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Section 1 
The implications of implementing a play-based curriculum in Wales often depends on the setting situation, funding, and staffing. This paper will critically analyse some of the implications, of introducing a play-based curriculum. 
Early Years Matters (2021) states that play is a vital role in a child’s education and supporting their holistic development, and should be embedded into early childhood curriculums. According to Martin (2021) and Nicolopoulou (1993), this supports Piaget’s and Vygotsky’s theories where children learn through hands-on and experiential learning. Welsh government (2018 a) demonstrates that the Foundation Phase in Wales supports a play-based curriculum. Also,  play is at the heart of the curriculum with a strong focus on a balance on child-led and adult-led learning within an interesting continuous and enhanced provision environment including indoor and outdoor experiences (Nursey World 2005; Bilton, 2014). This was a considerable change to previous curriculum which focused more on a formal structure of learning. (Education Wales 2019). 
[bookmark: _Hlk66356690]However, the Welsh Government (2014) and Macdonald (2019) suggest that implementing a play-based curriculum can be challenging with the lack of clear guidelines provided on what play means for education staff, as well as high quality staff training to support practitioners understanding of the importance of play. This could therefore, hinder the process of changing a setting from providing a formal education to a play-based education when staff’s training is outdated or not relevant (Donaldson 2018). Furthermore, the more experienced teachers and the setting's leadership team may, have completed their qualifications when formal education was the main focus, instead of the play pedagogy that the Foundation Phase promotes. This would lead, to a change in culture and approaches within the setting which Ofsted (2020) stated, would be difficult for staff who do not feel the need to change or understand why they need to change from a formal learning environment to a play-based environment. Which in turn, according to Ofsted (2020) will lead to the setting being left behind in developing their setting into an “outstanding” Ofsted (2020) inspection, because of staff being reluctant to new approaches. Additionally,  Lepkowska (2014) suggests that senior leadership teams may not see the benefits of the play based training, as they will have their own views of what is important for the setting which, may include a heavy preference on funding and assessment to improve the rating from Estyn for their setting performance. Furthermore, according to Lepkowsa (2014) some senior leadership teams worry about their job and future achievements if they receive a lower rating than nearby schools, which suggests they do not understand the importance of play for young children’s development. 
Moreover, in the context of implementing the Foundation Phase in Wales, the Welsh Government (2015) and Waters (2016) argue that although there was training made available to early year’s practitioners to support their understanding of the importance of play, but  the training was of a low standard, with no clear guidelines and support on how to implement play-based pedagogies in the setting. In addition to this, Taylor et al. (2018) evidenced that although the training was provided, only “50% of teachers and 30% of practitioners” completed the whole training modules. This in turn, affected all staff in the setting, as if one member of staff was in charge of reporting back on training, they attended then they may only feedback with certain areas of the training that they found useful or fitted in their pedagogies ideas rather than the whole training. This included, according to Waters (2016) no clear definition of new terms introduced by the Foundation Phase such as, the difference between “Adult-led” and “child-initiated”. If teachers and early year’s staff do not understand the difference, then they may not be able to implement an effective play-based pedagogy into the class, which in turn, will negatively affect the child’s development, UNICEF (2018).
An equally important aspect is that, the current requirement in Wales to work with children in early years  is a “level 3 early years practitioner” (Social Care wales 2017) . Which according to Welsh government (2017) has to include child development, which entails the importance of play for the child’s development.  This is in contrast to, teacher training as applicants for an  QTS status do need a degree but, will not have to specialise in early years according to TES institute team (2019). However, Horvath  (2021) emphasises the importance of an early years degree regardless of the position a person holds in a setting so the “level 3 Early Years Practitioner” course (Social Care Wales 2017) requirements should be replaced by an Early Years degree to ensure, all early years setting have a high qualified member of staff to support the setting in providing the best environment for the children. Sylva et al. (2004) link children who have access to a preschool with highly qualified staff perform better in their GCSE’S then children who do not have access to a preschool with highly qualified staff. 
