	1 Understanding the Principles and Requirements of Assessment:

	1.1 Explain the functions of assessment in learning and development.
· The roles of: 
· Initial assessment in identifying learner needs.
· Formative assessment in tracking learner progress
· Summative assessment in assessing learner achievement
	

	
	1.2 Define the key concepts and principles of assessment.
· The following key concepts and principles:
· assessment as a process of making judgments of learners’ knowledge, skills and competence against set criteria.
· what is meant by validity and reliability?
· the role of evidence in making assessment decisions
· what is meant by evidence being authentic, sufficient and current?
· the importance of objectivity and fairness to learners
· the importance of transparency for the learner
	

	
	1.3 Explain the responsibilities of the assessor
· The following assessor responsibilities:
· understanding and applying the standards and requirements they are working to
· planning assessments to meet learner needs
· communicating assessment requirements to learners
· carrying out assessments
· comparing evidence with set standards
· making assessment decisions
· recording the assessment process and decisions
· providing feedback to learners
· taking part in standardisation processes
· taking part in continuing professional development
	Holistic assessment opportunities
· If the candidate assessor is also attempting either of the following units:
· Assess occupational competence in the work environment.
· Assess vocational skills, knowledge and understanding.
· Evidence for the above could come from a discussion with the candidate assessor about their assessment activities.


	
	1.4 Identify the Regulations and Requirements relevant to Assessment in own area of practice
· The general requirements for the assessments they are responsible for – for example, those of the awarding organisation or regulatory body – and the key source documents.
· The importance of complying with the relevant assessment strategy if assessing a qualification
	Holistic assessment opportunities
· If the candidate assessor is also attempting either of the following units:
· Assess occupational competence in the work environment
· Assess vocational skills, knowledge and understanding
· evidence for the above could come from a discussion with the candidate assessor about the requirements for the assessments they carry out 
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1.1 Explain the functions of assessment in learning and development.
· The roles of: 
· Initial assessment in identifying learner needs.
· Formative assessment in tracking learner progress
· Summative assessment in assessing learner achievement.

Assessment can be considered a way of exploring the quality, breath, depth of learning taking place and understanding at what stage of the learner is at and what is understood/known and what is not understood/know. This allows the educator to focus on the learning journey to ensure that the’ required skills, knowledge understanding and/or attitudes’ have been acquired (Gravell, 2014, p. 12). Assessment for learning is beyond the simple process of grading outcomes; rather assessment involves ‘feedback and feedforward’ prior to starting learning, during the learning process and after the submission of a final piece. This ensures that the gap between current and desired performance is scaffolded to support progression and then, in time, closed to allow the learner to fulfil the outcomes of the award (Wiliam, 2011, 4). Such assessment focuses not only on the Grading Descriptors but also aims to identify the learner’s needs pre, during and post assessment. Assessment is inextricably linked with the teaching and learning process and includes both formal and informal assessment (Gravell, 2014, p.13). 

It is essential for an ‘initial assessment’ to be undertaken to ‘identify learner needs’; this is not undertaken as an independent process by the educator; rather it is a interchange between learner and assessor.  To do this it is essential that the assessor is full cognisant with the ‘programme syllabus’ (qualification handbook) and the grading descriptors (Gravell, 2014). City and Guilds set out clear expectations of the learner’s journey and contexts to which this is linked; for example, the 8040-12 Independent Advocacy award sits within the subject area of Health and Social Care, the assessment is in the form of both internal and external assessments (City & Guilds, 2022). The Assessment Strategy is held with the External Assessor’s Pack and outlines the number and types of assessment which are required to fulfil the award (City & Guilds, 2021). These include:
· [bookmark: _Hlk25759329]a portfolio of evidence (Task A)
· an account related to legislation (Task B)
· direct observations of practice (Task C(i))
· a reflective log of practice (Task C(ii))
· a professional discussion (Task D).

For the internal assessor they then need to meet with the student to ensure that they are linking the assessment opportunities clearly to the learner’s professional context/employment. Have an awareness of the employment/voluntary role of the learner will support the assessor to respond to the learner’s needs to fulfil these professional standards. Finally, they should make sure the learner is suitably prepared for the assessment process ahead.  

The assessment process can be seen as a cycle rather than a linear journey; by seeing assessment as a cycle learners will benefit from a continues feedback, feedforward embed within their practice and is recursive in nature (Fig 1). Thus it is important to remember that each type of assessment fits into a broader context and are interlinked.
Figure 1: Assessment Cycle
(Taken from Gravell, 2014, p. 15).


