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In this assignment, the benefits of additional learning methods will be critically analysed with particular reference to ensuring quality above statutory requirements is met within early years settings. Furthermore, this assignment will focus on sustained shared thinking (STTEW) emotional well-being scales and the early childhood environment rating scale (ECERS), both in which are considered within a qualitative early year’s setting. Moreover, the barriers and strategies of both quality assurance methods will analysed, with particular reference to what drives quality practice delivered by practitioners. 

Bland (2023) states that defining quality in the early years is challenging as each individual has different concepts of what quality is, based on personal experiences. They suggest practitioners should reflect on the quality of practice that is delivered within their setting. Moss (2016) states that quality cannot be assessed in an early year’s setting, unless we understand the meaning of quality. Furthermore, Moss (2016) states that in order to go ‘beyond quality’, practitioners need to discuss the concept of quality and agree on ways in which to implement it into the setting.

 In agreement with this, Education Policy Institute (2018) states that both practitioners and settings are in agreement that high quality provision improves all aspects of children’s developmental outcomes in both childhood and adulthood and can benefit the way in which they learn to engage and participate both in education and everyday life as they grow up. Therefore, moving back to the point raised by Moss (2016), children benefit from a high-quality education that will give them the ability to succeed in later life. 

On the other hand, there is a lack of clarity as to what high quality provision looks like in an early year’s setting, therefore some practitioners find it difficult to implement quality provision into their setting. (Sammons et al, 2004). Moreover, Siraj et al (2004) would agree and suggests the lack of clarity is sourced from lack of staff training due to a reduction in government funding, meaning early years settings are not receiving the adequate funding in order to ensure the staff in the setting are getting the correct training in order to deliver practice of high quality to children. 

Additionally, Article 28 and 29 of the UNCRC brings policy into consideration and states all children have the right to good quality education which must help to develop children’s abilities to their full potential. (Unicef, no date). On the other hand, Robb (2015) states that reports from Ofsted and local authorities across the country show that children do not always receive quality provision in the foundation phase. Moreover, Robb (2015) also outlines a strategy in order to improve quality provision in the early year’s, and suggests practitioners should identify areas for improvement through learning what needs to be changed and implementing a plan explained to all practitioners within the setting. Sammons et al, (2004) would agree with this and suggests this promote inclusivity within the setting and that a plan to make changes should be delivered by the setting leader to ensure there is a clear understanding. Moreover, Sammons et al, (2004) states through carrying out appropriate steps to make a beneficial change within a setting promotes qualitative practice both for practitioners and the children which ultimately will benefit the social, emotional and cognitive development of the children. 

Additionally, OECD (2017) would agree and suggests through implementing a plan to improve quality within an early year’s settings, practitioners can then be given the opportunity to review the changes made and ensure they are making a positive improvement within the setting. Furthermore, Sammons et al, (2004) states this will also benefit the children's mental health and well-being and ensure they are given the opportunity to learn through play in line with the new curriculum implemented in Wales. 

Moving on, Education Policy Institute (2018) states that a good quality setting will take into account ratios in order to ensure they have an adequate teacher: children ratio following the national minimum standards statutory requirements. The Welsh Government (2016) suggests the recommended ratio in the early years in Wales is one adult to three children for children under the age of two years old, and one adult to four children aged two years old, and lastly, one adult to eight children between the ages of three and seven. In addition to this, 

