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How do the learners know how to be successful with the learning objective?
~
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Foyce Sadler (1198), an Australian educationalist who has long been working
in the field of formative assessment, says it this way:

“We need to let students into the secret, allowing them to become insiders
of the assessment process. We need fo make provision for them to become
members of the guild of people who can make consistently sound
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Let’s deepen our understanding...
New Style

ASSeSSment Teacher assesSsSeS where learners are and

adjusts teaching accordingly.

Teacher asseSSeS an individual's progress and
gives perSonal advice.

Peers assess each other's work and recommend
ways to improve.

Learners asseSs where they are and decide how
they can improve.

Learners asseSs how their understanding has progressed
during the course of the lesson.
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Quality of
questions/
quality of talk

All learners
actively think up
answers to
good, open
questions

Learners
explain ideas to
each other,
reinforcing their
learning and
understanding

Use and
quality of
feedback

Ongoing
feedback keeps
learning on
track

-

Learners act on
the feedback
there and then
Learners take
the next step

-

Peer and self

assessment
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Sharing is caring!

- What do we share with our learners?




Sharing is caring!

- What do we share with our learners?

A significant feature of Assessment for Learning is the sharing
with pupils of both the learning objectives and the expected
learning outcomes in a clear and explicit way.




Sharing is caring!

A significant feature of Assessment for Learning is the sharing
with pupils of both the learning objectives and the expected
learning outcomes in a clear and explicit way.

Other Answers (7) Oldest v

v

Vile salad answered 7 years ago

&

Hmm it sounds like you're doing a teaching qualification. Good luck - | learned diddly-squat on my PGCE
course, and only learned anything at all about teaching once | started my job. | don't envy you all that

rubbish about learning objectives and stuff. My tip: a good desired "learning” outcome is for the children to
work in silence for an hour.
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Simple, concise and explicit.
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Simple, concise and epr|C|t
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What the learners will know, be able to do
Simple concise and eXpIICIt and understand by the end of the lesson
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Writing L5 learning Intentions

What the learners will know, be able to do
Slmple concise and eprICIt and understand by the end of the lesson
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Writing L5 learning Intentions

What the learners will know, be able to do
Slmple, concise and eprICIt. and understand by the end of the lesson
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Writing JEr 3 learning Intentions

What the learners will know, be able to do
Slmple concise and expl|C|t and understand by the end of the lesson
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Writing JEr 3 learning Intentions

What the learners will know, be able to do
Slmple concise and expl|C|t and understand by the end of the lesson
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Writing JEr 3 learning Intentions

What the learners will know, be able to do
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Writing L5 learning Intentions

What the learners will know, be able to do
S|mp|e concise and eXPIICIt and understand by the end of the lesson
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Writing L5 learning Intentions

What the learners will know, be able to do
S|mp|e, concise and eXPIICIt. and understand by the end of the lesson
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Writing L5 learning Intentions
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Writing B4 = 7 mlearning objectives

Is this a good example of a SMART learning objective for a year 1 History lesson?
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E SPECIFIC 3 . .
y the end of the lesson, you should be able to discuss three possible
bq,‘ MEASURABLE ~ improvements to Tudor waste management. o <
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— By the end of the lesson, you should be able to discuss three possible
M '@ MEASURABLE  improvements to Tudor waste management. o =
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Writing B’ 4 = 7 mlearning Intentions

This decides your teaching s’rra"regics for the lesson!

\

By the end of the lesson, you should be able to discuss three possible

improvements to Tudor waste management.
4




alearning Intentions

This decides your teaching strdfegies for the lesson!

\

By the end of the lesson, you should be able to discuss three possible

improvements to Tudor waste management.
4

The nature of the intentions will determine what teaching approach (or model)
you use, and the strategies and techniques you will employ to ensure that the
learning is effective and efficient. | - '




alearning Intentions

This decides your teaching strdfegies for the lesson!

