2303980	ECEY6005	2850
I confirm that I have not used any AI tools in the research and creation of this assignment. I confirm that I have not presented any AI generated materials as my own work. I confirm I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.


Sustainability
Good morning. My name is Gwenllian Leworthy, and I am here to present my scrapbook which supports sustainability and the John Muir award. Then I will further discuss sustainability within the early years. I chose to explore my grandfather’s garden in Pembrokeshire for the John Muir award. This area is in the countryside and is a lot bigger than the average garden. There is so much to explore, which is one of the reasons why I chose it. I also chose this area because I have many fond memories of when I was younger and I came to visit my grandparents. This area is a garden that is full of different things that children could use to learn and explore, such as plants, flowers, fruit and vegetables, and wildlife. 
Whilst partaking in this award, I decided to focus on bees. I decided to focus on this because it raised the issue to me that bees do not always have the appropriate environment to survive in. Through research I discovered that bees are under threat of habitat loss. To conserve the area, one of the things I did was plant some seeds that are good for bees. Research taught me that not all flowers are good for bees, therefore discovering these seeds and planting them will help the bees and this could be taught to children in the early years. This focus on bees could be linked to children and the early years because it allows them to learn what bees do for our environment, and they would be outdoors whilst experiencing this. Additionally, an activity could be held for children in the early years where they plant the same seeds that are good for bees, which brings the lifecycle of a flower into their learning on top of learning about bees. 
Another way I chose to conserve the area was through replanting apples, potatoes, carrots, and strawberries. Children in the early years would benefit from an activity like this as it would teach them where food comes from, why these foods are important, as well as how to grow them at home. It would also provide the opportunity to teach children about being sustainable and how they can participate in methods of sustainability. 
Another conservation method I did was help my grandfather to create a frog pond that is connected to the stream. This is sustainable because it will in turn create more life for the frogs and they are given a safe environment to raise their young. Children in the early years could learn about the lifecycle of frogs by taking a trip to the frog pond and seeing them with their own eyes rather than being told about it in the classroom. When the frogs are fully grown it could give children the opportunity to carefully touch and feel them, which helps children’s development as they would be using some of their five senses, and they could also talk about the experience. 
My late grandmother used to create scavenger hunts for us where we would explore the garden and look for everything on the list. This could be an exciting activity for children in the early years because it requires them to use their problem-solving skills to look for the items on the list. It would also require children to use their fine and gross motor skills as they move around and pick up the individual items. This could create for further learning by getting the children to create something with the items they have found. 
Doing the John Muir award made me think a lot more about sustainability. Whilst I am usually sustainable, it made me think about more ways I could conserve the environment around me and to create less waste. Instead of buying more fruit and vegetables for example, I managed to replant them which will not cost any money and also reduces food and packaging waste. These lessons could in turn be taught to children in the early ears. It has made me realise how much money gets wasted on fruits and vegetables, just for them to go out of date, therefore money also being wasted. 
I will now be critically evaluating how my experiences undertaking the John Muir award can support sustainability in the early years as well as exploring the general concept of sustainability within the early years. To begin with, sustainability as a concept should be defined. Mollenkamp (2025) explains that sustainability refers to the ability to maintain or support a process continuously over time. It is also explained by Mollenkamp (2025) that in 1987, a report was published by former Norwegian prime minister Gro Harlem Brundtland, which has now become the standard in defining sustainable development. Jarvie (2016) notes that the Brundtland report introduced the concept of sustainable development and described how it could be achieved.
The idea of a more sustainable future began with the Brundtland report, many believe. The World Commission on Environment and Development (WCED) (1987), which shows the Brundtland report, quotes that “humanity has the ability to make development sustainable to ensure that it meets the needs of the present without compromising the ability of future generations to meet their own needs.” WCED (1987) additionally suggests that sustainable development is not a “fixed state of harmony”, but rather a process of change. This process is vital in the early years because it is better for children to learn these things from a young age, rather than to grow up without the correct education about sustainability, therefore having this knowledge will help them in the future. 