Additionally,  OECD (no date) and Waters (2016), evidence that in Finland having a child education specific degree is standard practice and all members of staff must have one before applying for a job in the educational sector. The effectiveness of having highly qualified staff in Finland, is evidence by Dickinson (2019) as they are ranked high up on the world’s best education system for children outcomes in “maths, reading and science” according to Dickinson (2019). This is in comparison, to Wales in the PISA (2018) results as referenced by Lewis (2019) as Wales was shown to underperformed in key areas in comparison to other countries in the UK such as England.  Although, in Wales Foundation Phase children have not  been part of the PISA results. However, when they start to include the Foundation Phase into  the PISA, the children would have had, a more play based curriculum, which  may change the results to see the benefits of the change in curriculum and practice within Wales. 
Furthermore, another implication of introducing a play base curriculum is the shortage of funding available to settings. Welsh Government (2015) argues that Foundation Phase training should be mandatory for all practitioners and senior leadership teams in order, to support their understanding of the importance on having a high ratio of staff to children in, to provide a play-based education with high quality adult interactions, supporting children individual needs and to ensure,  all children have quality adult interactions throughout the day.  Additionally, the Welsh Government (2015) suggests that the high ratio should continue into year 1, to ensure a play base learning as stated by Early years Wales (2021) in the Foundation Phase aimed at children three years till seven years old.  As according to Taylor et al. (2018) and Welsh Government (2018 b), the current ratio in Wales for three to five years old is one adult to eight children and for, children five to seven it is, one adult to fifteen.  However, the ratios change depending on staff qualifications such as, level 3 or level 2 or a member of staff with a QTS. Although, these are the official ratios only “50% of setting” met the one to eight ratio and “90% of schools” met the one to fifteen ratios according to Welsh government (2014 a), which will overall affect the child’s care and education that they receive. This is in comparison, to America as their ratios’  are a higher number of adult to children for example, children aged three have a ratio of one to six (Muton 2002). Also in America they set class size limit throughout the whole curriculum such as a only twenty children overall in a class of three years old’s (Munton 2002) rather than class size limits set by room measurements in England and Wales (Gov.uk and Early Years wales 2021). 
In addition to this, by having a high ratio of children to one adult, it will affect the effectiveness of the play base pedagogies as Donaldson (2018) and Taylor et al. (2018) explores that not all children’s holistic development and individual needs will be supported through having these ratios. Donaldson (2018) and Taylor et al. (2018) advise settings to, lower the ratio of child to adult to ensure that all children needs are met and to accommodate  a child-led environment for example, if a child wants to go for a wildlife hunt around the setting, then the setting should be able to staff that in order to maintain a child initiated play environment so, not all the children have to go for a wildlife hunt, and can continue to develop what they are playing with. Notably, Adams (2019) suggests that funding has been cut by “8%” in the last 10 years. This will affect, the school’s ability to be able to employ more staff even if the senior leadership team have received training in the Foundation Phase and the importance of play. Therefore, they may not be able to put their training in effect if the budget does not allow them to employ more staff. The Te-Whariki approach in New Zealand (Smith 2004), is similar for it is a play-based approach. However, when the approach was embedded into settings Murata (2014) states that the settings were given more funding to accommodate the extra pressure, that would support setting in their needs such as, staffing and training and providing more space and resources to accommodate the children’s needs and interests. 
