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[bookmark: _GoBack]It has been suggested by Arena et al (2004) that children learn from early experiences that take place within setting that provide primary care for the child or children, such as the family home environment or within an early Education setting and that these experiences can have an overall impact on the outcome of child’s education and overall health and well-being. As stated in the The United Nations Convection on The Rights of the Child (UNCR) referring to article three, it is suggested that discussion and actions involving the care of a child should be carried out with the interest of the child being prioritised at all times.  Moyles (1989) believes that individuals that support children within education or childcare sector must be able to provide quality care, develop and apply positive changes in order to enhance a child’s individual development the practitioner must be able to make sense of their surrounding environment through questioning and analysing their own roles and responsibilities assigned to their status. The aim of this assignment is to critically examine the potential benefits and effects of potential barriers that may occur during critical reflective and how by maintaining high quality services through critical reflection can enhance welfare outcome of children and their families. 
The aim of providing high quality care to children, young people and their families is to enrich and enhance development outcome and maintain a healthy wellbeing.  The Welsh Government  (2013) highlights in the Building a brighter future for early years and child care propose plans, that are aimed to close development gaps within society by focusing on experiences of the children as individuals, suggesting that in order to be able to provide the correct support from the beginning for the child and their families then provisions should be applied at the beginning therefore to identify individual needs and requirements a coherent ‘multi-agency approach’ and as well as an ‘efficient partnership’ required  in order to retrieve the correct information the identifies individual needs, once the correct information is obtained critical reflection on observations during monitoring the children’s development help plan and make amendments to original plans in order to meet the child individual needs. Care and Social Services Inspectorate Wales, (2017) regulates settings such as play provision centres, childminders and out of school clubs to ensure staff that provide quality services for children, young people and their families by maintain the correct level of support throughout. To ensure quality services are available and meet the requirement to adequately support the development and health and wellbeing of children, young people and their families of the CSSIW guidelines state that persons working in the field of child/social care with children and or families must hold a valid recognised qualification regarding their professional field. However, Jordan (2008) suggests that the learning process in a continues life long process and that to provide an enriched environment attendance of continues training to develop new knowledge and skills can help develop stronger foundations that enhance the quality of services that a setting provides. 
So, what is meant by reflection and critical reflection? Sellars, (2014) puts forward that reflection and Critical reflection, also referred to as ‘critical thinking’ has been developed around personal experiential learning, both process can be carried out by an individual or within a group reflecting on either one or multiple experience that have required the same focus. The Welsh Government (2015) also support that Reflection allows an individual or group to examine a situation by looking at the if’s, buts, how’s and whys of a situation that a practitioner or setting may have recently found themselves in, however critical reflection encourages either a group or individual to examine a situation asking deeper questions not only reflecting on present experiences but also past situations as well as encouraging speculation of potential future outcome through applying speculated thoughts and ideas into practice. 
The first Model of reflection that shall be discussed is levels of learning theory suggested by Moon (1999) puts forward that there are five stages to reflective practice, the stages suggested in order are: stage one, ‘Noticing’’, Stage two, ‘Making sense’. stage three, ‘making meaning’, Stage four ‘working with meaning’ and the final stage, stage five, ‘transformative learning’, However, Moon 2004 aruges that for the reflective practitioner to enter the learning process from reflection then the first three stages of moons levels of learning theory must be completed in orders for the practitioner to effectively learnt from the reflective process and be able to apply new learnt knowledge into practice. 
Reggio Emilia approach has been developed around experiential learning, (Stone 2012) in other words children learning for given opportunities to develop by leading their own development through activities biased on the individual child’s interests. With children, families and surrounding communities being accepted as valued partners to the setting Reggio Emilia setting have regular reflective observations to devise knowledge of the children’s individual progress (McCarthy, (1995). Educators of the Reggio Emilia approach believe children are able to show their ideas however to acquire the ability to put their ideas in to concept the children must first learn to how to deal with their natural curiosity towards materials and objects surrounding them. 
