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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
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	Targets
	What I have done in this assignment

	Target 1
	Revise paragraph formation
	Proof read my work more than before to ensure it flows correctly. 

	Target 2
	Provide more critical views 
	I read some articles of how to write critically. 

	Target 3
	Use punctuation correctly
	Revise the use of punctuation using online guides.
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Introduction

[bookmark: _GoBack]Within this report it is has been discussed how a school develops an aspect of the school development plan (SDP). Topics discussed will be how the target was identified, what is being done to meet the target, what is going well and what could be improved. The aspect of the SDP being looked at In this report is “to improve standards of oracy in welsh, second language”. Within this SDP target there are sub-targets and a success criteria to meet to ensure that the correct actions are being taken. 
The school that is working towards this target is an English Medium school consisting of 152 pupils. Pupils are aged between 3-11 years (Estyn, 2014). Of the 152 pupils, 25.1% are eligible for free school meals. The schools yearly attendance is 93.2% and within the school 9.6% of the children have additional learning needs such as additional support or interventions however, no students are currently have a statement. 8% of the children are from an ethnic minority background however there are no children with English as an additional language (EAL) (Welsh Government, 2019). 


Literature Review 

Every school should have a development plan (SDP) which is classed as being strategic. The SDP brings together the school’s priorities, what will be completed to raise standards, what resources will be allocated to these actions and the achievement of key outcomes (Department of Education, 2016). The Welsh Government (2014) states that the main priorities of all schools when writing a SDP will be raising standards of literacy and numeracy as well as reducing the impact of poverty on education attainment. A SDP should also include how staff will be developed with training opportunities. A SDP runs over the period of 3 years and is a live document that should be easily accessible and used as a reference point for all staff and governors. The SDP can also aid schools in providing key information to challenge advisors and can provide local authorities and consortia with a single reference point for all that’s planned within the school (Fernando and Iddamalgoda, 2018). Governing bodies that involve the head teacher and the board of governors consisting of members of staff, parents and individuals from the local community are responsible for preparing, monitoring, reviewing and revising. In order to do this a 4 step school development planning cycle is used (Figure 1). 
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Figure 1- A visual diagram set out by the Welsh Government (2014) of a school development planning cycle. 


The school involved in this report had created a target “to improve standards of oracy in welsh, second language”  and was set out in part 3 of the SDP. This target was developed from the Welsh Government (2019a) aim to have a million Welsh speakers by the year 2050. Upon the Welsh  Government (2019a) creating this goal the organisation, Education through Regional Work (ERW) set up a welsh language charter called Siarter Iaith. Siarter Iaith (O’Connor, 2016) sets schools with 10 targets as a result of carrying out questionnaires within key stag 2. The questionnaires allow for information to be gathered from the level of welsh used in the class room, on the playground and beyond school lessons. After a period of time, which allows the school to put actions into place, the questionnaire is repeated to gage if there has been an improvement in the levels of welsh spoken throughout the school. There are 3 different awards that can be awarded for the progression in the use of welsh throughout the school.  

Over the period of 17 years from 2001 to 2018 a yearly survey of the welsh population showed a small increase of welsh speakers from 834,500 to 898,700 (Welsh Government, 2019b). However, the censuses of 2001 and 2011 show a much lower start point of welsh speakers which decreased over the 10 years by 20,400. The majority of the welsh speakers fall into the ages of 3-19, which is the compulsory school age. 
Currently in Wales there are 386 Welsh medium schools and 948 English medium schools. The majority of Welsh medium schools are found in north or south west Wales while there can be almost six times more English medium schools than welsh in central south and south east Wales. However, there are some dual stream schools that communicate equally through English and welsh and some bilingual schools that speak using different percentages of Welsh. These statistics alone allow the Welsh government to see what areas need more support with increasing the Welsh language (Welsh Government, 2019c). 
As a result of wanting a million Welsh speakers in Wales the Welsh Government (2017) put together an action plan for the future couple of years of which one major goal was to work closely with early years providers as it is believed this will create a good base for long term planning. 