Another, implication of implementing a play-based curriculum is the introduction of encouraging more schools to include the Welsh language more often in the child’s play. Although, this is done effectively in Welsh medium schools where “30.5%” of teachers speak fluent Welsh according to Welsh government (2019) only “12.6%” of teacher speak fluent Welsh in English medium school (Welsh government 2019). This will in turn, affect the setting employing teachers as they will be singling out teacher’s who speak fluent Welsh that can combined Welsh and English in the child’s play through modelling (Elkan 2021). However, by doing this the settings will limit the diversity of their staff, which in turn will affect the effectiveness of a play-based curriculum being implemented.  According to Drexel university (2021), effective diversity in the workplace is important for children to understand different cultures in their play with other adults, and to see how different members of staff use their previous experience  to provide high quality adult interaction to support the child’s play. This in turn, will support the child’s language development as they will hear how each member of staff speak and the staff will demonstrate  how to pronounce words through modelling. In order, for more Welsh speaking teachers to be employed by the schools the schools may need more funding to train English speaking staff the Welsh language. However, it is also important to encourage a sense of culture as stated by the Welsh curriculum. To ensure, that both Welsh  culture is embedded into children’s play and the Welsh language. The Welsh government (2017) action plan is, to support leadership in settings to support other members of staff.  Bubb et al. (2009) supports as they suggest that the leadership team,  need to set an example of the importance of training for other staff to be encouraged to do. This will support, Donaldson (2015 a) recommendation as a key area throughout his report was to improve the quality of teaching for the Welsh language. So, by modelling it in the child’s play they will be engaged and focus which in turn will ensure they develop the language quicker to make them competent Welsh speakers. This will then, lead to the child being interested in learning about Welsh culture and they can be introduced to key events and cultural life through play as they will have a keen interest in the Welsh language and how that they make them different to their friends or family. 
Moreover, the implication of implementing a play base curriculum is supporting the parents and ensuring that they understand the importance of play in their child’s development. This is support by, Vygotsky and Isaacs theory according to Early education (2013) and learning theories (2013)  as they theorised that parents are the child first educators and practitioner should work in partnership with parents to ensure, they understand how to support them from home. Furthermore, some parents according to Redwing (2017) see nursery as solely for childcare rather than child education. This may lead, to the parents not taking the advice that practitioner give them to support their child at home. However, by the governments emphasising the importance of play base curriculum parents may start to see the importance of play and the importance of a high-quality adult interaction to support them. 
In conclusion, the overall implication of implementing an effective play-based curriculum that support all children needs and interests is funding. All of the points made in this piece can be supported and provided for, for example ensuring it is mandatory for all staff to complete the training on the benefits of play, if the Welsh government provided more funding to support these. This would, ensure the training was of a high standard and more staff were given the training for them to then implement into their setting instead of  hearing the bases off senior  leadership team who may have their own agender.  


 




Section 2 – critically evaluate methods of assessments progress, tracking and age and stage related models.
Welsh Assembly Government (2008) and National Strategies Early Years (2012), states that there are many different methods used within the Foundation Phase to assess children and track their development. One of these methods, includes the end of national reading and writing tests ( School run.net 2021). Wightwick (2018) suggests that this tracks the child’s development by the children filling out test questions online in each period of time.  The tests focus on, tracking where the child’s development is in maths and reading according to Education Wales (2019 a). 
Even though, each country has different curriculums within the UK,  such as the EYFS in England (Department of Education 2017) and the curriculum of Excellence in Scotland ( Education  Scotland 2021) there is, still  a more formal learning style in key stage one across all countries within the UK  according to Education Wales (2019) and Gov.uk (2021). This is evidenced by, the National curriculum in England for key stage one, where as referenced by Rawstrone (2017), studies have been produced into identifying  the benefits of continuing  a play based curriculum into year one as the EYFS only stays with a child until they are five. However, the National curriculum in England (2014) and the Foundation phase in Wales (2018) still encourage formal learning, by introducing formal tests as a means to track the children’s development within key stage 1.  Furthermore, Welsh Government (2014 b)  states,  that the teachers and staff within schools they interviewed considered the test as suitable for the age groups, and did not view the test as too formal, as described by the Stocktake (2014). However, in comparison to the Reggio approach, the stocktake (2014) has been critiqued because, the  Reggio approach disagrees with using formal formative tests, and do not test the children until they have finished secondary school (Kennedy 2020). Which in, turn leads to children being more emotionally  supported  as there is no pressure for testing the children. The Welsh government (Children in Wales 2011 and Chicken and Maynard 2010) compares their approach to Reggio approach however, fails to understand that by introducing a play based curriculum there must be a change to assessment to support this pedagogy  rather then just within the structure of the day and the planning designed by teachers. 
Therefore, the Welsh government could interview a larger number of educational staff with different qualifications from a range of settings in order to see if the assessments within the curriculum, are still relevant with ever changing practice and theoretical  underpinnings. 
