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Example 1:  Success Criteria

Below is a picture showing a style of success criteria, created by myself to support the children when 
completing their acrostic poem. For the higher ability children they were asked to try and include 
similes in their poem - however this was a new topic to them and would need to be built upon more 
to ensure deliverance of the criteria. 

Example 2: Traffic Lighting

When completing a piece of mathematical work, the children were introduced to traffic lighting. 

Below are 2 examples of children using the traffic light method. By doing so, they are giving their 
personal opinion of the degree of difficulty.

Good teaching and learning means employing assessment 
for learning principles. 
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The school work with Abacus as part of their mathematical curriculum. At  the end of each page it 
questions the children as to how they found the work, based on the difficulty,  red being 'difficult', 
yellow being 'ok' and green being 'easy'. 
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During each lesson children are offered the choice of either silver or gold work. Silver being a simpler 
version of the gold which would be classed as a challenge. Traffic lighting meant, when marking their 
books, who needed additional support on the subject and who was to chose the Silver instead of 
Gold worksheet for future work on the same subject. 

Example 3: Thumbs up, thumbs down. 

During many of the lessons, the assessment for learning (AFL) of 'thumbs up, thumbs down' 
technique was used as a pit stop plenary. This way it is possible to deduce who was confident to 
work independently and who required additional support. 

As seen above and below, children showed their understanding by either placing their thumbs up for 
understand, thumbs to the middle if mostly understood and thumbs down if they didn’t understand 
the concept of the lesson. A scan of the room would suggest who needed additional support and 
who were able to continue to work independently. Throughout the lesson children were able to seek 
support if this opinion changed. 
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Example 1: Maths Lesson using literacy as the focal point. 

Using the above paragraphs, a Year 5 class tallied the vowels within them. This information was then used to create a bar gra ph. 
Linking with the class topic, 'Children of the Revolution', each paragraph discussed items that were invented in the Victorian Era. 

Good teaching and learning regularly reinforces Cross-Curriculum 
Responsibilities, including literacy, numeracy and digital competence, 
and provides opportunities to practice them. 
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First, a tally chart was modelled on the board for the children to copy, which they then completed in their books. 

Then by totalling each tally, the children could draw and complete a bar graph  (also modelled on the whiteboard) as depicted in these 2 photos. 

Example 2:  ICT Using previous written history homework. 

This session required the children to use their homework from half term. The picture below shows an information sheet sent ho me with the children prior to half term. 

The children completed the task in their homework books, written by hand. With a small group they then typed up their work th rough the Hwb application. 
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On completion, the children were then asked to edit their work, looking for spelling and grammatical errors. Once complete th ey could change the font and size of the work 
before emailing the finished piece to the class teacher. 
All of these steps were supported throughout the lesson. 

The senior mentor witnessed me completing this task with the children in the ICT suite. She mentioned that I demonstrated exc ellent classroom control with excellent skills in 
IT. The work was then displayed on the 'Children of the Revolution' wall with a silhouette of the child framing their typed w ork (as pictured below).
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Example 3: A Victorian Christmas, incorporating literacy and history, included in the theme 'Children of the Revolution'.

The above picture shows a higher ability year 4 child's complete answers for this comprehension.  
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Below are comprehension sheets that were used in this task. In the bottom left hand corner they are 
differentiated using stars, 1 for low level, 2 for mid level and 3 for higher level. 

The above photos show some of the questions that were completed from the comprehension. 

The comprehension was differentiated for 3 different groups. Prior to the children completing the questions we discussed how to lay them out. This ensured that full 
sentences were detailed in their books rather than having to complete the worksheets.  
See below for worksheets. 

Literacy
3.12.2019

Christmas
traditions ...

Literacy
3.12.2019...
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Below is another example of the terms used being slightly too advanced for the level that this year 
group are working at. Question 7 asks for the meaning of enthusiastic. Children needed prompting to 
find a dictionary and locate the word to be able to describe it. 

During the lesson, it became apparent that some of the questions were quite difficult regardless of the 
differentiation. Question 2 asks for an example of 'onomatopoeia'. Unfortunately the children have not 
been taught this as of yet. This prompted a pit stop to explain onomatopoeia in a simpler term of a word 
that describes a sound, giving them an example throughout the text for them to choose from. 
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The comprehension questions below are for the middle ability children. When the children were 
presented with this worksheet, again support was required for question 2, when asked what a 'familiar 
sight' was. 
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For the lower ability they also required further support, this was then an opportunity for the higher 
ability to support the lower ability. I prompted them to find a dictionary and look for the work keen to 
be able to change the sentence.  

