ECEY5004	2009621	Word count: 2049
Language and Literacy in the Digital Age: Analysis
Reading with children from an early age is paramount in order for them to develop their language and literacy skills. Engaging with children during storytelling activities can have beneficial outcomes for children such as social interaction, emotional development, cognitive and emergent literacy skills (Brown, Westerveld and Gillon, 2017). According to Cullinan and Bagert (no date) reading aloud to children when they are young encourages their imagination and extends their understanding of the world around them. It also develops their language and listening skills which in turn prepares children to understand the structure of stories. By guiding children to written words and pictures, this will enable children to associate the written words with the pictures and real-life objects.
Stories can create a sense of wonder for children, they can teach us about ourselves, life and other people from different countries, races and religion and promote a positive attitude to their cultures and religion (Stoyle, no date). In studies carried out by Murray and Egan (2013) it was documented that babies and children who are read and talked to had a higher cognitive development such as problem solving and also had better language acquisition (Gill, 2020).
From pre-birth it has been recognised by Bowcutt (2013) that babies as young as a few days old will identify their mother’s voice or story that was read repeatedly when they were in the womb. So, babies are innately wired to develop the knowledge of various tunes and patterns of sound, which enables them to become attuned to tones and structures of language before they are born (Bowyer, 2014). Similarly, Bhamani (2017) suggests that babies are able to hear and remember certain sounds while in the womb and recollect these sounds after birth. Therefore, this approach can have beneficial effects on the development of the foetus.
Furthermore, it can be recognised in other countries that they have utilised the use of public libraries for babies and toddlers highlighting the promotion of reading and the positive effects it can have on a young child’s development. It also found that it increased awareness of the libraries role in broadcasting children’s books and encouraging reading habits from an early age. Therefore, the library becomes a vehicle to promote good reading habits which will then act as a backdrop for interaction between children, family and care-givers (Ramos, 2012).
There are a number of ways in which practitioners can deliver a storytelling activity to children, two of which have been recorded; the first is a traditional story and the second is a digital version. Both stories are ‘The Tiger Who Came to Tea’ by Judith Kerr (2018). 
The first story was delivered in a traditional format with the practitioner reading from the story book, according to Lucarevschi (2016) and Patel (2018) this type of storytelling is one of the most traditional forms of interaction between adults and children. As well as being entertaining for children, it is also promoting educational and cultural values. Moreover, it is also an effective tool in the development of language acquisition while also enhancing children’s concentration and listening skills. Vygotsky believed that social interactions with their peers enabled children to develop language acquisition which in turn gives them a sense of the world around them and their place in it (Conkbayir and Pascal, 2014). Vygotsky’s theory was built on the concept that language and cognitive development are one and the same and children develop their understanding through language by way of interaction with a more knowledgeable other (Pacey, 2016; Larson and Marsh, 2015).
The book ‘The Tiger Who Came for Tea’ was read in both reading activities, is suitable for ages between two years and six years and onwards according to Book Trust (2021). Welsh Government (2019) agrees with this stating that it is around the age of two to three onwards that children enjoy listening to stories of this genre. According to Dolzhykova (2014) the use of storytelling is beneficial in supporting language acquisition for children as the use of repeated language in the text helps children learn language through enjoyment and in a meaningful way. Dolzhykova goes onto say that stories can provide natural repetition which allows children to ‘pick up’ key words while also enhancing their listening skills.
These approaches support Chomsky’s theory that children have an innate ability to learn language automatically and also Piaget’s theory that children learn through repetition by way of schemas, for example children build a way of learning and this enables them to learn language quicker than adults (Lumen Learning, 2016). Similarly, Bowyer (2014) and Whitehead (2010) can resonate with this concept stating that children’s oral language can be supported by using repetition, rhythm and rhyme as from an early age children will automatically clap along to a familiar rhyme or predict words that have been used repeatedly in a story.
The traditional story was delivered with the practitioner dressed up as the tiger within the story, also with the face painted to represent the tiger. Neaum (2018) supports this concept of storytelling as it enhances children’s engagement of the storytelling experience and stimulates literacy skills as the children’s attention is captivated by the dramatic way in which the story is being told. Similarly, Machado (2013) agrees with this stating that the storyteller narrates, pictures, visualizes and builds what is going to happen and takes on the characters within the story, all of which is demonstrated through the storyteller’s voice and body. 
Within the first recording of the traditional story presentation the practitioner used various props such as the small and large version of the tiger in the story, cakes, biscuits, buns, pot of tea and a bottle of beer. These props were all relevant to the story and according to Stadler and Ward (2010) are an effective tool in order to bring the story to life while also actively involving the children. Gill (2020) suggests this concept will encourage children’s love of books while also benefiting from positive relationships with parents and practitioners.
