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A Critical Evaluation and the Identification of Next Teaching and Learning Steps Focusing on a Case Study of an Individual Learner or a Group of Learners, Based on an Observed Critical Incident.

Introduction
This assignment aims to critically evaluate and identify the next teaching and learning steps derived from an observation of a critical incident. According to Tripp, a critical incident is using professional judgement to evaluate the importance of an event and then the importance of the meaning behind the occurred event (Tripp, 2012, p. 25). Tripp states that a critical incident does not need to be deemed as a bad event that occurred but rather a ‘typical’ event, the research behind the event makes the event labelled as ‘critical’ (Tripp, 2012, p. 24). Analysing a critical incident is important because it improves professional judgement (Tripp, 2012, p. 125). Tripp describes professional judgement as
“… more to do with reflection, interpretation, opinion, and wisdom, than with mere acquisition of facts and prescribed ‘right answers’”
(Tripp, 2012, p. 125). 
This assignment will consist of the role of critical reflection which will discuss the importance of reflection and how it is used in relation to the role of developing the teacher profession. Secondly, the assignment will highlight the observation that occurred involving the information of the context of the observation. This will demonstrate a critical incident which will be related to the Four Purposes. Furthermore, it will consist of a Literature Review which will critically analyse different types of literature related to the findings of the Critical Incident from the observation. Finally, the assignment will demonstrate reflection and evaluation steps based on the critical incident. 
Role of Critical Reflection 
Critical reflection is involved in critical thinking (Hickson, 2011, p. 830). Hickson (2011) suggested that critical reflection helps individuals to set goals and use past information to improve how to engage in future actions (Hickson, 2011, p. 829). Gibb’s Reflective Cycle was developed to give a framework to reflective practice offering an individual to be able to examine an experience allowing them to learn from their experiences (Gibbs, 1988). Gibbs (1988) offers six stages to be able to examine an experience. Gibb’s six stages include ‘description’ this gives the individual an opportunity to describe what happened in the experience in detail. Next, ‘feelings’ which requires the individual to explore their feelings during the experience and how this impacted their experience. Then, ‘evaluation’ which involves the individual to evaluate what worked and what did not work. Following evaluation comes ‘analysis’, this allows the individual to understand the experience. This is an important step because before this the individual only described their experiences and their feelings, now they will be able to understand why the experience went the way that it did.  After that, ‘conclusion’ this involves the individual to discuss what they have learnt from the experience and what could be done differently. Finally, ‘action place’ this requires the individual to conclude how they would handle the situation in the future. This stage allows the individual to be able to help themselves act differently as well as their actions, it involves the individual to conclude how they will ensure the experience goes either similarly or differently (Gibbs, 1988). 
Reflection by teachers is important as it improves the teacher’s ability to process and analyse lessons, lesson plans and relationships (Parsons, 2006). Critical Reflection is essential for teachers to achieve the Professional Teaching Standards (Education Wales, 2018). This outlines 5 expectations including Pedagogy, Leadership, Collaboration, Innovation, and Professional Learning along with Values and Dispositions which teachers should have. Education Wales (2018) suggests that within these expectations the Teacher must demonstrate critical reflection to show that they can achieve some of the expectations outlined. This includes Pedagogy, in this expectation the teacher must show ‘advanced learning’ which means that they must show progression in their learning by using past experiences and base their plans on their reflection of their experiences (Education Wales, 2018). In Pedagogy, the teacher must achieve ‘influencing learners’, this requires the teacher to reflect on their learning within their planning, the teacher must display they can help learners reflect on their own learning. Education Wales (2018) suggested that Collaboration requires critical reflection to be able to enable improvement. Through, placements and collaborating with colleagues and peers, the teacher should reflect on their outcomes, and improve upon these through advice and their own critical reflection. They also outlined in Professional Learning that continued professional learning allows the teacher to critically reflect on their learning and experience to develop their own professional growth. Therefore, Education Wales (2018) indicates The Professional Teacher Standards show that critical reflection is vital for a teacher to be able to grow professionally and personally to improve. 