In addition to this, the Foundation Phase (NDNA 2021) pedagogies  emphasizes the importance of a play based curriculum including in years one and two. So, by introducing formal tests instead of observation and teachers assessment this moves away from keeping the foundation phase play based and moves into a more formal style of learning and assessment. Which will,  put some children at a disadvantage to others (Donaldson 2015b), as some children find it difficult to cope with stress of formal assessments and   “50% of teachers not trained to deal with mental health” which can be an negative influence,  formal assessments have for children according to Sallye Weale (2017).  This will result in, some children being at more unnecessary disadvantages. Additionally, this does not support Vygotsky social interaction theory, as referenced by Shadani (2016) as children learn better through social interaction and problem solving together. So, by assessing children separately as referenced by Shadani (2016) Vygotsky’s theorised that the child will be at a disadvantage as there is a big empathize during a play based curriculum for social interaction so that should continue with how the children are assessed . As Donaldson (2015b), expresses the importance of assessments being produced based off observation during play and the child’s view and feelings. This supports the, UNCRC (no date) as one of the rights for children to  be able to express their view and ideas. Also,  supporting Maslow’s theory according to Materclass (2020) by children taking responsibility   for their learning, when they are able to understand their weakness and strengths in an supportive environment. The effectiveness of not introducing formal tests in the Foundation Phase is  demonstrated by, Finland’s approach as Finland’s curriculum states  to not test children until the end of secondary school Hancock (2011). Doherty (2019) references the PISA results of Finland school preforming better in core subjects then the UK, this could be linked to the lack of pressure they implement on children to do well in a test and allow the children to take responsibility  and ownership of their own learning and development. In turn, supporting the children individual needs and development which is at the centre of most curriculums across the world including the Foundation phase in Wales (2021) and the Early Years Foundation Stage (2017). 
Another, method of tracking children’s  development is observation. Although, the key principal of observation is for the teachers to document the children interests and what they can do Drake (2006); Brodie (2021) . Observations, are often used as a ‘tick box’ exercise to track the child’s development under the age related norms which in turn leads to observation being dictated by what statements in the Foundation phase they want to mark off, that the child can do it NCFE (2018); BBC news (2010). Even though, one part of the Foundation Phase pedagogy is to support the children’s individual needs, by using observation to tick off statements minimise the teachers opportunities to extend the child’s learning during play and allow the children to learn more their interests rather then the statement that the teacher wants to tick off that morning  Oats  (2010). However, Reed (2016) explains that some teacher view these statements as necessary to track the child’s development to clearly see if there are any developmental delay, in order to ensure that the child gets the best help from the correct professional quickly. Even though,  they are criticised by Reed (2016) for only being in place for inspectors, to see the impact the educational staff are having on the children’s development. To improve this, governments needs to ensure all staff are trained fully when implementing a curriculum to ensure all educational staff are understanding the pedagogy  behind the curriculum and the importance of this. 
Sivesind et al. (2016) and Crouch (2015) states Finland, ensures that their staff are highly qualified and do not need a tick box to see where the child’s development delays are. Crouch (2015) goes on further to explain that completing a teaching qualification in Finland is seen as the same value in the community  as a “Doctor” Crouch (2015). This is in comparison to, Evans (2015) and Marsh (2014), as teachers in Wales do not feel that they have the same respect in the community and feel that parents do not understand what knowledge the teacher and all educational staff need, before applying for a job within early years. In Finland this has led to, the  approaches being more child led and trusting the educational staff to identify, if the child has any developmental delays, this is  compared to a more structured curriculum in Wales due to the lack of trust by governments on educational staff. To implement, this within Wales there should be more emphasis by governments to demonstrate, to the parents, what the different educational qualification means and limitations of these and what the educational staff have to be trained in to be able to work in an educational setting. 