On the contrary, Cottle (2012) suggests the term minimum can sometimes be problematic as it does not help the setting strive for quality. Additionally, Cottle (2012) suggests that classes usually consist of children with additional learning needs (ALN) and therefore will require additional support, often on a one-to-one basis therefore the national minimum standards ratios would be inadequate in providing quality provision in an early year’s setting.
Zhou (2011) would agree with Cottle (2012) and states that there are several steps settings can take to ensure that improvements are made to ensure qualitice performance that will aid children’s learning and development. Additionally, Zhou (2011) states engaging with parents and working in partnership with them can improve the quality of the curriculum delivered to children within the early years. Moreover, Moss (2016) suggests that quality settings strive for good partnerships with parents and suggests through these partnerships, comes a better understanding of the uniqueness of the child aiding practitioners to understand how a child learns best which will encourage more engagement and therefore a better developmental outcome for the child. 
Cottle and Alexander (2014) agrees and suggests settings where parents, caregivers and practitioners had good partnerships were of higher quality and were more successful in terms of children’s emotional wellbeing than those without. In agreement with Cottle and Alexander (2014), May et al (2017) states that children’s’ future outcomes rely heavily on home learning environments, therefore involving parents and caregivers in children’s learning ensures a good understanding of a child's needs, which in turn leads to appropriate provision in the setting. In addition, Pascal and Bertram (2008) state that children appear to be more effective learners if parents and caregivers have good partnerships, which in turn improves their emotional wellbeing, attitudes and self-concepts.
According to Parata (no date), New Zealand early years standards are amongst the highest in the world, which ensures that all children are receiving high quality provision in the early years.  Parata (no date) states that Te whariki’s vision was for all children who grow up in New Zealand to be competent and confident learners while being supported by adults who know each individual child and are able to encourage and support children on their own learning pathway. Similarly, the Welsh Government (2016) state that during the foundation phase, children are encouraged to be creative and imaginative in order to make learning fun and enjoyable. 
Malaguzzi (2022) would agree and states that similarly, the Reggio Emilia approach is based around the child itself involving parents and families in all aspects of learning, which ensures quality practice in their settings. Whereas the national minimum standards use the United Nations convention on the rights of the child as a basis for its policies. Moreover, Welsh government (2016) suggests there are seven core aims which they aim to provide to all children, these being to have a comprehensive range of education and learning opportunities, to have a flying start in life, to be healthy and free from abuse and exploration, and to have access to leisure and outdoor activities. This brings the idea of qualitive practice into the setting in line with the UNCRC, Article 29 where children have right to education and development. 
Moving on, there are many tools that can be used to ensure and promote quality in an early year’s setting which will aid in ensuring the setting provides quality care above statutory requirements. Both the sustained shared thinking and emotional wellbeing scales (STTEW) and Early childhood environment rating scale (ECERS) and Ways of collecting feedback play an important role in a quality early year’s setting. 
Collecting feedback is important for practitioners as it allows them to understand what is working well, and what is not. OECD (2017) brings into consideration questionnaires as a tool of collating feedback as they are simple and easy to understand. Collecting information from the children themselves helps the setting understand and promote quality in their setting. This method is supported by (UNICEF, no date)’s article 12 of the UNCRC which states that every child has the rights to express their views and opinions in all matters affecting them. 
Cottle and Alexander (2014) would agree and states questionnaires provide practitioners with an opportunity to create parent/practitioner relationships as stated previously by Moss (2016). Furthermore, Tan (2017) states questionnaires are a simple method of collecting feedback from both parents and governing bodies and can be specified by the setting as to what they would like feedback on, for example they can ask specified questions such tailored to the setting itself and the way in which the curriculum is delivered. Kingston et al, 
On the other hand, Burnham (2016) suggests questionnaires may not produce enough feedback as participants may not answer truthfully and may answer the questions without much thought. This can be due to the feedback method not being taken seriously due to them being completed in parents own time therefore they may dismiss the importance and not fully understand the importance for quality improvement if it is not explained adequately by the setting. In agreement, Tapal et al, (2017) suggests that questionnaires may also not provide in depth responses as they participants usually provide yes/no answers therefore this may not be seen as an efficient way to collect feedback and according to Mourshed (2010) there are alternative methods which may have a more personal understanding to the audience therefore a more accurate response. 
Another tool in which practitioners can ensure a quality within their setting would be 
sustained shared thinking and emotional well-being scales (SSTEW) which focuses on the pedagogy within the setting and the adult’s role in supporting children. Hoare (2005) states SSTEW is a framework set out to ensure early years settings are that of quality and consist of fully qualified practitioners are delivering education to children within the early years. Watch Me Grow (no date) states SSTEW supports children's overall development using a self-evaluation scale that’s covers building trust, well being, language and communication and assessment. 
Kathy (2015) states there are seven levels from inadequate to excellence for a total of fourteen items under the five scales Mkay (2018) would disagree with the idea of ratings within early years as some children will develop slower than other however this may not show a true reflection of their development. Furthermore, Mkay (2018) also states that rating children for incapable to capable can have a detrimental effect on children as they grown up as through being in a lower tier group can often subject children to not feeling confident in their learning therefore they will not thrive within their environment. However, Kathy (2015) states that within the SSTEW it is usually the setting that is rated therefore the settings will be seen as inadequate to excellent. 
Murray (2016) states there are barriers still presented with ratings of settings as if a setting is rated on the lower scale, this may drive early years practitioners away from working in the setting resulting in there being less practitioners which going back to the point raised by Cottle (2012) where if practitioner: children ratios are not as recommended, children will not receive high quality education which will negatively impact their development. 
Another barrier presented with rating settings would be that if the adequately qualified practitioners decide they do not want to work in the setting, this may result in less qualified members of staff being employed resulting in a lower standard of education being delivered to the children and therefore brings back the standard of practice not being that of quality, (Desimone 2009). 
To conclude, it is important that practitioners provide quality care in early years settings in order to aid in children’s emotional wellbeing and development. Based on the analysis of these papers, SSTEW provides an overall reflection on the quality of education delivered by practitioners from an early year’s settings leaders perspective whereas questionnaire focus more on external views such as those from parents. Both methods provide an overview of the benefits included in the quality practice being those of the statutory requirements. Lastly, professional development tools such as SSTEW and questionnaires allow for change in early years settings and implementing them will have an overall benefit on the quality of education that children will receive. 
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