Observation 
To abide by BERA Guidelines of anonymity and confidentiality to conduct research, the school, staff, and the students which have been observed will remain anonymous in this assignment (BERA, 2018). 
The observation happened in a large English-Medium Primary school based in Swansea, county of Glamorgan. There are a vast number of 580 pupils within the school between ages of 3–11-year-olds, including 74 part-time nursery pupils. In this school, there are classes with mixed year groups including Year 5 and 6, and another of Year 1 and 2. This school includes three specialist teaching spaces to teach 27 pupils with communication, language, and speech. Within this school, 28% of pupils are identified as having an additional learning need averaging higher than the national average which is 25% (Estyn, 2017). According to Estyn (2017) there are not many students who have a statement of special educational needs or in the care of the local authority. In addition to this, Estyn (2017) reported that 30% of students are eligible for free school meals, which is averaging above the national average for Wales at 19%. Majority of students in this school come from backgrounds where English is their first language and do not speak Welsh at home (Estyn, 2017). 
Critical Incident Linked to Four Purposes
The critical incident took place in a year 5/6 mixed classroom with mixed abilities.  The teacher picked ‘Two terrific students’ once in the morning and once in the afternoon, who stood out to them for different reasons such as being well behaved throughout the lesson and for trying during their mathematics lesson. Once the student was picked, the class along with the teacher praised the student by clapping. The student then was able to come in front of the class and spin a wheel on the board and win a prize. The prizes on the wheel varied from dojo points, daily mile chooser, a class game of their choice, another student being able to spin, and more. The physical act of spinning a wheel and having the prize options for the students was created by the Teacher to encourage a student within the class with ADHD who engages by being able to see their options and allows the student to participate within lessons and encourages them to take part in the ‘Two Terrific Students’.  This is critical because of the ability to deepen your thinking into reasons it was created such as including a child with an additional need while including the entire class. Also, involving giving children responsibility with their prices such as ‘Daily Mile Chooser’ as the student can pick another student of their choice who stood out to them during their daily mile walk, which is done most days during the school day. This can be linked to Glasser’s Reality Therapy theory (Glasser, 1965). Glasser explored guidance for students to become responsible individuals by trusting the students with responsibility, the students then work individually to correct themselves (Glasser, 1965, p.25). This is shown in the critical incident as some of the prizes won offer the student responsibility by passing on a reward to another student. The students are only able to gain a prize if they behave well. The critical incident can also be linked to Positive Reinforcement in a Behaviorist setting (Skinner, 1965). This can be shown as the ‘Two Terrific Students’ strategy sets out achievements for learnings such as behaving well or showing good positive behaviors and then are granted a reward by being able to spin the wheel and gain a prize. 
The critical incident can be linked to Donaldson’s Four Purposes of the Curriculum in Wales (Donaldson, 2015).  Donaldson (2015) stated the Four Purposes were 
“Ambitious capable learners ready to learn through their lives… Enterprising creative contributors ready to play a full part in life and work… Ethical informed citizens of Wales and the world… Healthy confident individuals ready to lead fulfilling lives as valued members of society”
(Donaldson, 2015, p.31) 
As part of one of the Four Purposes ethically informed citizens must
“Understand and exercise their human and democratic responsibilities and rights… Understand and consider the impact of their actions when making choices and acting”
(Donaldson, 2015, p.32)
The critical incident links to ‘ethically informed citizens’ because the prizes gained offer choices to students which is part of their human rights. The prizes, as stated previously, present the student with opportunity to have democratic responsibility with prizes including ‘pick a friend to...’. This provides the student the chance to pick another student to do multiple activities with which includes ‘read with’ and ‘play with’. By rewarding another student with sharing their prize it provides the student with responsibility. It is a reward system for positive behaviour and gives the students two chances throughout the day to win title of one of the ‘Two Terrific Students’. As it is a reward system it allows the students to understand and consider their actions and the consequences of their actions. In consideration to the reward system, it shows that good behaviour being rewarded encourages the children to consider others and their own actions which contributes to being an ethically informed citizen. 
Literature Review
As previously stated, the Critical incident brought about different issues once further analysed. Firstly, Positive Reinforcement in behavioural management. Positive reinforcement is described as 
“An increase in the probability of occurrence of some activity because that activity results in the presentation of a stimulus or some circumstance”
(APA Dictionary of Psychology, 2020)