However, some teachers feel under pressure to assess children in a  formal test structure and age and stage models, rather then observation and building off the children’s interests and allowing the children more independence ,because of pressure from inspections to prove the children are achieving higher result then the school close to them (Donaldson 2018). This is demonstrated by, Estyn (2021) as they focus on what the children can do, by displaying the results on grading tables and what qualification the staff have in the setting not care. This may be because,  Estyn (2021) consider CIW (2021) to assess the setting on how they support children’s care needs. This is in comparison to, Ofsted (2019) in England as the EYFS (2017) includes the ‘Unique child’ EYFS (2017) throughout the framework. So, the emphasis on the ‘Unique child’ needs to be reflected by the inspections done and the framework for the inspectors to follow. Ofsted (2019) observes, care and education together and how the setting are supporting  the children as a ‘Unique child’ (EYFS 2017) rather than, only focusing on whether all children are meeting the educational developmental milestones that they are expected to. The ‘Unique child’ also includes assess children on their holistic development rather then the core subjects as demonstrated by the PISA result which solely focuses on maths, English and science. By inspectors, assess care and education it will support McMillian theory as referenced by Martin (2021) as she theorised that education and care must be seen together. Rather than, separate following Maslow’s theory as referenced by Horne (2021 ) as he theorised  that without the children basic needs being supported through care in the setting then, they will not be able to educate the children effectively. To improve this, Estyn (2021) and CIW (2021) should be a joint inspection, or the Welsh government should use similar inspections as other countries and have one inspectorate body that views all educational setting within Wales and allows the inspectors to view care and education together. 
Lee (2012) states the Te- Whariki approach uses ‘learning stories’ to assess the children’s development. This according to, educa (2021) encourages the children to understand the value of education and to take responsibility for their own learning. This is because, the learning stories are photos taken by the educational staff to tell a story of what the child has been engaged in that day, rather than the approach under the Foundation Phase (Welsh government 2021), what areas of learning the children have ticked off during this activity. This is similar, to the EYFS (2017) as Lee (2012) explains, there is a strong emphasis  of the practitioners understanding parents have a view of what’s important for their children’s education and the educational staff working closely with parents to understand what the child parents value as important for the child’s development and what the parents are doing to support this  at home and how to extend this. This is evidenced in Foundation Stage forum (2011) as the EYFS (2017) encourages settings to provide an ‘all about me’ form for the parents to fill out whether, that being with the practitioner or alone depends on the setting. However, the same principle is apparent of the practitioner viewing parents as children’s first educators and understanding what the parents values  as important for the child’s development and learning which are normally, based of parents understand of education and cultural importance.  This demonstrates, the importance of observation and learning stories to track a child’s development as they will clearly show the child’s interests and demonstrate to the parents that the setting is viewing the parents as important when assess their children, and understanding the role the parents have in educating the children. 
In conclusion, the Foundation Phase (Welsh Government 2021) have clearly shown the understanding of a play based  curriculum for children and the importance of this to support children’s development and understanding cultural aspects around them. However, this is not reflected within the assessment criteria of the foundation phase. This had led, to confusion for educational staff on how to effectively assess children development while being play based, but still being restricted to formal formats of assessment. Also, this has lead to the ‘unique child’ being implemented during the children’s play but not during assessment which has led to educational staff not viewing the importance of assessing a child holistically. 
  
















Section 3 
The outdoor environment and government role within a play-based curriculum 
The National Education union (2021) States, that school’s legally need to provide a outdoor area for the children to use in play. However, the National Education union (2021) do not go into depth what a quality outdoor provision must have. It is often explained in depth to practitioners’ through staff training and articles online,  the importance of the outdoor environment and how the outdoor environment should be seen as a continuation on the indoor environment in supporting and extending the children’s learning and development. However, Donaldson (2015) stated that only “75% of setting use the outdoors two to three times a  week and 34% use the outdoors everyday” . The percentages Waldron et al. (2014)  suggests, that the outdoor is still perceived as an addition to the indoor for fun rather than a continuation to the indoors for education.  So, this leads me to the question, of why governments are not supporting this by introducing more funding when a new play based curriculum is produced to ensure that the outdoor area is improved whether that be through more staff or changing the environment. 
