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Script 

 

 

Good evening, my name is Rhydian Davies and today I will be discussing Dyspraxia. 

Dyspraxia appears more prevalent in today’s world due to increased awarness, 

better diagnostic tools, and improved screening process. In the past many children 

were said to be miss-diagnosed or misunderstood, often just seen as clumsy or 

inattentive. 

 

It is estimated that Dyspraxia affects around 5–6% of school-aged children and 10% 

of the population, with boys more commonly diagnosed than girls (Meachon, 2012). 

Although the exact cause of dyspraxia is not fully understood, it is believed to result 

from immature development or function in the brain areas responsible for planning 

and executing movement (Vahia, 2013). Research suggests that factors such 

as premature birth, low birth weight, or a family history of motor difficulties may 

increase the likelihood of developing dyspraxia (Wilson, 2017). Early identification 

and intervention are critical, as untreated dyspraxia can lead to secondary 

challenges such as low self-esteem, academic struggles, and social difficulties. 

 

Dyspraxia, also referred to as Developmental Coordination Disorder (DCD), is a 

neurological condition that affects a child’s motor coordination, making it challenging 

to perform everyday tasks. Early identification is important as symptoms often 

appear in early childhood and can impact academic achievement, self-esteem, and 

social development. Children with dyspraxia may exhibit difficulties with tasks 

requiring motor skills, such as holding a pencil, dressing, or using cutlery, as well as 

problems with balance and coordination (Sugden & Kirby, 2007). Teachers and 

caregivers are often the first to notice these signs, which is why observational 

assessment in educational settings is essential for early detection (Blank et al., 

2019). 

 

Diagnosing dyspraxia typically involves a multidisciplinary team, including 

paediatricians, occupational therapists, and educational psychologists. The process 

follows established diagnostic criteria, such as those outlined in the DSM-5, which 



require persistent motor coordination difficulties that interfere significantly with daily 

living and academic performance (Vahia, 2013). The DSM-5 (Diagnostic and 

Statistical Manual of Mental Disorders, 5th Edition) is a classification system 

published by the American Psychiatric Association, used globally by clinicians and 

researchers to diagnose and classify a variety of health disorders. It provides 

standardised criteria for mental health conditions based on clinical evidence and 

consensus (Vahia, 2013). The DSM-5 aids in diagnosis, treatment planning, and 

research by ensuring consistency across practitioners and settings (Regier et al., 

2013). It includes changes from previous editions, such as the integration of 

dimensional assessments and the reclassification of certain disorders to reflect 

contemporary understanding.  

 

Assessment tools like the Movement Assessment Battery for Children and the 

Developmental Coordination Disorder Questionnaire are commonly used to support 

diagnosis through objective evaluation (Wilson et al., 2013; Blank et al., 2019). 

These tools, combined with detailed developmental history and reports from 

teachers and parents, help professionals differentiate dyspraxia from other 

developmental disorders, such as ADHD or autism spectrum conditions. 

 

Early diagnosis is key to implementing tailored interventions that support a child’s 

motor development, confidence, and engagement in learning. Without early support, 

children with dyspraxia may face long-term difficulties in academic and social 

settings. Therefore, raising awareness among educators and parents about the signs 

and referral processes is fundamental to improving outcomes for affected children 

(Portwood, 2018). Teacher input is essential in supporting a child with dyspraxia as 

they play a central role in adapting the learning environment and delivering targeted 

support. Teachers can implement differentiated instruction, use visual aids, and 

break tasks into manageable steps to reduce motor planning demands, which 

improves participation and reduces frustration (Pedro & Goldschmidt 2019).  

 

Regular classroom observation allows teachers to identify specific challenges and 

collaborate with specialists to implement appropriate interventions. Their continuous 

presence enables consistent reinforcement of strategies recommended by 

occupational therapists or the school ALNCo (Fletcher et al., 2018). Also, positive 



teacher attitudes and understanding can significantly boost a child’s self-

esteem and social inclusion, which are often negatively impacted by dyspraxia. 

Teachers also support communication with parents and other professionals, 

ensuring a holistic, coordinated approach to the child’s development. Well-informed 

and proactive teacher input is critical to a dyspraxic child’s academic and emotional 

success. 

 

As discussed already, children with dyspraxia, or Developmental Coordination 

Disorder, face a range of issues that affect their motor, cognitive, and social 

development. One of the most significant challenges involves gross and fine motor 

skills, which impact activities like handwriting, dressing, using cutlery, and 

participating in sports. These motor delays can lead to poor academic 

performance and lower engagement in physical education, as children often struggle 

to keep up with peers (Blank et al., 2012; Camden et al., 2015).  

 

In addition to motor skills, children with dyspraxia often experience executive 

functioning difficulties, such as challenges with planning, sequencing, and 

organisation. These issues can make classroom tasks such as following multi-step 

instructions or managing time particularly difficult, affecting both academic 

achievement and independence (Kirby et al., 2011; Portwood, 2018).  These 

cognitive challenges can lead to emotional and behavioural difficulties, including 

anxiety, frustration, and lack of confidence. Children may be labelled as inattentive or 

lazy, which further worsens their sense of belonging.  

 

A non-inclusive early years setting can significantly hinder the development and well-

being of a child with dyspraxia. In non-inclusive environments, the absence of 

tailored support, adaptive resources, and understanding from staff can lead 

to frustration, low self-esteem, and social isolation (American Occupational Therapy, 

2021). Without inclusive practices, children with dyspraxia may struggle to engage in 

many daily classroom activities such as handwriting, sports, or self-care tasks, which 

can impact their academic achievement and peer relationships (Beach et al., 2023). 

