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This assignment aims to reflect critically on my performance in a thirty-minute micro-teaching session and use feedback provided by the assessing tutor and my own reflection to determine what actions I need to take for future professional development in relation to practical teaching ability. The micro-teaching session I delivered was an introductory session to Welsh Gastronomy. This topic was chosen because it strongly links to what I teach as Programme Manager of International Gastronomy Management BA. The session aimed to provide PCET students with a basic understanding of Welsh Gastronomy. Meanwhile, the objectives of this session were for students to be able to describe the historical and cultural influences on Welsh gastronomy, identify critical ingredients and traditional dishes in Welsh cuisine.
As a lecturer of three years, I would expect to feel confident teaching my specialist topic to a group of students. However, having heard one of the students was a lecturer in British culture, I began to feel overcome with imposter syndrome. This feeling is familiar to me and something I have experienced in my teaching practice before lecturing a new group of students. An article by Wilkinson (2020) where she discusses her own accidental career in academia, supports this as a very normal feeling in those coming from industry to higher education.
It took me a while to set up as I had created my presentation on Canva, which allows educators to create more engaging presentations quickly and efficiently (Fitria, 2022). However, setting up the presentation and setting up the tasters created an uncomfortable atmosphere for me and the students. In hindsight, if I could redo the micro-teach, I would have requested to go first so I could set it up in advance, as I do in my day-to-day teaching practice. I began my teaching with a bilingual greeting, making the session more authentic (Deoksoon, 2020).
The first teaching strategy I employed was presentation, which I ensured included accurate pictures and easy-to-follow bullet points. A study by Masih et al (2020) found this to be a popular and preferred teaching strategy among students. I used group discussion to encourage learners to connect what they'd learned about Welsh produce to their at-home cooking. Group discussion is a useful tool in engaging students (Chernikova et al, 2020). Although the group discussion was intended to get the students thinking independently, I still felt I was doing a lot of the work, picking out individuals to ensure everyone was participating in the discussion, and this was also used as an assessment strategy to ensure everyone was at a similar level in understanding. I had intended to quiz students towards the end of the session as a formative assessment feedback strategy (Zainuddin et al, 2020). However, I made the decision, due to valuable and engaging group discussions that were ongoing, to remove it and move on. Finally, I used question and answer at the end to allow students to ask any questions about the topic. I had initially also wanted to use a video at the beginning of the session to show how culture and food are interconnected and why this was important; however, I decided that due to time constraints, I would exclude this for my micro-teaching.
The most challenging part of any lecture for me is the preparation; despite knowing how important it is to prepare before a lecture, I consistently find it difficult to prioritise the preparation. Creating a lesson plan, reading through and creating notes and ensuring I understand what I will be presenting. Reflecting on this, I believe this is because I create my content days before teaching; therefore, other priorities often arise, so I do not get an opportunity to review what I have created to add notes and read through. Before this module, I had never seen or created a lesson plan for any of the lectures I had taught previously. Reflecting upon this, I believe using a lesson plan may create more structure in my practice, as discussed by Fujii (2019) lesson plans are vital for teaching.
As noted by O’Leary (2020) peer observation is an important tool for improving teaching practice. Feedback from my assessing tutor was positive in lesson planning, teaching, delivery and professional knowledge and skills; however, they highlighted some potential areas for improvement that I have reflected upon. 
Firstly, potential accessibility issues in the form of light-coloured text on a dark background, as this can be very tiring for the students and can be difficult for learners with colour blindness or visual difficulties (Sanger, 2020). Having completed previous accessibility training as part of my role, I believe I must refresh my knowledge and understanding of accessibility to redo the course provided on Moodle.
Secondly, assessing learner understanding was an area of weakness. I agree with this feedback. I am very reliant on the definitive assessments of my modules, and although I enjoy using quizzes as a form of assessment, as I mentioned above, I should have prioritised this. To improve my practice, I will review alternative formative assessment methods and experiment with their effectiveness in my lectures.
Finally, developing questioning techniques to help raise learner activity during sessions is incredibly important (Race, 2020). I feel this is an area I can improve; upon taking part in other peers' micro-teach, I saw an excellent example of a trainee teacher "working the room"; she included lots of questioning within her teaching, which had us working our brains hard. This was a missing element in my micro-teach. Going forward, I will practice the questioning techniques. Questioning is a very important tool for teachers (Ashton and Stone, 2021).
On reflection, I should have created a student feedback form for them to fill in anonymously at the end of my lecture to gauge how they felt it went from their perspective. Verbal feedback indicated everyone enjoyed and found the topic exciting and, as students living in Wales, relevant. I have previously used VEVOX in lectures to collect student feedback about lectures, but not consistently.
As a lecturer, I adhere to the Professional Standards Framework (PSF) for teaching and supporting learning in higher education 2023 (see Appendix A). The PSF includes three dimensions: Professional Knowledge, Core Knowledge and Areas of Activity. I am familiar with these standards as I am applying for the fellowship, so I met the criteria matching the micro-teach task as highlighted in the original lesson plan. However, based on the feedback, there is room for improvement in certain areas, as Appendix B highlights. 
In conclusion, this reflective piece has provided valuable insights into the dynamics of a micro-teaching session focused on Welsh Gastronomy. The experience has uncovered personal challenges, such as imposter syndrome and the importance of effective preparation. The use of various teaching strategies, supported by relevant literature, was evident in the session, highlighting strengths and improvement areas. The assessment tutor's feedback has served as a constructive guide for future professional development, particularly in addressing accessibility concerns, diversifying assessment methods, and enhancing questioning techniques. The commitment to adhering to the Professional Standards Framework underscores a dedication to continuous improvement in teaching and supporting learning in higher education. This reflective journey emphasises the ongoing nature of growth in pedagogical skills and a commitment to refining the art of teaching for a more enriching educational experience.
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Appendix B: Future Development Action Plan
This action plan aims to systematically address the identified areas for improvement and enhance practical teaching abilities. The success of these tasks will be measured through improved session preparation, engagement, and inclusivity, ensuring a more effective and positive learning experience for students.
	Objective
	Task
	Success Criteria
	Time Frame
	Resources