There are supports for this this definition as (Akpan 2020) suggested that positive reinforcement increases the probability that the positive behaviour will occur again. According to Akpan (2020) this is shown by Skinner’s (1965) operant conditioning which means that behaviours occur again by reinforcers which either strengthen or weakened behaviours. If positive reinforcement is used in the classroom, Akpan (2020) states that it will strengthen a positive behaviour through a stimulus such as a reward for acting in a positive and appropriate way within the classroom. Akpan (2020) indicated that this occurs with negative reinforcement too, when you do not give a stimulus. This would mean that a reward is taken away, therefore negative behaviour will not occur again. There is further support for the definition of positive reinforcement (2020) and Skinner’s (1965) operant conditioning. It has been suggested that behaviour can be taught through positive and negative reinforcement repetition (Tiwari, 2016). Tiwari (2016) states that this is referred to as classical conditioning. 
Akpan (2020) proposes different methods to include classical and operant conditioning in the classroom, this includes: 
“Act promptly in reinforcing behaviours. When reinforcements are delayed, they may be counter-productive”
(Akpan, 2020, p.82)
Akpan (2020) suggests that if a teacher does not act on the appropriate or inappropriate behaviour in a fast approach, it can lead to the student not understanding the behaviour is good or bad therefore, continuing to act bad or not behaving in the desired way again. Akpan (2020) implies that when a student is late or taking control of class discussions it is better to ignore the student than reinforce the negative behaviour. This contradicts Skinner’s (1965) operant conditioning by using positive or negative reinforcement to enforce appropriate behaviours. This is because Akpan concluded that dealing with negative behaviour is best to ignoring it which is taking attention away from the student whereas Skinner (1965) concluded that if negative behaviour occurs, punishment or taking away a stimulus is appropriate. However, Akpan (2020) further states that 
“Set goals for student behaviours and ensure those behaviours are reinforced whenever they occur”
(Akpan, 2020, p. 81)
This revolves around positive reinforcement because Akpan (2020) suggested that when good behaviour occurs, praise is necessary for the behaviour to reoccur. Akpan (2020) concluded the importance of setting the goals first so the students were aware of what was deemed as ‘positive’ behaviour and therefore would receive praise, and what was deemed as ‘negative’ behaviour, which would receive taking away stimulus is necessary for behaviours to reoccur or not occur again. 
Operant and Classical conditioning are part of the Behaviourist Approach (Bentham, 2002). Bentham (2002) stated that the Behavioural Approach is based on a theory that behaviour is learnt through the environment of conditioning. Bentham (2002) refers to conditioning as a response to the environment which impacts actions. 
There are issues towards the Behavioural Approach that must be taken into consideration (Stipek, 2002). Stipek (2002) discusses the issue of achievement anxiety under conditioning. This is caused when a person is aware that their behaviour is being examined which causes the person to feel anxious and have negative emotions. Stipek (2002) suggests that anxiety can prevent a student from learning due to the student being afraid of failure, this can be exacerbated through conditioning behaviour within the classroom. Stipek (2002) concludes this is because the students have high expectations within the school to behave and perform well due to negative reinforcement. Akpan (2020) states that negative reinforcement removes a positive stimulus to take away a negative behaviour and strengthen a positive behaviour. However, Stipek (2002) declares that negative reinforcement contributes to achievement anxiety meaning they let down themselves or others when they are not doing the correct thing or fear that they will fail if they try. This has been taught through conditioning. The act of conditioning within the classroom with self-evaluation and peer evaluation can also contribute to achievement anxiety (Schwarzer and Schwarzer, 1982). They (1982) suggested that students who are over achievers will not feel anxiety towards high expectations but will feel challenged. However, they (1982) confirmed that students who do not perform well in school environments will result in having anxiety from high expectations. Akpan (2020) further states that the students are aware of what their expectations are of them through conditioning them in their school environment. Stipek (2002) believes that behaviourism does not allow for feelings and thoughts to be taken into consideration and self-agency. 
There is agreement with operant and classical conditioning (Bandura, 1997). However, Bandura (1997) adds observational learning, this means that behaviour is learnt through observing others. Badura (1997) stated that children will more likely imitate others behaviour if there is positive reinforcement towards the behaviour or even negative reinforcement. Once the behaviour has been reinforced, the children will start to imitate that behaviour. Stipek (2002) supports this by stating the act of observing positive behaviour while the behaviour has been praised, they will in turn continue to behave in the appropriate way. However, Stipek (2002) states that although the child may act in a positive way when positive reinforcement is acted it does not mean that the child fully understands why the positive behaviour is important. Stipek (2002) suggests that for a child to fully be cognitively aware of themselves, they must understand the important of the appropriate or inappropriate behaviour as well as acting in those ways. Bandura (1997) supports this by concluding that although they may learn a behaviour it does not mean that their behaviour will change, despite positive reinforcement or negative reinforcement. 