In addition to this, non-inclusive settings may increase anxiety and reduce 

motivation, as children feel unable to meet expectations or participate fully. On the 

other hand, inclusive approaches such as differentiated instruction and 



environmental adjustments are essential to promote confidence, engagement, and 

independence (Wright and Sugden, 1998). Therefore, failing to provide an inclusive 

setting not only impedes developmental progress but also risks long-term emotional 

and educational disadvantage. 

 

 

Socially, dyspraxia can lead to peer relationship difficulties. Children may avoid 

group activities or be excluded due to clumsiness or slow response times in games 

and conversations. These difficulties can lead to social isolation and emotional 

distress (Lingam et al., 2012; Summer et al., 2016). The combination of motor, 

cognitive, and social challenges makes early identification and multi-disciplinary 

support important. This includes occupational therapy, tailored educational 

strategies, and strong communication between professionals and families to mitigate 

long-term impacts.  

 

Children with dyspraxia, often face challenges with motor skills, spatial awareness, 

and coordination that can affect their participation in daily school activities. Early 

interventions are essential to support their physical, cognitive, and emotional 

development. One effective approach is occupational therapy, which targets the 

development of fine and gross motor skills through structured, play-based activities. 

Occupational therapists often use task-specific training and motor learning 

strategies to help children improve coordination and self-care skills (Blank et al., 

2019; Camden et al., 2015). These interventions are typically individualised and 

goal-focused, ensuring that therapy is tailored to each child’s unique needs and 

developmental level. 

 

Another key intervention involves integrating physical activity programs within the 

school setting. Structured physical education sessions and movement-based 

learning can enhance muscle tone, balance, and motor planning. Interactive 

movement games, obstacle courses, and dance-based exercises can support 

children with dyspraxia in improving their body awareness and coordination while 

also promoting social interaction (Wilson et al., 2017; Sit et al., 2019). Additionally, 

using assistive technology and classroom tools such as pencil grips, typing tools, or 



additional time for tasks can help children access learning more independently and 

reduce frustration. 

 

Also, collaboration between educators, parents, and specialists is essential for a 

coordinated support system. Teachers can adapt classroom tasks to be more 

manageable and provide clear instructions, visual aids, and positive reinforcement to 

boost confidence and engagement (Wright & Sugden 1998). Regular communication 

ensures consistency in strategies between home and school, promoting progress 

and emotional resilience. Overall, a multidisciplinary, inclusive approach ensures that 

children with dyspraxia receive the comprehensive support they need to thrive. 

Teachers and special educational needs coordinators are crucial in embedding 

inclusive practices within the classroom. By adapting the curriculum and 

using assistive technology, they help children access learning more effectively. 

Differentiated instruction, visual aids, and task sequencing enhance the child’s 

participation and reduce frustration, contributing to better academic outcomes 

(Missiuna, 2013). Parents and caregivers also play a vital role by reinforcing 

therapeutic strategies at home and fostering a supportive emotional environment. 

The benefits of this collaborative support include enhanced motor and cognitive 

functioning, improved self-esteem, and better social participation. Early and 

consistent intervention helps children develop coping strategies, boosts their 

confidence, and reduces the risk of secondary issues such as anxiety or academic 

underachievement (Rihtman et al., 2022; Khairati et al., 2024). Ultimately, 

coordinated support enables children with dyspraxia to thrive in both educational and 

social contexts. 

In conclusion, dyspraxia, is a lifelong neurodevelopmental condition that significantly 

affects a child’s ability to plan and execute coordinated movements. It can impact 

academic performance, daily living skills, and social interactions, often leading to 

emotional, physical and academic challenges if left unsupported. Increased 

awareness, early diagnosis, and collaborative interventions involving occupational 

therapists, educators, and families are essential to improving outcomes (Portwood, 

2018). Inclusive educational practices and tailored support help children with 

dyspraxia participate fully in learning and play, promoting confidence, independence, 



and overall well-being. With the right understanding and accommodations, children 

with dyspraxia can thrive both academically and socially, highlighting the importance 

of continued training, policy support, and investment in early intervention strategies. 

 

I hope this information has made you all aware of the challenges and difficulties 

children with dyspraxia face. Thank you for listening are there any questions? 

 

QUESTION 1- Do children with Dyspraxia struggle with reading, writing and 

spelling? 

Thank you for the question. As discussed in the presentation dyspraxia does effect 

children with their ability to write, as they find it difficult to grip the pencil properly and 

get the correct amount of pressure from the pencil on the paper. Children 

with dyspraxia also struggle with reading and spelling, although these challenges are 

typically secondary to their motor coordination difficulties. Dyspraxia primarily 

affects motor planning, but its impact on fine motor control, sequencing, and working 

memory can interfere with literacy development. These difficulties can be very 

difficult for a child suffering with dyspraxia, especially if not given the support they 

need. Therefore, it’s essential that children with dyspraxia are given an inclusive 

environment to work in to improve their reading, witing and spelling skills. 

 

QUESTION 2- How is a child that is suspected of suffering from dyspraxia get the 

help they need? 

