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With the new curriculum changes being introduced to education in Wales, Professor Graham Donaldson highlighted within Successful Futures the importance of the Welsh Language, with it to remain compulsory from 3-16 years old (Donaldson, 2015).  As a result, we as teachers of the future have a vital role to play in implementing this.  During placement in year two, I was tasked with conducting a Welsh lesson, which included reading a story followed by suitable tasks as part of my Welsh module.  I chose to read Nadolig Tedi Twt to a Reception class, as pupils were already familiar with Tedi Twt and it was Christmas time, meaning pupils could relate easily. Using prior learning and building upon it is vital in language development and can help pupils make sense of the new language being introduced (Baker, 2007).  At the time I believed I had planned a vocabulary rich lesson, but on reflection, it is apparent that several improvements could have been made to ensure pupils were fully benefiting from the lesson by further developing their Welsh skills. 
On reflection it became apparent that after reading each page, I translated each page into English.  At the time I felt that this was vital to ensure understanding given their young age.  However, I now recognise that this may have been detrimental, and the focus should have been on the new Welsh language being introduced.  The book is well illustrated, so it would have been beneficial if I relied upon the pictures, as well as questioning in Welsh, to determine their comprehension of the book, as opposed to reverting to using English.  Picture books are extremely beneficial in language development as they allow children to make sense of what is written, as well as engaging children (EBSCO, 2017) and this is something could have used to my advantage.
The book allowed for questioning such as ‘Pa liw ydy hwn?’.  However, when looking back it was apparent that, again, I was quick to revert to questioning in English, as well as then accept answers in English.  I believe the reason for this is a lack of confidence.  There was a fear of using the incorrect vocabulary in questions as well as not knowing the correct answers in Welsh, which I believe resulted in me using English.  I do not recall me actively choosing to do this, rather by habit, which I believe would not happen once I gain more confidence in the language.  
One of the tasks I chose to conduct following the story was a role play task, which engaged the pupils immediately.  According to Estyn, in the best sessions, children have opportunity to “use simple Welsh phrases spontaneously in role play situations” (Estyn, 2013).  In my lesson, pupils were chosen to dress as Santa while others were playing Tedi Twt, with the two characters following the script and language patterns from the book.  Following scaffolding from myself, this task was easily able to be replicated by the pupils in the role play area.  When pupils were struggling with pronunciation, I ensured I adopted the strategies of splitting up words, so they became more manageable.  
Based on the feedback on my last assignment I received the following targets:
· Increase the amount of Welsh you promote during future lessons.
· To consider including a variety of ways to teach Welsh in future lessons such as drilling and singing.
· To familiarise yourself with a range of Welsh books suitable for your chosen age range in preparation for PTE 3.
I ensured that following reflection upon last year’s assignment, I made positive steps towards progression.  In relation to the Welsh Language Competency Framework for Education Practitioners (Welsh Assembly Government, 2019a), I believe that both my oral and writing skills were at a foundation level, with my listening and reading skills being intermediate at the time of this lesson.  Upon reflection, I was aware these could be improved, and I immediately highlighted a lack of confidence in relation to utilising my Welsh skills.  This had a significant impact on the variety of vocabulary I was using within the classroom as well as the complexity of tasks I have previously adopted given I did not want to feel out of my depth.  Where staff lack confidence in relation to speaking Welsh, there is a limit to the Welsh used, which is detrimental to pupils as they are not being surrounded by Welsh nor having an opportunity to develop their use of the language (Estyn, 2013).  In order to avoid this and develop my confidence, I have undertaken a number of positive steps.  As part of our module, we have been fortunate enough to have a number of Welsh lessons with the aim of equipping us with a wider vocabulary.  As teachers of the future, we must be aware that we have a role to play in the promotion and development of the Welsh language.  ‘Cymraeg 2050: A million Welsh speakers’ is a Welsh Government initiative created in 2017 to create a million Welsh speakers by 2050. To do this, they state teacher training programmes must “foster student teachers’ appreciation of the Welsh language and provide opportunities for them to develop their proficiency in Welsh and expertise to teach through the medium of Welsh” (WAG, 2017a, pg12).  Such lessons have been beneficial as I have realised that I do already have a good understanding of Welsh vocabulary, better than I had previously believed.  These sessions significantly helped to develop an area in need of improvement which was letter mutations.  Feedback stated that I needed to take greater care in relation to this as it was noted that I was not always using the correct mutations consistently.  As a result of these lessons, I now feel more competent to tackle them within a classroom setting.  I did question my choice of book, on reflection, given the amount of mutations that frequently occurred throughout.  However, on discussion with Welsh lecturers in university, I was encouraged to introduce these at a young age as the younger pupils are exposed to a language, the better their acquisition, given younger children have the ability to absorb new information more easily (Ertheo, 2020).  I also believe mixed ability groups within the classroom are advantageous in the development of Welsh to allow for scaffolded learning (Vygotsky, 1978), as pupils with a better understanding are able to assist those who may not be as familiar with Welsh.
Furthermore, I have begun using language apps, such as Duolingo, to develop my language skills. Moreover, it allows me to access Welsh learning on a daily basis.  As a result, I am actively choosing to use Welsh within my home more frequently with my 3 children, which encourages Welsh conversation where there previously was very little.  I am also introducing Welsh reading books to my children which gives me a better knowledge of books I could introduce to my teaching class.  Based on this, I believe that my Welsh language skills in relation to oracy is becoming intermediary level, and reading could become a higher level, given I am exposed to more Welsh, increasing my confidence in my abilities. 
Moving forward and looking to the future, I aim to progress further in relation to my Welsh language skills, in particular oracy.  Donaldson stated that “there should be a renewed focus in schools on learning Welsh primarily as a means of communication, particularly oral communication and understanding” (Donaldson, 2016, pg117), and I want my own teaching to reflect this.  I have highlighted positives, based on previous teaching experiences and observations, to incorporate in future Welsh lessons within my classroom.  Having fun with the language allows for enjoyable, memorable lessons.  Role play has allowed for me to see the benefit of this and it is certainly something I will continue to use when appropriate. It allows pupils to have an opportunity to develop language in a real-life scenario (Lightbown and Spada, 2006).  In relation to story reading, especially in the early years, I have observed that repetition pays a key role in ensuring understanding. “Reading the same story repeatedly increases vocabulary by 12%” (EBSCO, 2017), so repetition is key and should not be avoided. Becoming proficient in a second language relies upon both substantial and quality exposure to the language (Mehisto, 2012).  This can be applied to both within the classroom setting and my own personal learning.  A high volume of Welsh used in the classroom, whether incidental or within set tasks is imperative to allow pupils to be fully immersed in the language.  This promotes knowledge and as a result a confidence in the language if they are surrounded by it daily.  I fully intend to further develop my Welsh skills throughout my career, by utilising courses and online support to continuously expose myself to the language.  Estyn (2012) identified sabbatical schemes which allow staff to develop their Welsh language skills as ‘sector leading’.  The Welsh Assembly introduced the Welsh Language Sabbatical Scheme in 2005 in order to develop the language skills of staff within schools and its importance to Welsh teaching is still relevant (WAG, 2017b).  This is certainly a consideration for the future.
As well as role play, I have observed that the introduction of songs and drilling can help both pupils and myself, by introducing them to the daily routine within the school day.  With Welsh now incorporated in the new Curriculum 2022 under Languages, Literacy and Communication (WAG, 2019b), it has a significant role in schools, despite no longer having its own stand-alone area as it did in the Foundation Phase (WAG, 2015). This move highlights that it must not be seen as a stand-alone subject, but rather a language that must be integrated throughout all areas in a cross-curricular manner.  By allowing a more flexible approach to teaching, it allows for a more fluid and natural approach to integrating the Welsh language on a day to day basis.  
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	LESSON PLAN 1
	Trainee name: Rebecca Reilly
	Class: Reception