This is evidenced by the fact, that Semble (2019) research interviewed staff within settings to questions, for  how long the children have access to time outside. The results from Semble (2019) showed on average, children were only allowed 2 hours maximum outside in a normal school day. Learning through landscapes (2021) states that outdoor time, being extended and if the setting has an  high quality outdoor area provided it would, improve the children’s behaviour during more structured lessons by “73%” learning through landscapes (2021). If the governments understood, the importance of outdoor provision for young children then, more funding would be made available to employ more staff to ensure, a more free flow learning environment was made available to all children not just children in village schools. This is evidenced by, Matz et al. (2015) as children in “rural schools spend on average 2.5 hours” a day outside compared with inner city schools who spend only “1.8 hours outside on average” (Matz et al. 2015). 
 Waldron et al. (2014) report also, says the importance to more funding being provided by governments to ensure the correct number of staff can be employed to support a continuous provision. As,EYFS (2012) States, the children should always be in sight and/or ear shot of an practitioner. So, some  smaller setting may need to employ one more member of staff to ensure at least one member of staff is outside and two members of staff inside for safeguarding reasons for nappy area and toileting. 
Also, the reports emphasis the importance of funding to ensure that setting can improve or redesign their outdoor environment to support the children’s needs and current up to date theoretical underpinning. Furthermore, according to Donaldson (2015) teachers  only stay outside with children in  “17% of settings”. This could demonstrate, the cultural perception of the outdoor environment, as from this data it demonstrates that teachers do not see the value of the outdoor environment compared with the “51% of practitioners” Waldron et al. (2014)  that are outdoors with the children. 
NCT (2021) suggests that an  high-quality outdoor provision, is important for the children’s holistic development and behaviour.  Bentsen (2013) and McGurk (2014) explains that,  in Scandinavia their curriculums are solely outside, as they believe that all lessons can be taught outside so there is no need for an indoor classroom, when the  children can gain more skills outside and the outdoors has a positive affect on the child’s holistic development and in the areas that an indoor provision may not support. This is evidenced by, Noonoo (2015) describing Scandinavian educational system’  as the best in the world particularly, in reading and writing where Wales and the UK are much lower on the list.  Nidirect (2021) suggests this as the outdoor areas support, a child’s health through building the child immune system and able to be more physically active compared to inside. Public Health England (2020) shows the benefits of children having access to the outdoor provision and space as not just beneficial for the child’s health but the econometry as they estimate that “2.1 billion” will be saved by the NHS and other health care services if children had more access to the outdoor environment. 
However, is the outdoor areas disappearing? Which could make it more difficult for school to extend their outdoor area. Also, makes it more difficult for children to access outdoor areas without having to travel far. Even though, Welsh assembly government (2009) target is to ensure everyone lives within 6 miles of a green outdoor areas. Due to the current circumstances,  (welsh government 2021) of Covid- 19 children and families have been restricted to travel not more then 5 miles. This has led, to less children having access to outdoor areas, the reasons most families live more then 5 miles away from a play area could be because, Winfield outdoor (2021) says “100,000” houses are being built each year on green areas. 
Moreover, the Welsh government (2016) have outlined the four purposes of the foundation phase. Which, have strong links to the with the outdoor provision. In addition, the four purposes include “ ambition, creative contributors, ethical and healthy and confident” (Welsh government 2016). This closely links, with the outdoor environment because, to be an “ethical” (Welsh Government 2016), citizen which  would include caring for the world around you and all living creatures. This can, be explored the forest school environment  (Forest school 2019), as the children will see all the different habitats that different animals live within and how they need to care for the environment to protect the different habitats. Furthermore, this could be extended by the children observing the world and animals around them, for example when they see a bee on a flower the teacher could use this an  opportunity to talk about the life cycle and what the bee eat and what that is then used for (Early years matters 2021 B). This would, extend the children into supporting other purposes from the new curriculum such as  “curiosity ” (Welsh government 2016). Additionally, by the children being in a forest school environment the children will be developing their gross and fine motor skills to be  “healthy and confident” learners. By, including the outdoor provision as an continuation  of the indoor provision, using the four purposes, this will support the child’s wellbeing and achievements, this is evidence in Gov.uk (2021) study as, they concluded that “83%” of children feel more happier outside, which will contribute to their mental health being supported. 
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