Parents, teachers, or early years practitioners may notice signs such as clumsiness, 

difficulty with handwriting, or problems with daily tasks. A general practitioner 

(GP) or health visitor is usually the first point of contact. They can refer the child to 

a paediatrician or community child health team for assessment.The other route that 

can be taken is contact the schools ALNCo. The school ALNCo will contact an 

occupational therapist and with parents and teachers support they will form a plan of 



action to support the needs of the child, adapting the learning environment 

using assistive tools, differentiated instruction, and extra time for tasks. Not every 

child that is suspected of suffering with dyspraxia is diagnosed as healthcare 

professionals need a substantial amount of evidence to support the childs case. If a 

child is not diagnosed, schools can work independently with parents to imply 

personal and individualised interventions from a day-to-day basis. This will ensure 

the child is looked after and doesn’t fall through the ALN net. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Reference List 

 

 

American Occupational Therapy Association, 2021. Standards of practice for occupational 

therapy. The American Journal of Occupational Therapy, 75(Supplement_3), p.7513410030. 

Available at: 

https://watermark.silverchair.com/7513410030.pdf?token=AQECAHi208BE49Ooan9kkhW_

Ercy7Dm3ZL_9Cf3qfKAc485ysgAAA1cwggNTBgkqhkiG9w0BBwagggNEMIIDQAIBAD

CCAzkGCSqGSIb3DQEHATAeBglghkgBZQMEAS4wEQQMhfvlMUHenhsdUMp2AgEQ

gIIDCjO653sEDqGUx-gN21Ut-wumhMf-

Y9M5eZYg1s_s5NLcrzUoyXrJMc4MMHkDkN0vLI05jAPYsc7UWalaCeiMLOiDwhErGv6

2FzFSXWeBpvYTmA0xTg9YCQ6CUAXIvTN744EY3YivDvBMoN6oTuHzSbR-

pSZN5bIm-ZLTXhDLk7028Tt8_1LSlIuaG-7U4nwII5xE3eDHxRxQ-

tCY7CnFEDqdy6zsSBFlRImxuFA0tsEcdl1d2lRKMe3n_HS29aqqgW76rCmC6V_8KxGXg

Ux_0GaBpZ1sMMX4pzWJo_DXkqBifjgMepRbYIDIuDul__N51YjwQH-

lMLPCJ8PO44wMQ2DeS3TWTtzCyBJXGYg1T8dHOSzSoWiXIeXaRByPcvxZzjLVQSbB

veE0v54W5E9pwck42YDzoGmEy34C6dh0hKf3d_LIGOhMSHGS165s9hREQIXWPZzIG

WvIdyoMIn4IyARnScdzEo0mljtsrQVImfPV-

H7dxXP_XHq04QmsokeGJSjqORG5f5ygU2L1YeLhvA27ugJeiOKl87DyRw4w2imsjTMqp

wZ1t5ZfinUn8UW8WbvizpAenFSvDuJUfm4PzpIr8HNpHnTCSRnutWO2yTEbOetYebSvC

Vts1eqj0Jf8hzuTLJ-

_222Sxl_O3iVLcGEppskMw78xgVKAFA5IM2uOM_VGsOUDaUYdsnvEqVaPKFr47PI6v

nYgjUJnwSyAHO9PjV0kTHJ4S4hUXO-

fUXT5JWZvSLs5r60qTicDEi6GrVWUepuQPsDdqBvAzjfhOEcqZtXF-

WoVH0oHkZ2XWaNX75XZ3vvkuLYSlx1T1-

wGQSL6xQPtj4tILgwOPJlHxd5nE_bMQeHvb9AMlN-

7Hv9yVlYCvEUNwxz7oAHuJM1YZcAOON5LyCWXJsxLeSLf82yxw57dte1oCbg1ulrGtL

qHCbSTZSA3utmsqxost2L-WAG9eHo8LUtQ9nm2TJinxOXo8dZ0diFvFv9xf6JgYq-

X5oz5333sfzAsTeOcg2kmLiGR6rJ9LYO4xYc (Used 11 May 2025).   

 

Beach, P.S., Perreault, M., Brian, A. and Collier, D.H., 2023. Motor learning and 

development. Human kinetics. Available at: 

https://books.google.co.uk/books?hl=en&lr=&id=0VW3EAAAQBAJ&oi=fnd&pg=PR1&dq

=human+movement+science+motor+learning&ots=3am39tiqbN&sig=zbYzTd6sX3bsNE-

2AoYbH5oQz5s&redir_esc=y#v=onepage&q=human%20movement%20science%20motor%

20learning&f=false (Used 11 May 2025) 

 

Blank, R., Barnett, A.L., Cairney, J., Green, D., Kirby, A., Polatajko, H., Rosenblum, S., 

Smits‐Engelsman, B., Sugden, D., Wilson, P. and Vinçon, S., 2019. International clinical 

practice recommendations on the definition, diagnosis, assessment, intervention, and 

psychosocial aspects of developmental coordination disorder. Developmental Medicine & 

Child Neurology, 61(3), pp.242-285. Available at: 

https://onlinelibrary.wiley.com/doi/pdf/10.1111%2Fdmcn.14132 (Used 8 May 2025) 

 

Blank, R., Smits‐Engelsman, B.O.U.W.I.E.N., Polatajko, H. and Wilson, P., 2012. European 