\

By the end of the lesson, you should be able to discuss three possible

improvements to Tudor waste managemem‘
R )

The nature of the intentions will determlne what teachlng approach (or model)
you use, and the strategies and techniques you will employ to ensure that the
learning is effective and efficient. |




Writing

Let’s take this to the next levell \

By the end of the lesson, you should be able to discuss three possible
improvements to Tudor waste management.

. 7 7l6arning Intentions
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oA —m—) By the end of the lesson, you should be able to discuss three possible
. improvements to Tudor waste management.
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Writing

Let’s take this to the next levell |
\ Where is the verb?

Y — By the end of the lesson, you should be able to discuss three possible
. improvements to Tudor waste management.
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Let’s take this to the next levell |
\ Where is the verb?

Y — By the end of the lesson, you should be able to discuss three possible
. improvements to Tudor waste management.
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EVALUATING ANALYZING

CRITICALLY EXAMINE INFO & TAKE INFO APART &
MAKE JUDGEMENTS EXPLORE RELATIONSHIPS

Judge, Test, Critique, Categorize, Examine,

Defend, Criticize Compare/Contrast, Organize
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Defend, Criticize Compare/Contrast, Organize




EVALUATING ANALYZING

CRITICALLY EXAMINE INFO & TAKE INFO APART &

MAKE JUDGEMENTS EXPLORE RELATIONSHIPS

Judrz, Test, Critique, Categorize, Examine,

Defend, Triticize Compare/Contrast, Organize
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EVALUATING / ANALYZING

CRITICALLY EXAMINE INFO & TAKE INFO APART &

MAKE JUDGEMENTS EXPLORE RELATIONSHIPS

Judrz, Test, Critique, Categorize, Examine,

Defend, Criticize Compare/Contrast, Organize



EVALUATING

CRITICALLY EXAMINE INFO &
MAKE JUDGEMENTS

ANALYZING

TAKE INFO APART &

EXPLORE RELATIONSHIPS
Judr<, Test, Critique,

Defend, Triticize

Categorize, Examine,

Compare/Contrast, Organize

Can you...

ST orioritize

recommend
rate
decide
compare choose
explain
examine
Tdentify categorize
contrast
nvestigate show
complete
classify L%
examine

Tlustrate
solve

explain

compare  di§cugs
restate predict
franslate
outline




EVALUATING

CRITICALLY EXAMINE INFO &
MAKE JUDGEMENTS

ANALYZING

Can you...
TAKE INFO APART &
EXPLORE RELATIONSHIPS
Judr<, Test, Critique,

Defend, riticize

Categorize, Examine,

Compare/Contrast, Organize

assess
create

ST orioritize

recommend
decide rate
compare choose
explain
examine
Tdentsy categorize
contrast
nvestigate show
complete
classtfy use
examine
Tlustrate
solve

nvent
compogse

Imagine
describe

name
ITST relate

write  pind
explain tel

compare  di§cugs
restate

predict

tfranglate
outline

Did your learning outcome involve higher order thinking?



EVALUATING ANALYZING Ca n vou...
CRITICALLY EXAMINE INFO & TAKE INFO APART & ...rcwri'l'e |-|- ) |-|- dOCS?

MAKE JUDGEMENTS EXPLORE RELATIONSHIPS

Judr<, Test, Critique, Categorize, Examine,

Defend, ’riticize Compare/Contrast, Organize assess

create
ustify invent
lan

priorifize

p
recommend compose
1 -
decide rate  congiruct gegign '
Imagine
compare . choose describe
explain
examine name
identpy COtegorize fist relate
contragt write  pind
investigate show explain tel
complete
: assify use compare diSCuss
examine regtate predict

Tlugtrate franglate
solve outline

Did your learning outcome involve higher order thinking?



You have | min to draw a house.




You have | min to draw a house.




