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AI Acknowledgement

I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence

Targets from my previous assignment

	Target 
	How I have addressed it in this work

	 Read even more relevant and peer reviewed books and journal articles and consider the inclusion of case studies to widen the background reading.
	During this assignment I have use Welsh government case studies to back up my research. 

	Start to synthesise research into your writing to aid the support of your key points
	While writing I have used multiple authors regarding one point being made.

	 Develop a more critical approach throughout, offering the opposing view whenever possible and aspect with which practitioners must be cautious.
	I have used many more opposite views throughout the whole assignment






Demonstrate how cross-curricular teaching and learning can influence in-depth skills and understanding. Underpin this with reference to relevant research, a detailed lesson plan and an enhances provision material.
Teaching cross-curricular skills in Wales involves integrating skills and knowledge for all areas of learning and experience (AOLEs) to encourage a holistic learning experience for learners. A cross-curricular approach increases engagement and provides learners with transferable skills (Dweck, C, 2006). All practitioners need to ensure that children can develop and progress their mandatory cross curricular skills across all curriculum areas. How their literacy, numeracy and digital competency skills are developed and supported is decided by individual schools to support their learners needs (Welsh Government, WG, 2022a). Cross-curricular is described as the world beyond the classroom. Through a window you can see walls, trees, car, people and clouds. You would not be able to understand any of these things from the perspective of just one curriculum subject you need to understand multiple at the same time. This is when the importance of cross-curricular skills comes in as it shows real world connections (Barnes, 2015). Many schools in Wales like Ysgol Cwm Banwy have focused on a whole school cross curricular planning to ensure that there is consistent valuable experience for all pupils in the school. This was done so that pupils benefit from the progression of cross-curricular teaching as it is a vital part of their school's curriculum throughout their entire primary education (Estyn, 2024). 
The cross curricular learning is influenced by opportunities and challenges. In Cwmfelinfach primary school they use staff members expertise to engage the children more successfully. This helped identify relevant professional development training. Following the literacy and numeracy framework (LNF) and digital competency framework (DCF) staff were able to adapt curriculum provision to have a focus on the development of cross curricular skills. Cwmfelinfach was able to do this in their school as they are in a cluster where the schools work closely together. This meant that they were able to have teachers with specialised understandings in multiple schools in the area (Estyn, 2018a). In many schools this is not possible as schools are reporting that it is difficult to retain staff members due to high stress levels and a continued growing workload. There is also a decline in the number is student teachers (Wrexham.com, 2025) Due to this many schools would not be able to have multiple teachers within their cluster that are equipped with specialised skills as there are not enough staff member to be able to do this.
To facilitate cross curricular learning many resources can be needed such as, time and materials. Schools may struggle to attain the correct resources and therefore hinder he success of cross-curricular teaching. Cross-curricular lessons can be time consuming for both practitioners and learners. They take careful planning, collaboration and diverse strategies (Dweck, C, 2006). Schools across Wales see cross-curricular through the curriculum rather than embedding the skills into sessions. If cross-curricular skills are embedded into lessons it would help contextualise students learning within their lives (PE scholar, 2023). Evaluating students' progress in cross-curricular learning can be more time consuming and complex in comparison to one subject assessments (Edward-Leis, C, 2015). However, cross-curricular teaching promotes the development of essential skills, such as problem solving, critical thinking and collaborating. This is done as students are required to apply all their knowledge across different topics (Welsh government, 2025). The use of formative assessment to assess learners cross-curricular skills could involve testing, presentation, discussion and group activities. Self and peer assessment can engage learners and encourage their reflection skills. 
The LNF and DCF supports learners across the primary age range. In Ysgol Caer Elen they are committed to successfully introducing the cross-curricular elements of the curriculum into their school. To ensure that there is a high standard of literacy, numeracy and digital competence skills practitioners understand their responsibilities ensuring that their planning, pedagogy and evaluation and assessment help students make continuous progress in their cross curricular skills and AOLEs. Teachers and support staff understand their responsibilities and opportunities that cross-curricular skills can provide for learners (Estyn, 2023). For practitioners to successfully teach cross-curricular skills practitioners need to create a learning environment where students can develop their subject specific knowledge and transferable cross-curricular skills. By implementing strategies from a young age learners will understand that their skills will benefit them beyond the classroom.  (Welsh government, 2022a).
 Literacy is designed to develop students' abilities to read, write, speak, and listen effectively across all areas in the curriculum. In foundation phase literacy skills are at the heart of their development in all subjects of the curriculum. Learners' skills of language, listening, writing and understanding is developed through engaging activities for their ages like storytelling, role play and discussion. This helps to develop their skills through engaging activities (Welsh government, 2022b). For a child to describe how they have come to an answer they need to have adequate literacy skills to be able to communicate with the practitioners. Learners need to understand relevant vocabulary, be able to understand and explain their thinking process, understand their actions whether that is verbally, or written work and they need to have a disposition for learning. Students need to be able to show curiosity and interest in the topic. This applies for all AOLEs and shows how vital it is to incorporate the literacy cross-curricular skills into all AOLEs as without it, learners would not be able to understand how to express their answers (Pound, L, 2008). The LNF aims to develop learners' ability to use mathematical skills in multiple subjects not only maths and numeracy. It is regarding developing in a deeper understanding of mathematical skills in multiple contexts (Welsh government, 2022b). Learners need to have the confidence to get the answer wrong. Problem solving is at the core of maths development however the experiences on which students draw on to solve their problems may not always be mathematical. In role play students could be predicting and estimating what the outcome of their game would be. numbers can be applied to anything and adapted to any topic. There is more to maths than what is traditional, and each area gives wide-ranging and extensive real-life experiences that are needed to ensure learners can form foundations for learning regarding mathematical development. Numbers can have no mathematical meaning, for example phone numbers or pin numbers, but children would need to understand the numbers to understand these things. Developing students' problem-solving skills through maths will help pupils develop their problem-solving skills in other topics as they have the confidence to try (pound, L 2008). 