The initial assessment to identify the learner’s needs is also called ‘assessment for learning’ and is a way to prepare the learner for the assessment process and also has the added benefit of identifying, not only to the assessor but also the learner their ‘potential’ and is actioned at the beginning of the learner’s journey (Gravell, 2014, p. 85). There are number of actions which the assessor will need to consider and implement before starting to deliver content. As the 8040-12 Award aims to develop and apply knowledge and understanding to professional practice thus it is important to remember that many learners have a wealth of knowledge and experience in their sector (C&G, 2021). This knowledge and experience can be used as a foundation to progress them with the requirements of the specific award. It is supportive to explore with the learner any ‘previous knowledge/experience of the subject, topic or unit’ of the award (Gravell, 2014, p. 15; C&G, 2022). Collecting this information can be through face-to-face discussions, their initial application to undertake the award and formal interviews; this allows the assessor to position the learner within the matrix of grading descriptors and learning outcomes. This process should allow the assessor to perceive the potential gaps in knowledge/understanding, and the possibility of building on the existing knowledge and/or experience. In addition, learners may have different learning styles and Specifical Learning Differences (sometimes called Specific Learning Difficulties) and through discussion the learner and assessor could identify any specific ‘further training, and support’ which would help them engage with the award (WG, 2015). It is acknowledged that part of this process may be undertaken external to the assessor however, the information will still support developing a foundation to ensure that the learner is able fulfil the requirements of the award. 

Formative assessment can be considered as assessment for learning and is focused on the learner’s progress through tracking knowledge and/or understanding at each point through their journey. Formative assessment can take place in a variety of ways and is undertaken throughout the learning journey (Gravell, 2014). Formative assessments aim to identify:
‘the positive achievements of a pupil may be recognised and discussed, and the appropriate next steps may be planned’ (DES/WO, 1988, para. 23).

Formative assessment is a continuous process which aims to progress the learner. This can be informal in nature or more formal/timetabled; however, formative assessment does not contribute to the final award/mark. It is important to ensure that the feedback (formative assessment) is clear and focused and follows the ‘principles for good quality feedback:
1. It clarifies what good performance is (goals, criteria and expected standards). 
2. It facilitates the development of self-assessment in learning. 
3. It provides high quality information to students about their learning. 
4. It encourages teacher and peer dialogue around learning. 
5. It encourages positive motivational beliefs and self-esteem. 
6. It provides opportunities to close the gap between current and desired performance. 
7. It provides information to teachers that can be used to help shape teaching (Nicol & Macfarlane-Dick, 2006). 


Summative is usual the assessment of learning, and as the name suggests, is the ‘sum’ of knowledge and learning achieved at the end of a learning period set against a number of aims, objectives and grading descriptors. Summative assessment is usually at the ‘end of a unit, qualification or programme’ (Gravell, 2014, p. 85).
‘—summative, for the recording of the overall achievement of a pupil in a systematic way’ (DES/WO, 1988, para. 23)

In addition, summative assessment is used for ‘grading purposes to enable comparisons between learners, and to ensure standards are met (Shute & Kim, 2014).




1.2 Define the key concepts and principles of assessment.
· The following key concepts and principles:
· assessment as a process of making judgments of learners’ knowledge, skills and competence against set criteria.
· what is meant by validity and reliability?
· the role of evidence in making assessment decisions
· what is meant by evidence being authentic, sufficient and current?
· the importance of objectivity and fairness to learners
· the importance of transparency for the learner

It is essential for all assessors to be consistent and fair in the process of making judgements on the learners’ knowledge, skills and competence when benchmarked against the marking criteria. When assessing a student’s work. Through watching, asking questions and reviewing the learners progress assessors can make judgements on the learners’ skills, knowledge and understanding. This should be undertaken regularly through tasks for example this can include assignment, reflection, presentation, observation, discussions, and ongoing activities (Gravell, 2014). This then affords assessor/learner discussions which allow for feedback and feedforward which also the learner to understand the progress that they have made and what needs to develop next to progress to the next stage of learning. Of course, judgements, when communicated to the learner, should be authentic by supportive so that the learner does not feel deflated or unable to undertake further study/learning. Clear and honest comments delivered in a kind and supportive manager will motivate the learner to continue with their studies. The assessor should be careful not to let personal opinions of the learner as a ‘person’ influence the way or level of feedback given – this should not be a personal or subjective judgement but rather should focus objectively on the activity or criteria that the student is aiming to meet (Beaumont, O’Doherty and Shannon, 2008). All feedback should be constructive and agree the next action which is required to move forward; ideally the assessor should demonstrate their passion and enthusiasm for the subject area which should in turn inspire and motivate the learner (Toit, 2012). Recording this process is also essential to deliver for benching marking of learners and transparency. Key concepts related to the process of making judgements of learners’ progress against a set criterion include (Table 1):


Table 1: Key Concepts of Assessment
	Concepts of Assessment
	Description

	Accountability
	Assessors are accountable to learners and organisation to deliver quality assessment.
Learners should know why and how they are being assessed and what they need to meet the criteria and that they are ‘ready’ to be assessed.