Children learn through a play based approach, movement, speech, music are just some of the ways that children develop communication skills that enable the child to gain knowledge and understanding of their world (Krechevsky and Stork, 1999). Aper et al, (2011) claim that by integrating Moons Level of learning theory to practice using a child centred approach the first stage ‘Noticing’ flying start NHS, (2017) putting forward that this stage allow a practitioner to look at the natural behaviour of the children during child led play activities within the given environment, providing opportunities to focus on an area that may have become interesting or why has the topic been re visited or seen important factor requiring attention. The second stage ‘Making sense’ what drawn the practiser to become focused and reflect on the specific area, what were the children doing, what children were involved? stage three, ‘Making meaning’ the practitioner at this stage can make potential links between questions, thoughts and potential ideas that may have constructed. Now at stage four, ‘working with meaning’ a practitioner can move on and develop knowledge from literature and research that allow a learner to think deeper linking academic evidence to ideas regarding previous events.  Once the learner confidently understands the research to theory they enter stage five ‘Transformative learning’ Mezlrow (1997) suggests the learner now acquired the ability to form new ideas of their own based on theory and has acquired confident to apply newly learnt knowledge in potential similar situation that drawn the practitioner to the original event. 
However, Middleton (2017) highlights that a person who may have just entered employment may not feel as confidence and fully aware of their employment role and responsibility therefore the becoming a reflective practitioner may be challenging or even daunting at time, until the practitioner if fully aware of their roles and responsibilities, having an effect in the ones self- esteem and confidence. chao (2009) suggest that Moons level of learning theory may be time consuming, and with limited time allocated for reflection and to meet expectations of other. the practitioner may overlook or only briefly acknowledge what reflective practice involves, factors with in the reflective process and fundamental values within reflective practice that aim to enhance services and provisions.
Moving on to the second theory, Driscoll (1994) model of reflection has been developed around three what’s; what, so what and what next around the same principles of Rolfe theory of learning but instead of using this model for individual reflection the Driscoll developed the model to be versatile to both individual and group reflection Driscoll, (2006) believes that when practitioners enter the first stage the what’s participants are encourage to questions that allow one to process and make sense of the situation by asking questions on the learners own experience including what happened? What did I see? or how did I act? this is more of a personal reflection. the second stage so what? enables a reflective learner to look deeper at the outcomes of how they were able to apply knowledge and skills to practice as well as considering if the chosen method provided the best outcome for that situation. This stage not only allows time to think about the way one has performed but consider how the feelings of themselves and others involved may have been effected during and after the even. Stage three what now? encourages a practitioner to consider how alterations to practice could done to enrich the environment and effectively support the situation if it was to arise in the future, the learner begins to question if addition support to enable progress with learning is requires, what support would be beneficial to practice. A reflective practitioner at this stage of development also being to look at how they are able to effectively improve their own personal development by looking at means and ways to enhance knowledge and skills to enrich standards of quality care.
Murry and O’Driscoll, (1997) argue that it is between the theory of what, so what and what next of the individual process of reflection there are stages that enable the process to be completed with another individual or within a group. Upon completion of an activity the same as with in the what stage of ‘reflection sharing’ information when re visiting a previous situation learner is able to reflect on experience by exchanges views and reactions developed by observations with other in order to effective understand and make sense of what had happened, by considering opinions and view of others may enable the learner to critically reflect with support of others views and knowledge of others. Once the learner has obtained understanding of what has previously happened the learner is able to enter the ‘Processing’ stage, discussion with others help maintain a clear understanding of how their actions have had an impact on the setting and on individual involved within the setting, this process enables a learner to develop a better knowledge of how their actions may have affected others either positive or negatively the learner may then enter the ‘Generalising’ stage, putting new learnt knowledge, of where and why changes need to be made in any provide foundations for the reflective practitioner to develop new realistic approaches with meaning. The reflective practitioner may then move on the ‘Applying’ stage of Driscoll’s Theory and use their newly learnt knowledge and skills to apply to develop effective learning strategies within the practice, to ensure quality service are available. Combe (2012) claims reflection becomes unproductive for a learner if the learner does not receive the correct level of feedback form a from a more knowledgeable other who themselves understand the importance of critical reflection process. According to Smidt (2009), working in a group and developing from a more knowledgeable other supports claims made in Vygotsky cognitive development theory (1934) social interaction guides learning within the Zone of Proximal Development also referred to as the MPD suggesting that it is only once a person has reached their full potential they are able to move on to develop more complex learning, that is supported by a more knowledgeable other  