   Pedagogical Principle 2 Page 19    



The planning below outlines the route taken to introduce and question the children prior to them 
completing their work. Within the reflection, it was identified that although the comprehension sheets 
were differentiated, they still appeared to have difficult questions within them. When discussing with 
my class mentor, they identified that this has happened to them previously and to ensure that the 
worksheets are read through fully prior to the task - this allows for any small changes to be made prior 
to the lesson rather than during the lesson. 

be able to change the sentence.  
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Example 1: Jam Sandwich Robot

Above shows me behaving as a human robot. The children were asked to give the 'robot' 
instructions. They learnt that the instructions needed to be specific -  my fingers unfortunately 
ended up in the jam at one point with butter also dropping onto the floor.  

Lower ability (LA) were asked to cut out the pictures and sequence them, then match the 
sentences to the pictures (see above). 

Good teaching and learning creates authentic contexts for 
learning. 
Monday, 9 December 2019 10:11
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Middle and Higher ability (MA, HA) were asked to write out what they would need (modelled on 
the whiteboard) and then to write descriptive instructions explaining how to make a jam 
sandwich (see above). 

Example 2: Victorian Maid, discussing life in the workhouse. 
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The above photo depicts me dressed as a Victorian Maid, (complete with London accent!) 
explaining how difficult life was, describing a friend who ended up in the work house with her 
children. I asked the children to help me by creating a poster to warn others about the 
workhouse. Short links were shown on the whiteboard outlining a day in the workhouse. See 
links below. 

https://www.youtube.com/watch?v=IheqG55QrpU
https://www.youtube.com/watch?v=XSM6qSJeFj0

As a class we collaboratively created a 'Popplet' (an online mind map - see below) using the 
information that the children had obtained from the clips previously shown, also linking to prior 
knowledge (Children completed a comprehension the week before about the workhouse). 
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Below shows a model example of how a poster could possibly be laid out. 

Group A (below) were asked to complete their poster using ICT and the comprehension sheets 
as a reference. Popplet was also available on the whiteboard for them to utilise. 
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Group B (below) were asked to use the iPad to search for information about the workhouse. 
They then created a poster together using that information. (Popplet was available on the 
whiteboard for all to see).

Group C (below) were shown the video clips again and given pictures to cut out and create their 
posters. 
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Group D (below) were also given pictures to utilise for their posters, however were asked to gain 
information from books and encyclopaedias. 

As a class we created a short plenary. The children voted showing whether they enjoyed the 
lesson or not, we then worked to create 'What Went Well' (WWW)  and 'Even Better If' (EBI), as 
verbal and written feedback directly from the children themselves, depicted below. 
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Pictured below are the written posters that 3 groups created using the resources provided to 
them. 

The piece of work below was carried out by group A, using ICT, however due to time restraints 
the pupils were unable to complete the task. This was reflected with my mentor at the end of 
the lesson. 
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Below is a copy of the Popplet that was created with the children online. This was then printed 
out and stuck into each child's book for evidence of the collaboration. 
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Example 3: Remembrance Day Acrostic Poems. 

Below is a copy of a slide that was shown to the children. 

Each child was given a 'Poppy Plan' to complete. Using 'think, pair, share' the children were 
asked a question, per petal.   
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How does it make you feel when you look at this slide?•
What do people do on remembrance day?•
What does the poppy represent? •
Who practices remembrance day?•

asked a question, per petal.   

The children were asked for one of their pairs to stand up and move to another child. This was 
done for each question, to ensure the children had different partners each time. They both 
wrote on their petals stating what each other had answered to the questions (see below).

From this, the children returned to their seats. We discussed some of the information from their 
think, pair, share and evidenced these on the board (see below).
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Using the information that they had obtained the children were asked to complete an acrostic 
poem. An example was modelled on the side of the board, as pictured above. 

This poem below has been completed by a higher ability child. 

As an extension (in purple) a question was posed for them to answer. 

