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	Targed/Targets
	Yr hyn rwyf wedi'i wneud yn yr aseiniad hwn... / What I have done in this assignment...

	Targed/Target 1
	
Proofread your work to ensure accuracy of spelling and possessive apostrophe.

	
I made sure I researched the possessive apostrophe before starting my assignment.



	Targed/Target 2
	
Further develop your critical thinking and synthesise your ideas.

	
I used different theorists to contradict other theorists.





Assignment Title- How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

The purpose of this report is to identify one aspect of School Development Plans (SDP). The school discussed in this assignment will be referred to as School X. There are approximately six hundred pupils on role with an estimated thirty per cent of these are eligible for free school meals which is above the average in Wales. As well as this, there are twenty-six per cent of pupils that need extra support for their additional learning needs. School X (2020) also receives a substantial amount of the pupil deprivation grant which suggests that this school is situated in a deprived area. A key aspect of this report will focus on developing effective use of pupil voice to increase engagement (School X, 2020). It will explore the School’s SDP and will address how the target, pupil voice, was introduced and measures the school had taken to meet this aspect. Pupil voice was extracted from the school’s strategic targets which involved a variety of people who identified ways they can achieve their goal (School X, 2020). 

SDPs’ play a crucial role in the maintenance of schools (Welsh Government, 2014). Evidence shows that SDPs identify the school’s targets, actions and strategies which are categorised relating to their priority (Welsh Government, 2014). Likewise, Hanover Research (2014) illustrates that successful schools plan their priorities correctly in order to meet achievable goals. “All school partners and stakeholders will be involved in identifying strengths and areas for improvement” indicating that there is a large number of people who are involved with this process (Welsh Government, 2016, p.5). Estyn (2016) state that outstanding schools use their leadership team as well as other stakeholders to achieve their targets and the teaching staff are able to change and adapt their educational approach to improve the school. The SDP must examine the overarching priority which will need to be split up into achievable objectives and strategies (Welsh Government, 2016). 
As discussed by the Department of Education (2020), SDPs’ enable schools to view their priorities in a clear format that distinctly identifies the school’s next steps. However, Wyk and Moeng (2014) recognises that many SDPs are difficult to read and understand, especially the people who are not involved with the decision-making process. One advantage of using SDPs’ is that the priorities, objectives and strategies will all be measured by the learner impacts (Welsh Government, 2014). As a result of this, teaching staff will be able to see what worked well and what needed improving (Welsh Government, 2014). On the other hand, Xaba (2006) illustrates that SDPs’ can become a “comprehensive long-term planning process” suggesting that the document is time consuming and involves a long process. 
The Education Authority (2020) also advocates that SDPs are based on the school premises and/or are easily accessible online meaning all teaching staff, and other stakeholders can access the document at any point. Additionally, The Department for Children, Schools and families (no date, p.3) clarify that SDPs are “on ongoing process that will continually inform objective setting” implying that SDPs’ can change or build information at any point. Even though SDPs are a continuous document, it can become problematic if large amounts of people are working on the document at the same time (Joch et al. 2018). 
Lewis and Porter (2007) as discussed in Florian’s report (2007) states that pupil voice helps reveal learners’ opinions and views on a topic. Learners will be encouraged to participate if they know their ideas and concepts are being heard, especially from the school’s leadership team (Lewis and Porter, 2007). Similarly, Quicke (2003) noted that unsuccessful schools fail to incorporate pupil voice and opinions of learning which are not included when making informed decisions of the school. In the same way, Bragg (2007, p.504) believes that teachers may avoid using pupil voice as they “listen to children anyway” suggesting that teachers may not agree with pupil voice. Likewise, Lewis and Porter (2007, as discussed in Florian, 2007) express that previous teachers would speak on behalf of the pupils, stopping them from making their own decisions.
