this is not always realistic within inclusive environments, with various educational and behavioural needs requiring support under one roof.  In an earlier study, inclusion was described as ‘much more than the type of school that children attend: it is about the quality of their experience, how they are helped to learn, achieve and participate fully in the life of the school.’ (Department for Education and Skills, 2004).  Schools have become more inclusive over time, and rightly so, however with limited staff and resources, inclusivity brings its own set of obstacles; for the school, for the children who might once have been excluded, and for their peers. 
The Teacher Support Network and Family Lives Behaviour survey 2010 revealed the following worrying statistic: ‘70% of teachers surveyed admitted they had considered quitting the profession over poor behaviour’ (The Guardian, 2011).  If ‘poor’ behaviour in schools has negatively affected this many trained professionals, imagine how it must be affecting pupils, and even the children who are responsible for the alleged misbehaviour.

So, what is behaviour?  Oxford Dictionaries (2017) has two definitions for the term; the first being ‘the way in which one acts or conducts oneself, especially towards others’, and the second: ‘the way in which a person behaves in response to a particular situation or stimulus’.  Behaviour consists of our actions, our thoughts, our language, and our feelings (UK Society for Behaviour Analysis, 2013); basically everything that makes us who we are as individuals.  The author disagrees with the idea that behaviour determines who a person is; ask any parent, and they will agree that they love their child but they sometimes dislike the way in which the child behaves.  Behaviour is an element of a person, not the whole being.  Kamen (2011) states that behaviour involves ‘children learning to conform to the expectations of parents, school and society’.  The author considers this an interesting notion – when a child behaves differently to what is expected of them, they are often seen as ‘acting out’ or ‘challenging’, when, quite often, they may just be expressing themselves differently to ‘the norm’.  

Behaviour can be caused and/or influenced in many ways.  Children who are exposed to violent video games or movies can often bring this learned behaviour into the playground and classroom, often not realising it is inappropriate.  Even positive role models such as superheroes have a ‘dark side’ when taking into account the amount of violence subjected onto, and by, the ‘villains’ in the superhero movies and games. Peer pressure can also influence a child’s behaviour, especially in situations where children are ‘dared’ to perform activities, in the hope this will help them appear ‘cool’ or ‘fit in’.  Peer pressure may be a factor in bullying behaviour too, especially when considering a ‘bully or be bullied’ mentality.  If a child is on the receiving end of bullying this can also make their behaviour more challenging, whether it be from them withdrawing, or ‘acting out’.  Another cause of challenging behaviour can be transition, through change of school, separation and loss, moving house or even just changing class or year groups.  Turnbull (2006) suggested that if a transition is unsuccessful, it can have ‘negative implications for children’s future well-being and their ability to enjoy and achieve in their childhood and adolescence’.   
Challenging behaviour can also be the result of internal factors such as autism, Asperger’s Syndrome and Tourette’s Syndrome.  Behaviours exhibited by children with these conditions are caused by genetics or the way the brain functions, and are therefore beyond the child’s control, however, this does not make them any less challenging.  For example, a child with Tourette’s may exhibit various rapid, sudden movements, known as tics that present themselves when the child is excited, nervous or anxious.  These tics, which can be vocal as well as physical, can be extremely disruptive within a class environment, and can be uncomfortable and upsetting for the individual, along with his or her peers. 

In educational environments, the term ‘behaviour’ is often preceded by words such as ‘challenging,’ as mentioned previously, or ‘positive’.  Often these terms are open to interpretation.  What one person considers to be challenging may be less demanding for another, depending on their personal proficiencies and tolerance levels; for example, a newly-qualified teacher attempting to educate their first class may struggle with behaviours exhibited, more than an experienced member of staff.  However, the term ‘challenging’ generally describes any behaviour that is considered onerous or unacceptable by another relevant party.  Tantrums, hitting or kicking others, throwing things or self-harming can all be considered challenging, as it is harmful to the person initiating these actions, and others around them.  Mencap (no date) also considers behaviour ‘challenging’ if it ‘stops the person achieving things in their daily life, such as making friends or concentrating at school’.  

According to UK Government guidance on challenging behaviour (Service Children’s Education, 2014), behaviour can be viewed as challenging depending on persistence, severity, and whether the behaviour is unusual for the age or developmental stage of the child.  Using these three principles, the author has chosen to focus on a child with behavioural and emotional social difficulties (BESD).  Child A is eight years old, articulate, with excellent literacy and numeracy skills, but is one of seven learners identified at the author’s setting as having specific BESD.  BESD is a term encompassing a wide range of conditions.  Halliwell (2003) states ‘perhaps the only characteristic these have in common is that the children experiencing them are both troubled and troubling to those who come into contact with them’.  The Elton report (1989) identified low level persistent behaviour caused the most concern for teaching staff, and this belief was reiterated in 2005, in Ofsted: The Annual Report of Her Majesty’s Chief Inspector of Schools 2003/2004, which stated, ‘The most common forms of misbehaviour are incessant chatter, calling out, inattention and other forms of nuisance that irritate staff and interrupt learning.’ Child A exhibits low level persistent behaviour, which disrupts teaching and learning for the whole class on a regular basis.  Child A often shouts out in class, rarely sits at his desk and refuses to follow class or school rules.  He is openly defiant, and frequently seems to intentionally break rules.  Unfortunately, Child A’s behaviour often becomes more severe, and therefore, more challenging.  The Department for Education and Skills (2005) states that learners with BESD ‘may be withdrawn or isolated, disruptive and disturbing, hyperactive and lack concentration, have immature social skills or present challenging behaviours’.  This description unquestionably describes Child A for the majority of time in school.  On a regular basis Child A is physically aggressive towards other children, and is prone to extreme emotional outbursts, requiring immediate staff intervention.  Once a member of staff intervenes, Child A becomes verbally abusive.  The aggression towards other children happens on the playground and in class, and Child A does not seem concerned about being observed by a member of staff. 
Child A seesaws between extreme bouts of anger and upset, similar to those of a much younger child.  However, if a member of staff gives Child A their full attention, which is often required to protect other children, his behaviour improves dramatically.  The author has deduced that ‘any attention is good attention’ for Child A, which potentially highlights an attachment disorder as well as BESD.  National College for Leadership of Schools and Children’s Services (2011) highlights the fact that schools such as School A, pride themselves on having an inclusive ethos, yet often must ‘prioritise one child’s needs against another, or perhaps one child’s needs against those of the rest of the class.’  This is certainly the case with Child A. 