The middle and lower ability (MA and LA) children were given a template to complete and 
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The middle and lower ability (MA and LA) children were given a template to complete and 
supported where required. 

These poems were all photocopied and placed into a folder and given to a charity, who support 
Veterans named 'Woodys', for them to read. 

A letter was sent to the class thanking them for their poems, as pictured below.
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The following was also recorded on their Facebook page as pictured below.
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As a school, a 'Schoop' was sent out to all parents of the children, requesting permission for a 
class photo to go into the Woodys Newsletter. 'Schoop is a safe, multilingual communication 
solution for organizations that talk to people. ... The name is a contraction of “Schools in the 
Loop”, but Schoop has evolved and is used by many different organisations that have a wide 
community audience they need to keep in touch with' (Schoop, 2013). Thankfully all parents 
were willing for this. The picture will hopefully be in new years addition of the newsletter.  

When the newsletter is published, each child will be given a copy to take home.  The school 
hosts a Community Ambassador team, who will pose the information of the schools involvement 
in the community during their annual meeting. A PowerPoint, containing all of the above, was 
created for them to utilise at the meeting.  
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Throughout education there is a general acceptance that children should be safe and enjoy school, 
but less agreement on how children can learn the skills needed to be safe or to relish the challenges 
they will encounter (Blamires, 2013, p.9). Curriculum Wales 2022 tells us that there needs to be a 
blend of experiences and knowledge to prepare children to thrive in their future. It highlights the 
need for alternative approaches to focus on learning outcomes directly. The new curriculum 
contests, that by creating a more unique approach to the curriculum, children's economic, social 
and personal needs can be met (Successful futures, 2015, p.5). Donaldson (2015) developed 4 main 
purposes, telling us that children should develop into young capable learners, enterprising, creative 
contributors, ethically informed citizens and healthy, confident individuals. These can be achieved 
through many approaches that teachers should be able to deliver in the classroom. These 
approaches include the 12 pedagogical principles. 3 of these principles have been evidenced for this 
particular assignment and how as a student teacher I have aimed to incorporate these into my 
lessons. The first being good teaching and learning means employing assessment for learning (AFL) 
principles.  Second, good teaching and learning regularly reinforces cross-curriculum responsibilities, 
including literacy, numeracy and digital competence, and provides opportunities to practice them 
and the third and final; good teaching and learning creates authentic contexts for learning.  The aim 
of targeting these 3 principles is to deduce how they have been implemented, what worked well 
and what could have been improved. I also hope to develop these areas over the course of my 
experience in schools; including working with others to draw on their expertise and experience. 
With a new curriculum soon to be implemented, there is a range of brand-new information that 
teachers and practitioners need to be fully aware of. In 1988 the first statutory Curriculum in Wales 
was implemented. This means that many teachers have been working over 30 years in one style of 
curriculum, albeit with minimal adjustments, for example Curriculum Cymreig in 1995. Over this 
period of time, a large bank of experience would ensue. Unfortunately, this in itself can prove 
problematic, when depending on such experience, it can often hinder room for change. Marsh, 
(2004, p.67) supports this, stating that the deep-rooted values and beliefs of stakeholders ultimately 
affects what happens within a classroom; albeit this could be both a positive or a negative impact. 
Bransford, Donovan and Pellegrino (1999, p.7) clearly explain that practitioners are unlikely to 
change their practice significantly unless backed by curricular materials and will need to understand 
and incorporate the principles of learning to successfully do this. Through the 12 pedagogical 
principles this can hopefully be achieved.

Effective pedagogy as outlined by Husbands and Pearce (2012, p.3) inform us of nine claims for 
highly successful pedagogies. This includes embedded assessment for learning, serious 
consideration of pupil voice and also depends upon teacher's behaviour, knowledge and 
understanding, including how they act. Black et al (2004, p2) reinforces this, explaining that when 
evidence is used to adapt teaching to meet the learners needs, through feedback and self-
assessment this becomes formative assessment. Heritage (p.7) highlights that formative assessment 
is something which is completed with students, involving them and creating a partnership between 
teacher and pupil, sharing the responsibility for learning. She identifies that this can be performed 
when providing evidence of the children's learning, also referred to as 'Assessment for Learning; 
(AFL).  These can be obtained through various strategies. Examples of these strategies are, Success 
Criteria's (also known as Steps to Success), Traffic Lighting and Thumbs Up Thumbs Down. Each 
strategy comes with its own benefits, including identifying where a learner is, based on their 
individual understanding of the lesson. Wiliam, (2018, p.51) tells us that there are 3 key processes 
to teaching. These are 1) finding out where the learners are in their learning, 2) establishing where 
they are going, and 3) determining how to get there. They also cite Leahy et al (2005) who discuss 
five key strategies for meeting these processes as shown below: 

