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Discuss the importance and effectiveness of developing Assessment for Learning throughout the primary school, including critical analysis of personal implementation of one Assessment for Learning strategy from Professional Teaching Experience. 
Assessment for Learning (AfL) is a teaching approach that involves the use of feedback to adapt and enhance learners’ performance. It provides teachers with various strategies to ‘decide where the learners are in their learning, where they need to go and how best to get there’ (ARG, 2002, p.3). AfL allows learning to become visible and gives children an understanding of how they can reach their targets (Hattie, 2009). It has been developed over time, from Assessment of Learning, which revolved around summative assessments of students’ progress and achievements, into what is now Assessment for Learning which many writers link to ‘formative assessment’ (Marsh, 2007, p.25). Formative assessment was first introduced in 1971 by Hastings, Bloom and Maddaus as a means of helping create summative assessments. In 1998, after reviewing a multitude of studies, Black and William, the ‘fathers’ of AfL, concluded that in order to raise academic standards in children, AfL must be implemented in all schools across the UK (Black and William, 1998). Furthermore, in 2002, ARG proposed ten main principles of AfL, including that it must be ‘central to classroom practice’ (ARG, 2002, p.3), consolidating its importance. Meaningful feedback, however, is the key principle for successful formative assessment. Sadler (1989) stresses that is vitally important that feedback is used to help close the gap between learners, highlighting just how necessary it is. Conversely, John Hattie states that ‘feedback is not ‘the answer’ to effective teaching and learning’ (Hattie, 2009, p. 177) and in some instances it may be a wasted exercise if the children do not understand the issue being addressed (Hattie, 2009, p. 177). He does, however, accept the benefits of its correct implementation, stating it must be ‘clear, purposeful, meaningful and compatible with students’ prior knowledge’ (Hattie, 2009, p.177). Swaffield, is of the opinion that research can be a waste of time, since people respond to feedback in different ways (Swaffield, 2008, p.64). Despite this, feedback must be effective since it has such an important role in the modern teaching environment. 
Research suggests that formative assessment can raise achievement levels in schools. ‘Inside the black box’ (Black and William) states that studies ‘produce significant, and often substantial, learning gains’ (Black and William, 1998, p.3) when using formative assessments. Additionally, a TGAT report has shown that in cases where the assessment is in line with the curriculum, children experience increased motivation due to the possibility of achieving a short- term objectives (TGAT, 1987, p.10). Baranek (1996) states that ‘High student achievement comes from students who are motivated…’ (Baranek, 1996, p.3), highlighting the great benefit of increased motivation in students. However, Ninomiya disagrees with the practicing of formative assessment - it ‘tends to cause alienated learning’ (Ninomiya, 2016, p.88) - as they believe that learning then revolves around meeting the next set of targets, as opposed to a meaningful teaching and learning experience. Although this may be an important consideration, the benefits of children having an aim to direct their learning certainly outweigh the negatives. 
For AfL to be effective in primary schools, it must be implemented in every lesson. The new curriculum in Wales states that ‘Assessment is a vital and integral part of learning and teaching and so needs to be fundamentally linked to the curriculum’ (Donaldson, 2016, p.6).The document ‘How to develop thinking and assessment for learning in the classroom’ (DCELLS, 2010) supports teachers in Wales and aids the integration of AfL throughout the curriculum. However, despite the release of this document in 2010, a report was published in 2014 that claimed, ‘current assessment and evaluation arrangements are unsatisfactory’ (OECD, 2014, cited by Donaldson, 2015, p.9). There is clearly progress left to be made towards the successful implementation of AfL. This can hopefully be achieved with the introduction of ‘Successful Futures’. 
Black and William (1998) highlighted the four essential elements of AfL by which the various strategies used since its introduction can be categorised. During, Professional Teaching Experience (PTE), one of these strategies involved the use of ‘Exit Cards’, which evokes the Quality of questions/quality of talk element. It is said that ‘talk is arguably the true foundation of learning’ (Alexander, 2008, p.9) and through relevant questioning, appropriate discussions (‘talks’) can be prompted. Additionally, Black and William state that the interaction between student and teacher ‘is at the heart of pedagogy’ (Black and William, 1998, p.16). In this respect, ‘Exit Cards’ were a great way to encourage students to talk at the end of the lesson, discuss their ideas and consolidate their understanding. During several lessons, students were asked to read their answers out loud (most Class 4 students were eager to do so), allowing further assessment to take place while they engaged with different questions and answers from their peers. In ‘Building Learning Power’, Guy Claxton states that ‘good learners like questions’ (Claxton, 2002, p.25), and outlines 4Rs that help develop the mind’s learning power. One of those Rs, ‘Resourceful’, includes questioning - teachers who consistently ask relevant questions will find that their students thrive and achieve more (Claxton, 2002, p.25). This theory is supported by research which showed that good questions lead to ‘higher levels of academic achievement’ (Samson, Strykowski, Weinstein and Walberg, 1987 cited by Hattie, 2009, p. 182). However, Hattie suggests that it is more important for teachers to listen to their students’ questions. In ‘Unlocking Assessment’, Swaffield implies that teachers should talk less and listen more, as listening allows the teacher to assess the child’s understanding (Swaffield, 2008, p.76). Mercer et al (2004) showed that when students are actively involved, their ability to learn increases (cited by Swaffield, 2008, p.76). Therefore, in future placements, the writer would adapt ‘Exit Cards’ to encourage the students to pose a question to their teacher or fellow students. 
