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Part 1:
This section aims to develop a Business Plan to support my business pitch and the research aspect of this module based on my chosen idea. The Business Plan aims to go into a little bit more depth than what was discussed in the business pitch and will be further analysed during the research aspect of this assignment.
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Personal Details:
Name-Courtney Draper.
Address- Beaconsview Road, Clase, Swansea.
Postcode- SA6 7HT.
Email Address- Courtneydraper@live.co.uk.
Development of Open Air Ltd and Personal Experience:
After working in a Primary School as a Teaching Assistant for two and a half years, I have seen what current outdoor provision for Early Years is like. I have also studied Early Years courses for almost 5 years so have built up knowledge both theory and practical based. Initial development of Open Air Ltd came from my current knowledge of what outdoor learning is like in Early Years as well as knowledge of the Foundation Phase Framework and the emphasis the Foundation Phase has on children using the outdoors to promote higher levels of attainment and achievement as well as aiding their holistic development. 
Our main focus is to provide practitioners with information and key knowledge in order to encourage them to use the outdoor environment more frequently and provide them with tips and first hand experiences of how to use the outdoor environment as a second classroom for teaching and allowing for exploration. In term of the benefits, children having opportunities to explore the natural environment around them helps to build on their mental health as well as help them develop some form of understanding of what type of environment surrounds them and opens up experiences for experiential learning to naturally take its course, providing several other benefits for children which will be essential for future development.
What kind of service do we provide?
As a company, our primary services are based around training courses on how to help aid holistic development through use of the outdoor environment and provide practitioners with the knowledge and skills needed in order to create efficient, age-appropriate, engaging and stimulating activities with a primary focus being on the children’s development and ensuring all areas of development are accounted for.
A main criteria of our service is to ensure that activities can be made inclusive for children who have Additional Learning Needs and all additional needs i.e. physical, cognitive or social are all taken into consideration and adaptations of certain activities are made accessible.
Currently, we implement our training sessions in schools during Inset Days(we provide a half days training or a full days training), monthly day courses in the local areas and we are currently trailing Open Day training which so far is going well and has been well received by practitioners working in the field of Early Years. On our training days, myself and other members of the Open Air Ltd team carry out sessions based on aspects of Outdoor Learning whilst providing ways in which areas of development can influence different characteristics of the term outdoor learning and how termly topics can make links with the types of activities discussed on the training.
What types of stakeholders will benefit from investing in Open Air Ltd?
In terms of our stakeholders, practitioners will benefit highly due to gaining new skills in order to help children use the outdoors as an advanced learning tool and encourage them that curriculum based learning is not just limited to a classroom environment. Attending the training courses we provide, another aim of ours is to help practitioners to acquire further knowledge which will help assist their Continuous Professional Development due to having a duty of providing the best possible educational environment for children and ensuring all aspects of the curriculum as well as other educational incentives are implemented (General Teaching Council for Wales, 2002).
Children will also benefit highly from this training as the outdoors provides many other opportunities which may not be so achievable in an indoor environment. Currently, around almost half of the children in Britain today do not experience the outdoor environment due to either parents concerns or a highly structured curriculum (The Guardian, 2010). We hope that our training course helps practitioners overcome any concerns they have in order to help promote the use of the outdoors and teach children about the importance it will have on their overall development as well as providing a number of opportunities for exploration and enjoyment.
How will our Open Air Ltd Training Programme be marketed?
As a company, we are currently trailing our training programme in schools as we feel this would best promote our business due to the extensive range of ages and academic levels. After the training has been carried out, we will provide a simple questionnaire for practitioners to complete covering all aspects of the training, with a series of both open ended and closed questions. By generating feedback through usage of questionnaires, this will help us to further develop our company as well as improve the way we deliver the training days in the near future.
We are looking to advertise our open day training in local businesses as currently, these have not been as successful due to the public not being aware that we do provide these kinds of training courses. We are aiming to advertise through usage of eye-catching posters as well as handing out leaflets at the end of training courses.
We are also hoping that our business will be marketing through word of mouth and that people who have shared our training prospects will share their experiences with friends or other practitioners that are looking for more experience on how to enhance their knowledge of the outdoors to a higher level.
Finances:
From looking at our finances, our current financial position is stable, however, we are currently looking at trying to get a grant from the Welsh Government in order to further develop our training courses and buy specialised equipment needed in order to showcase further activities that may be useful to schools and other Early Years businesses depending on their current budgets that they have available.