Sustainability should be promoted within the early years. Croner (2024) supports this by stating that not only does educating children on sustainable development teach them about how to protect the environment, but it also helps children to make sense of the world that they live in. Hill (2025) states that sustainability should be promoted in the early years because it nurtures children’s respect for their world as well as allowing them to create thoughtful choices and embedding environmental awareness into their daily life. It is important to promote sustainability in the early years because children need to understand what it is they are protecting (Croner 2024). Additionally, The Curiosity Approach (2026) suggests that it is important to promote sustainability because the actions that are taken today will have a significant impact on the world that the future generations will inherit. Through participating in the John Muir award, it allows for opportunities to promote sustainable development to children in the early years through examples such as the previously shown methods of conservation.
In 2015, The United Nations Educational, Scientific and Cultural Organization, known as UNESCO, created 17 global sustainable development goals that they hope to achieve by 2030. One of these goals includes quality education (number four), and climate action (number thirteen). Though simple as they sound, to achieve this, especially in the early years, comes with barriers. UNESCO (2024) suggests that one of these barriers is a lack of proper funding. No poverty (number one) physically cannot be achieved if there is no money to bring families out of poverty. Another problem is a lack of proper education, meaning that people are unaware of the sustainability issues in our world and they actively choose to ignore it. The lack of education about sustainability for children in the early years will have a negative impact on their future as they are the ones who will grow up and be expected to make change, but with a lack of sustainability knowledge they will not know what to do. 
However, this lack of education is not down to the fault of the children. Tinney and Hirst (2017) suggest that children and education play a key part in changing individual’s behaviour in order to allow for an environment and a society which is capable of sustaining life now and in the future. Tinney and Hirst (2017) address the Education for Sustainable Development and Global Citizenship (ESDGC). They state it is now compulsory for all maintained education settings to include the ESDGC within their work. The ESDGC (2012) was established by the Welsh Government to obtain individuals with the skills and knowledge to cope with the major challenges that face the world and its inhabitants. These include challenges such as poverty, terrorism, food and fuel shortages, climate change, species extinction and biodiversity, and international wars. The ESDGC provides “The links between society, economy and environment and between our own lives and those of people throughout the world.” For children, this is important because the ESDGC recognises that the individual has a role as a global citizen, which allows for them to understand these connections and develop the confidence, values, and attitudes that can lead to acting responsibly and being committed to a sustainable world. Despite this, it is noted that there is not enough space and time in the curriculum to fully teach ESDGC.
Tinney and Hirst (2017) note that adults themselves are unsure about sustainability issues and are not up to date with the current issues. One thing that they comment on is a term known as Nature Deficit Disorder. The term Nature Deficit Disorder refers to the “human costs of alienation from nature” (Louv 2019). Though not recognised as a medical term many believe that it should be. This term quickly became popular and soon called for an international movement to connect children to rest of nature. Briggs (2016) argues that people, specifically children are spending more time indoors, which makes individuals appear alienated from nature and maybe more vulnerable to negative moods or reduced attention span. Due to this, people have problems connecting with nature. Packwood (2025) suggests that children who do not spend time in the outdoors have a negative impact on their healthy development and wellbeing. This appears to show a lack of sustainability in the early years as children will be indoors playing with plastic toys and electronic devices, rather than being outdoors with loose parts and connecting with nature. 
Friedrich Froebel’s theory that was established throughout the 1830s and 1840s, supports children and the importance of outdoor learning, which can be further linked to sustainability in the early years. Froebel believed that play is the principal means of learning in early childhood and that in play, children construct their understanding of the world through direct experience with it. He also believed that children should experience all aspects of nature, not just plants and animals. It was also noted that playing outdoors in the garden and in the wider natural environment is one of the best ways that children can experience nature. 
In addition to this, Simon Nicholson’s loose parts theory, first established in the 1970s, can support the idea of sustainability in the early years. PennState Extension (2026) explain that there are no set of specific directions for materials that are considered as loose parts. Robertson (2020) points out that loose parts can usually be obtained for free. This demonstrates the concept of sustainability in the early years because practitioners are using natural and reusable resources for children to play with, rather than them just buying new plastic toys that are not sustainable. Collecting loose parts can be turned into an activity for children in the early years, which would also follow Frobel’s theory and allow them to play outside as they search for loose parts that can be reused again and again. 