The current programme of study for Welsh second language starts from key stage 2. It is outlined that learners should be given opportunities to reinforce Welsh syntax by accurate use of vocabulary, phrase and questions, use various strategies to read such as phonics and word recognition and spell simple words correctly using the appropriate punctuation (Welsh Government, 2015).

There has been many different studies and organisations that have outlined the benefits of learning different languages and some more specifically during early childhood. Auburn University’s department of foreign languages (Latimer, 2017) conducted a study and outlined many reasons why languages should be studied. Some reasons are that analytical skills improve, creativity is increased and that individuals participate more effectively and responsibly in a multi-cultural world. Lead with Languages (2020) also agrees with Latimer (2017)  while adding that learning a second language during early years is easier than as an adult as young learners are uninhibited to the feeling of fear and making mistakes. 
Lang (2009) states that teaching children a second language is good for their minds and does not cause confusion. It is said that by putting children in situations where we surround them with the second language it increases the success of grammatical knowledge similar to those who are monolingual.


Developing an action point 

The SDP of the school in this report has been linked entirely to a ‘curriculum for Wales: a curriculum for life’. Within the SDP there are five targets surrounding areas of numeracy, wellbeing, co-operative learning, digital competency and developing welsh language. Target three ‘to improve standards in oracy in welsh, second language’ has been linked to  developing ambitious capable learners, which is one of the four purposes set out by Donaldson’s successful futures (2015). Although the curriculum for Wales has been referred to in the SDP there is no evidence in and around the school that suggests that they are working towards this, this purely seems to be a ‘tick box’ activity and what ‘looks good on paper’. 
This target was developed from the welsh government initiative to have a million Welsh speakers in Wales by 2050. Alongside the government target runs a programme to aid schools in development. This target was created due to the school previously achieving their bronze Cymraeg Campus award, the next step is to achieve their silver award. Siarter Iaith and the programme Cymraeg Campus collates relevant data from the school and analyses it. Base line data is collected in the form of a student questionnaire (Appendix 1) which ultimately provides the school with relevant targets to meet. There are only a few downfalls to this, students may not understand what they are being asked or forget what activities run throughout the school and the school may not be provided with the answers to the questionnaire to understand where targets have come from. 
Once that targets have been set it is the governing bodies responsibility to sit and set out relevant and achievable actions to meet these targets. The targets set out in the SDP are to develop effective use of ‘Criew Cymraeg” to promote and reward the use of Welsh language, to increase use of Welsh language on school displays, to develop welsh cultural/ language assemblies, to develop the quality of daily welsh language sessions and to use the school improvement grant (SIG) to meet targets. 
This target is led by the KS2 teaching lead and involves one of the governors. By using an outside individual this would ensure that the actions are being followed through as agreed. Sometimes an individual may feel like they have perfected a task however an outsider looking in may see that improvements can be made. In future SDP targets it may be useful to include two members of teaching staff in case of absence as this had recently happened within the school resulting in the majority of implemented activities coming to a halt. 

Throughout the SDP there are clear timescales set out stating the start date and when completion is expected. For the above target it was set to be carried out over one academic year, September to June. However, all actions stated on the SDP are to be implemented during the second and third month with no follow up or further action until a re-assessment in June. Within the first few months of implementation some monitoring, evaluating and review (MER) takes place as staff meeting and learning walks.  During June monitoring takes place via a final student questionnaire, evidence gathered throughout the year is presented and a review is carried out by Cymraeg Campus. This could be seen as the school being efficient and putting all that needs to be completed in place early however, this could be an overload of work for the children, staff and may result in a collapse of progression. Also all ideas and resources may be used straight away which could result in children losing interest as there’s no new activities/actions being implemented throughout the year. 
Another aspect of a SDP are resources and finances that may be required. Some targets may require more resources and money than others however, in the target above there is an expected cost of £620. The cost has been set aside within the SIG for training sessions to be delivered in order to develop a whole school approach and to pay for a supply teacher during the time base line questionnaires are carried out. The cost of this target is low and may not take into account resources needed for displays and also games, books or internet applications to develop lessons in a way that children will find enjoyable and want to learn. 