Academy for Childhood Disability (EACD): Recommendations on the definition, diagnosis 

and intervention of developmental coordination disorder (long version). Developmental 

medicine and child neurology, 54(1), p.54. Available at: 

https://www.researchgate.net/profile/Bouwien-Smits-

Engelsman/publication/51881960_European_Academy_for_Childhood_Disability_EACD_R

https://books.google.co.uk/books?hl=en&lr=&id=0VW3EAAAQBAJ&oi=fnd&pg=PR1&dq=human+movement+science+motor+learning&ots=3am39tiqbN&sig=zbYzTd6sX3bsNE-2AoYbH5oQz5s&redir_esc=y#v=onepage&q=human%20movement%20science%20motor%20learning&f=false
https://books.google.co.uk/books?hl=en&lr=&id=0VW3EAAAQBAJ&oi=fnd&pg=PR1&dq=human+movement+science+motor+learning&ots=3am39tiqbN&sig=zbYzTd6sX3bsNE-2AoYbH5oQz5s&redir_esc=y#v=onepage&q=human%20movement%20science%20motor%20learning&f=false
https://books.google.co.uk/books?hl=en&lr=&id=0VW3EAAAQBAJ&oi=fnd&pg=PR1&dq=human+movement+science+motor+learning&ots=3am39tiqbN&sig=zbYzTd6sX3bsNE-2AoYbH5oQz5s&redir_esc=y#v=onepage&q=human%20movement%20science%20motor%20learning&f=false
https://books.google.co.uk/books?hl=en&lr=&id=0VW3EAAAQBAJ&oi=fnd&pg=PR1&dq=human+movement+science+motor+learning&ots=3am39tiqbN&sig=zbYzTd6sX3bsNE-2AoYbH5oQz5s&redir_esc=y#v=onepage&q=human%20movement%20science%20motor%20learning&f=false
https://onlinelibrary.wiley.com/doi/pdf/10.1111%2Fdmcn.14132
https://www.researchgate.net/profile/Bouwien-Smits-Engelsman/publication/51881960_European_Academy_for_Childhood_Disability_EACD_Recommendations_on_the_definition_diagnosis_and_intervention_of_developmental_coordination_disorder_long_version/links/5a35f87d45851532e82f2c94/European-Academy-for-Childhood-Disability-EACD-Recommendations-on-the-definition-diagnosis-and-intervention-of-developmental-coordination-disorder-long-version.pdf
https://www.researchgate.net/profile/Bouwien-Smits-Engelsman/publication/51881960_European_Academy_for_Childhood_Disability_EACD_Recommendations_on_the_definition_diagnosis_and_intervention_of_developmental_coordination_disorder_long_version/links/5a35f87d45851532e82f2c94/European-Academy-for-Childhood-Disability-EACD-Recommendations-on-the-definition-diagnosis-and-intervention-of-developmental-coordination-disorder-long-version.pdf


ecommendations_on_the_definition_diagnosis_and_intervention_of_developmental_coordin

ation_disorder_long_version/links/5a35f87d45851532e82f2c94/European-Academy-for-

Childhood-Disability-EACD-Recommendations-on-the-definition-diagnosis-and-

intervention-of-developmental-coordination-disorder-long-version.pdf (Used 9 May 2025) 

 

Camden, C., Wilson, B., Kirby, A., Sugden, D. and Missiuna, C., 2015. Best practice 

principles for management of children with developmental coordination disorder (DCD): 

results of a scoping review. Child: care, health and development, 41(1), pp.147-159. 

Available at: https://onlinelibrary.wiley.com/doi/pdfdirect/10.1111/cch.12128 (Used 9 May 

2025) 

 

Fletcher, J.M., Lyon, G.R., Fuchs, L.S. and Barnes, M.A., 2018. Learning disabilities: From 

identification to intervention. Guilford Publications. Available at: 

https://books.google.co.uk/books?hl=en&lr=&id=RhpKDwAAQBAJ&oi=fnd&pg=PP1&dq=

what+support+do+children+with+learning+difficulties+receive&ots=7MVeDnfAtz&sig=D8

PO90GVNzuFHf4vS_bOFTAyxjA&redir_esc=y#v=onepage&q=what%20support%20do%2

0children%20with%20learning%20difficulties%20receive&f=false (Used 11 May 2025) 

 

Khairati, F., Stewart, N. and Zwicker, J.G., 2024. How developmental coordination disorder 

affects daily life: The adolescent perspective. Research in Developmental Disabilities, 144, 

p.104640. Available at: 

https://www.sciencedirect.com/science/article/abs/pii/S0891422223002184 (Used 9 May 

2025) 

 

Kirby, A. and Sugden, D.A., 2007. Children with developmental coordination 

disorders. Journal of the Royal Society of Medicine, 100(4), pp.182-186. Available at: 

https://journals.sagepub.com/doi/pdf/10.1177/014107680710011414 (Used 9 May 2025) 

 

Kirby, A., Edwards, L. and Sugden, D., 2011. Emerging adulthood in developmental co-

ordination disorder: parent and young adult perspectives. Research in developmental 

disabilities, 32(4), pp.1351-1360. Available at: 

https://d1wqtxts1xzle7.cloudfront.net/73795659/j.ridd.2011.01.04120211029-4423-slxtje-

libre.pdf?1635497128=&response-content-

disposition=inline%3B+filename%3DEmerging_adulthood_in_developmental_co_o.pdf&Ex

pires=1746801634&Signature=LwAgGK77kmO1Bm446wsBpjnmOCA1~~ele0kr00jLWqcd

qVCfcZz3yaugAonLH002a4gDOMkp1ar8ANlb3dN~4G1kMR-

zjyBB8LQcrOJIIbkh~bYWVkMQu35ig-UMxrJrDVsOMfbZO~rdHq-

BO0819LyaAsPMS84n9UNP7R2wA1SNE5T-zeK7zAD8Iw~5XVwI9ig46y4WnBMB-

N5fmg2ijqelil5T23GdDiMnKqY8bcOqJImxK2LdI4pJmH~q6~Doweo7iuEE5SKdtkEBNY

MyaoRntUNUgfwcatDuqVdjWWQIxMD40OMSio9vICi7urqpAL3AFl0j8wng~49jcJ7wnA_

_&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA (Used 9 May 2025) 