Critical Reflection
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Wiliam, D (2018, p.51)

Each strategy can be clearly met using the three examples stated above. Success Criteria or Steps to 
success can be developed by the teacher and the learners, stating what they are expected to 
achieve from the lesson, using what they already know to achieve this. These are then completed at 
the end of the task by the teacher, peer and learner, linking again to the above table. If this trategy 
is to be used correctly, the appropriate training and guidance must be provided to ensure everyone 
understands how to complete the criteria. This not only takes time but also perseverance. Children 
must be aware of how to complete the criteria so that their learning may move forward honestly 
and without prejudice. However, done correctly the success criteria/steps to success can be an 
extremely useful tool to assess where the individual learners are and how to move their learning 
forward; be that through additional topics or introduction of additional support methods. The 2nd 
example that I presented was the Traffic lighting. The benefit of the traffic lighting allows the 
learner to identify how they personally felt about the topic they completed. This can then be 
supported by the class teacher, whether they felt a little more teaching was required for the topic, 
or if they felt more of a challenge was necessary in the next session. It is a very useful tool to 
identify the efforts of the practitioners teaching, coupled with the learners understanding. Welsh 
Assembly Government (2010, p.3) identifies that by developing a learner's thinking, it enables them 
to gain a deeper understanding of topics. Teaching them to be more critical about their own work 
and others, helps them to make reasoned judgements and develop tools to draw on these tools 
when met with difficult situations. The 3rd and final example is thumbs up, thumbs down. This 
method can be used infrequently to assess where the learners are with their understanding at that 
precise moment. Also known as Pit-Stop plenaries, which can be completed during a lesson, 
stopping the learners where they are to ascertain who may need additional support during the main 
body of the lesson. This example was completed after the main introduction of the lesson. It 
allowed me to scan the room to identify who could work independently and who may require 
further support. Unfortunately, this method is linked to experience of the class teacher. Some 
learners may not wish to identify that they are struggling (thumbs down) others may suggest they 
are fully competent (thumbs up) when genuinely they may need additional assistance. From a 
whole class perspective, it is impossible to support everyone individually, hence why children need 
to take responsibility for their own learning, being honest in their responses, with the teaching using 
their expertise to then move this learning forward. Clarke and Hattie, (2019, p.19) explains how a 
growth mindset, when related to feedback, allows students to challenge themselves, are not afraid 
to fail and know that they can develop their learning.  This is supported by Dweck, C. (2012, p.6) 
who states that instead of having a fixed mindset, that children should be taught to grow their 
mindset rather than stick to one opinion, through believing that you can cultivate your basic 
qualities through your own efforts. This is true for practitioners also. Through collaboration learning 
can take place on many levels. Nottingham and Larsson, (2019, p.14) also tells us that a growth 
mindset comes from nurturing, enabling talents and intelligence to be responsive and grow.  It is 
important to be mindful not to use too many strategies, but to also use strategies that work for 
each area of learning. Too much of something can be a hindrance, too little, non-informative. The 3 
examples that have been discussed worked very effectively for this class, however as a practitioner, 
experience of the learners is paramount to ensure effective progress.    

Beetham (2013, p.31) identifies the importance of activity on the learner's part. They also highlight 
the difference between activities and tasks, tasks being instigated by the teachers, using the 
curriculum as a basis, however activities are the decision of the learners in response to a task. This 
supports the need for children to have a cross curricular approach to learning. 
Hayes, (2010, p.383) cites Jacobs (1989) who tells us that a cross curricular approach is referred to 
as 'interdisciplinary' because it incorporates more than a single subject area linking them through 
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as 'interdisciplinary' because it incorporates more than a single subject area linking them through 
related themes, topics or experiences. The three examples displayed for this essay identify how 
easily subjects can be blended to produce a lesson that is effective yet fun for the learner. For 
example, utilising information computer technology (ICT) can be used to extend a lesson. Tyler, 
(2010, p.42) identifies that a multi-sensory mix of auditory and visual digital cues encourages 
participation that is both engaging and motivating for young children. These can be utilised in all 
subject areas, however for the examples used in this essay, visual cues are used for this exact 
purpose.  Learners are additionally able to gain information from a multitude of resources, while 
also delivering the information learnt, back in the same way. Kerry, (2015) cites the Trinidadian 
Minister for Education who notes:

