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	Targed/Target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn.

What I have done in this assignment.

	Targed/Target 1
	Try to develop synthesis of work of a number of authors.
	Attempted to synthesise the work of authors together.

	Targed/Target 2
	Build upon your ability to propose solutions and apply them to complex problems which arise in practice.
	Proposed some solutions.

	Targed/Target 3
	Engage with a wider range of relevant literature to inform and build your personal viewpoint.
	Read more in depth into literature to build on personal viewpoints.



 
 
 
 
 






Aims, focus and purpose of the research 
The issue that I chose to investigate was, the use of mixed previous attainment groups and the effect it had on outcomes of work and whether it improved or impacted attainment. This research aims to look at the impacts of working in mixed attainment groups to focus on whether it improves or negatively impacts their work ethic and attainment as well as investigating whether the two always impact another.
Within my placement school, the year is split into previous or current ability, from nurture groups to high ability more able and talented bands. Each year group stays like this through every subject until they reach GCSE. It is split into these bands in order to remove another area in which they have to transition through during the day, maintaining a constant and similar friendship connection within class. 
Research Context 
The class I used for my research was a year 7 nurture group, which contains a mixture of low ability pupils, some with additional learning needs. After a discussion with my partners, we noticed a difference between the bands structure between the schools. Their bands were all mixed ability bands with one welsh stream compared to my spilt ability banding. This could impact the findings because the other classes are more accustomed to working in mixed attainment groups, whereas my research class tend to work alone or in pairs who are their friends. For my class this means working with others, who they may not count as friends and have to adapt to the new groupings.
Thus producing our research question “How can we improve the level of attainment of selected pupils through the use of mixing abilities within groups?” 










Overview of relevant literature 
I looked further into this by reading books, journals, government documents and other on-line material. This showed me that there were many similar studies to this kind, which had been previously carried out. The investigation seems to suggest minimal differences in the learning outcome of pupils in mixed ability groups. Lacey, Gray and Steedman (1983 & 1984 pg. 75-84) suggests that it is not the mixing of ability groups that affect the pupils, more the type of school they are in. Suggesting that pupils of average ability tend to perform or improve in higher ability schools in comparison to those pupils being placed in a lower ability school. Rutter (1979 pg. 659-665) in particular say that it’s more effective for schools to have a balance or a mixture of intellectually able and less able children together, stating that pupils are “unlikely achieve academic success” (Ireson. J et al 1999, pg. 343-358) in an unbalanced grouping of pupils within a school, suggesting that “anti-authority peer group culture” (Rutter, et al 1979, pg. 659-665) may occur damaging the pupil well-being and confidence, lower their new scores in comparison to their previous attainment scores. Kerckhoff (1986 pg. 842-858) that they found that those in mixed ability groups that included low attainment pupils were negatively impacted by the group, compared to those of high ability being placed within high ability grouping increased their overall average performance especially when compared to pupils who worked alone. This suggests that grouping pupils of high ability has many positive effects on such pupils, that the “average performance level beyond that exhibited by comparable students in ungrouped settings” (Kerckhoff 1986 pg. 842-858). 
In this particular review of Reynolds et al. (1987 pg.377 -400), it concluded that it was almost impossible to form any fixed conclusion with the existing research found. However, in comparison to more recent finding the Local Education Authorities (LEAs), it is suggested that grammar schools of all mid to high level ability improved on the overall GCSE grades. Achieving A-C grades across the school, no one falling under the C grade. Signifying, that multiple high ability and middle ability pupils working together improves their attainment scores. 
However, Slavin stated that the size of the effect was close to zero, when it comes to the consideration of different ability grouping (Slavin, 1990 pg. 189-204). Whereas Rudd (1956 pg. 47-60) suggested that changing groups of pupils, into gender groups could also affect the development of attainment. As there is a requirement to change resources and adjustment of teaching methods, which could then affect their attainment outcomes. So perhaps using mixed gender groups could help to improve the gender attainment gap as well as the gap between mixed attainments.  
One large concern of mixed ability grouping is that it can have an “adverse impact on pupils’ self-esteem, self-concept” (Lacey, 1974; Oakes, 1985; Gamoran & Berends, 1987 pg. 415-435) and their attitudes towards school, schoolwork and others. The findings on this research suggest that the relationship between ability groupings and self-esteem are both complex and difficult to understand, as there are many variables that play a part in the effects. Gamoran and Berends (1987 pg. 415-435) constructed interviews and questionnaire to measure the self-esteem and feelings towards group work, then reviewed it against international literature, their findings suggested there was an overall negative impact, due to ability grouping, on both pupils’ motivation and self-esteem, especially when pupils’ over higher ability were assigned to lower ability groups. 
Continuing on the line of impact on self-esteem, Newbold (1997 pg. 28-222) has similar views to Gamoran and Berends (1987 pg. 415-435), Rudd and Oakes (1956 & 1985 pg. 47-60), both from different time periods, state the pupils’ of high attainment have more aspirations and a more positive outlook on both academia and self-confidence.  In comparison of those who track as low attainment pupils’, they suggest that over time pupils’ with low attainment tend to have an increasing negative outlook on school and themselves which often worsen over their school time. Who also become more critical on their own abilities. It is suggested that even if low ability pupils are placed in high ability grouping they still tend to have low self-esteem and low motivation regardless (Newbold, 1977 pg. Pg. 28-222; Essen et al, 1978 pg. 83-93.). 