Our finances also lie within paying our staff their recommended salary as we have a legal requirement to pay our staff their minimum wage. We standardise our pay brackets depending on the qualifications our staff have, however, if we get the grant we have applied for from the government, we aim to pay all staff equal pay.
A current S.W.O.T analysis of our business:
Strengths:
As a company, we have identified our strengths as providing a well knowledgeable training course on outdoor learning with a 98% success rating from feedback given by practitioners. Another strength we pursue currently is that we have highly trained staff from various different aspects of Early Years education which helps us to provide the training for practitioners and how activities can be tailored depending on needs or levels of ability.
[bookmark: _GoBack]Weaknesses:
Currently our weaknesses stand in our finances and how we are unable to purchase specialist equipment which would make our training even more beneficial for schools and other Early Years settings. Another weakness of ours as a business is currently, we are only limited to providing the training in other places in our local area, whereas, for future development, we would like to take our company around the UK.
 Opportunities:
Future opportunities for us as a company are; we are looking to expand our business and as discussed in our weaknesses, hopefully take our business around the UK and deliver our training to Early Years settings in England. Another opportunity for us would be to able to buy specialist equipment to advance our training providing that our grant from the Welsh Government goes as planned.
Threats:
Our biggest threat is being in current competition with the Forest School initiative as they deliver very similar training to what we aim to provide. The only key difference between our business and the Forest School training is our main focus is on how to help aid holistic develop through usage of the outdoors and Foundation Phase whereas, the Forest School initiative is more centred on risk-taking and natural exploration of the outdoor environment.
Review of Open Air Ltd:
We aim to review our business plan on 10th May 2020.

Part 2:
Focusing on the overall term ‘outdoor play and learning experiences’ for children, this section aims to discuss the idea of Open Air Ltd and how it links to children’s development whilst  analysing benefits and limitations of current outdoor provision in Early Years whilst making links to current curricula, research and current outdoor provision courses already available.
Open Air Ltd has a paramount focus on children’s developmental areas and creating activities in order to help children meet milestones and enjoy being in the outdoor environment and providing guidance and knowledge for practitioners on how to help promote children’s holistic development in the outdoors. Observations are a really important aspect of Early Years as it helps to monitor children’s progression and will help to advise practitioners on how to plan for future development and lessons (Foundation Stage, no date). Davies and Hamilton (2016) carried out a study and from their findings discovered that boys tend to achieve better results from outdoor learning than girls because of the more active learning opportunities and how their brains work. Furthermore, Edwards et al, (2001) showed that girls have a better ability to tone down levels of activity when instructed whereas boys are a lot more boisterous. 
Open Air Ltd has also been influenced by several other aspects which will be discussed as the more research is carried out.
The term ‘play’ for children has been defined as children having natural interactions with the world around them to which they learn from (Yelland, 2011). Goldstein (2012) stated that natural play opportunities help to increase brain development in children and acquire new skills and helps aid holistic development. However, Broadhead and Van Der Aalsvoort (2009) state that play is a very difficult term to define due to being spontaneous and unpredictable and down to independent interpretation.
The Foundation Phase Framework (2015) underpins all aspects of play with children, both in the indoor and outdoor environments. Play environments for children should be safe, accessible, stimulating and nurturing in order to meet the needs and allow for child-led learning opportunities (Jeffrey and Beasley, 2012). Children learning through several play opportunities provides the basis for further learning opportunities (Unicef, 2018).
Friedrich Froebel, a pioneer believed that children are curious and creative individuals who take active control over their interests (Tovey, no date). Froebel emphasised the importance of the outdoors for children and believed that providing children with a large open spaced area will allow for further skills such as analysing, improved interactions and risk taking to be acquired (Mart et al, 2015). Pestalozzi, another philosopher also placed great emphasis on children experiencing the outdoor environment, however, his pedagogy was more focused on children being provided with natural objects for sensory experiences to be obtained (Palavan et al, 2016).