The DCF is vital to prepare students to understand the demands of the digital world. The DCF establishes that primary students have the skills that are needed to effectively use digital technology. This is done by students using tablets and computers to complete writing tasks, using digital tools for creative activities, understanding online safety and the responsible usage of technology (Welsh Government, 2022c). In 2012 in Johnston Primary school, they trailed the usage of new online platforming. With the support of the governing body, they could create two ICT classrooms to investigate the impact that a continuous increase of digital technology would have facilitating students learning across all areas of the curriculum. Originally the school faced scrutiny for the project but after the release of ‘successful futures’ regarding the new curriculum the school was at an advantage to continue to be able to develop their student's digital competency skills across all subjects as they already had the resources needed. The staff are now able to plan cross-curricular activities that have meaningful links to the four purposes (Estyn, 2018b). By developing students' digital skills, schools can support their learners to address the four purposes of the curriculum (Welsh government, 2025). 
During enrichment days the author witnessed authentic cross-curricular skills being taught to the students. The class topic was Chinese New Year, so in each area of the classroom students were completing enhanced tasks relating to their topic. Enhanced provision is additional learning opportunity for learners to facilitate their learning and development. Enhanced is activities and resources that cater to children's diverse learning needs (Nexus, 2019). In the math area students needed to use Chinese money bags and add up different amount of money to make £1. While completing this they needed to draw the coins and write number sentences relating to their sum into their books. This was advancing their LNF skills as they were completing a mathematics task as well as writing and discussing with their peers their workings out and their answers. In the creative area children were creating Chinese lanterns and writing messages onto the bottom. This was again advancing their LNF skills in an expressive arts session as the children were required to measure how much they needed to cut to create the lanterns and write their message at the bottom of the lantern. 
The lesson plan as seen in appendix A plan an enhanced session focusing on developing students' humanities understanding while making meaningful links to the cross-curricular framework (Welsh government, 2022). The students are required to use the iPads to rewatch their green screen videos and create and label their own castles. The resources used for the session are seen in appendix B. This plan encompasses both the LNF and DCF. The learners need to understand how to use the iPads to access their groups green screen videos and what they need to do with the videos once they have accessed them. The students need to use their literacy skills to annotate the castle with the accurate labels. This is focusing on progress step two and three of both the LNF and DCF to push the students to the best of their abilities. They need to ensure that it is done as neatly as possible (Welsh government 2022, b,c). After the session students will join as a class and play a game of bino. The students will be given cards with images of parts of castles n and the teacher will say the part and students will need to use counters to cover the part. If the author was to do this activity again, they would create a “what a good one looks like” to show the learners what their activity should look like. This would help scaffold to the students how to structure their work. During this activity there could be some challenges that are faced such as the children may not remember how to access the video of the green screen on the iPad. To overcome this the author will explain to the class how to access it as a group then leave sheets on the table where the activity is taking place explaining how to access the green screen. The iPads not being charged is another challenge. To avoid this the author will ensure that they are all placed on charge the night before the session to make sure all children have access to an iPad to complete their task. There may not be enough iPads for all pupils, if this problem occurred the teacher will pair students up to use the iPads together to complete their castles. Students may draw an over-simplification of the castle design, therefore not drawing all the parts that they need to label. To avoid this the teacher will explain the learners need to ensure that the draw all the parts that require labelling. There would also be staff members there to see what the students have done and correct them if any additional parts are needed. 
The LNF outlines the expectations for how literacy and numeracy skills should be embedded into all AOLEs. Strong and accurate communication and numeracy skills are important for children throughout their whole life. Practitioners should integrate the LNF into all subject areas, making certain that these skills can be transferred to real life contexts (Welsh government, 2022b). The DCF ensures learners are taught digital skills that are used in real world situations. The use of online responsibility and safety needs to be emphasized in teaching as well as how to use technology. The DCF lays the foundation for how practitioners integrate the use of technology in their classrooms whether that is specific ICT lessons or using technology across the AOLEs (Welsh government, 2022c). When the author is in school, they will ensure that students cross-curricular skills are challenged and embedded into all lesson plans to create a learning environment where literacy, numeracy and digital skills can be developed making their learning more relevant to future real-life contexts. Professional standards are used in education to support practitioners engage learning to develop individual expertise to make a research-led impact on all learners. By doing so they support learners to become collaborative, coherent, innovative and sustainable learners. The professional standards ensure that teachers practice reflects the curriculum for Wales (Welsh government, 2020).
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Appendix: 
Appendix A: 
Lesson plan: 
	Student-teacher:
	Macey Matthews 
	Class / Group:
	Year 1 

