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List of Abbreviations: 

ADHD- Attention-Deficit/Hyperactivity Disorder.
ESOL-English for Speakers of Other Languages.
UDL -Universal Design for Learning.


Introduction
This reflection evaluates my micro-teaching session on the past tenses delivered to intermediate ESOL learners. The session aimed to improve students' understanding of these tenses through structured explanations and interactive activities. Using Graham Gibbs' Reflective Cycle (1988), the feedback from peers and the tutor were analysed to identify strengths, such as engaging activities, and areas for development, such as resource accessibility and accommodating neurodivergent learners. 
Description
The micro-teaching session focused on the effective use of past tenses, including the past simple, past continuous, and past perfect. The 30-minute lesson was planned to achieve specific learning outcomes, enabling students to identify, understand, and correctly use past tenses. PowerPoint slides, handouts, and a whiteboard were utilised to facilitate learning.
PowerPoint was chosen as a primary teaching tool due to its widespread adoption in educational settings. However, it needs to be thoughtfully integrated to maximise its potential. This ensures that students and teachers can benefit fully from the lesson while addressing challenges like accessibility issues and the risk of becoming too reliant on visual aids (Reedy, 2008).
The session began with a brief icebreaker, during which participants discussed their weekend plans in pairs, encouraging engagement and confidence in using English. 
The lesson included a 7-minute explanation of past tense structures supported by visuals and real-life examples. This latter was followed by engaging activities such as collaborative pair work to identify tenses in given sentences and a self-assessment activity using a marking sheet. According to Fry, Ketteridge, and Marshall (2014), such interactive practices encourage deeper engagement and help students develop essential academic and social skills that support their overall learning experience.
Feelings
While preparing for the session, I felt confident but apprehensive about managing the time effectively. However, during the lesson, my initial nerves quickly eased as I observed participants, especially Neil, engaging actively with the material at the beginning of the lesson. His positive participation and responses to questions significantly boosted confidence for the rest of the class.
Despite this, I encountered some minor challenges, such as the quality of the markers I used and the difficulty reading some text on the whiteboard from the back of the room, which led to slight frustration.
After receiving feedback, I felt both reassured and motivated. My peers and tutor highlighted numerous strengths, such as my enthusiasm, clarity of instruction, and ability to create an inclusive environment. However, their constructive criticism, especially regarding resource accessibility, visual aids, and background music, prompted reflection on areas for improvement, aligning with the principle that all digital learning resources must ensure accessibility and inclusiveness for all learners (Rocha Lourenço et al., 2022).
Evaluation
The evaluation of the micro-teaching session revealed several strengths and areas for development. A key success was the well-structured and engaging lesson plan, as noted by my observer, who praised its alignment with intended learning outcomes. Students like Gareth shared this view, who reported that the lesson objectives were clear and memorable even days after the session. Additionally, Catherine highlighted effective questioning and the integration of real-world examples, which made the material more relatable and engaging. This latter is supported by research recognising that teaching with authentic materials is effective. Authentic materials facilitate knowledge transfer by creating realistic and engaging learning contexts (Mestari and Malabar, 2017).
The session also encouraged collaboration, as Amanda appreciated the pair work that helped learners feel supported and less vulnerable during activities. Similarly, Matthew commended the interactive nature of the session and the reinforcement of learning through various activities, which significantly enhanced retention.
Although there were successes, some areas for improvement were highlighted. My observer and Amanda noted accessibility concerns, including the clarity of whiteboard text and the use of light text on dark backgrounds in slides, which might make understanding difficult. These comments highlight the need to enhance resource accessibility, an important part of inclusive teaching practices. Support for neurodivergent learners emerged as another area requiring attention, with Amanda questioning the adaptability of my lessons for students with conditions like dyslexia or ADHD.
This focus is increasingly relevant as a growing number of neurodivergent learners enter higher education, necessitating examining and implementing learning models that effectively meet their needs (Friedman and Nash-Luckenbach, 2024). Lastly, my observer noted that while background music might create a welcoming atmosphere for some, it could be distracting for neurodivergent learners. 
Analysis
Several factors contributed to the strengths and areas for development in my session.
Effective questioning, using authentic materials and real-world examples, aligns with the principles highlighted by Mestari and Malabar (2017) and Vygotsky's Zone of Proximal Development (1978). These approaches emphasise the importance of using real-life contexts and scaffolding to bridge the gap between learners' current and potential knowledge. Here, I facilitated deeper comprehension and practical application by connecting grammar points to everyday situations. The well-structured lesson plan complies with the Professional Standards for Further Education Teachers and Work-Based Learning Practitioners in Wales (2017), emphasising inclusivity and accessibility in planning.
Conversely, resource accessibility issues highlight the importance of inclusive teaching practices. For instance, using light text on dark backgrounds and unclear whiteboard text may have unintentionally hindered some learners. However, educators have found a practical solution in UDL (Universal Design for Learning), which they have applied to enhance classroom learning effectiveness and inclusivity, ensuring all students can engage and succeed regardless of their needs (Qu and Cross, 2024). This latter underscores the role of UDL in overcoming resource accessibility issues and the need for educators to adopt its principles..

Support for neurodivergent learners is another area requiring attention. Amanda's query about accommodating learners with ADHD or dyslexia underscores the importance of proactive differentiation strategies, such as simplifying instructions, using visual cues, and providing alternative formats for materials.
Finally, while background music can create a welcoming environment, it may also disrupt focus for some learners. To maintain a conducive learning environment, it is essential to ensure that all music and other potential sources of distraction are turned off. 
Conclusion
In this reflection, I assessed my micro-teaching session, which was structured and interactive, fostering learner participation and a positive atmosphere. However, improvements are needed in resource accessibility, supporting neurodivergent learners, and managing background music. Using Gibbs' Reflective Cycle (1988), I identified steps to enhance my teaching practice, focusing on inclusivity and effectiveness. This reflection has strengthened my commitment to professional development and improving teaching standards, highlighting my ability to create an engaging learning environment, as evidenced by peer feedback.

Action Plan
I have attached the detailed action plan for my future teaching sessions; please see the appendices for further details.
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