 

Lingam, R., Jongmans, M.J., Ellis, M., Hunt, L.P., Golding, J. and Emond, A., 2012. Mental 

health difficulties in children with developmental coordination disorder. Pediatrics, 129(4), 

pp.e882-e891. Available at: https://www.researchgate.net/profile/Matthew-Ellis-

12/publication/221983165_Mental_Health_Difficulties_in_Children_With_Developmental_

Coordination_Disorder/links/56a55cdd08aeef24c58bdd5c/Mental-Health-Difficulties-in-

Children-With-Developmental-Coordination-Disorder.pdf (used 9 May 2025) 

 

https://www.researchgate.net/profile/Bouwien-Smits-Engelsman/publication/51881960_European_Academy_for_Childhood_Disability_EACD_Recommendations_on_the_definition_diagnosis_and_intervention_of_developmental_coordination_disorder_long_version/links/5a35f87d45851532e82f2c94/European-Academy-for-Childhood-Disability-EACD-Recommendations-on-the-definition-diagnosis-and-intervention-of-developmental-coordination-disorder-long-version.pdf
https://www.researchgate.net/profile/Bouwien-Smits-Engelsman/publication/51881960_European_Academy_for_Childhood_Disability_EACD_Recommendations_on_the_definition_diagnosis_and_intervention_of_developmental_coordination_disorder_long_version/links/5a35f87d45851532e82f2c94/European-Academy-for-Childhood-Disability-EACD-Recommendations-on-the-definition-diagnosis-and-intervention-of-developmental-coordination-disorder-long-version.pdf
https://www.researchgate.net/profile/Bouwien-Smits-Engelsman/publication/51881960_European_Academy_for_Childhood_Disability_EACD_Recommendations_on_the_definition_diagnosis_and_intervention_of_developmental_coordination_disorder_long_version/links/5a35f87d45851532e82f2c94/European-Academy-for-Childhood-Disability-EACD-Recommendations-on-the-definition-diagnosis-and-intervention-of-developmental-coordination-disorder-long-version.pdf
https://www.researchgate.net/profile/Bouwien-Smits-Engelsman/publication/51881960_European_Academy_for_Childhood_Disability_EACD_Recommendations_on_the_definition_diagnosis_and_intervention_of_developmental_coordination_disorder_long_version/links/5a35f87d45851532e82f2c94/European-Academy-for-Childhood-Disability-EACD-Recommendations-on-the-definition-diagnosis-and-intervention-of-developmental-coordination-disorder-long-version.pdf
https://onlinelibrary.wiley.com/doi/pdfdirect/10.1111/cch.12128
https://books.google.co.uk/books?hl=en&lr=&id=RhpKDwAAQBAJ&oi=fnd&pg=PP1&dq=what+support+do+children+with+learning+difficulties+receive&ots=7MVeDnfAtz&sig=D8PO90GVNzuFHf4vS_bOFTAyxjA&redir_esc=y#v=onepage&q=what%20support%20do%20children%20with%20learning%20difficulties%20receive&f=false
https://books.google.co.uk/books?hl=en&lr=&id=RhpKDwAAQBAJ&oi=fnd&pg=PP1&dq=what+support+do+children+with+learning+difficulties+receive&ots=7MVeDnfAtz&sig=D8PO90GVNzuFHf4vS_bOFTAyxjA&redir_esc=y#v=onepage&q=what%20support%20do%20children%20with%20learning%20difficulties%20receive&f=false
https://books.google.co.uk/books?hl=en&lr=&id=RhpKDwAAQBAJ&oi=fnd&pg=PP1&dq=what+support+do+children+with+learning+difficulties+receive&ots=7MVeDnfAtz&sig=D8PO90GVNzuFHf4vS_bOFTAyxjA&redir_esc=y#v=onepage&q=what%20support%20do%20children%20with%20learning%20difficulties%20receive&f=false
https://books.google.co.uk/books?hl=en&lr=&id=RhpKDwAAQBAJ&oi=fnd&pg=PP1&dq=what+support+do+children+with+learning+difficulties+receive&ots=7MVeDnfAtz&sig=D8PO90GVNzuFHf4vS_bOFTAyxjA&redir_esc=y#v=onepage&q=what%20support%20do%20children%20with%20learning%20difficulties%20receive&f=false
https://www.sciencedirect.com/science/article/abs/pii/S0891422223002184