	AoLE or Subject:
	Humanities 

	Date (please note that this may be a continuous session):
	WB: 24.03.2025 

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, ‘previous’ curriculum...)
	Enquiry, exploration and investigation inspire curiosity about the world, its past, present and future.
PS2 - I have experienced a range of stimuli, and had opportunities to participate in enquiries, both collaboratively and with growing independence.
PS2 - I can present what I have discovered in a variety of ways and draw simple conclusions.
PS3 - I have actively engaged with a range of stimuli, and had opportunities to participate in enquiries, both collaboratively and independently.
Our natural world is diverse and dynamic, influenced by processes and human actions.
PS3 - I can describe and give simple explanations about the impact that physical processes have had on people, places and landscapes in the past and present.
Informed, self-aware citizens engage with the challenges and opportunities that face humanity, and are able to take considered and ethical actions 
PS3 - I have planned and taken an active role in response to challenges and opportunities in my local community, or in Wales or the wider world, and I have done so individually or as part of a team


	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	Digital competence framework: 
Data and computational – problem solving and modelling. 
PS2 - I can create and record verbal, written and symbolic instructions to test ideas, e.g. the order of waking up through a diagram or flowchart.

Literacy framework:  
Listening – PS3 - I can listen to, understand, infer, interpret and recall the general meaning of what I have heard.
Speaking – PS2 - I can explain information and share ideas, opinions and feelings using relevant vocabulary.
Writing – PS2 - I can attempt to spell more difficult words plausibly using a range of strategies, including: word families, roots, morphology, graphic knowledge, phonic knowledge, e.g. segmenting a word into its individual phonemes.

Expressive arts: 
Exploring the expressive arts is essential to developing artistic skills and knowledge and it enables learners to become curious and creative individuals.