Ireson (1999 pg. 343-458) suggested the evidence acquired from pupils’ voice is sparse in comparison to the substantial amount of international literature surrounding the impact of mixed ability grouping. Stating that without this knowledge of the pupils’ voice that the different views and experiences could contradict the other research. This paper is based around a large study done on a group of mixed ability pupils grouped in England, which analyses the attitudes towards the mixed attainment groups and the idea of different attainment, it focuses on the view and opinions of the pupils’ involved and not just speculation. This links to the topic we are researching and gave an interesting insight into how the research should be backed by pupil voice as we only see one side of each incidents. 
The research paper written by Higgins and Cordingley (2015 pg. 5-21) suggests that using a large group of year 7 pupils’ of mixed attainment grouping to identify the patterns which occur in the attitudes of pupils. It identifies a large and broad area of pattern among pupils’ attitude, including a strong preference of mixed attainment groups from the prior low attainment group. Demonstrating that lower ability pupils’ prefer to work with higher ability pupils’ boosting their attainment and confidence in some cases, which contradicts what other studies have found. Furthermore, Higgins and Cordingley (2015, pg. 5-21) go on to explain how this is not the case for all pupils’ suggesting that it can negatively affect lower ability groups by up to a month or two (Cordingley, P. et al. 2015 pg. 5-21). 
In contrast to a number of studies, Scherrer (2019 pg. 1158) found that there was a greater number of positive effects of mixed ability grouping on the achievement and attainment of the lower-attaining subgroups than there were negative effects. Furthermore, it was found that mixed ability grouping tended to “foster greater self-esteem and positive attitude to school” (Ireson and Hallam 2005 pg. 297-311). Scherrer (2019 pg. 1158) suggests that mixed ability grouping works because pupils’ want to challenge the institutional labels.
 

