	Achievement
	Monitor the success of your learners to ensure that their achievements/progress is in line with national standards.

	Assessment strategies
	Each award has a clear assessment strategy which should be applied to all assessment activities.

	Benchmarking
	Comparing learners success against acceptable standards and within subject areas to explore where your learner sits when compared with others at a similar stage and within the same award. Such data also allows for reflection and evaluation to improve learning and assessment and ensure consistency of the award.

	Evaluation
	Assessors should always continuously evaluate the assessment process and this in turn will feedback to the learner, employer, organisation and assessor.

	Internally or externally devised assessment methods
· formal and informal
	Internal Assessments: these are developed by staff or the assessor themselves and include activities such as assignments, projects, or questions. These activities are marked within the organisations and should be designed to reflect where the learner is at any given stage/level.
External Assessments: these are usually produced by City and Guilds or the AO and can include examinations or written/oral tasks these Formal assessments count towards the final mark/award outcomes.

	Progression
	Progression is central to all learning and should be considered when assessing individual learners through considering what the learner needs to do next. As with all assessment such progression opportunities should be explored with the learning to make sure that this resonates with the needs of the award, workplace, and whether the learner is able to achieve this.

	Transparency
	Ensure that the assessor, organisation/employer and learner are clear about the process of assessment and expectations and possible outcomes. Honesty is essential from the assessor so that the student has clarity of ‘where they stand’ in comparison to the standards expected in a truthful manner.  Assessor must make sure that the learner fully understands the requirements of the assessment. Finally transparency also means that all records are open to scrutiny through the time the learning is taking place.

	Types of assessment 
· Initial (at the beginning)
· Formative (ongoing)
· Summative (at the end)
	There are a range of assessment types including:
Initial, formative, summative, diagnostic.
Initial Assessment – exploring the needs and understanding of the learner to support the development of the learning/assessment process.
Formative Assessment – to move the learner forward through engaging with tasks that help make the process of learning explicit and indicate where further work is needed. This is ongoing.
Summative Assessment – This usually forms part of the award outcome/mark and assesses the learner’s final knowledge, skills and understanding.


(Gravell, 2014, p. 24-25; Lawson, 2007).
Table 2: Principles of Assessment:
	Principle
	Description:
The work. . . …

	Valid
	…. is relevant to what is being assessed and is at the right level

	Authentic 
	….has been produced solely by the learner

	Current
	…. is still relevant at the time of assessment

	Sufficient 
	…. covers all the requirements at the time

	Reliable
	….is consistent across all learners, over time. 


(Gravell, 2014, p. 26-27).



The key principles of assessment will explored below include:
· Valid
· Authentic
· Current
· Sufficient
· Reliable.

Validity can be considered as ensuring that the work is ‘relevant to what is being assessed and is at the right level’ this can bee achieved through checking the assessment documents grading system (Gravell, 2014, p. 26). Whereas Reliability involves reviewing all learners and ensuring that the work is ‘consistent’ across learners and over time (Gravell, 2014, p. 26). It is essential to check that the work submitted by the learning has been submitted and produced by the learner being assessed; this is called Authenticity. Another way of authenticating work is for the assessor to complete records of documents seen by whom and when. Once the work has been submitted the assessor has to reflect upon whether the work is Sufficient to fulfil the requirements of the award. This includes evaluating robustness of the evidence which has been submitted and whether it satisfies the learning outcomes within the award Finally, when assessing students work the assessor will need to reflect upon whether the work is Current and relevant ‘at the time of assessment’; the assessor must ensure that the work has not been submitted for a different award in the past. That the worked submitted is up to date with current professional and legislation context and that it is relevant to the current grading document (Gravell, 2014, p. 26).  

In addition to these key principles there are a range of other key principles which are indicated in the table below (Table 3):



Table 3: Other Key Assessment Principles
	Principle
	Application

	Communication
	To ensure effective learning it is important to communicate with the learner and other assessors/QAs/IQAs/Employers and training providers to support effective teaching, learning and positive assessment outcomes.