	Personal Targets (targets and consequent impact on learning - refer to any targets that have been identified in learning journal or weekly reflection meeting and describe the desired impact on learning)
N/A


	Learning Intention
‘This should focus on the pupils’ learning during the lesson, rather than what they will be doing, and should be short, achievable and measurable.’ (Crichton, H., and Mcdaid, A. 2016 p. 196)

	· Understand and name the different parts of a castle. 
· Understand how to use the iPad to access the green screen app. 
· Understand how to draw a castle and what parts are needed to be added. 



	Success Criteria 
What the pupils need to demonstrate to successfully meet the Learning Intention.

	· I can draw a castle with the main features and details.
· I can clearly and neatly label the parts of my castle. 
· My labels match the parts of the castle shown in my video.  

	Planning for misconceptions:
Use this section to anticipate pupil errors and misunderstandings and your planned responses to them.

	· The children may not remember how to access the video of the green screen on the iPad. 
· The iPads not being charged. 
· Over-simplification of the castle design, not drawing all the parts that they need to label. 

	Strategies to support learners’ Welsh language development

	Once the children have learnt the parts of a castle in English, we would move onto learning the parts in Welsh: 
· Tower – Tŵr
· Drawbridge – Pont neidio
· Moat – Môr
· Battlements – Rhaeadr
This would ensure that children have their own English source to refer to develop their Welsh language. 



	
SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. ensure pupils are ‘doing’ quickly and that transitions are taken into account

	
Role of the teacher & support staff:

e.g., key questions, retrieval of prior learning, modelling and explanations, checking understanding, planned use of additional adults. 

Choice of pedagogical model or of the 12 pedagogical principles
	
Pupils’ learning and activities:

What will the pupils be learning to do and what activities / resources will facilitate this?

Please refer to Foundation Learning planning document for details of continuous provision.
	
Inclusive Strategies (including differentiation):

Reasons for and details of scaffolding.

Types of representation in tasks.
	
Check what pupils know, understand, and can do:

Key questions, types of retrieval practices, self and peer assessment opportunities, purposeful AfL strategies, live marking opportunities, planned feedback.



	Intro: 10 mins 
	In the session before the children would have created a video using a green screen with the teacher. The teacher will ask the children if they can remember what they did and describe the videos. In this video the children are in a castle naming the different parts of a castle while pointing to the words. The teacher will show pupils their groups green screen videos from the lesson before. Explain that they will access their videos through the iPads and then draw their own castles 
	The pupils will be recapping and remembering what they had previously done in the days prior. They are answering questions about what they can remember about castles and recalling their prior knowledge. 
	In the video different ability groups have different amounts of parts that they need to label so they will have different parts to recall. This is so we can meet the needs of all students and improve engagement. 
	“Do you remember what we did yesterday?” 

“Can anybody tell me what this part of our castles?” 
If the incorrect answer is given the teacher will scaffold the correct answer from the child. 


	Main: 40 mins 
	Teachers are around to support children if needed. They are encouraged to use the iPad independently and draw and label their castles on their own. Teachers should ask children questions while they are working to scaffold thinking and learning. 
	Children will be using the iPads to rewatch their groups green screen videos pointing to different points of a castle. Using the videos they are to draw and label their own castles as accurately and neatly as possible. This is to help understand and retain the information that they were taught with the teacher in the green screen video. 
	The different ability groups have had different amounts of parts of the castle in their videos so will have different parts to label in their own 
	Ask what parts they are drawing and labelling to check their understanding, encourage active participation and help identify needs. Teachers can then support the children as they have identified their learning needs through questioning. 

	Recap: 10 mins 
	Question children as a group about the parts of a castle and what they look like. 
	The students will be given bingo cards with images of different parts of a castle on, the teacher will say the different parts and the students will need to use counters to cover the part once it has been called out. This is to recap what the children have learnt in an engaging way.
	The different ability students will have cards with different parts from their videos. The teacher will hand out the cards to ensure each child has the correct ones. 
	The teacher will be able to see if the children are placing the counters on the correct parts to know if they have understood. 









Appendix B: 
Resources: 
Lower ability group: 
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Higher ability group: 
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Bingo, recap: 
Higer ability group: 
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Lower ability group:
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