[bookmark: _Hlk497138890]Collaborative working according to Bassot (2014) provides opportunity to gain knowledge that enables and supports effective quality care and without the support provided a practitioner may face risks of developing and practicing in accordance to one’s own personal views and concepts. the format in which feedback is given and interpreted by the learner can have an impact the way one develops, with the aim of feedback being constructive, supportive it may also seem challenging at time. However good feedback has the capability to enhances knowledge to support effective practice when supporting families.  Feedback with in a group offers opportunities to enhance and develop through creative thinking. Encourages situations to be viewed from other people’s understandings and perceptions. Suggestions made by Children’s Workforce Development Council (2010) suggest that skills such as Effective Communications, sharing information, Multy- agency and integrated working are just three of the six core skills that are seen as basic but essential skills to develop when working with children and families and put forward that by acquiring these basic skills and knowledge in these areas help develop understanding that supports effective practice. Lewis and Thomas, (2016) puts forward that by integrating the above three skills from the common core skills into theory would work well in provisions that hold group appraisals and supervisions and within guided reflection groups, either held between co-workers or between organisations. HM Government (2006) states that in order to safeguard children and families Learning how, when and what and with whom information should be shared with is a skill that is required in order to enable practitioner from different background to effectively work together, however a practitioner is required to respect legislations so complying with the Data Protection Act 1998 and Confidentiality Act 1991 shared information should be shared with the correct approach, by acquiring this knowledge sufficient  information may be shared that builds foundations for co-workers and organisations to  work together to effectively reflect upon situation that has been raised either good of negative, by   taking into consideration the views of individual and combining updated knowledge enables practitioners to effectively work and support each other through transition. Effective communication skills according to Fazey (2004) enhanced relationships between the group, build trust through honesty, actively listening and seeking support while sharing information where required, shows willingness to learn from a more knowledgeable other. The way one learns for other people’s views, knowledge and experiences can support the way one learns to critically reflect and apply adequate changes to develop an enriched supporting environment. 
Although suggestions made by Bassot (2014) suggests the benefits of shared reflection can have an overall effect on the way one learns Ashford et al (2000) studies have shown that that shared reflection also hold may barriers including previous training and education, some practitioners may have been previously taught that the new learnt knowledge has been acquired through fact of literacy and it is good practice to follow know facts, discouraging the learning for becoming self-motivated and thinking for themselves, therefor reflection within a group may be jeopardised by confusion or even conflict. As a result, this could potentially make one feel uncomfortable to participate in fear of been seen as unprofessional if an area that a practitioner is not completely confident in is discussed encouraging withdrawal of participation to minimise the feeling of vulnerability to judgment from other members of the group who may be more knowledgeable for the topic of reflection.



Upon comparison and drawing to conclusion both Driscoll’s and Moon’s reflective models previously mentioned Sellar and Fazey believe both approaches have been developed around experiential learning meaning that biased on the learner’s experiences even though theories are supported by different the approaches they both have the intention and ability to improve quality care standards As supported by Leinonen et al (2012) Maintain high standard of quality care results through deep reflection either carried out individually or using team work, depending on what level each practitioner is at reflecting can change directions throughout at any stage for the process. Therefor to be able to learn from reflection the reflector must have a purpose to begin only them will successful development become enhanced between the work forces, supporting continues learning to enhance and develop new skills throughout their career. (Jordan, 2008) Although both critical reflection methods have shown that learner may encounter barriers along the way, and although it may not be possible to remove the barriers a reflective practitioner will learn who to work with the barriers rather than against, potentially developing more barriers. if the learner receives the correct amount for support and feedback from others positive outcome of critical reflection when re applying theory to learnt knowledge improving practice the outweighs the possible barriers that one may come across. Middleton (2017) support this by putting forward that reflection at times may become challenging or even a daunting experience, but with the correct knowledge and ability to apply new skills the benefits of reflection and enhance support that services offer to children, young people and families on a daily or regular basis. 
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