
Purpose of this leaflet
- 

This guide explores how primary
teachers can support autistic pupils

through inclusive classroom practices.
It focuses on reducing barriers,

promoting participation, and ensuring
pupils with additional learning needs

have equitable access to education

Why Inclusion Matters?
Inclusive Education entails giving all

learners an equal opportunity to engage
in learning and succeeding within their

classrooms.

Some of the inclusive strategies that
help these children include the

elimination of any barrier and fostering
the notion of inclusion.
( Booth & Ainscow, 2011)

 

 Supporting Autistic
Pupils in

Mainstream
Primary Schools

Environmental Barriers: 
Noise levels, busy spaces, bright lighting and
unexpected changes can all pose challenges

for autistic pupils.
A predictable and supportive environment

can go a long way in helping your pupils feel
safe and able to learn. (Ashburner, Ziviani

and Rodger, 2008)

A practical guide for primary school
teachers, TA’s & ALN practitioners 

Communication Barriers:
Differences in how they communicate - such

as understanding instructions, expressing their
needs or interpreting social communication.

This can be overcome through teachers using
clear language, providing visual supports and

giving them additional processing time.
(American Psychiatric Association, 2022)

Understanding Autism:Who are we
supporting?
What is Autism? 

Autism is a lifelong neurodevelopment difference that
can affect communication, interactions with others,
processing information and experiencing the world

around us.
This means autistic pupils are very diverse in terms of

their abilities, skills and needs for support – requiring an
inclusive approach focused on understanding the

individual pupil rather than taking a ‘one size fits all’
approach.

Recognising Strengths 
Autistic pupils’ wide range of individual strengths,

abilities and interests will be recognised and valued.
Some autistic pupils may display a number of different

strengths including:
• Strong attention to detail • Excellent memory skills •

Creativity • Problem solving abilities
• A high level of knowledge relating to particular areas

which they are passionate about
By focussing on these strengths teachers can build up
positive expectations of an autistic pupil’s ability and
provide them with a range of learning opportunities

where they can participate confidently and showcase
their abilities. (Pelicano,2013)

Areas Where Support May Be Needed:
Pupils with autism spectrum disorder (ASD) may have

experiences that are different from their peers in terms
of how they communicate, process sensations, interact

socially and manage changes to their routines.
Individualised support and reasonable adjustments

should be used to overcome these challenges, enabling
autistic pupils to take full part in learning. (American

Psychiatric Association, 2022; National Institute for
Health and Care Excellence, 2021)

What Barriers Can
Autistic Pupils
Experience??

Social Barriers:
Some autistic pupils might find forming

relationships with their peers challenging or
they could feel excluded as a result of a lack

of understanding around what autism is.
Promote awareness, acceptance and positive

peer interaction to create an inclusive
classroom community. (Humphrey and

Hebron, 2015)

Attitudinal And Systematic Barriers:
They may arise because of limitations on staff

training, low expectations or a lack of
appropriate resources.

Inclusive education means identifying and
removing these barriers for autistic pupils - as

opposed to expecting them to adjust to
unsuitable environments. Booth and Ainscow,

2011)



Inclusive Practices for Teachers

Conclusion
In conclusion will help you understand how an approach

based on inclusive practices focuses on removing barriers

rather than requiring autistic pupils to adjust to their

school's environment.

Using evidence-based strategies while working together

collaboratively and applying inclusive policies enables

primary school teachers to ensure that autistic pupils are

participating, achieving and developing a feeling of

belonging within your classroom.

Legislation and Policy
Supportive Legislation: Schools are required by

the Equality Act 2010 to make modifications that
do not place disabled, including autistic, pupils at a

disadvantage. In Wales, the Additional Learning
Needs and Education Tribunal (Wales) Act 2018

and the Additional Learning Needs Code for
Wales provide legislation that highlights person-
centred planning for autistic pupils so that they

are able to achieve their maximum potential.
(Welsh Government, 2021; Equality Act 2010) 

Key Recommendations for teachers
Get to know your class members' individual strengths

and needs.
Adapt your teaching approaches.

Maintain predictable routines.
Establish positive relationships with families and

support professionals.
Reflect on classroom practice, and take part in ongoing

professional development. This will enable you to
create learning environments where autistic pupils

feel valued, supported and included. (Booth and
Ainscow, 2011; Welsh Government, 2021)

Creating a Structured and Predictable Classroom: A
structured environment supports the security of autistic pupils,

reducing anxiety that may be experienced when faced with
uncertainty.

Teachers can create an inclusive classroom environment
through consistent routines, visual timetables and clear

expectations which enable pupils to have some understanding
about what will happen during the school day.

Preparing pupils for changes in activity or routine also improves
their confidence, independence and participation in learning.

(National Institute for Health and Care Excellence, 2021; National
Autistic Society, 2024)

Inclusive Teaching Strategies:
Autistic Pupils are able to access their learning alongside their

peers through Inclusive Teaching Approaches.
Teachers will implement strategies such as Differentiation &
Universal Design for Learning (UDL). This could be done by
providing different ways of engaging with tasks, processing
information & demonstrating knowledge/understanding.