School A has tried various strategies and interventions to support Child A, in the hope that they would reduce negative behaviour, with varying success.  Initially disruptive behaviour was ignored, and staff tried a ‘catch him being good’ approach, however negative behaviour escalated to aggressive levels when staff attempted this method.  Child A takes part in weekly relationship-based play sessions. Relationship-based play is designed to help children build healthier connections with teaching staff and peers, reduce emotional, behavioural and social stumbling blocks to learning, and in doing so, allow the child’s needs to be better met.  Child A always looks forward to the sessions and attends willingly, however participation is hit and miss.  Child A has been known to be disruptive during the sessions, and aggressive to the other children, although in some sessions he participates wholeheartedly.  There has been more success with ELSA (emotional literacy) sessions, possibly due to the fact that ELSA is executed on a one-to-one basis.  In theory, by improving a child’s self-esteem and building confidence, their behaviour and attainment will also improve.  Nurture groups such as relationship-based play and ELSA aim to ‘offer the missed nurturing experiences of the early years to pupils in order to help them to develop more appropriate behaviours’ (Estyn, 2006). 
School A works closely with Child A’s mother, ensuring information and strategies are shared through a home-school book and regular meetings.  Estyn (2006) states that ‘developing a relationship with parents and carers, and working in a collaborative manner to manage their children’s behaviour, is more successful than trying to work without their involvement.’   Fortunately, this is true in this case, although parental involvement in general is not always a positive experience.  Nowadays, society recognises children’s rights (United Nations Convention on the Rights of the Child, 1989) and parents are frowned upon for using physical punishment to admonish inappropriate behaviour.  The author agrees that physical punishment is not the answer – how can a parent, or teacher for that matter, physically reprimand a child for violent or aggressive behaviour by using the tenet, ‘a smack, once in a while, never did me any harm as a child’?  Bearing this in mind, however, the author is of the opinion that there are a cluster of parents at School A that take the stance of ‘my child is not at fault’, instead of ensuring their child takes responsibility for their actions.  There have been several cases of parents blaming undiagnosed medical conditions, other children, and even staff for the cause of their child’s misbehaviour, rather than acknowledging their child may have behaved in an inappropriate manner.  Kamen (2011) states that ‘children learn what their parents consider to be appropriate behaviour and will bring these expectations to the setting’.  The author has witnessed parents being disrespectful to staff in front of children – how can a child be expected to act and speak respectfully to the adults who educate them, when their parents or carers refuse to do so?  

To conclude, staff at School A are not trained behavioural specialists.  Challenging behaviour impacts on everyone who comes into contact with it.  Therefore, to promote positive behaviour in the future, staff need to follow the policies School A has in place, such as the Positive Behaviour Policy (2017), and continue with what currently works.  Positive reinforcement and access to one-to-one whenever possible seem to be the most successful strategies used with Child A at present.  Child A craves attention, and thrives when he has time alone with a member of staff.  He loves stickers, certificates, and any positive comments or rewards, although the threat of not receiving these does not prevent his negative behaviour from occurring.  Maintaining a co-operative relationship between home and school is also required, whilst working with outside agencies such as behavioural therapists, to look for other strategies to adopt.  The author would recommend setting up a friendship skills group, to help Child A and other children with BESD to learn basic social skills.  This will hopefully promote positive behaviour and reduce the number of aggressive episodes exhibited by Child A.  School A has a ‘cooling off’ tent which can be used for children feeling angry or overwhelmed, so one other recommendation would be to ensure Child A makes better use of this provision, and that all staff are aware of the potential the tent has for reducing challenging behaviour within the classroom environment.  The challenge School A faces, as with any educational establishment, is that ‘children who experience family difficulties, including parental conflict, separation, neglect, indifference or erratic discipline, are more likely to develop BESD’ (Cole and Knowles, 2011).  As with many other children, every day Child A attends school carrying emotional burdens far too heavy for his young shoulders to bear, and staff are often unaware of what occurs before he walks into class.  This is called the iceberg of behaviour – staff only see the tip of the iceberg: the ‘acting out’, the low-level disruption, the aggression; but staff do not always know what is under the surface – the emotional turmoil and the root causes of the behaviour (Cole and Knowles, 2011).  School A cannot remove the causes of Child A’s behaviour, but by attempting to make his time in school a more pleasant one, this can only be constructive in the long run.   
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