Explanation of lesson study design 
Lesson study is a model of teacher led research which consists of teachers working together to identify target areas for development in their pupils learning. Developed in Japan in the 1990’s, by Dr Akihiko Takahashi, who developed several ideas into one research method, the lesson study. Using participants collaborating together in research, planning a lesson or series of lessons which they take turn in teaching and observing these lessons. As well as using ongoing discussions, reflections to track and find their evidence which can often be compared against previous or existing evidence. Used in a circular method of planning, observing, then reflection, working from the reflection they can plan a new lesson using information gathered previously and work their way around the lesson study circle again, improving learning of their pupils’ and themselves. This method has been advocated by many UK organisations such as Teacher Development Trust and Education Endowment Foundation to name a few, which is taught in both colleges and teaching organisations as part of the course.
During the lesson we will be using the Leuven scale of Active Engagement in Learning, to measure each pupil and their levels of engagement and involvement throughout the lesson. This will be used at the beginning, middle and end of lesson, however, every 5 minutes we will be observing and making notes on each pupil. It was developed by Ferre Leavers and his team in Leuven University in Belgium, it consists of a five point scale that allows childcare practitioners to measure well-being, emotional and involvement of pupils. It can also be used to measure the “two vital components of learning, development and progress in children” (Leavers. F, 2008 pg.66) therefore supporting practice with theory. 
During the lesson, as stated before, we will be taking short observation notes every 5 minutes on each pupils, to ensure we gather enough information to for a conclusive outcome. The pupils will also part take in a questionnaire of 7 questions. We decided to do the questionnaire as a group so the pupils feel less pressured to answer in front of a teacher. The issues with this choice is that the pupils will just repeat what the pupil previously said, which will affect our finding. However, we have decided that the well-being of the pupils is more important than the validity of the answers.  
Alongside the focus groups, we will also make notes on any interesting occurrence that may happen with work non participant groups, information gathering will also allow us to conclude our findings with more depth and complexity as to know it could potentially affect their attainment outcomes of selected pupils. 
Once the lesson studies are completed, we will be using Gibbs (1988 pg. 20-104) structure for reflection, an experience is not sufficient to learn therefore we must reflect upon this experience afterward as it may be lost quickly and “It’s learning potential lost” (Gibbs. G. 1988 pg. 20-104). Gibbs (1998 pg. 20-104) suggests that from thoughts and emotions that emerge during this reflection that help to generate concepts, ideas and understanding that this generalisation of different situations can be tackled more effectively because of reflection. 
This is demonstrated in Kolb’s Experiential Learning Theory designed in 1984, also known as cyclical process which suggests that there are four areas or stages that take place in order to improve. Firstly, is concrete evidence, which would be the experiences gained from lessons previously taught. Then the use of reflective observation which will be notes taken within the lesson for this research. This moves round to abstract contextualisation, bring all the information together to clarify and digest the information then transfer on to active experimentation, which would be activities or methods you plan on using based off of your findings. The learner can enter this cycle at any point but must follow the sequence of steps. These steps can be seen in the diagram of a circular system of constant development from experience and reflection. Which is the main reason behind choosing this method to allow for qualitative and quantitative data collection. Therefore, we will perform a reflection on completion of each lesson study and a second reflection two days later, once we have had a chance to bring all of the data together to contemplate such information.
Our focus groups will be based on previous level of attainment as the main area of focus, from low to high attainment or ability. We aim to use one of each attainment level in each focus group.  For research partner 1, the pupils who were interviewed were all working within the same focus group, the pupils will be called Pupil 1, 2 and 3 to protect anonymity of the pupils. This is also to happen with researcher partner 2’s group. 
For my focus pupils will be named as Pupil 1, Pupil 2, and Pupil 3, grouped in all separate groups to gather a greater understanding of how it affects pupils differently and to also allow for comparison between the other lesson study days. We chose a mixture of group sizes, to create a larger area to form a deeper more conclusive understanding of the effects on involvement. We decided on this topic as a way of improving and raising the overall standards of our subjects which are Art and Drama so that all pupils can gain the relevant skills and understanding to allow them to transition to KS4.


As a research group, we planned the structure of our lessons together, ensuring we all had spilt the groups, spilt the lesson into three main areas, starter activity, main task, and a plenary task. As we are all in different schools the topic of each lesson would be different, so to ensure that the data stays qualitative and quantitative we will be using Year 7 classes. The school I am placed in has structured attainment bands of nurture, low, mid and high band classes. Whereas, the research partners’ schools have all mixed ability bands. 




Ethical consideration 
Before we began our research there were several ethical considerations we had to consider. The main area was the pupils, they needed both parental consent and assent for themselves This posed the question how do we ensure the pupils remain anonymous, resulting in removing any names, ages, classes and school identity to ensure their identity be kept anonymous. 
The second area we had to consider was how we would sort this information, we decided on a password protected portable hard drive and one drive account and once the research is complete this information will be destroyed. 
Thirdly, we had to consider the effect on the pupils, from the effect on pupils’ self-esteem due to the nature of the topic which we decide to protect by clearly explaining to the participants their rights in participating and withdrawing from the research as well as the participants will not be informed of the use of ability groups as this could change the outcome of the findings and negatively affect the self-esteem. 
Alongside this, the safeguarding the pupils which we will give the pupils an option to opt out at any time. That pupils’ feel under pressure to give a “correct '' answer which could affect the findings, but we also decided that allowing them to answer however they want will remove some of the pressure on their self-esteem. We will also act in accordance with the BERA guidelines ensuring that everything is transparent, that we gain on consent and assent that we also complete an ethic form stating how we plan to avoid any negative impacts on pupils whilst also ensuring a research outcome.