However, Medlicott (2019) suggests that sometimes practitioners can be over ambitious when it comes to deciding what props to use, and it takes practice and skill to achieve positive outcomes. Medlicott goes on to say that props can sometimes be distracting for the listener and the storyteller, and it is not always a good idea to place too much emphasis on the props throughout storytelling. 
Berkowitz (2021) suggests that although traditional storytelling with a book is beneficial to children’s literacy and language acquisition, oral storytelling supports children’s development differently than stories which are read aloud from picture books. Without a book between the children and the practitioner, children are able to read the practitioners facial expressions, the practitioner is able to use intonation in their voice to suit different characteristics of the story. This kind of listening and reaction creates a level of familiarity, responsiveness and unity between the storyteller and children. Medlicott (2021) agrees with this concept of storytelling without a book stating that children are more focused on the storyteller, are engaged with the storyteller, reacting and asking questions while also improving listening skills.
The traditional story presentation reinforces the ethos of the Foundation Phase Framework stating that children experience a language rich environment that engages them in both written and spoken word and also have access to traditional tales and stories and non-fiction books (Welsh Government, 2015). It also underpins the ethos of the New Curriculum for Wales stating that all children should have opportunities to acquire skills such as speaking, listening, reading and writing which enables them to make sense of the world they live in (Welsh Government, 2021).
The second recording was presented in a digital format using an app called ‘Loom’. This was presented with the practitioner’s face in the corner of the screen narrating a muted video of the story as it was playing. This type of digital storytelling has been forced upon teachers around the world because of the recent coronavirus pandemic. It has required professional story time sessions to be delivered through digital means. However, this can be seen as a positive outcome from the pandemic as it gives opportunities for individuals to enhance their practice of storytelling through a digital format (Mages, 2020).
According to Smeda, Dakich and Sharda (2014) storytelling is an influential educational tool and in recent years it has evolved into the digital format using sound, moving images, music, as well as graphics and animation to tell traditional stories (Nair and Yunus, 2021). Therefore, facilitating children’s learning as it enhances their motivation and builds on their digital literacy skills enabling them to engage in a higher order of thinking, encourage creativity and problem solving while building on teamwork with their peers (Anderson and Chua, 2010).
Choo, Abdullah and Nawi (2020) can resonate with suggesting that digital storytelling engages the targeted audience with music, images, narrative to allow the characters to come to life while using their voice projections and facial expressions to tell the story. This allows the listener to become more actively involved as they are watching the visuals while also listening to the digital storyteller. Similarly, Rahiem (2021) agrees with this stating that using digital storytelling as a method of teaching and as a learning resource can support children’s learning as it has the potential to open up better opportunities to extend children’s language and literacy skills as they have the chance to participate and learn.
As practitioners it is important that children have access to digital technology in order to develop their language and literacy skills and it is their responsibility to provide the means for children to achieve such skills. These strategies are supportive of the New Curriculum for Wales (2021) which is inclusive of the Digital Competence Framework whose aim is to develop a set of skills of children as young as three years of age that will enable them to acquire the knowledge and attitude to become confident and creative when using digital technologies. These transferable skills with enable them to become capable informed learners and be successful in their future roles within society (Welsh Government, 2018).
However, the digital story that was presented was not interactive for children, it was presented with the practitioner narrating a video recording of the story. This type of interaction can be seen as detrimental as it is similar to children being exposed to increased screen time and can also reduce opportunities for adult and child interaction time which is fundamental for early language and literacy development (Heuval, et al. 2019). Altinkaynak (2019) agrees with this suggesting that co-reading activities is fundamental to develop early literacy skills. This research revealed that children who were read to frequently benefited more than children who were given videos to watch.
Also, according to Takacs, Swart and Bus (2015) digital stories which are loaded with interactive features can sometimes be distracting for children as they are available during the actual story. Therefore, these features mean that children spend more time concentrating on them rather listening to the oral narration.
In comparison to the first traditional story presentation, the practitioner was continually interacting with children by asking open ended questions and pointing to certain aspects within the story to build on children’s curiosity as to what would happen next. According to Kumon (2016) this type of storytelling encourages children to ask questions, use their imagination, and be creative while also broadening their vocabularly. Additionally, children’s listening and social skills are enhanced as they learn to be patient and let others speak. This would support Vygotsky’s social interaction theory that children learn language acquisition from social interaction with their peers (Conkbayir and Pascal, 2014).
In conclusion it can be seen from both recordings that each one has different elements which can support children’s digital literacy. There was a contrast between both recordings with the traditional story having more interaction with the children; asking open ended questions to involve children in the story; using props to keep children interested. Whereas the digital recording had more screen time, so less interaction with children and only the practitioners face being visible to children. From the practitioners research it has revealed that any form of storytelling will benefit children’s language acquisition whether it is delivered traditionally, orally or digitally.
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