	Personal Targets:  Welsh Language skills
	Number of learners: 28
	Age: 4-5

	Learning Objectives
	· To understand the meaning of ‘ga i’r…’
· To develop Welsh in line with progression step 1 as detailed below

	Success Criteria               
	· Recap bwyd and numbers in Welsh
· Use ‘ga i’r…’ correctly to ask for an item in ‘y siop’ during role play

	Meeting Learners Needs
	· Mixed ability groups to develop each other’s learning

	Introduction/Plenary tasks
	Main activities
	Resources/Key Vocabulary
	Assessment for learning (strategies and opportunities)

	Introduction
Pupils will begin the session sat on the mat ready to read a story.  Directions will be given in Welsh to continue to familiarise pupils with the language. I will sing ‘dewch I eistedd ar y mat’ which pupils will already be familiar with as commonly used.  Once sitting, I will introduce the pupils to the story ‘Ga i’r afal’ (Joio Dan 5).  I will read 
the story in Welsh, asking what does the phrase 
 
	Trainee focused task (purpose, outline of trainee’s role and children’s learning):  
Yn y Siop
The main activity for pupils will be a role play session in an area designed to represent a shop.  One pupil will play the shopkeeper, dressing in an apron and others will be the customers.  Pupils will then have an opportunity to model the language identified in the 


	Resources
Ga I’r afal? (Joio Dan 5)
Siop role play area
https://www.learn-welsh.net/welshlessons?topic=Food%20-%20fruit&level=primary
Maths worksheets
Plastic ice cream cones and cotton wool scoops of ice cream
Felt pizza and toppings with cards  