The Critical incident further brought about another issue based on inclusivity in the classroom. Inclusivity is described as 
“The practice or policy of providing equal access to opportunities and resources for people who might other be excluded or marginalised” 
(APA Dictionary of Psychology, 2020)
Inclusive education involves diverse students being together in the same classroom and learning (Brown, 2016). Brown (2016) refers to inclusive education as valuing diversity and having each student contribute to the classroom. Brown (2016) concludes that inclusive education provides an environment where students can develop and understand diversity, in learning, socially, and culturally therefore providing a better-quality education for the students.  
[bookmark: _Hlk85974766][bookmark: _Hlk85974789]However, there has been discussion around the barriers to inclusive education which prevent inclusive education from working in schools (Boyle, Anderson, Page and Mavropoulou, 2020). They suggest that attitudes around inclusivity can hinder the process of inclusivity within a school environment. They further examine this by declaring that some parents have negative attitudes towards children with disabilities working in the same environment as children without disabilities. They conclude that some parents believe that the combination working together may hinder the children’s learning. This is because some parents believe it may either slow down the learning of children without disabilities or cause further difficulties in the children with disabilities. Although, this may be an issue that some parents may believe that it can cause difficulties with children with disabilities, there has been arguments against this. There has been suggestion that inclusive education can improve the development of children with disabilities (Rayner, 2007). He discusses that through conversations with other students in and outside the classroom it improves emotional, cognitive, and communication skills development. Rayner (2007) further suggests that through these learning processes of development, inclusivity focuses on the child’s strengths rather than weaknesses. He also discusses that by including children with additional needs with children without additional needs, the children with additional needs or disabilities participate within education and have friendships with other children which benefits their wellbeing. 
Furthermore, there has been concerns on whether students without additional needs or disability and teachers are mentally ready to be able to study all together (Allan, 2010). Allan (2020) discusses that occasionally it can be psychologically challenging to involve children with additional needs among children without it because they will need individual attention that may differ depending on the additional need. This has been challenged, as it has been concluded that inclusive education allows the teacher to form a greater understanding of individuals as students because teaching will need to be modified to meet the needs of all the students (Mitchell, 2014). Mitchell further concludes that inclusive education improves teaching methods and students learning as it allows all individuals needs to be met. Rayner (2007) implies that in inclusive education students without additional needs can form positive attitudes towards other students who differ from them. Inclusive education involves students celebrating diversity and developing tolerances and friendships towards different cultures, characteristics, and backgrounds. Rayner (2007) indicates that inclusive education benefits students beyond the classroom, as they develop an open mind to people who are different from them and can use their developments later in life too. 
Reflection/Evaluation Steps
Critical reflection improves the act of critical thinking (Hickson, 2011). As mentioned earlier in assignment, Hickson (2011) suggests that critical reflection supports individuals to set goals and improve on situations which occurred during event.  The reflection of the critical incident is based on Gibb’s model of reflection (Gibbs, 1988). I have based my reflection using Gibbs (1988) six stages which include description, feelings, evaluation, analysis, conclusion, and action plan. These allow the individual to reflect on an event and learn from it. 
As previously stated, the critical incident took place in a year 5/6 mixed ability class. The teacher chose a ‘star of the morning’ and a ‘star of the afternoon’ based on who stood out to them as behaving well or working hard. The student picked was able to spin a wheel and the wheel would land on a price, so the student was rewarded for their hard work and good behaviour. During the observation of this reward system, I felt that the students were engaged and proud of their peers chosen which in turn made me feel delighted that the children were incredibly happy, and excited. The student’s contagious excitement related back to the teacher who along with the students praised the chosen students by clapping.  Upon reflecting on the observation, it still makes me feel pleased that students were able to be rewarded for their behaviour whether it be because they listened well or engaged in the lesson, or even that they were incredibly polite throughout the morning or afternoon. Through further evaluation of the observation, I noticed that the system worked well in the classroom. This is because all the children were engaged and eager to find out what the prize was and even had shown happiness when children gained a more popular reward such as ‘prize from reward box’ or ‘sweet shop’ where they were able to take their rewards home to enjoy. The teacher contributed to the enthusiasm of the classroom by showing praise to the students picked, and the entire classroom seemed to be filled with suspense which further created a lovely atmosphere in the classroom.  I believe the reason this reward system works so well in the classroom is because of the attitudes towards this and encouragement throughout the morning or afternoon, with children stating, “I have worked hard this afternoon, I think I could win star of the afternoon” or even children praising their peers suggesting that their peers could win star of the morning/afternoon because of their work. 