https://journals.sagepub.com/doi/pdf/10.1177/014107680710011414
https://d1wqtxts1xzle7.cloudfront.net/73795659/j.ridd.2011.01.04120211029-4423-slxtje-libre.pdf?1635497128=&response-content-disposition=inline%3B+filename%3DEmerging_adulthood_in_developmental_co_o.pdf&Expires=1746801634&Signature=LwAgGK77kmO1Bm446wsBpjnmOCA1~~ele0kr00jLWqcdqVCfcZz3yaugAonLH002a4gDOMkp1ar8ANlb3dN~4G1kMR-zjyBB8LQcrOJIIbkh~bYWVkMQu35ig-UMxrJrDVsOMfbZO~rdHq-BO0819LyaAsPMS84n9UNP7R2wA1SNE5T-zeK7zAD8Iw~5XVwI9ig46y4WnBMB-N5fmg2ijqelil5T23GdDiMnKqY8bcOqJImxK2LdI4pJmH~q6~Doweo7iuEE5SKdtkEBNYMyaoRntUNUgfwcatDuqVdjWWQIxMD40OMSio9vICi7urqpAL3AFl0j8wng~49jcJ7wnA__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/73795659/j.ridd.2011.01.04120211029-4423-slxtje-libre.pdf?1635497128=&response-content-disposition=inline%3B+filename%3DEmerging_adulthood_in_developmental_co_o.pdf&Expires=1746801634&Signature=LwAgGK77kmO1Bm446wsBpjnmOCA1~~ele0kr00jLWqcdqVCfcZz3yaugAonLH002a4gDOMkp1ar8ANlb3dN~4G1kMR-zjyBB8LQcrOJIIbkh~bYWVkMQu35ig-UMxrJrDVsOMfbZO~rdHq-BO0819LyaAsPMS84n9UNP7R2wA1SNE5T-zeK7zAD8Iw~5XVwI9ig46y4WnBMB-N5fmg2ijqelil5T23GdDiMnKqY8bcOqJImxK2LdI4pJmH~q6~Doweo7iuEE5SKdtkEBNYMyaoRntUNUgfwcatDuqVdjWWQIxMD40OMSio9vICi7urqpAL3AFl0j8wng~49jcJ7wnA__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/73795659/j.ridd.2011.01.04120211029-4423-slxtje-libre.pdf?1635497128=&response-content-disposition=inline%3B+filename%3DEmerging_adulthood_in_developmental_co_o.pdf&Expires=1746801634&Signature=LwAgGK77kmO1Bm446wsBpjnmOCA1~~ele0kr00jLWqcdqVCfcZz3yaugAonLH002a4gDOMkp1ar8ANlb3dN~4G1kMR-zjyBB8LQcrOJIIbkh~bYWVkMQu35ig-UMxrJrDVsOMfbZO~rdHq-BO0819LyaAsPMS84n9UNP7R2wA1SNE5T-zeK7zAD8Iw~5XVwI9ig46y4WnBMB-N5fmg2ijqelil5T23GdDiMnKqY8bcOqJImxK2LdI4pJmH~q6~Doweo7iuEE5SKdtkEBNYMyaoRntUNUgfwcatDuqVdjWWQIxMD40OMSio9vICi7urqpAL3AFl0j8wng~49jcJ7wnA__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/73795659/j.ridd.2011.01.04120211029-4423-slxtje-libre.pdf?1635497128=&response-content-disposition=inline%3B+filename%3DEmerging_adulthood_in_developmental_co_o.pdf&Expires=1746801634&Signature=LwAgGK77kmO1Bm446wsBpjnmOCA1~~ele0kr00jLWqcdqVCfcZz3yaugAonLH002a4gDOMkp1ar8ANlb3dN~4G1kMR-zjyBB8LQcrOJIIbkh~bYWVkMQu35ig-UMxrJrDVsOMfbZO~rdHq-BO0819LyaAsPMS84n9UNP7R2wA1SNE5T-zeK7zAD8Iw~5XVwI9ig46y4WnBMB-N5fmg2ijqelil5T23GdDiMnKqY8bcOqJImxK2LdI4pJmH~q6~Doweo7iuEE5SKdtkEBNYMyaoRntUNUgfwcatDuqVdjWWQIxMD40OMSio9vICi7urqpAL3AFl0j8wng~49jcJ7wnA__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/73795659/j.ridd.2011.01.04120211029-4423-slxtje-libre.pdf?1635497128=&response-content-disposition=inline%3B+filename%3DEmerging_adulthood_in_developmental_co_o.pdf&Expires=1746801634&Signature=LwAgGK77kmO1Bm446wsBpjnmOCA1~~ele0kr00jLWqcdqVCfcZz3yaugAonLH002a4gDOMkp1ar8ANlb3dN~4G1kMR-zjyBB8LQcrOJIIbkh~bYWVkMQu35ig-UMxrJrDVsOMfbZO~rdHq-BO0819LyaAsPMS84n9UNP7R2wA1SNE5T-zeK7zAD8Iw~5XVwI9ig46y4WnBMB-N5fmg2ijqelil5T23GdDiMnKqY8bcOqJImxK2LdI4pJmH~q6~Doweo7iuEE5SKdtkEBNYMyaoRntUNUgfwcatDuqVdjWWQIxMD40OMSio9vICi7urqpAL3AFl0j8wng~49jcJ7wnA__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/73795659/j.ridd.2011.01.04120211029-4423-slxtje-libre.pdf?1635497128=&response-content-disposition=inline%3B+filename%3DEmerging_adulthood_in_developmental_co_o.pdf&Expires=1746801634&Signature=LwAgGK77kmO1Bm446wsBpjnmOCA1~~ele0kr00jLWqcdqVCfcZz3yaugAonLH002a4gDOMkp1ar8ANlb3dN~4G1kMR-zjyBB8LQcrOJIIbkh~bYWVkMQu35ig-UMxrJrDVsOMfbZO~rdHq-BO0819LyaAsPMS84n9UNP7R2wA1SNE5T-zeK7zAD8Iw~5XVwI9ig46y4WnBMB-N5fmg2ijqelil5T23GdDiMnKqY8bcOqJImxK2LdI4pJmH~q6~Doweo7iuEE5SKdtkEBNYMyaoRntUNUgfwcatDuqVdjWWQIxMD40OMSio9vICi7urqpAL3AFl0j8wng~49jcJ7wnA__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/73795659/j.ridd.2011.01.04120211029-4423-slxtje-libre.pdf?1635497128=&response-content-disposition=inline%3B+filename%3DEmerging_adulthood_in_developmental_co_o.pdf&Expires=1746801634&Signature=LwAgGK77kmO1Bm446wsBpjnmOCA1~~ele0kr00jLWqcdqVCfcZz3yaugAonLH002a4gDOMkp1ar8ANlb3dN~4G1kMR-zjyBB8LQcrOJIIbkh~bYWVkMQu35ig-UMxrJrDVsOMfbZO~rdHq-BO0819LyaAsPMS84n9UNP7R2wA1SNE5T-zeK7zAD8Iw~5XVwI9ig46y4WnBMB-N5fmg2ijqelil5T23GdDiMnKqY8bcOqJImxK2LdI4pJmH~q6~Doweo7iuEE5SKdtkEBNYMyaoRntUNUgfwcatDuqVdjWWQIxMD40OMSio9vICi7urqpAL3AFl0j8wng~49jcJ7wnA__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/73795659/j.ridd.2011.01.04120211029-4423-slxtje-libre.pdf?1635497128=&response-content-disposition=inline%3B+filename%3DEmerging_adulthood_in_developmental_co_o.pdf&Expires=1746801634&Signature=LwAgGK77kmO1Bm446wsBpjnmOCA1~~ele0kr00jLWqcdqVCfcZz3yaugAonLH002a4gDOMkp1ar8ANlb3dN~4G1kMR-zjyBB8LQcrOJIIbkh~bYWVkMQu35ig-UMxrJrDVsOMfbZO~rdHq-BO0819LyaAsPMS84n9UNP7R2wA1SNE5T-zeK7zAD8Iw~5XVwI9ig46y4WnBMB-N5fmg2ijqelil5T23GdDiMnKqY8bcOqJImxK2LdI4pJmH~q6~Doweo7iuEE5SKdtkEBNYMyaoRntUNUgfwcatDuqVdjWWQIxMD40OMSio9vICi7urqpAL3AFl0j8wng~49jcJ7wnA__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/73795659/j.ridd.2011.01.04120211029-4423-slxtje-libre.pdf?1635497128=&response-content-disposition=inline%3B+filename%3DEmerging_adulthood_in_developmental_co_o.pdf&Expires=1746801634&Signature=LwAgGK77kmO1Bm446wsBpjnmOCA1~~ele0kr00jLWqcdqVCfcZz3yaugAonLH002a4gDOMkp1ar8ANlb3dN~4G1kMR-zjyBB8LQcrOJIIbkh~bYWVkMQu35ig-UMxrJrDVsOMfbZO~rdHq-BO0819LyaAsPMS84n9UNP7R2wA1SNE5T-zeK7zAD8Iw~5XVwI9ig46y4WnBMB-N5fmg2ijqelil5T23GdDiMnKqY8bcOqJImxK2LdI4pJmH~q6~Doweo7iuEE5SKdtkEBNYMyaoRntUNUgfwcatDuqVdjWWQIxMD40OMSio9vICi7urqpAL3AFl0j8wng~49jcJ7wnA__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/73795659/j.ridd.2011.01.04120211029-4423-slxtje-libre.pdf?1635497128=&response-content-disposition=inline%3B+filename%3DEmerging_adulthood_in_developmental_co_o.pdf&Expires=1746801634&Signature=LwAgGK77kmO1Bm446wsBpjnmOCA1~~ele0kr00jLWqcdqVCfcZz3yaugAonLH002a4gDOMkp1ar8ANlb3dN~4G1kMR-zjyBB8LQcrOJIIbkh~bYWVkMQu35ig-UMxrJrDVsOMfbZO~rdHq-BO0819LyaAsPMS84n9UNP7R2wA1SNE5T-zeK7zAD8Iw~5XVwI9ig46y4WnBMB-N5fmg2ijqelil5T23GdDiMnKqY8bcOqJImxK2LdI4pJmH~q6~Doweo7iuEE5SKdtkEBNYMyaoRntUNUgfwcatDuqVdjWWQIxMD40OMSio9vICi7urqpAL3AFl0j8wng~49jcJ7wnA__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://www.researchgate.net/profile/Matthew-Ellis-12/publication/221983165_Mental_Health_Difficulties_in_Children_With_Developmental_Coordination_Disorder/links/56a55cdd08aeef24c58bdd5c/Mental-Health-Difficulties-in-Children-With-Developmental-Coordination-Disorder.pdf
https://www.researchgate.net/profile/Matthew-Ellis-12/publication/221983165_Mental_Health_Difficulties_in_Children_With_Developmental_Coordination_Disorder/links/56a55cdd08aeef24c58bdd5c/Mental-Health-Difficulties-in-Children-With-Developmental-Coordination-Disorder.pdf
https://www.researchgate.net/profile/Matthew-Ellis-12/publication/221983165_Mental_Health_Difficulties_in_Children_With_Developmental_Coordination_Disorder/links/56a55cdd08aeef24c58bdd5c/Mental-Health-Difficulties-in-Children-With-Developmental-Coordination-Disorder.pdf
https://www.researchgate.net/profile/Matthew-Ellis-12/publication/221983165_Mental_Health_Difficulties_in_Children_With_Developmental_Coordination_Disorder/links/56a55cdd08aeef24c58bdd5c/Mental-Health-Difficulties-in-Children-With-Developmental-Coordination-Disorder.pdf