Nevertheless, pupil voice allows learners to provide detailed accounts on the challenges they face at school and how teaching staff can help resolve the issue (Bragg, 2007). As stated by Pulis (2016), pupil voice engages participation and can change the community environment into a learning environment. This implies that pupil voice can encourage learners to analyse with teaching staff the resources and outdoor environments that can help them learn which is tailored to their needs (Pulis 2016). Cheminais (2008, p.5) quoted pupil voice as the “buzz word of the twenty-first century” as well as explaining that it is integral to the “Every Child Matters (ECM) agenda.” ECM acknowledges learners’ rights, choices and voices and schools must abide by this as this is now a “moral obligation” (Cheminais, 2008, p.5). The Children’s Act, introduced in 1991, states that all children have the right to be involved in the decision-making process for improving the school as it involves them (Whitty and Wisby, 2007). In addition to this, the United Nations Convention on the Rights of the Child, implemented in 1989, introduced rights explaining that learners must be involved with the decisions that affect them and their “opinions taken into account” is now mandatory (Whitty and Wisby, 2007, p.304). Pupil Voice has become a challenging topic for all schools as over the years, “teachers’ control over what they teach and how they teach has been eroded” (Cremin et al, 2011, p.587 as discussed in Lowe, 2007). This highlights that pupils are increasingly becoming the ruler of what and how they learn in the classroom without the influence of their teachers’ (Cremin et al, 2011). 
Marsh (2012) believes that in order for learners to thrive and become successful in schools, it is essential they build positive relationships with the teachers and vice versa. Similarly, Flutter (2007, p.351) describes how pupil voice can increase and develop “the dynamic of pupil–teacher relationships” suggesting that pupils will feel more comfortable to speak to a teacher if they have strong connections. Likewise, having positive pupil-teacher relationships will help pupils build confidence with trusting the teacher where they are more likely to express how they feel (Marsh, 2012). This links to Bronfenbrenner’s Ecological Systems as during the Microsystem stage, it highlights the direct contacts a child makes in their everyday life and the influence of teachers, where they are critical for “fostering and supporting the child’s development” (Guy-Evans, 2020, no page number). Providing pupils with positive and nurturing relationships with teachers, can have positive effects in their later lives (Guy-Evans, 2020). 
Following on from this, SDPs’ set out an “overall ‘roadmap’ for the three years ahead” which leads onto the self-evaluation process (Department of Education, 2010, p.2). The process of SDPs’ starts with the school’s vision with a clear outline of the school’s ethos, mission statements and a context of the pupils and staff at their particular school (Department of Education, 2010). School X discusses their latest Estyn reports where they evaluate the improvements the school needed to address (Estyn, 2019). During this self-evaluation process, schools must discuss the positives of their specific school and what they already have in place to meet the areas they have addressed (Welsh Government, 2014). Schools will also address the targets, set by Estyn, which would lead onto the school discussing how they will meet the target (Welsh Government, 2014). School X (2020) usually has approximately six recommendations from Estyn that they need to implement in order to improve the school as a whole. Even though School X (2020) has six recommendations, these can be broad with general aspects suggesting that there is very little information on specific areas schools need to improve (Xaba, 2006). As a result of this, schools must incorporate as many stakeholders as they can in order to split the broad targets into different categories showing specifically how the school will address them (Welsh Government, 2016). School X (2020) uses a range of different stakeholders such as teachers, teaching assistants, school staff, pupils and governors, who all contribute to the developments that are needed at the school. One of School X’s targets was to improve well-being and pupil voice, which split into specific actions the school will meet. In order to self-evaluate what they were currently doing, School X used lesson observations, spoke to groups of learners, learning walks became essential as well as scrutinising their books to establish what aspects they would need to improve (School X, 2020). Throughout the years, schools have contributed well with staff and leadership teams in order to meet their goals (The Education and Training Incorporate, 2007-2008). 
The next stage of creating an SDP is the strategic planning approach (Welsh Government, 2016). This approach originally starts with the governing body where they will need to discuss with the headteacher, pupils, parents, and anybody else who they feel needs to be involved with the process (Welsh Government, 2016). School X (2020) usually arranges a week where they discuss with everyone involved. During this strategic process, the school will; address who will be responsible for the action, when it needs to be completed by, the intended outcomes, type of monitoring and reporting mechanism as well as the cost of the action (Welsh Government, 2016). For this specific pupil voice target, School X identified certain teaching individuals within the school who would monitor and asses the target which needed to begin in January 2020 (School X, 2020). The school created pupil voice groups with a range of topics such as well-being and school improvements, which included a member of teaching staff and governors or the headteacher (School X, 2020). However, this process “relies heavily on stakeholder participation” implying that the process is time consuming and the ability to have all involved at the same time is highly unlikely (Xaba, 2006, p.18). 