Adaptation of instruction e.g. break down activities into small
chunks or provide visual resources may assist with overcoming

challenges faced by some Autistic Pupils whilst enabling them to
feel independent & confident. (CAST, 2018; Tomlinson, 2017)

Supporting Communication and Wellbeing
Use of appropriate methods – such as clear language, visual

supports, allowing additional time to process things – can support
communication skills which may be difficult.

Simple approaches that address pupil needs around their sense of
comfort and wellbeing are important too. This might include

provision of quiet space, reduced noise or other simple strategies
to ensure pupils can learn comfortably. (National Institute for

Health and Care Excellence, 2021; Ashburner, Ziviani and Rodger,
2008)

Collaboration and Whole-School Inclusion

Collaborative working between teachers, parents, teaching
assistants and Additional Learning Needs (ALN) professionals

ensures that sharing of information and involvement of
families in decision making processes is effective.

A whole-school approach to inclusive practices can be
successful by promoting positive attitudes, reducing barriers

and enabling autistic children to participate in full in their
school experience. (Welsh Government, 2021; Booth and

Ainscow, 2011)

Useful Organisations And Resources: 

 
Teachers must continuously expand their

knowledge and comprehension of autism and
inclusive education in order to create an inclusive

classroom. While classroom tactics are crucial,
teachers can make well-informed decisions that

address the various requirements of autistic
students by having access to excellent

professional support and evidence-based
materials. To help practitioners create inclusive
practices and guarantee that every student has

an equal chance to participate, learn, and
succeed, a variety of national organisations and

government guidelines are accessible. 
One of the top organisations in the UK that

supports individuals with autism and those who
work with them is the National Autistic Society
(NAS). On subjects including communication,

sensory diversity, classroom modifications, and
promoting mental wellbeing, the organization

offers educators helpful advice. In order to help
instructors better understand autism and design

learning environments that acknowledge the
unique needs and talents of students with autism,

the NAS also provides training classes, online
resources, and examples of best practices. By

using these techniques, educators can gain self-
assurance and create tactics that encourage

involvement and lower learning obstacles
(National Autistic Society, 2024). 



Useful Organisations andResources- 
Through law, statutory guidelines, and professional

learning tools, the Welsh Government is a key player in
advancing inclusive education in Wales. In addition to
promoting person-centred planning and cooperative
efforts with families and professionals, the Additional
Learning Needs Code for Wales gives schools precise

instructions on how to identify and assist students with
additional learning needs. By acknowledging that every
student has a right to meaningful learning experiences

that help them realise their full potential, the
Curriculum for Wales also encourages inclusivity.
Instead than expecting students to conform into a

standardised method, these rules enable teachers to
modify their practice to meet individual needs (Welsh

Government, 2021). 
Another excellent resource for instructors seeking
evidence-based advice is the Education Endowment
Foundation (EEF). In order to help schools enhance
instruction and learning for all students, including

those with special learning needs, the EEF publishes
research evaluations and helpful suggestions. Its
recommendations emphasise the significance of

excellent instruction, useful feedback, metacognitive
techniques, and focused interventions that might

enhance academic results. Teachers can assess the
efficacy of various strategies and make judgements
based on facts rather than conjecture by employing
research-informed practice (Education Endowment

Foundation, 2021). 

In addition to these organisations, collaboration
with other specialists is an essential part of

inclusive practice. Teachers may benefit from
collaborating with occupational therapists,

educational psychologists, speech and language
therapists, and Additional Learning Needs

Coordinators (ALNCos). These experts offer
specialised guidance that enables educators to
comprehend the unique needs of each student
and choose the best ways to promote learning,
communication, and wellbeing. Families have

significant information about their child's
abilities, interests, and preferred ways of support,

therefore regular communication with parents
and carers is equally crucial. In order to guarantee

that support is continuous and focused on each
student, it is important to establish positive

partnerships between the home and the school.  
In the end, professional education ought to be

seen as an ongoing process as opposed to a one-
time event. Teachers should interact with current
guidelines, reflect on their own practice, and share

successful ideas with colleagues as research on
autism and inclusive education advances. Schools
may create more inclusive environments where

autistic students feel accepted, valued, and
encouraged to reach their full potential by

committing to continuous professional
development. (Education Endowment Foundation,

2021; National Autistic Society, 2024; Welsh
Government, 2021) 



Using Technology To Support Learning- 
Through expanding access to education, enhancing communication, and encouraging independence,

technology can offer significant opportunity to serve students with autism. Digital resources can be
tailored to each student's unique learning requirements and may lessen obstacles that certain autistic
students face in regular classroom settings. For instance, students who prefer visual information over

verbal instructions can benefit from tablets, interactive learning apps, and visual communication tools.
Learning can become more predictable, accessible, and engaging with the use of these resources. 