However, there were a lot of different options on the wheel, which had not been changed which meant that some rewards that children had received previously, had yet to be fulfilled by the student. This included ‘Choose a class game’ where a student had been rewarded this prize and had not managed to do the game throughout the week. This meant that when another student was rewarded with the same reward, two students then had to choose a class game. This could accumulate to multiple children being able to choose a game which unfortunately due to time schedules in school, is not always possible to do in one week so would then fall onto the next week of school. This could cause a build-up of multiple children still needing to fulfil their reward. To improve this, I would make sure to change rewards often so that children were not able to receive the same reward to prevent a build-up of multiple children waiting to fulfil the reward given. Furthermore, I would give realistic rewards to the children according to the time throughout the week. This would mean that if there were two children who still needed to play their class game of choice then I would make sure that the rewards that were left were realistic according to the time, such as ‘helper for the morning’ or ‘helper for the afternoon’. This would allow all the children who received awards to fulfil them within the week.
I thought this reward system was great for encouraging children to perform well and a way to bond as a class with their teacher. In my teaching practice, I would want to use this reward system. However, as previously stated, I would modify the rewards to be realistic to the time available in the school week. I would also plan my lesson times around the star of the morning and star of the afternoon so that the students were able to receive a prize and fulfil their prize. For the prizes I would adjust them often so that there were a range of different prizes to pick from so that children were less likely to receive the same reward multiple times. 
In my future practice, I will make sure that all children will be praised and rewarded, and make sure that it is not the same children, to avoid achievement anxiety. I will also make sure that the classroom is inclusive for all children because it helps develop children’s social and cognitive development according to Rayner (2007). In my practice, I will make sure that children with additional learning needs are praised for their talents and strengths to build their confidence. I will allow children to be in control of their own behaviour, for them to have self-agency, and consider their feelings when approaching negative behaviour rather than approaching them with negative reinforcement. Instead, I would allow them to have a choice on how they could have approached their behaviour instead of a negative response. 
Conclusion 
To conclude, this assignment critically evaluated and identified the next teaching and learning steps derived from an observation of a critical incident. The assignment consisted of the importance of the role of critical reflection within teaching practice. Parsons (2006) confirmed that critical reflection improves the teacher’s ability to process and analyse their own practice and others practice, which in turn can help improve their practice. Education Wales (2018) established the significance of critical reflection for teachers to achieve Professional Teaching Standards. An example of this is Pedagogy, the teacher must show advanced learning which means that the teacher must reflect on past experiences to improve their own learning. Education Wales (2018) also confirmed that Collaboration requires critical reflection to reflect upon your own professional and personal development to improve by using Peers, Students, reflections, advice, and your own reflection. To analyse and reflect on the critical incident, the assignment was based on Gibbs model of reflection (1988). The assignment used the six stages suggested by Gibbs to conclude the development based on it. The two terrific students approach highlighted within the critical incident, showed emphasis on the use of positive reinforcement and inclusivity within the classroom to be a useful strategy in order to achieve great attitudes towards learning and a positive environment to do so in. 
Through different sources of literature, the assignment was able to create a balanced view of using positive reinforcement within school to encourage greater learning and better behaviour towards learning. Badura (1997) suggested that children were likely to replicate other students’ behaviours when there is usage of positive reinforcement. Although Stipek (2002) discussed the issue of achievement anxiety under conditioning overall, positive reinforcement is a good behavioural management strategy to encourage positive behaviour through imitation and desire to be rewarded during the critical incident of being rewarded for positive behaviour. Critical incident brought about the topic of inclusivity in the classroom which was explored in the literature review. Although, there were discussions about the barriers to inclusive education such as negatives attitudes (Boyle, Anderson, Page and Mavropoulou, 2020), Rayner (2007) determined that inclusive education can improve development of children both with additional needs and other students within the classroom. 
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OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group: 
22/09/21 Year 5/6 and at 12.45 / 13.00 and again at 15.20