According to the academic literature, the more you connect knowledge for a child the better they 
learn. And this mode enables learners to perceive new relationships, new models and create new 
systems and structures in their thinking. So, it is not limiting the child in any way. It is unleashing the 
creative potential of the child (Kerry, 2015, p3). 

Example 1 links literacy and mathematics, combining the two core subjects to create a bar graph. By 
allowing the learners the opportunity to deduce information from a word format increases their 
understanding that information can be retrieved from different sources. It also identifies the 
purpose of word problems when completing statutory assessments. The second example allowed 
children to expand homework they had completed during the half term period. The work was 
originally written in their books, however the class teacher wished for the work to be displayed on 
their topic wall. From this example literacy, ICT and digital competency (DCF) were all linked with 
the ongoing classroom theme for that term. The learners typed up the work they had written, then 
using the spelling and grammar checker they edited their work, adjusting sentences if they felt the 
need to (removing or adding information they felt relevant / Non relevant). The learners were then 
taught how to adjust the font and size of their written piece. To finish off the task, the learner was 
asked to email their finished work to the class teacher, which involved teaching them skills to 
complete this step by step. Part of my reflection meant identifying my capabilities within this area 
and working with larger groups, which in turn would have meant less repetition of what was 
required. 

Moving forward to the final pedagogical principle of authentic learning. "Learning can only make 
sense for a learner if it takes place in a way that the learner can understand" (Blamires, 2013, p.9). 
This quote highlights my main reasoning for completing lessons that can hopefully speak to all 
children. It also includes the importance of offering a range of materials and resources for children 
to have the freedom to come to their own conclusions and develop their understanding. This is 
supported by Pahomov, L, (2014. p2) who cites Dewey (1916) stating that gaining knowledge 
through information means finding out and utilising further enquiry through resources and the 
current working climate. They identify that even over 100 hundred years on this still stands, it 
doesn’t matter what children know but how they acquire that knowledge and what they can do 
with it. This links to authentic learning in the new curriculum. Children who benefit from authentic 
learning experiences are able to take these experiences into their everyday life. 
During the first example, the class had to direct the 'robot' to make a jam sandwich. Through this 
process the children were able to verbalise what was required, identifying that not being specific 
when giving instructions, can cause errors. This was proved when the 'robot's' fingers ended up in 
the jam. The children were then asked to complete a written set of instructions to make a jam 
sandwich, utilising the session that they had just completed. Dewey (2008, p.15) tells us that the 
very place children attend for discipline, is also the most difficult place to gain experience. An 
experience is exactly what I want the learners to achieve within their lessons, however I have learnt 
to be mindful of maintaining structure within lessons. 
Fisher, and Frey (2011, p.24) discuss building on children's schemas to enhance and develop 
awareness for the pupil, absorbing the information given to them. This reminds me to stay on task 
and not become too involved with the way the children may wish to direct the lesson from a 
discipline perspective. 
Experience can be observed in my second example, whereby the 'role' of a Victorian Maid was 
played to enhance the children's learning.  2 video clips were used for visual digital aids, these 
showed pictures of the workhouse and what it was like to live there. As a class the children 
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showed pictures of the workhouse and what it was like to live there. As a class the children 
comprised a digital mind map, using various resource to find information, they all fed back what 
they had learnt. The mind map was then used as a tool to create a poster. 
This session proved very strong, with differentiated outcomes, the use of ICT and dressing up as a 
character for that extra authenticity. However, this lesson could easily have been extended to 
incorporate a trip to a museum, to offer the character as a 'hot seat' situation, rather than just 
delivering information. Time restraints were also a concern when completing this lesson, the 
learners were engaged and wanted more of the experience; plus, the effort that the learners put 
into their posters meant that they were unable to complete them fully. All of these reflections are 
areas that can be improved on in future lessons. The plenary of this lesson showed that although 
children thoroughly enjoyed the task, they would have liked more information, from maybe another 
well informed person, a Victorian Speaker perhaps. They also identified that other learners would 
interrupt, allowing me to identify the need of furthering my behaviour management skills. Newell 