[bookmark: _gjdgxs]The ‘Exit Cards’ were used in various ways to promote different learning styles. They were used individually, in pairs and in groups throughout PTE and were sometimes adapted to suit attainment level. The writer used Blooms Taxonomy model (1956) to assist in the creation of the ‘Exit Cards’, and they proved to be a great way to encourage higher order thinking skills. Research by Hattie has shown ‘that higher order questions are more effective on both direct and unrelated materials’ (Hattie, 2009, p.183) implying that the benefits these skills have on learning extend beyond just the lesson they are used in. Schoenfeld (1985) suggested that students presented with lower order thinking questions may deem them ‘unfair, illegitimate or even meaningless’ (Schoenfeld 1985, quoted in Gipps, 2002, p.80) as they do not allow children to expand their learning. However, an article on ‘Classroom Questioning’ by K. Cotton (1988) states that there is no conclusive research to suggest higher order thinking questions are more beneficial than lower ones; in fact research suggests they are equally effective. Despite inconclusive research, the majority of Class 4 students enjoyed the higher order thinking questions, especially the ‘Evaluate’ ones in relation to Water Sanitation. Simple recall questions did not engage students and in instances where the answer wasn't immediately known, the students have up. It was not the case that the writer presumed these students were incapable of grasping higher order questions, which would be a misapplication of Blooms Taxonomy, often used by teachers to 'justify reduced expectations about students' capacity to think’ (Case, 2013, p3) Instead, the children were put into mixed ability pairs to answer evaluative questions, which the writer found to be the best method to promote learning. It is clear, through research, that there are academic benefits for both the higher attainment child, and the lower, as well as a potential increase in the social skills of both (MUSE, date unknown, p3).
Throughout PTE, the above AfL strategy was often adapted into ‘Enter Cards’ to allow pupils to activate their prior knowledge and consolidate their learning. John Watson, behaviour psychologist, presented the 'Recency and Frequency’ theory (Watson, 1913) suggesting that if information is used and embedded more frequently, then the accuracy of recall will increase. Therefore, by consolidating students’ learning with questions at the start/end of the lesson, it is more likely the information will be retained in their long-term memory. This theory was, however, criticized on the basis that is was inadequate in accounting for learning (Gengerelli, 1928, cited by Weibell, 2011). Despite this claim, Class 4 students were able to accurately recall information from previous lessons to answer the 'Enter Cards’ and the majority were able to use the information learned throughout the lesson to answer the 'Exit Cards’. Unfortunately, there was no opportunity to test the students’ ability to retain information long term, as PTE only covered a 4 week period. 
'Constructivist’ learning theory is a means of explaining how people build knowledge and understanding through their experiences - in the teaching environment this involves the above method of using good questions to activate prior knowledge and assess understanding. Brooks (1999) said ‘As long as there were people asking each other questions, we have had constructivist classrooms’ (cited by Doudin, 2016, p. 9). There are many (social) constructivist theories based around the development of language and understanding through the use of ‘talk’. By implementing ‘non-judgemental questioning, tutors can lead the student to construct new comprehension and acquire new skills.’ (Brooks and Brooks, 1993, cited by Doudin, 2016, p. 24) - thus, through answering relevant questions about the learning material, students are able to build their knowledge and form new connections within their learning. 
A different, more humanistic approach would involve students asking themselves questions, and therefore being more self-directed. Research has shown (Huangs, 1991) that self-questioning is more effective in lower attainment children (cited by Hattie, 2009, p193), than teacher-led questioning, which provides some justification for the humanistic approach. However, the writer is of the opinion that in order to ensure the question accurately assesses a child's learning, it should be written by the educator. 
To encourage the widespread use of ‘Exit Cards’ in schools, they could be adapted into verbal exit cards for Foundation Phase students. This would involve the teacher asking the class (or small groups of students) one question which would be answered verbally, promoting a full class discussion and allowing students to develop ideas from one another. Students could even use an iPad (on websites such as NearPod) to answer the question, which could present relevant pictures or videos to engage pupils further.
Overall, the 'Exit Cards’ strategy of assessing students through questioning has proven successful. It can be easily adapted to suit the attainment level of the learner, and can promote healthy group discussions within a classroom. To ensure maximum effectiveness, teachers must be trained to create relevant, purposeful questions - as Hattie remarked, 'Training in questioning matters’, following research which indicated that achievement increased when teachers had been trained in questioning (Hattie, 2009, p183). This method of assessment may be overlooked in favour of a peer/self-assessment system, however the writer is of the opinion that questioning is more beneficial in the long run. Various learning skills can be developed through questioning, which allows students to become 'resilient learners' (Claxton, 2002, p23). Through this development, students can begin to participate actively in their own learning journeys, whilst nurturing a 'Growth Mindset’ (Dweck, 2014) and beginning to embrace feedback from their teachers. There is a strong driving force behind AfL implementation, with Donaldson's 'Successful Futures’ and it's four 'purposes’, which will encourage children to become 'ambitious, capable learners’ (Donaldson, 2015, p29) who are actively involved in their own learning and who can engage in an effective and meaningful way with AfL. 
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APPENDIX GA36b