Additionally, assistive technology can help students with autism who struggle to communicate their
needs, feelings, or opinions. Students can participate in class activities and interact in different ways with

the use of digital timetables, visual choice boards, and communication apps. By enabling students to
communicate more effectively, this can boost self-esteem and lessen frustration. But rather than taking
the place of meaningful interactions with peers and teachers, technology should be seen as a supportive

tool. 
 Instead than presuming that all autistic students will benefit from digital tools, educators should

carefully choose technology based on each student's unique needs. Staff training, the right tools, and
frequent assessments to make sure technology is enhancing learning outcomes are all necessary for its
effective implementation. Technology can improve autistic students' participation, independence, and

engagement in normal classrooms when combined with inclusive teaching strategies. (Florian and Black-
Hawkins, 2011; National Institute for Health and Care Excellence, 2021) 



Common Misconception About Autism- 

Even though there has been a recent increase in knowledge of autism, many myths still affect how autistic students are viewed in
educational settings. These misconceptions may result in false assumptions about students' skills, behaviours, and assistance

requirements, which can hinder inclusion. Gaining a deeper comprehension of autism enables educators to provide settings where
students with autism are respected as unique individuals and encouraged to realise their full potential. 

A prevalent misperception is that every student with autism experiences autism in the same way. The broad range of traits, abilities, and
support requirements among people with autism is reflected in the phrase "autism spectrum." While some students may be highly

independent and need fewer modifications, others may need substantial assistance with communication, sensory processing, or daily
routines. As a result, educators should refrain from drawing conclusions solely from a diagnosis and instead concentrate on

comprehending each student's unique talents, interests, preferences, and learning obstacles (American Psychiatric Association, 2022). 
The idea that students with autism lack social interest or don't seek friendships is another myth. Even though some students with

autism may struggle with social communication, this does not imply that they do not appreciate connections. Because social contexts
are frequently built on expectations that do not take into account various communication styles, challenges may arise. This

misconception may lead to exclusion from peer activities or isolation in schools. 
Instead, then expecting autistic students to merely conform to social norms, educators should promote social inclusion by fostering

acceptance, fostering positive peer relationships, and providing chances for meaningful collaboration (National Autistic Society, 2024). 
Another common misconception is that students with autism cannot succeed academically or need a less demanding curriculum. This

perspective may limit learning possibilities and lead to low expectations. Research indicates that children with autism possess a wide
range of skills, and many of them show traits like creativity, problem-solving skills, attention to detail, and in-depth knowledge of areas

that interest them.Teachers must uphold high standards while offering suitable assistance and fair modifications that let students
showcase their skills in order to implement inclusive education (Booth and Ainscow, 2011). 

Another area where misconceptions might cause obstacles is behaviour. Certain behaviours exhibited by students with autism may be
misinterpreted as disruptive, difficult, or deliberate. Nonetheless, conduct is frequently a means of communication and might reveal

whether a student is experiencing fear, sensory overload, or trouble expressing a demand. 
Teachers can respond with supportive ways instead of punishing students or using methods that could cause them more distress when

they understand the reasons behind their actions. According to the National Institute for Health and Care Excellence (2021), Positive
Behaviour Support techniques encourage schools to identify triggers, modifysurroundings, and educate students alternative ways to

convey their needs. 
A key component of fostering an inclusive school atmosphere is dispelling myths about autism. Promoting understanding among

students, coworkers, and families is a major responsibility of educators. Schools may lessen stigma, celebrate diversity, and make sure
autistic students feel valued members of the school community by acknowledging autism as a difference rather than a weakness.

(American Psychiatric Association, 2022; Booth and Ainscow, 2011; National Autistic Society, 2024; National Institute for Health and Care
Excellence, 2021) 



Individual Needs And Differences - 
Acknowledging the individuality of each autistic student is a fundamental tenet of inclusive education. While
autistic learners may have certain traits in common, the effects of autism might differ greatly from person to
person. When organising support, a student's communication style, sensory preferences, learning capacity,

interests, and emotional needs should all be taken into account. Therefore, for inclusion to be effective,
educators must abandon preconceived notions about autism and gain a personal understanding of each

student.
Students with autism may process information and participate in learning in different ways.While some

students could benefit from more regimented routines, extra processing time, or visual aids, others might
choose more adaptable methods that foster creativity and individuality. To determine what kind of support is
most suitable, educators should employ assessment, observation, and discussion with students, families, and

professionals. This person-centred approach guarantees that modifications are significant and grounded in the
person rather than just their illness.

 autistic students have a variety of strengths, it's also critical to recognise individual distinctions. Some students
may exhibit exceptional focus, creativity, problem-solving skills, or in-depth knowledge in particular fields of

interest. Recognising these strengths can help teachers provide opportunities for achievement and set positive
expectations. A strengths-based approach boosts students' self-esteem and helps them see their differences as

assets rather than drawbacks. Personalised assistance does not, however, imply a reduction in expectations.
Making the necessary accommodations so that students with autism can participate in the same educational

opportunities as their peers is known as inclusive practice. The objective is to remove obstacles that keep
autistic students from fully engaging in the classroom, not to keep them apart. This could entail changing

instructional strategies, altering the classroom setting, or offering more assistance when needed.
Developing good relationships is also essential to comprehending personal demands. Teachers are more likely

to build trusting relationships with their students if they take the time to learn about their preferences,
communication styles, and experiences. Teachers may make sure autistic students are supported, respected,

and able to realise their full potential by appreciating differences and modifying their methods.
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