Lesson study 1 
This lesson observation was carried out in a year 7 art lesson. My research partner’s lesson was the second part of a two part printing workshop to do with their current topic. Her groups had previously worked together. Their starter task was to use key words from the board to create short sentences, these keywords linked into themes they had been studying. The main part of the lesson was them working within their groups to produce ink pieces of animal print, which they had made in previous lesson. They each took it in turns to do a section of the polyester stamp. They then had to work together to create the correct set up for printing and then produce three prints per person.
Pupil 1 is classed as previously low attainment ability, Pupil 3 would be a mid-level previous attainment ability and Pupil 2 is classed as a high attainment pupil. The reason my research partner had group them in mixed ability groups was due to previous experience grouping these pupils, Pupil 1 lost motivation after being placed in a group with two higher ability pupils. Pupil 1 showed very little interest in working within a group or helping others. This could be an effect of them missing a few previous lessons which could demonstrate that attendance is playing an outgoing contributing factor in the attainment of this pupil.
At the beginning of this lesson study, Pupil 1 demonstrated very low involvement with their group, low level of concentration, interaction and easily distracted. Was often seen walking around the class to talk to other pupils. Pupil 2 demonstrated an extremely high level of involvement with the group, whereas Pupil 3 demonstrated moderate interaction which was interesting as Pupil 2 and 3 class themselves as friends, perhaps this had an effect on Pupil 1 affecting their level of self-esteem as Cordingley (2015 pg. 5 -21) suggested that mixed ability groups negatively affect the lower ability pupils, thus having a negative reversal of up to two months. 
During the main area of the lesson Pupil 2 and 3 could be seen working together, with Pupil 2 maintaining the high level of involvement and pupil 3 increasing level of involvement. Pupil 1 maintained at a low level of involvement with the others in their group attempting to involve Pupil 1 more. In contrast, Cordingley (2015 pg.5-21) comments about it negatively affecting their attainment by up to a month, this group seemed to want to help improve the work ethic of their lower ability partner by demonstrating and using their high levels of motivation to improve their partner motivation towards work.


On completion of the lesson, Pupils 2 and 3 were both working at extremely high levels of involvement, continuing to try and involve Pupil 1 more within the task, helping and explaining to Pupil 1 what they needed to do and demonstrating how to do so, however, Pupil 1 maintained a very low level of involvement within the group, although they did complete the task with help from the group. Pupils 2 and 3 were often seen moving around the class to help other groups who were struggling once their group had finished their work. This seemed to suggest that the pupils enjoyed working in other groups, helping pupils to finish and gather more knowledge from group work. Perhaps they work better within a group as they can gather more answers and problems to solve using their own solutions.  
During the implementation of the LS model, we found that Pupil 2 and 3 had similar answers, with Pupil 3 being more willing to answer more difficult questions, and Pupil 1 to either copy the answers of the others or alter the answers previously given, still showing little involvement. During the interview, it saw all the pupils agree that they prefer working in groups as they find the more challenging activities easier as they can bounce ideas and help each other. Pupil 3 did state that they prefer working in friendship groups rather than groups of pupils they do not know. 

















Lesson study 2 
The second lesson observation was done in my year 7 art lesson. For this lesson, I grouped the pupils into groups of three to four, with one pupil working alone. So see how this impacted their learning as Pupil 1 struggles to work in groups. They began with a starter task of thinking as a group for key words to do with their current study topic. The main area of the lesson was to work together to mix and produce different shades of green to paint leaves. Their plenary was to find the differences between two images.
Pupil 1 was placed working alone, with help from a teaching assistant, Pupil 2 was placed working in a group of four other pupils and Pupil 3 was placed working in a group of three. Pupil 1 was sat working as an individual because of two reasons: firstly they work more productively alone and secondly due to an additional learning need that affects their behaviour they tend to be negatively impacted by working in a group. Pupil 2 was in a large group of four pupils working around one table all of mixed lower ability, and Pupil 3 was working in a group of three, Pupil 3, a teaching assistant and a another pupil.
At the beginning of the lesson, Pupil 1 had moderate concentration, who were busy the whole time but we perhaps were not engaged with the lesson topic coherently. Pupil 2 demonstrated high interaction and involvement within the group and the lesson, often communicating with the other pupils within their group. Pupil 3 however, showed low levels of involvement within the group and made little to no effort to work within the new grouping. Perhaps this was down to the excitement of working in groups or the idea that they had to complete a piece of work. This focus group worked well together from previous existing evidence gathered by my research partner. 
During the main area of the lesson, Pupil 1 improved their level of involvement becoming more engaged in the activity without interruption. Pupil 3 also improved on their involvement working within their group, working on a good level within the group and showing clear contributions. However, Pupil 2 shows a decrease in involvement with their group, making only some effort to communicate with the group. This could be down to the fact they had previously missed work impacting their confidence as they were behind in their group.