	Prioritise lecture preparation.



	Develop a consistent practice of creating lesson plans well in advance.
	Lesson plans completed at least one week before the scheduled lecture.
	Implement immediately for new semester 08/01/2023
	Lesson plan template.

	Effectively manage lecture duration, ensuring that lectures do not run overtime and adhere to the allocated time frame.

	Review past lectures to identify specific areas where time management could be improved.

Prioritise essential content and learning objectives for each lecture by completing lesson plans.

Assign specific time limits to activities, discussions, and multimedia elements within the lecture.

	A better understanding of where control is lost during lecture times. 


Clearly defined priority content that aligns with overall course objectives.


Activities aligned with predetermined time constraints.
	Review within the next two weeks.


Implement immediately for new semester 08/01/2023

Implement immediately for new semester 08/01/2023
	Previous lecture recordings.






Lesson plan template.

	Address accessibility concerns.



	Refresh knowledge and understanding of accessibility best practices via Moodle training.
	Shift to the standard practice of dark text on a light background.

Introduce other standard practices for accessibility.
	Complete accessibility training on Moodle by
05/01/2023
	UWTSD Moodle Training on Accessibility.

	Improve questioning techniques.



	Practice and implement various questioning techniques, such as open, point and pounce, probing, think-pair-share.

Begin incorporating techniques immediately and continue throughout the next term.
	

Demonstrate improved learner engagement and participation. 
Can be measured by assignment submission rates.

	

Implement immediately for new semester 08/01/2023
	


N/A

	Diversify formative assessment methods.


	Explore and implement alternative formative assessment methods. 
	Successfully integrate at least two new formative assessment methods in the next term's lectures.
	Implement immediately for new semester 08/01/2023
	N/A

	Introduce student feedback forms.
	Create and distribute an anonymous student feedback form at the end of lectures.
Develop the form and start implementation in the next lecture

	Regular collection of feedback for continuous improvement.
	Implement immediately for new semester 08/01/2023
	VEVOX
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