LEVEL 5 ASSESSMENT SPECIFICATION

Student name: Student ID number:
Programme: Primary BA Ed
Module: Pedagogy in practice 2 Assessment for Learning
; Confribution 1
Module code: | ECAD5001 Contrbuton o[ 30%
Assessment (%):
Lecturer: MrT. Cox Intornal Verifier:
Assignment Tite: | ot 7= o imwe oud Word count (or | 2000 words
e oS ougiout | eQuivalent):
heprimeny oo, g crital
anais o personal implementation
FONE &1L sratogyfom
ofecions Toachig Eperince.
14218 Retum date of | 1219
provisional marks
& written feedba

“Alwiiten assessments. where practical and possible, must be submitied via
Tupitin, unless othenwise instructed by the Lecturer_ (Please DO NOT put this
‘assessment specification into Turnitn.or it will match many simiarities with
other students’ submissions.)

Alternative submission method (if applicable):

Late submission of the assessment will result in a late penalty mark.
Penalties for late submission: Up to one week late, maximum mark of 40%.
Over one week late, 0%. Only the Extenuating Circumstances Panel may
approve a change to submission dates

Submission
method:

Academic
honesty |
referenci

Academic honesty is required. In the main body of your submission you must
give creditto authors on whose research and ideas your work is based. Append
10 your submission a reference list that indicates the books, artcles, efc. that
you have used, cited or quoted in order to complete this assessment
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Wodule Learning Outcomes
(from module syllabus)

Upon the successful completion of this module, the student should be able to demonsate the
abilty to

 Further consolidate a deepened detailed knowiedge and understanding of phase specific
documentation

- Develop independence and iitiative in planning, preparation, teaching and assessment

- Demonstrate a critical awareness of assessment strategies and techniques appropriate for use
in the primary school

- Communicate clearly and use suitable classroom management strategies.