Talk partners

1) What is successful about your partners house?
2) What could be done to improve your house?
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Mark you partner’s house

= Door ramp for wheelchair access 30
= Disabled parking space by gate 20
= All rooms on ground floor 10

= Shrubs and flowers in garden 10
= Intercom on door 20
= Flat path leading to garden shed 10




What point am | trying to make?
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What point am | trying to make?

MR, IMPOS;,

a . o
)

‘Any learner needs to know what they are learning to do
and what they will be judged on.’
Gilbert (2010)




How do the learners know how to be successful with the learning objective?
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Background . Q7.

Rouice Sadler (1%98), an Australian educationalist who has long been working
~ in the field of formative assessment, says it this way:

We need to let students into the secret, allowing them to become insiders
of the assessment process. We need to make provision for them to become
members of the quild of people who can make consistently sound
judgments and know why those judgments are justifiable.”

Sadler, R 1998, Letting students into the secret: Further steps in making criteria and standards work to improve learning.
Paper presented at the Annual Conference for State Review Panels and District Review Panel Chairs, July 1998.







Royce Sadler (|98), an Australian educati
n the field of formative assessment, say

"We need to let students into the secret
ot the assessment process. We need to m
members of The quild of people who can n



Royce Sadler (|98), an Australian educati

n the field of formative assessment, say
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"We need to let students into the secret

ot the assessment process. We need to m

members of The quild of people who can n
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- What are they? | / / T(

- The ingredients of our learning objectives
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- The ingredients of our learning objectives

- Can simply be a list or rubric of how to be successful
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~ What are they? o U T‘(

- The ingredients of our learning objectives
- Can simply be a list or rubric of how to be successful

- The tools for equipping the learners to self and peer assess
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~ What are they?

- The ingredients of our learning objectives
- Can simply be a list or rubric of how to be successful

- The tools for equipping the learners to self and peer assess

- Suggestions to achieve learning objective




Success Criteria...

~ What are they?

- The ingredients of our learning objectives
- Can simply be a list or rubric of how to be successful

- The tools for equipping the learners to self and peer assess
- Suggestions to achieve learning objective

- A list of 'remember to' prompts




Success Criteria...

~ What are they?

- The ingredients of our learning objectives
- Can simply be a list or rubric of how to be successful

- The tools for equipping the learners to self and peer assess

- Suggestions to achieve learning objective .z,

- A list of 'remember to' prompts




Success Criteria... DANAH
Principles of use & A" ¥
They need to: s

- Be written in a language that learners understand




Success Criteria... PRARTA
Principles of use €2 1" Y
They need to: |

- Be written in a language that learners understand

- Be limited in number (so not overwhelmed by scope of task)
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They need to: |

- Be written in a language that learners understand

- Be limited in number (so not overwhelmed by scope of task)

- Focus on the learning not aspects of behaviour
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Principles of use

They need to: |

- Be written in a language that learners understand

- Be limited in number (so not overwhelmed by scope of task)

- Focus on the learning not aspects of behaviour

- Be supported by exemplars of work (makes their meaning clear)




Success Cn’rcna...

Principles of use &

They need to: |

- Be written in a language that learners understand

- Be limited in number (so not overwhelmed by scope of task)

- Focus on the learning not aspects of behaviour

- Be supported by exemplars of work (makes their meaning clear)

- Ideally created with input from students (greater understanding
and ownership)
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Known by teachers first? / /ﬂ
Same for all?
Constantly referred to?

Thoughts on any of the above?




WAGOLL / WABOLL

Show and elicit
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‘I's bright”
‘The Christmas trees are nice’
‘The letters are a bit funny sometimes’
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‘The reindeer is nice.’
‘Yellow drawings don't stand out.’
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"This is the easiest to read.”




Success criteria generated by children

make all your letters the same size
use dark colours
don't use yellow

put pictures round the edge, not in the
middle

check that you have copied all words &
numbers
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Success criteria gcncm’red by children

make all your letters the same size
use dark colours
don't use yellow

put pictures round the edge, not in the
middle

check that you have copied all words &
numbers
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