Outdoor learning provides many benefits for children as well as presents them with new learning experiences (Dillon et al, 2005). Children discovering and exploring outdoors may feel relaxing due to having a bigger area to navigate and realise new aspects of the world to which they may not have seen before (Education Scotland, no date). By providing children with opportunities to have free exploration around an open plan area, new skills with start to develop and the knowledge of child-led learning will encompass the activity allowing the children to learn by taking control of what they would like to learn about (Early Years Foundation Stage, 2007). In context of SEN provision, using the outdoor environment allows for multi-sensory development and provides children with any form of disability the opportunities to explore different types of materials whilst using their senses (Sense, no date). Children whom have a disability may take longer to develop certain skills, however, child-led play can still act as aid depending on the type of activity being carried out (Blunkett and Rogers, 2015). Children will benefit further partaking in activities outdoors due to more opportunities to develop critical thinking as well as child-led learning (Bjorge et al, 2017). Critical thinking is a skill that encompasses several other skills in children such as a child’s imagination and becoming more inquisitive (Rymanowicz, 2016). Critical thinking should stem from children’s own curiosity, however, Huang (2008) recognised that there may be barriers to creative thinking such as language barriers or children having difficulty of understanding what is meant by the term critical thinking. Finally, using the outdoor environment for learning can be incorporated into lesson plans and focused tasks depending on the topic the children are learning about (Bilton, 2010). Extending teaching through usage of the outdoors allows for aspects such as sustainable development and engagement with the local community which is really important for children (Education Scotland, 2010). Focused tasks completed in the outdoors may relate to different aspects and developmental areas of the Foundation Phase Framework.
Welsh Government (2017) outlines skills in the Foundation Phase Profile Handbook which can be encompassed into outdoor learning as well as incorporating areas of development into outdoor activities in order to enhance the usage of outdoor learning in Early Years Settings. Welsh Assembly Government (2009) also released a document on how to provide effective provision of outdoor learning which discusses how outdoor learning can be implemented in the seven different areas of the Foundation Phase. 
The introduction of the Forest School curriculum has provided useful information and tips on how to provide effective outdoor provision in Early Years Settings. Kent County Council (no date) created a document outlining several aspects of the curriculum to achieve the overall aim of providing relevant training for both staff and children in order for them to build self-esteem and independency skills in the outdoor environment. Forest school training allows children to acquire these skills through exploration of a real-life outdoor situation which will allow them to independently risk take whilst in a monitored situation (Forest School Association, no date). Risk-taking is a key factor in the whole Forest School training and allows children to have the confidence to experiment with possible dangers such as climbing, balancing, using specialised tools and experimenting with activities involving fire (Knight, no date). Even though children should have opportunities to risk-take for themselves, practitioners have a duty of care to assess and record any possible hazards or risks in a risk-assessment document in order to ensure correct child-adult ratio’s are accounted for (Lindon, 2011).
However, even though Forest School provides a number of benefits for outdoor provision, there are some challenges. Primarily, the limitations lie within the training of Forest School provision and time constraints to be able to provide sufficient training (Cree and McCree, no date). Further research carried out by Leather (2017) summarised several other aspects that may negatively impact outdoor learning from knowledge of Forest School training. Outlined in his article, he claimed that due to Forest School training placing extensive emphasis on child-led learning, adults may find it difficult to not interfere and encourage children to carry out activities the way the adult would (Leather, 2017). Furthermore, Skilbeck (2017) developed an article based on the theorist John Dewey which stated that even though child-led learning should be of paramount importance, teachers should aim to achieve an ideal balance between adult-directed and child-initiated learning.
Moreover, even though outdoor learning for children provides a number of benefits, there are some limitations. One barrier derives from the curriculum framework that a school follows being overly-structured (Dyment, 2005). Schools have a duty of care to follow the national school curriculum and ensure that children are meeting the skills in order to progress but can pose the question as to whether the curriculum is primarily classroom based and children do not get many opportunities outside? (Riggall and Sharp, 2008). Ways in which Early Years Settings can overcome this barrier could be to take some aspects of the curriculum into the outdoors and create lesson plans based on the equipment available in the outdoor area (Plymouth University, 2016). An example of this could be using the outdoor environment to carry out an investigation or experiment for a specified topic or task.
Another barrier to children being able to enjoy outdoor learning to the highest level is practitioners worry about risk-taking and risky play. Sandseter (2013) stated that practitioners who become concerned during risky play stems from their own worries in case the worst case scenario happens and sometimes struggle to take the child’s thoughts into account. Maynard and Waters (2007) emphasised that by children risk-taking, it helps to build on their confidence levels and helps children develop a sense of awareness of possible risks in the outdoor environment. Ways in which practitioners can overcome their worries of risky play is to ensure that policies are adhered to and reflected where necessary and ensure that safety precautions are put in place in certain areas of the playground (Little, 2010).
In conclusion, Open Air Ltd has been influenced and developed from all the above research. Outdoor Learning is vital for a child’s holistic development as it helps to develop skills such as independency, risk-taking, social interactions as well as helps to meet milestones outlined in the Foundation Phase Profile Handbook.
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