Creating improvements and measuring impacts is the next stage of the SDP process (Welsh Government, 2016). During this step, schools must evaluate if they have met their target or not by examining their actions (Hanover Research, 2014). School X measured the impact of their actions by lesson observations, learning walks and discussions with pupils, pupil questionnaires, tracking on the ‘my concern’ website to see if records have decreased due to pupils feeling more loved and valued at school (School X, 2020). They also noted that the pupil voice groups were operating well as they were incorporating the learners’ ideas concerning the improvement of the school (School X, 2020). 
The final stage of SDP processes is the reviewing impact (Welsh Government, 2014). The governing body are the individuals that assess and monitor the SDP as well as ensuring most targets are met (Welsh Government, 2014). Schools must review the targets that were addressed in the SDP to measure the quality of the action (Department for Children, Schools and families, no date). School X needed to arrange SDP days where they discussed, as a whole group, if they had met their targets or not. However, if these targets were not met, they addressed how they will meet these in the future (School X, 2020). It was important for School X to regularly check their SDP and monitor their progress (School X, 2020). 
Schools must evaluate their progress against the actions they originally generated in the SDP (Welsh Government, 2014). The individuals involved with the SDP process need to arrange a meeting where they discuss, as a group, what they have achieved since creating the targets in regard to the impact it had on the pupils as well as the teachers’ performance (Department of Education, 2010). As part of the reflection stage, School X (2020) has completed measures that will help improve pupil voice. The use of pupil voice groups operated well as they were incorporating the learners’ ideas concerning the improvement of the school (School X, 2020). The school also used the ‘Everyone Planning in Class’ (EPIC) concept where pupils in Key Stage Two would present their opinions and views on the topics they would like to be taught in the following terms (School X, 2020). This way pupils could suggest ways teachers can improve their educational approaches and can show how working together can improve pupils’ achievements (School X, 2020). “EPIC sessions involve the teacher sharing the skills that need to be covered” and the pupils are given opportunities to explain what their previous knowledge was of the topic, what they would like to find out and the topics they were interested in (Estyn, 2018, no page number). Blatchford et al. (2005, p.23) declares that the EPIC concept “enhances the achievement and motivation of pupils” indicating that pupils work best knowing that their ideas are being acted on within the school. 
Throughout the Foundation Phase, School X (2020) have trialled using physical resources to ask pupils the types of areas they would like to cover and learn relating to the physical resource. School X (2020, p.20) explained that this worked well and that pupils “effectively engaged with their learning and were on task.” 
Following research on pupil voice, there are many other ways School X (2020) could have evaluated the impact of pupil voice. Suggestion boxes could be implemented in the classroom where pupils will be given time in lessons and during the school day to post their opinions and ideas. The Mentally Healthy Schools organisation (no date) states that using suggestion boxes will develop pupils thinking skills through a hands-on approach. Teachers must “respond to the different and changing needs of students” on a daily basis as explained by Collie and Martin (2016, p.29). 
This assignment has taught me the importance of using SDPs to identify aspects the school needs to improve on to establish effective learning and teaching (Welsh Government, 2014). SDPs are the cornerstones of every school as stated by the Welsh Government in 2014. They must be pro-active with their SDPs’ which is led by the headteacher and must always be compliant with any Estyn inspections (Department of Education, 2020). The SDPs bring together the school’s priorities of standards and targets along with the resources that it intends to achieve (Hanover Research, 2014). With guidance from the headteacher, I will ensure to follow the main measures that are set out and provide the continuous improvement that is needed to be an effective teacher (Welsh Government, 2016). The inclusion of pupil voice will lead to a partnership built on firm foundations (Cheminais, 2008). In order to become a successful school, pupil voice needs to be implemented to empower pupils and encourage independence (Pulis, 2016). 
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