	Where and When: Context of the observation – subject/AOLE, general classroom context

After breaktime, the class watched news round to calm children down and the teacher asked questions based on what happened during the news round. 
All Children then quiet and engaged. 
Then the teacher picks two ‘Terrific students’ which stood out to them for different reasons such as being persistent, police, well behaved. When this is announced the class and the teacher clap for the student. 
At the end of the day, children had a little break time, then came to the classroom and were sat down ready to find out who the afternoon Terrific Students were. They then spin a wheel on the board which has different types of prizes. 
Daily Mile chooser gets to pick a student who did well during the daily mile which is a walk around the outside area, and they are rewarded with dojo points. 






	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

In the morning session, the teacher picked ‘Two Terrific Students’ who stood out to them for different reasons, one student was picked because they were very well behaved, and another was picked for trying really hard during their Mathletics lesson. 
The first child that was picked, got to get up from their seat and stand in front of the class and spin the wheel on the board, the child won 10 dojo points which is a similar system to house points but personalized to them on the dojo system. The class and the teacher clapped for the student. 
The second child waited for the first student to have their turn, and then they spun the wheel on the board, they won a prize which was that they got to choose another student to spin the wheel. Once the second child picked their student to spin, the class and teacher clapped. 
The teacher called up the third student that was picked by the second student, and they got to spin the board and won the prize of ‘Daily Mile Chooser’ which is a position that holds great responsibility to the child as they then get to pick a student of their choice who stood out to them during their daily mile walk which is done most days during the school day which is included in their health and well-being curriculum. 

In the afternoon before the end of the day, the teacher picked two terrific students who stood out to them for different reasons during the afternoon of the school day. 
It was like the first board spins that occurred in the morning. 
The first student was picked, and the class along with the teacher clapped for them, they got to stand in front of the class and spin the board, they won a class game of their choice, where the teacher finds time in the next day’s session for the class to participate in a game of the student’s choice. 
The second student was picked, and the class along with the teacher clapped for them, they got to stand in front of the class and spin the board, they won a song of their choice. This meant that they got to pick a song to listen to at the end of the day in tomorrow’s lesson and could choose to change the song which played during the spin of the wheel. 








	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

[bookmark: _Hlk84498721]Positive Re-enforcement. Behaviourist school because it sets out achievement tasks for learners, by behaving or showing good manners, positive behaviours, they then are granted a reward by being able to spin the wheel and then get a ‘price’ such as dojo points, class game of choice. 

Ivan Pavlov behaviourist, positive re-enforcement increases probability that the desired behaviour will occur again meaning that because the children want to be chosen as one of the ‘terrific two’ because they want the ‘price’ and this engages children with their learning and good behaviour because encourages them to be polite, showing openly positive behaviour mannerism etc so that they can get a chance to get their desired price. 

Reality Therapy Glasser (65) classroom management strategies such as terrific two and gaining a price for behaving well used to aid children to make better choices, the children want to be good to gain a price. They have a choice in whether they want to be good and possibly be able to gain a price, or not behave well or show behaviours that stand out positively, and not participate in spinning the wheel, it is their choice. 
It also offers children freedom by giving them choices, in terms of spinning the wheel and it landing on a randomised price, it acts as a way for them to have a choice, as if they picked their price and allows them responsibility by some of the prices being roles which effectively give the child a responsible role such as ‘Daily Mile Chooser’ where the child then picks out a person during the daily mile to gain dojo points, a big responsibility to the child as its passing on a reward to another student.  It also provides them with attention, and it is a meaningful task as they are being praised by the entire class as well as the teacher for good behaviour and it is a fun task for the children to celebrate as well once they discover what price they have gained from spinning wheel. 


Health and well-being curriculum. 

Inclusivity because of the reason why the critical incident was established. 





	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)











Record 2
	Date and time, year group:
Year 5/6 at 9.40 on 22/09/21

	Where and When: Context of the observation – subject/AOLE, general classroom context

During practice maths for a maths session in year 5/6 class. Students were practicing maths in their practice books as the introduction into the topic ‘rounding’ (up and down). 
The students use their practice books to help them understand the introduction to the lesson and practice the topic with the teacher and the entire class before going to official maths book. 
It was a long introduction to the subject as it was a new subject and the Teacher wanted to know where the students were in their maths as it was their first maths lesson.