	Continuing professional development (CPD)
	As teachers and assessors, we need to ensure that our own skills’ sets are uptodate and relevant including professional qualifications, legislation, regulatory frameworks and theory.

	Equality and Diversity
	It is essential to ensure that when we engage with teaching we actively embrace and delver an inclusive learning content and ensure that diversity and equality are central to our practice

	Ethics
	We need to be honest; moral and delivery confidentiality and integrity (GDPR) plus reflect on work submitted to ensure that the student also follows ethical practice. This then delivers the Equality Act in practice.

	Fairness
	Make learning/teaching/assessment individual and fit for purpose, by including adequate planning, and decision making with student and ensure that feedback are clearly articulated against the grading descriptions and are fully evidence to learners – we most not be partisan when assessing students work. 

	Health and safety
	Carry out risk assessment for the assessment/learning process through out the process of the award from learning, teaching, observing, assessing etc.

	Motivation
	Key to successful teaching, learning and assessment is to encourage and support the learner to fulfil their potential and maintain engagement. Positive honest and supportive feedback helps facilitate motivation.

	Quality assurance
	To be fully cognisant of the assessment activities and requirements of the award to ensure a fair, evidence and appropriate outcome when assessing.

	Recording keeping 
	Key to supporting student learning is accurate records which should be maintained throughout the learning and assessment process.

	Responsibility
	As assessor we are required and responsible to define key objectives, articulate how decisions have been made, and how they meet the organisation’s guidelines, this is supported by good record keeping and the production of reports as required.

	SMART
	As teachers/assessors’ clarity of process for the learner is central to best practice this can be partially achieved through applying the SMART Objectives
· S = specific
· M = measurable
· A = achievable
· R = Relevant
· T = Time bound

	Standardisation
	Assessments should be understood and interpreted accurately when set against the learning outcomes and through comparing with other students on the same award to ensure that decisions are made which are evidenced by comparing students work and have consistent outcomes for each award.


 (Gravell, 2012).


1.3 the responsibilities of the assessor
· The following assessor responsibilities:
· understanding and applying the standards and requirements they are working to
· planning assessments to meet learner needs
· communicating assessment requirements to learners
· carrying out assessments
· comparing evidence with set standards
· making assessment decisions
· recording the assessment process and decisions
· providing feedback to learners
· taking part in standardisation processes
· taking part in continuing professional development

Table4: Responsibility of the Assessor
	Responsibility
	Action

	Understanding and applying the standards and requirements they are working to
	Assessors need to be competent, qualified and current in their professional knowledge/experience of the area of study. They must ensure that they read and understanding the standards and requirements of the award and how this works in practice. E.g. focusing on the Assessor’s Packs and Award’s Qualifications Handbook. In addition, assessors must engage in regular CPD which updates their skills, knowledge, professional standards, understanding of and changes/updates in current legislation and regulatory requirements plus learning/assessment theory and practice.

	Planning assessments to meet learning needs
	Agree with the learner the appropriate types and methods of assessment, ensuring that clear and appropriate targets dates are set and in addition follow any organisational guidelines.

	Communicating assessment requirements to learners
	Clearly communicate to the learner the requirements of the assessment and explain the steps needed, the skills and knowledge required and the time/expected submission dates. Signpost the learner to the Assessment Pack for the award and explain any new terms or instructions.

	Carrying out assessment
	Set clear expectations against grading descriptors/criteria; identify and deal with any barriers for the learner to ensure a fair assessment is possible. Liaise with others, if required, in volved in the assessment process, make judgements on the assessment requirements.

	Comparing evidence with standards 
	Central to this process is ensuring that the Assessment Grading is applied to all work submitted by students. Decisions made must clearly fulfil the award criteria. In addition, the correct documents must be uploaded with the student’s name, code, task number etc plus a reference list where required. Finally, a declaration form must always be present – if any are missing then a EA Evidence Review Form is uploaded to EPA Pro to request the missing tasks/submissions.

	Marking assessment decisions
	All marking will be moderated by City and Guilds.
Decisions are made which clearly identify each component of the assessment submitted which fulfils the whole award.
Assessors should flow the requirements of the AO or programme.
These should be supportive to the learners’ confidence and specifically relate to the activity and not to the individual. This is more supportive and motivating to the learner.
‘Assessment should not become a personal or subjective judgement but should be objective and relate to the activity or criteria being assessed’ (Gravell, 2014, p. 13).