- Organise their knowledge and leaming through the use of a range of information sources and
present their work at the appropriate level

TASK DESCRIPTION

Title:

Discuss the importance and effectiveness of developing Assessment for Learning throughout the
primary school, including critcal analysis of personal implementation of ONE AL, strategy from
Professional Teaching Experierice.

Word count: 2, 000 words for witten assignment (or 10% above or below). The words within the
appendices are not ‘counted’
This assignment requires you to demonstrate knowledge and understanding of the background, importance

and effectiveness of Assessment for Learning and critcally reflect on your personal implementation of ONE
Assessment for Learning strategy used on Professional Teaching Experience

Essential Reading

This assignment requires that you show knowledge and understanding of Assessment for Learning and
that you understand the impact that this for effective primary learning and teaching. Readings have been
provided on Moodle (within Module handbook and specific session sections) and you must also utilise other
readings that you identify independently
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informed debate witin your work. Furthermore, you should provide evidence that you are able to make
Sound judgements and convincing arguments using data and concepts, with an understanding of the fmits
of knowledge, and how this infuences analyses and interpretations. Sound, valid conclusions are necessary
and must be derived from the confent of your work.  Where relevant, atemative solutions and
recommendations may be proposed.

Guidance specific to this assessment:
Merkers wil be looking for:
1) Crical evaluation of the supporting theories relating fothe chosen Assessment for Leaqing.strategy
2) Avery good abilty to critcally 2Dalyss and evaluate the trialed strategy on PTE.
3) Clearly dentifd benafis and challenges encountered.
) The writing to nclude critcal analyss and evaluation of wide, deep and appropriate background
reading. Analysis of current pedagogy.

4. Practical Skills
‘Atlevel 5, you should be able 0 useideploy a range of estabished techniques within the discipine, and apply
undertying concepts and principles outside the context in which they were frst studied, inclucing, where
‘appropriae, he application ofthose prnciples n an employment context. You should be able fo demonstrate
how the subjestrelated concepis and ideas relate to real world stuations and/or a particular context. How
0 they work n practice? You wil deploy models, metnods, fechniques, andior theories, in that context, o
‘assess current stuations, perhaps 1o formulate pians of sollfions to solve problems, or 1 create artefacts,
‘some of which may be creative. This s likely (o invoive, for instance, the use of real worid arefacts, examples
‘and cases, the appication of a mode! within an organisation anlor benchmarking one theory or organisation
‘against ofhers based on stated crieria. You snould show awareness of the imiations of concepts and
theories when applied n particular contexds.

Guidance specific to this assessment:
Merkers wil be looking for:

1) Understanding of ot only the principles and theory, but aso the practcal issues when
implementing the chosen Assessment or Leatmiog.strtegy cross the whole school. Gansids, or
‘example, stafraining, assessment of mpact, financial implications etc

2) Clear understanding of progression and continuty of the proposed sirategy throughout the whole
school (FP to KS2). How could your strategy be used effectively n FP and how would his have fo
change! develop ino KS27

3) Examples of classroom implementation across the primary school demonstrating progression and
continity.

4) Clear recommendations regarding implementation across the whole school

5. Transferable Skill for Life and Professional Practice
Your work must provide evidence of the qualities and transierable skls necessary for employment requiting
the exercise of personal responsibity and detision-making.  This includes demonsirating: professional
Gevelopment to advance existing siils and acqure new competences that wil enable you 1o assume
Significant responsibiity within organisations; that you can iniate and complete tasks and procedures,
whether indvidually andior collaborativel: that you can use appropriate media to efectively communicate
information, arguments and analyss in a varisy of orms {0 specialst and non-specialst audiences; fuency
of expression; cariy and efectiveness in presentation and organisafion. Work should b2 conerent and wel-
Structured in presentation and organisation.

Guidance specific o tis assessment:
Markers wil be looking fo:
1) A high levelof professionalism in dalogue.
2) Cricalreflection of reacing and experience demonsirating independent and original thought.
3) Accurate referencing and academic witing skils
) Alcated word coun (2000 words).
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