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

During the mathematics topic of rounding, the introduction of the lesson, the students started to shout out answers to questions the teacher had asked the class and some students raised their hands. 
Instead of correcting the students shouting at in the lesson or praising the students who were being police and raising their hands to answer the question, the teacher said “everyone put their hands down, I am going to ask at random” which encouraged all students to be quiet and put their hands down. 
The teacher used dojo to randomize a student name to answer the questions asked. For example, “740 does it round up to 800 or down to 700?”. 
Once the randomized student answered the question, the teacher involved the entire class asking everyone whether the answer given was correct or not, the class would simultaneously respond by saying “yes” or “no”. If answer was wrong, the teacher would say “that is fine” and randomize another name to ask another student what the correct answer was. If answer was right the teacher would praise the student by saying “Da Iawn”. 
The correct answer to the question was written into practice math’s books.
During this, the teacher purposely made a mistake to test whether the children were engaged with the lesson and spot the mistake, once they identified the mistake, the children were able to raise their hands and then state what the correct answer was. The children who called out during this were ignored, and only the children with raised hands were picked to answer specifically the correct answer for the mistake. 
The children then were able to answer questions on their own independently, and then come together with whole class to check if the answer was correct before task of the lesson began. 





	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Constructivist School because it was independent and practical because the children were working as a class and then independently. Learning through trial and error because of the children being able to correct wrong answers and work out what the correct one was, where they went wrong. 

Converting short term memory into long term memory, by repeating similar questions and giving them the time to understand the topic before fully engaging independently with it. 
Humanist schooling because the children were given time to understand the work and improve on their work before fully engaging with the lesson alone, without the entire class assistance. 


Vygotsky, scaffolding by allowing children the time to work as an entire class, allows them to gain knowledge from other students answers that they did not know or may not have known, and gain further knowledge and understanding of the lesson. Especially when a student got the answer wrong and was correcting by their peers it allowed the child to truly understand where they went wrong, and then what the correct way of answering the question was once it was explained by another student. 

Cognitive Load Theory – Development of schemas which aids processing. It was taking slow to not overwhelm the children which is why they had a long introduction to the new topic of rounding.



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Directly before first break. 
At first some children were shouting out a lot, but they were ignored and only the teacher paid attention the child that was randomly picked on dojo. 
















Record 3
	Date and time, year group:
9.23 am on 22/09/21, Year 5/6 

	Where and When: Context of the observation – subject/AOLE, general classroom context
The children were waiting for the assembly to begin which was delayed and not working properly because it was via zoom. So, during this the children were getting restless while waiting for it to begin. 
Although, this did not happen in the end and was moved to quiet reading/finishing off work that some students had not finished. 





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

During a technical issue with setting up the zoom for the students to participate in the assembly, some students got restless and began talking to peers, and getting up out of the seats to speak with other students or their friends in the class. 
The teacher clapped in a rhythm to get the students attention, and then children repeated the clapping rhythm. 
After the class repeated this action, they were silent and began moving back to their seats. The class was silent, and the teacher spoke directly to the entire class and discussed the importance of staying in their seats for their own safety for themselves and their families because of the covid pandemic. That moving around freely in the class was putting them and other students at risk. The teacher stated he was “disappointed” that the children were not following these guidelines and putting others at risk. 







	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Converting short term memory into long term memory by repetition, continuously using the clapping in rhythm, so the children could engage back to the environment and be focused on the task. Repeating this action, has taught the children what this action means, and they repeat it. 

Constructivist schooling because by discussing this with the entire class gives responsibility to the learners to follow the covid guidelines to protect themselves and others. Giving them the understanding of the rules, why they are there and giving them the responsibility to encourage them to act within the covid restrictive rules. 

Humanist schooling because it gives the children own responsibility for themselves to stick to the rules and no blame policy, by not targeting specifically the children who were stood up and moving around the class but talking to the entire class the everyone understood the rules once again. 

Reality Therapy Glasser (65) – approached children by discussing why they should not be standing up and walking other to other students freely in the class, making the children aware and realise how the behaviour may negatively impact themselves or other students because of the risk due to covid. This could be used to aid the children to make better decisions by not walking around and talking to their classmates freely because of the risk of spreading covid as a possibility. 






	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Hectic environment because of the challenges of covid restricting the number of children who can attend assembly, meaning assemblies have to take place over zoom, and the class encountered technical issues which caused the class to be in limbo until it was resolved, or it was moved onto the silent reading/giving children time to finish work. 













 


































