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Scenario 
Mia, a four-year-old in an early years class, faced challenges due to her speech delay. Her difficulty in communicating resulted in social isolation during group activities, as she hesitated to interact with peers. Recognizing her struggles, I, as a teaching assistant, sought to advocate for strategies that could improve Mia’s inclusion and engagement. 


Every child's unique needs are given top priority by inclusive leaders. In order to help Mia communicate with her peers, this entailed adding visual aids and communication cards during group activities. By matching Mia with a peer buddy and integrating gestures and images into games, activities were modified to enable her to participate in ways other than verbal communication.
It was crucial to collaborate closely with Mia's parents. To establish a common plan for Mia's growth, regular meetings were set up to learn about her strengths and obstacles. In order to guarantee stability in her support network, parents were urged to engage in speech-improving activities at home. The development of a customised intervention plan for Mia required close coordination with a speech and language therapist (SaLT). I was able to provide feedback on Mia's development and incorporate specific exercises into the school routines by communicating with the therapist. It was essential to develop peer understanding. Mia's classmates were able to identify her strengths and have productive conversations with her thanks to empathy-boosting activities like circle-time conversations on inclusiveness and differences. Mia felt less alone when the learning environment was modified to allow her to engage with confidence. She was able to participate thanks to peer support and visual aids, which promoted a feeling of community. By forming a partnership with Mia's family, inclusive leadership made sure her needs were met in a comprehensive way. Consistent development was made as a result of parental involvement, which strengthened the tactics used at school. Mia's progress was improved by incorporating knowledge from the SaLT, demonstrating the value of interdisciplinary cooperation. Experts offered guidance and instruction that enhanced classroom operations. Mia and the class as a whole benefited from activities created to teach peers about diversity and foster an accepting and understanding environment.

Barriers to inclusive leadership 

Effectively adopting inclusive policies was hampered by limited access to specialised resources, such as more staff training or sophisticated communication tools. It took a lot of time management to balance Mia's individual help with classroom obligations, which is a typical problem in early childhood settings. At first, some employees were hesitant to embrace new tactics, which was understandable given how challenging it is to break old habits without sufficient professional growth. Despite the introduction of community-based programs, there was uneven participation from peers and families outside of school because of a lack of accessibility or awareness. I realised as a reflective practitioner that inclusive leadership involves ongoing education, teamwork, and flexibility. The significance of achieving fairness by adjusting tactics to suit specific requirements and encouraging an inclusive culture was highlighted by Mia's situation. Furthermore, input from children, experts, and families was crucial in improving procedures and guaranteeing their long-term viability. By identifying obstacles, I was able to push for structural adjustments, such asking for more money for resources and setting up staff training sessions. The early years setting's inclusivity was improved by these modifications

Part 2

Institutional and national policies impact inclusive leadership in early childhood education. The UK's Special Educational Needs and Disability Code of Practice (SEND 2015) is a crucial framework that requires educational institutions to recognise and assist students with special needs. The SEND Code of Practice places a strong emphasis on the following: • Early needs identification via observations and assessments.• Professionals and families working together in collaborative approaches.Interventions that are specifically designed to encourage inclusive engagement. In Mia's instance, the policy offered a strong basis for putting inclusive tactics into practice. However, the school's dedication to staff training and resource allocation determined how effective it was.
The ability of schools to successfully execute policies is frequently hampered by inadequate financing for SEND provisions. For example, strong demand may cause delays in access to SaLT services. Although the policy emphasises the necessity of training, different settings have different approaches to implementing it. Insufficient professional development could make it difficult for employees to implement inclusive practices.
It might be difficult to engage families from different socioeconomic backgrounds, especially if parents have time or language problems Schools can obtain the resources and services they require by advocating for government funding and support.Frequent training sessions and peer mentorship initiatives can provide employees with useful inclusion tactics. Schools and neighbourhood organisations can work together to offer family-friendly programs that promote a community-based approach to inclusion.
As Mia's instance illustrates, inclusive leadership in early childhood education necessitates a cooperative and introspective approach. Although policies like the SEND Code of Practice offer a framework for inclusion, in order to ensure successful implementation, practical issues must be resolved. Early childhood educators may provide settings where all children flourish by emphasising equity and cultivating relationships.
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