At the end of the lesson, Pupils 1 and 3 were back to the level of involvement they had at the beginning of the lesson, perhaps they prefer the main body of the lesson, compared to the starters or plenaries done. Pupil 2 decreased in involvement again, done to a low level of concentration according to the Leuven scale we used to measure the pupils involvement, this was also the same level of involvement as Pupil 3 had at the end of the lesson. Perhaps they had realised it was towards the end of the lesson and had not got much longer to work in a group, therefore deciding they did not need to partake as strongly as they did previously.
Afterwards we had the focus pupils answer the questionnaire, which demonstrated some interesting findings, whilst Pupil 1, who was placed on their own stated they preferred to work alone as they get distracted working in a group. This pupil shared that they had achieved more work done alone than previous lessons sat in a group. Whereas, Pupils 2 and 3 stated they did not mind working in different groups. They all did agree that working in friendship groups achieves more work completion but Pupil 3 would prefer to work alone than in a friendship group.  



















Lesson study 3 
In comparison to the other two lessons, this lesson was a drama lesson taught by my second research partner. This lesson began with the pupils in their groups of three, acting out different objects or scenes that were set. They then moved on to act out a section of a script, where they had to designate a character to each person in their group. They then performed the script to the hold class after some practice time. During this lesson however, my research partner had to change the group around because of the way in which two pupils from the focus group were treating the third pupil. They grouped together to isolate and upset their third partner. To resolve this the pupil was moved to another group with her friend. This had interesting results, it almost seemed to us that she had put on her on performance when grouped with the other pupils who she did not think of as her friends and once she was moved to a friendship group, the pupil themselves began to pick on and isolate the third pupil in their group. Which meant the focus group was split between two groups, but will still be referred to as Pupil 1, 2 and 3 following the BERA Guidelines on protecting and hiding the identity of the pupils. 
Pupils 1 and 2 both began on a high level of involvement, with Pupil 3 being low to no involvement with the group, this could be due to the fact that the other pupils were isolating and not involving Pupil 3 as they did not class them as a friend and therefore did not want to work with the pupils. Once Pupil 3 had been moved to a different group, their level of involvement went up to an extreme level of concentration and interaction with their group. Pupils 1 and 2 were also increasing their level of involvement within their group. We questioned whether the behaviour of the higher ability pupils were based off of the fact they knew which ability each pupil in their class was, affecting their own look on how it could affect their appearance knocking on their self-esteem.    
At the conclusion of the lesson, Pupils 1 and 2 have maintained their high level of involvement within their group and contributing effectively. Whereas, Pupil 3 has lost of the level of involvement and had dropped back down too low to moderate involvement, we could see similar occurrences happening such as isolating and not including pupils within the group, however, this was done by Pupil 3 to another member of their group. It also backs up Lacey and Oaks comments on how mixing ability grouping “adverse impact on pupils’ self-esteem, self-concept” (Lacey, 1974; Oakes, 1985; Gamoran & Berends, 1987 pg. 415-435) thus affecting their attitudes towards other aspects of their school life, like their behaviour towards other pupils of different ability.


During this interview, Pupils 1 and 2 would rather choose their own groups to work in the groups assigned by the teacher, stating the found friendship groups more enjoyable to work in. Whereas Pupil 3 said they do not mind working in groups as long as the others in the group include them in the tasks and do not isolate them because they are not their usual friends. On reflection of these comments, it seems that Pupils 1 and 2 would rather work in friendship groups as it has less of an effect on their self-esteem similar to the comments made by Gamoran and Berends (1987 pg. 415-435) as Pupils 1 and 2 were of higher ability perhaps that found a lower ability pupil to caused them to feel less confident in themselves. This finding does however, contradict Newbold (1977 pg. Pg. 28-222) theory that even if pupils of low ability placed in a higher ability grouping continue to have lower self-esteem, as this pupil once placed with a group of higher ability who were also their friends seemed to have more motivation to participate within the lesson activities. 



