	Recording the assessment process and decisions
	It is essential that all assessment is recorded on the relevant form. The rationale for each decision should be clear and linked to the grading descriptors for each task/award. The decisions are made independently of the student and should not be influenced. In addition this should support the learner to move their learning forward through  clarity of reasons for each assessment outcome – they, as learner, can then reread the assessment requirements and use the assessment as a way to move their learning forward.

	Providing feedback to learners
	Feedback to the learner is essential to support them to progress to a successful outcome for their award. Feedback should identify where the learner is, what is not understood/unknown, what strategies/skills they need to develop and information on how to develop these skills/strategies. It should also indicate what they have done well ‘so far’ this will ensure that the learner sees feedback as positive and forward looking rather than critical and negative.

	Taking part in standardisation process

	Standardisation is a central way to ensure equity for all learners, consistent outcomes/feedback despite where the learning is undertaking their award. This can include a benchmarking process to see if the same outcome would happen if a different assessor reviewed the work. To share best practice and evaluate the quality/quantity of feedback given to students to move them forward with their learning. This will be achieved through a variety of means including:
· Sampling a range of centre assessment decisions based on risk  
· Annual observation of centres delivering and marking assessments, where appropriate. These observations may be in person or remote, and some may take place at short notice 
· Review of Internal Quality Assurance records  
· Regular review of centre scrutiny approach  
· Feedback on assessment judgements that do not meet the standard  (C&G, 2023).


	Taking part in continuing professional development
	CPD is also essential to all assessors/educators. There are a number of types of CPD including: Pedagogy, subject content and context experience.
Pedagogy: this type of CPD focuses on the process of learning and teaching (including assessment). As science moves forward our knowledge and understanding of how the brain and student learns has developed – we need to ensure that were are uptodate on teaching/learning process to deliver the best opportunity for all our students.
Subject Content: Health and Social Care is a fast moving field of study and policy, legislation, skills, knowledge modify/change constantly – thus ensuring that we are uptodate with legislation, regulation and current policy in our field of study is essential to support learning for students. In addition, professional practice also evolves over time and as these awards focus on professional practice we too need to be current and relevant in our CPD choices.



(Gravell, 2012; Beaton, 2006).


1.4 Identify the Regulations and Requirements relevant to Assessment in own area of practice
· The general requirements for the assessments they are responsible for – for example, those of the awarding organisation or regulatory body – and the key source documents.
· The importance of complying with the relevant assessment strategy if assessing a qualification--

The requirements and regulations for assessment within HSC L4 8040-09 are outlined below:

Table 5: Response for TAQA Learning Outcome 1.4
	LO 1.4
	Response For: H&SC L4 4080-09 Leadership and Management 


	The general requirements for the assessments they are responsible for – for example, those of 
· the awarding organisation
· regulatory body 
· the key source documents.
	There are a wide range of regulatory and legislative requirements for the above award these include:
· City & Guilds awarding documentation including 
· 8040-09 L4 Preparing for Leadership and Management in HSC Qualifications Handbook which would be used to assessment tasks for this award. The Subject aims and objectives and structure along with the Guided learning hours and Total Qualification time are indicated. In addition, each Unit within the award has a number of Learning Outcomes and accompanying assessment criteria which are used to assess works submitted. There is also an accompanying Assessment Pack for assessors.
· Regulatory Body these include for example:
· Qualifications Wales 
· Health and Care Standards Framework 2015 
· Regulation and Inspection of Social Care (Wales) Act 2016
· Other legislative and guidance could include:
· Social Services and Wellbeing (Wales) Act 2014
· The Equality Act 2010
· Human Rights Act 1998
· Welsh Language Act 1993
· Health and Safety at Work Act (1974)
· Risk Assessment
· Mental Health Act 1983 (Mental Health (Wales) Measure 2010)

	The importance of 
· complying with the relevant assessment strategy if assessing a qualification

	City and Guilds have a single set of ‘clear, consistent standards’ for delivering qualifications and assessments which are underpinned by the above regulatory and legislative bodies. City and Guilds provide information on the role of the ‘centres’ which outlines the process for students/centres to follow and how the award is delivered in practice. In addition, this outlines the role of the centre and how, what and when they should assess students work for each award. These regulators/strategies support the Assessors, Internal Quality Assurer(s) and EQA(s) to deliver a fair and equity outcome for all students. This is supported by a robust Internal Quality Assurance (IQA) process. All educators and assessors need to be fully cognisant with the assessment strategy for the award and needs to ensure that each component/point is delivered and assessed inline with the Grading Descriptors for individual awards.


(Gravell, 2012; Beaton, 2006).
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