Reflection and evaluation 

In order for the school to meet the targets set they took many different approaches. The first approach taken was developing daily Welsh language sessions which took place in the form of ‘helpwr heddiw’ sessions. These sessions were consistent throughout foundation phase where they would occur every day before lunch for at least thirty minutes. This was observed less within KS2. A reason for this may be due to the increased volume of work being covered in KS2 which doesn’t leave enough time to cover new sessions. Although specific sessions didn’t occur in KS2 during guided reading there would be welsh games available for the children to use. Cohen (2017) states that in order for learning a language to be worthwhile at least thirty minutes of learning should take place daily. Which is happening within some classrooms and much less in others. In order to improve this action KS2 should be given a specific time each day to complete the sessions as what is done in foundation phase. 
Weekly assemblies were also developed to teach everyone new welsh words and phrases. These would usually be in the form of a question and an answer and would be demonstrated by KS2 students. These students would be ‘detectives’ throughout the week and choose peers and a teacher to win an award for using the most welsh. This concept works well and the majority of children would use the phrase on multiple occasions throughout the week. Although there are some down falls to this, some children (child A) would use welsh all the time however, if one student (child B) suddenly started using that week’s phrase they would receive an award and the other student would be left unrecognised. This could have an adverse effect on child A as they may not think what they are doing is correct and loose motivation to practice welsh to the level that they were. Ultimately, child A could lose self-esteem and not want to participate any longer (Brummelman et al, 2014). A way to over-come this is to introduce a reward system that runs constantly. If the ‘detectives’ had stickers or access to class dojo they could provide instant rewards to everyone on the playground or around the school that uses that week’s phrase or any other welsh term. This could create a more positive approach to learning welsh other than children having the attitude of “I’ll never win anyway”.
Another aspect that was introduced was ‘Caffi Cymraeg’ this brought the aspect of teaching welsh to the wider community of parents. Caffi Cymraeg are workshops carried out during school hours for students and parents to participate in activities to learn welsh together. This is a voluntary activity that has been introduced to one class at a time. Many parents attended the sessions and would return week on week. Some basic welsh that was taught was foods, body parts and the weather. It is important to begin with only the basics as adults learning has different barriers. When teaching children they are a ‘clean slate’ however, when teaching adults there could be a battle between the environment of going back to school and the knowledge and skills already possessed (Wedege and Evans, 2006). If the adult had a bad experience with school and the welsh language as a child attending a session like Caffi Cymraeg is a big step. The school made the right decision on how to deliver these sessions to achieve maximum attainment.  The only way to move forward would be to introduce these sessions throughout the whole school and gradually building knowledge to questions and answers. 


Conclusion 

Within this report a SDP has been thoroughly observed with a specific focus on one target. Throughout reading I have learnt the large quantity of time and people that are involved in preparing and putting together a SDP. I have learnt that there are many more aspects in a SDP than targets. I was surprised to observe the detail included in the SDP from actions, personnel involved, timescale, resources/finances and monitoring, evaluating and reflection (MER). I have also learnt that in order to meet an SDP target there is not just one action/intervention put in place. It is a lengthy process usually carried out over a full school year. 
As a student who previously had not had much experience in schools, a SDP was new territory to me and informed me about the school in great amounts. This has changed my perspective of how and why actions are carried out in school and that things do not change overnight. In my future career I will refer to the SDP often as it can provide information about the school that’s not widely spoken about outside of governing bodies. It provides a clear action plan for the path the school is taking to improve the learning and experience of the children who attend. 
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