The Well-being of Future Generations (Wales) Act 2015 was created by the Welsh Government to help everybody “work together to improve our environment, our economy, our society and our culture.” This act includes seven connected well-being goals for Wales. One of these goals is to create a globally responsible Wales. This can link to sustainability and the early years as practitioners are able to educate children and make them become aware of how they can do their part and look after Wales and the planet. The Welsh Government’s curriculum for funded non-maintained nursery settings (2022) adopts the four purposes from the curriculum for Wales. These four purposes are ambitious capable learners, enterprising creative contributors, ethical informed citizens, and healthy confident individuals. Number three, ethical informed citizens, aims to show children all about their commitment to the sustainability of the planet. By implementing this, practitioners are able to introduce the idea of sustainability within nursery settings, so from a very young age children can learn their role in keeping a sustainable lifestyle. 
The Welsh Government’s curriculum for funded non-maintained nursery settings (2022) recognises the importance of children being in the outdoors. It is said that being outdoors can allow children to explore the concept of sustainability in a practical way. Early years practitioners can plan activities for children that promote sustainability in an exciting way so that they will be more engaged, rather than just being told about it, they can experience their role in being sustainable. This curriculum additionally explores the idea of “cynefin.” According to The Cynefin Co (2026), cynefin means something that signifies the multiple, intertwined factors in our environment and our experience that influence us in ways we can never fully understand. This means how we think, interpret, and act. Cynefin, as explained by the Welsh Government (2025), provides a sense of belonging to children, and is very important in their development. Children need to understand their place in the world around them as they will be the ones growing up in it, they need to know that they all belong here. It is stated by the Welsh Government (2025) that children should be heard and understood, which directly links to article 12 of the United Nations Conventions on the Rights of the Child (2019), respect for the views of the child. Early years practitioners should follow this and allow children to freely express their views about sustainability, because after all, they are the next generation. 
The argument of posthumanism could also be explored here. According to Allen (2024), posthumanism aims to push against or move beyond humanism. It links to examining the relationships between humans and nonhumans, for example animals and nature. However, it does not create distinctions between human, animal, and machine, though it concentrates on how everything around us is created from the same building blocks of matter and how they are able to exist within and alongside each other. Georgia Tech (2026) states that the concept of posthumanism is used to explore the curiosity about what the world is and what it could look like if humans were not the highest beings, so to speak. Kelling and Lehman (2018) argue that humans do actively participate in change. Within the ideas of sustainability, this could have both a positive and negative affect on the environment. 
This is due to the fact that we live in the Anthropocene. Pavid (no date) suggests that human beings have become the highest influential species on the planet, which has caused for global warming and other changes to water, environment, the atmosphere, organisms, and the land itself. Carrington (2016) states that human activity has “pushed extinction rates of animals and plants far above the long-term average.” This is clear evidence that humanity has a negative impact on the environment. Within early years education, children should be given the opportunity to learn about how they can be more sustainable and look after the world around them. This is important because we need to make sure that young children understand their position in the world around them, which means that the education and learning they receive is vital. This links to article 29 of the UNCRC (2019), goals of education. This article means that children’s education must encourage respect for factors such as the environment, which early years practitioners are able to include in day-to-day activities. 
However, some could argue that we should be aiming to live in an eco-centric world. Lambert (2024) describes eco-centric as “an ethical perspective that emphasizes the intrinsic moral value of the natural world, advocating for its importance independent of human interests.” Gray et al. (2018) notes that ecocentrism sees the ecosphere, which means that it compromises all of Earth's ecosystems, atmosphere, water, and land. They also recognize that ecocentrism contrasts with the Anthropocene, as well as recognising that at this point, humans are obliged to play their part in making necessary changes. Through early years education, practitioners are able to provide children with the correct knowledge for creating a sustainable world as unfortunately, we are very deep into the Anthropocene. Thus, meaning that it is more important than ever that we educate future generations about sustainability and what they can do to help. 
To conclude, it is clear that sustainability can be taught within the early years through practitioners receiving the correct education themselves and passing it down to the future generations. By participating in the John Muir award, it has allowed me to see why sustainability is essential for the early years. With enough education and people opening their eyes to what is happening in the world around them, it just may be possible to live in a sustainable world.
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