and Jeffrey, (2013, p.7) tells us that practitioners should promote social coherence and self-
regulation within the classroom; however Putman, (2009, p.233) shows us that student teachers in 
particular were either highly concerned with class control or lacked in confidence causing confusion 
for the learners and curbing the practitioners ability. Unfortunately, with my experience previously 
based in a special needs department, I found behaviour management within a mainstream class 
quite a challenge.  On reflection with my class mentor they informed me that any behaviours must 
be tackled immediately, to not engage too freely with the children and ensure that I am not too 
friendly with them. I immediately took this advice onboard and utilised it in my future lessons, to 
which my class mentor noticed and was impressed. Time management has been a particular 
challenge for me within PTE1 and has been an ongoing obstacle throughout the remainder of my 
placement. To support me in this dilemma, I found that setting timers on my watch for each area of 
teaching kept me within limits i.e. for my introduction I would set a timer for 5 - 10 minutes, this 
would allow me to monitor how long it took me to deliver the introduction and when to move onto 
the main body of teaching. It also ensured that I was able to summarise the lesson with a plenary. I 
did however still struggle to complete full teaching sessions on occasion. This is something that I am 
looking to work on during the next stage of my PTE. 
When furthering myself, I have come across multiple readings to hopefully support me within me 
teaching practice. Elliot, (2007, p.35) discusses 'Action Research' which has been commonly used 
with schools and classrooms for staff development. She highlights three areas that authentic 
learning is enveloped from; Context: teachers creating their own inquiry of research through their 
school setting. Process: from the use of multiple resources, data can be evidenced and then used to 
support continuous improvement in children's learning; and finally, Content: allowing for quality 
teaching to deepen the learner's knowledge while holding high expectations for the learners 
success. Breaking an authentic lesson down into these areas proved interesting reading and 
hopefully something that I can utilise in future lessons. My third example linked very specifically to 
an area that can evoke emotion and link the past to the present. By allowing the children to create a 
poem from a mind map, using resources as prompts, it allows them to fully engage their personal 
feelings towards a subject. Developing this lesson helped me to understand how to create authentic 
learning in various ways. A charity that supports Veterans, close to the school, were very grateful to 
receive copies of the poems that the children had written; allowing for a heightened effect of their 
work and how it impacts others. I was quite proud of the work produced during this lesson and how 
well the children engaged, however I did feel that this could have been expanded across more than 
one session, allowing for further understanding and development of their poems. 

A school classroom environment is unique to every child and affects them differently. Our five 
senses mean that we can absorb any visual elements and sounds in a truly individual way. 
Emotionally these elements will create a unique relationship with each and every child. Everything 
they hear, see or do will connect with them different to anyone else (Barnes, 2018, p.17). Due to the 
manner of which teaching should be delivered, according to the curriculum as it stands, children are 
not getting the correct level of education and relationship that they deserve, hence why the 
curriculum has been through a transformation with the child at the heart. The view of the new 
curriculum is to ensure that each child has the option of creating that relationship with their own 
learning. The United Nations Conventions for the rights of the child has many articles depicting the 
importance of a child's voice and education. Article 29 tells us that education should ensure the 
development of every child's talents, abilities and personality to the fullest, while encouraging their 
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development of every child's talents, abilities and personality to the fullest, while encouraging their 
human rights and respecting others (Unicef, 2019). In conclusion, the 3 pedagogical principles that 
have been expressed throughout this essay, establishes that learners require a vast majority of 
learning styles to support them. It also outlines the importance of reflection for the practitioners, 
working in partnership with the learners to support them and oneself in future development. For as 
Donaldson says in Successful Futures (2015), that schools have a vital importance to the success of 
every child and young person in Wales. However, as Albert Einstein clearly stated, "If you can't 
explain it simply, you don't understand it well enough". This is the pinnacle for myself and all 
practitioners, to know the information they are teaching, who they are delivering it to and how to 
deliver it, and only through reflection and growth can this be completed, only then will we 
understand the what, why and how we are teaching.
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