Meachon, E., 2017. An investigation of dyspraxia: what we know and why the research is so 

far behind. Available at Researchgate, pp.47-52. Available at: http://st-annes-mcr.org.uk/wp-

content/uploads/2013/09/STAAR-7-2017.pdf#page=54 (Used 11 May 2025) 

 

Missiuna, C., 2013. Children with developmental coordination disorder: Strategies for 

success. Routledge. (Used 9 May 2025) 

 

Pedro, A. and Goldschmidt, T., 2019. Managing dyspraxia: Pre-school teachers’ perceptions, 

experiences and strategies. Journal of Psychology in Africa, 29(2), pp.182-186. Available at: 

https://www.researchgate.net/profile/Tessa-Goldschmidt-

2/publication/332893909_Managing_dyspraxia_Pre-

school_teachers%27_perceptions_experiences_and_strategies/links/5da6229e4585159bc3d00

845/Managing-dyspraxia-Pre-school-teachers-perceptions-experiences-and-strategies.pdf 

(Used 11 May 2025) 

 

Portwood, M., 2018. Developmental Dyspraxia: Identification and Intervention-A Manual for 

Parents and Professionals. David Fulton Publishers. (Used 9 may 2025) 

 

Regier, D. A., Kuhl, E. A., & Kupfer, D. J. (2013). The DSM-5: Classification and criteria 

changes. World Psychiatry, 12(2), 92–98. Available at: 

https://onlinelibrary.wiley.com/doi/10.1002/wps.20050 (Used 11 May 2025) 

 

Rihtman, T., Gadsby, N. and Porter, J., 2022. Supporting the social-emotional needs of 

children and young people with developmental coordination disorder: Occupational 

therapists’ perceptions of practice in England. British Journal of Occupational 

Therapy, 85(9), pp.653-661. Available at: https://core.ac.uk/download/pdf/479016781.pdf 

(Used 9 May 2025) 

 

Sit, C.H.P., Yu, J.J., Wong, S.H.S., Capio, C.M. and Masters, R., 2019. A school-based 

physical activity intervention for children with developmental coordination disorder: A 

randomized controlled trial. Research in Developmental Disabilities, 89, pp.1-9. Available at: 

https://www.sciencedirect.com/science/article/abs/pii/S0891422219300496 (Used 9 May 

2025) 

 

Summer, E., Pratt, M.L. and Hill, E.L., 2016. Examining the cognitive profile of children 

with Developmental Coordination Disorder. Research in developmental disabilities, 56, 

pp.10-17. Available at: 

https://openaccess.city.ac.uk/id/eprint/29065/1/Examining%20the%20cognitive%20profile%

20of%20children%20with%20Developmental%20Coordination.pdf (Used 9 May 2025) 

 

Vahia, V.N., 2013. Diagnostic and statistical manual of mental disorders 5: A quick 

glance. Indian journal of psychiatry, 55(3), pp.220-223. (Used 8 May 2025) 

 

Wilson, B.N., Crawford, S.G., Green, D., Roberts, G., Aylott, A. and Kaplan, B.J., 2009. 

Psychometric properties of the revised developmental coordination disorder 

questionnaire. Physical & occupational therapy in pediatrics, 29(2), pp.182-202. Available 

at: https://dcdq.ca/uploads/pdf/Pre-PrintPOTParticle-20July2009.pdf (Used 9 May 2025) 

 

http://st-annes-mcr.org.uk/wp-content/uploads/2013/09/STAAR-7-2017.pdf#page=54
http://st-annes-mcr.org.uk/wp-content/uploads/2013/09/STAAR-7-2017.pdf#page=54
https://www.researchgate.net/profile/Tessa-Goldschmidt-2/publication/332893909_Managing_dyspraxia_Pre-school_teachers%27_perceptions_experiences_and_strategies/links/5da6229e4585159bc3d00845/Managing-dyspraxia-Pre-school-teachers-perceptions-experiences-and-strategies.pdf
https://www.researchgate.net/profile/Tessa-Goldschmidt-2/publication/332893909_Managing_dyspraxia_Pre-school_teachers%27_perceptions_experiences_and_strategies/links/5da6229e4585159bc3d00845/Managing-dyspraxia-Pre-school-teachers-perceptions-experiences-and-strategies.pdf
https://www.researchgate.net/profile/Tessa-Goldschmidt-2/publication/332893909_Managing_dyspraxia_Pre-school_teachers%27_perceptions_experiences_and_strategies/links/5da6229e4585159bc3d00845/Managing-dyspraxia-Pre-school-teachers-perceptions-experiences-and-strategies.pdf
https://www.researchgate.net/profile/Tessa-Goldschmidt-2/publication/332893909_Managing_dyspraxia_Pre-school_teachers%27_perceptions_experiences_and_strategies/links/5da6229e4585159bc3d00845/Managing-dyspraxia-Pre-school-teachers-perceptions-experiences-and-strategies.pdf
https://onlinelibrary.wiley.com/doi/10.1002/wps.20050
https://core.ac.uk/download/pdf/479016781.pdf
https://www.sciencedirect.com/science/article/abs/pii/S0891422219300496
https://openaccess.city.ac.uk/id/eprint/29065/1/Examining%20the%20cognitive%20profile%20of%20children%20with%20Developmental%20Coordination.pdf
https://openaccess.city.ac.uk/id/eprint/29065/1/Examining%20the%20cognitive%20profile%20of%20children%20with%20Developmental%20Coordination.pdf
https://dcdq.ca/uploads/pdf/Pre-PrintPOTParticle-20July2009.pdf


Wilson, P.H., 2017. Practitioner review: approaches to assessment and treatment of children 

with DCD: an evaluative review. Journal of child psychology and psychiatry, 46(8), pp.806-

823. (Used 9 May 2025) 

 

Wright, H.C. and Sugden, D.A., 1998. A school based intervention programme for children 

with developmental coordination disorder. European journal of physical education, 3(1), 

pp.35-50. (Used 9 May 2025) 

 

 

 

 

 

 

 

 

 

 

 