Discussion of research findings in relation to corresponding literature and research 
Through research, I have found there are many different opinions on the effects of mixed ability pupils’. Researchers such as Cordingley (2015 pg.5-21) and Newbold (1977 pg. Pg. 28-222) suggest that it negatively affects self-esteem and attainment. However, there is also not enough evidence to prove from a pupils’ perspective that it does actually affect their self-esteem, stated by Slavin (1990 pg. 189-204) there seem to be a greater number of positive effects of lower ability subgroups. Additionally, it was found that mixed ability grouping tended to “foster greater self-esteem and positive attitude to school” (Ireson and Hallam 2005 pg. 275-311). 
It was also suggested by Rudd (1956 pg. 47-60) that gender can play a role within the groupings, stating that the changed need between them could play a role in the success of grouping mixed gender groups.   
In the future, I plan to use the information gathered within this research to allow myself to use grouping of pupils more successfully, using pupil feedback on their opinions of these groups and how they could be alter to successfully improve the challenges within a classroom within my lessons. Also use it as a method to improve attainment of the lower ability pupils and the gap between genders. However, I will constantly listen to the pupil voice to ensure that it is not negatively affecting any pupil across the different year groups. 
There are many strengths and limitations to this method, for example, it worked well for some of the pupils across year 7. However, how would it affect pupils in other year groups, would it negatively affect their confidence? There are many strengths to the use of mixed ability grouping, increasing attainments scores, improving confidence, allowing pupils’ to gain more knowledge of group work and allows teachers others was in which to measure attainment within the new curriculum and especially within expressive arts. Another strengths for the pupils’ would be the idea of targeting and contesting the pre-made institutional labels places on pupils as argued by Scherrer (2019 pg.1158). 





Conclusion 
To conclude this research study, we found that although many research papers such as Rudd and Cordingley suggest that the use of mixed ability grouping holds a negative effect on all pupils’ involved. However, we found that not to always be the case and that it can have different impacts on different pupils thus backed by Scherrer (2019 pg. 1158) who agrees it helps pupils to improve their own learning and removing premade institutional labels. From our research it is obvious there is a need more investigation done into this topic, using pupils’ voice as a backup for statements made as due to the research we have untaken, we have found there are more positives that out way the negatives as pupils are more willing to work within mixed ability grouping. Pupils have stated that they are more comfortable working friendship groups even if this meant mixed ability groupings. They stated they were more motivated to complete work when working with higher ability pupils. It also helped to boost the confidence of lower ability pupils as they had a target and a higher standard that they could aim for, whilst also improving their abilities to work with others.
 The authors discussed in the paper have shown how the constraints of labels such as ability, as the only thing causing such low attainment levels. That if we were to create a balance between the low and high ability within bands there would be an overall increase across all levels. Stating that opportunities for pupils to improve “are constrained by the naturalisation of hierarchies of ‘ability’ within and beyond schools”, (Abraham 1995; Hamilton 2002 pg5-20). Thus affecting pupils outside of school once they’ve finished. 
Our lessons studied showed that all pupils’ should have the same equal treatment or at least have access to such. Many pupils have found that others get more treatment due to their behaviour not necessarily their attainment. Lacey (1984 pg. 75-84) argue that even within a class of mid band ability those who had more potential were prioritised thus having an impact on those who were struggling. 
In conclusion our research showed that the use of mixed attainment classes should be used more often, but to a high standard, it should be used to stretch and challenge all types of ability to improve overall and not just the higher ability pupils. Also that this method will help to improve the learning and the gathering of knowledge done by the pupils. It will also work well with the new curriculum as a method of which they can measure attainment. Due to personal experience and existing evidence I have gathered myself I have seen the positive effects this method of grouping pupils together has, I have seen it improve self-esteem and confidence levels in pupils. It has also shown that pupils can work independently from the teacher by working with other pupils. 
Due to the conclusion, in the future if I were to use these methods again I would begin by trailing this method of mixed groups with a higher attainment classes to see if it impacted their work ethic by placing them in a group with more able and talented pupils, to see if it improved how much work they produce with a set time period. 
Perhaps even using friendship groups, working in groups together to see if this challenges the pupils more. Splitting the pupils into group and trying some more complex and challenging activities with them, even in the lower bands to see if they can work together to problem solve and complete tasks. Using the Gibbs (1988 pg. 20-104) method of reflection more frequently with my lessons, to ensure I am also learning alongside the pupils so I can continuously develop my practice. Alongside this constantly integrate the Kolb’s method into my lesson plans, which will demonstrate my progression and development into data I can see clearly. 
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