Key Vocabulary
‘Dewch I eistedd ar y mat’ song
Eisteddwch yn dawel
	Lollipop sticks

Dwylo i fyny

Questioning





	mean, as well as what colours pupils can see in the pictures, to encourage use of previous language learned.  I will ask pupils ‘ble mae…… yn y stori?’ And pupils will identify that he is in a shop.  Pupils will then commence different group activities which will be rotated through the week.
Plenary
At the end of the session all pupils will reunite to play a PE game called ‘Ga i’r…’ In the four corners of the outside yard will be pictures of different fruit.  Pupils will be given the instruction ‘Mynd’ and then choose a corner to run to.  I will then say ‘ga i’r…’ for example ‘ga i’r afal’ and each child who is standing by the afal will be out of the game and come and sit by me in the centre.  The game will continue until there is a winner.
	book ‘Ga i’r…’.  They will have a variety of fruits to buy in the shop based on items they know in Welsh.  Pupils will have prompts to aid them if needed and I will be in this area to aid pupils until they are able to use this area independently.  

Extended task
Pupils can ask for a certain number 
The purpose of this focused task will be to give pupils the opportunity to use the new sentence learned in the book and give it real meaning by using it in a real context.

Additional adult tasks (purpose, outline of additional adults’ role and children’s learning):
Number worksheets
Ga i … afalau – pupils draw the number of apples that are requested. 
Counting worksheets
Faint o afalau – Pupils will have worksheets will various groups of apples.  Pupils will have to count the apples and write down he number
HA pupils will have access to addition worksheets on the same theme.






Independent learning opportunities:
Creative area
Felt pizza 
Little cards saying
Ga i caws 
Ga i tomato
Ga i … 
On them. Pupils have to create a felt pizza 

Ice cream scoops 
Pupils will have plastic cones and cotton wool balls to replicate ice cream.  They will have cards stating ‘ga i … sgwp o hufen ia’ and then have to create the correct ice cream cone

Interactive whiteboard games 
https://www.learn-welsh.net/welshlessons?topic=Food%20-%20fruit&level=primary

Story corner/Cornel stori
Ga i’r afal will be here for pupils to read

	Ga i’r…
Ble mae
Pa liw ydy
Coch
Melyn
Glas
Gwyrdd
oren
Os gwelwch yn dda
Dyma ti
Diolch
Un
Dai
Tri
Pedwar
Pump
Afal
Oren
Banana
Pinafal
Mefys
Hufen ia
Sgwp
Pitsa
Caws
Tomato

	

	Curriculum coverage: 
Language, literacy, and communication
Language connects us 
Progression step 1 
I am beginning to understand that there are different languages in my environment.


Understanding language helps us make sense of the world around us
Progression step 1 
I can recognise and follow pictorial and/or spoken information and multi-step instructions about familiar topics and routines.

Expression through language is key to progression
Progression step 1
I can communicate meaning through speech and gesture.

Literature fires imagination and creativity
Progression step 1
I can join in with familiar songs, rhymes, stories, and poems. 
I can use familiar words and phrases and experiment with newly learned vocabulary 

Mathematics and Numeracy
The number system is used to represent and compare relationships between numbers and quantities
Progression step 1
I have experienced and explored numbers, including cardinal, ordinal and nominal numbers, in number-rich indoor and outdoor environments.
Health and Wellbeing
Developing physical health and wellbeing has lifelong benefits
Progression step 1
I have the confidence and motivation to move in different ways and I am beginning to develop control of gross motor and fine motor movements in different environments, moving safely in response to instructions

	Literacy (LNF)
Oracy 

	Numeracy (LNF)
Numbers
Counting in Welsh
Addition

	DCF
Interactive whiteboard games
	Thinking
Pa liw ydy…
Ble mae
	ESDGC
N/A
	YCC
N/A



I chose to use this theme as there is an obvious flow to the lessons and I believe that language can be successfully built upon in this way.  Prior lessons would have introduced the pupils to names of foods in Welsh and then a specific look at fruits (in relation to them being healthy and the focus on healthy foods), so this next lesson focuses on Ga i’r and gives the pupils the context of using this question in a shop setting.  This is a transferable skill for pupils as they have built the understanding of what it means and in what context it can be used.  As stated within the essay, stories and role play are a vital element of promoting Welsh as it allows for a vocabulary rich environment.  In relation to ensuring targets are met, I have detailed a variety of tasks that pupils, where pupils would be rotated to ensure that each pupil had an opportunity to experience each area.  Groups would be mixed ability as some pupils may be able to scaffold and support the work of others.  At every opportunity, I have allowed for pupils to have the opportunity to be surrounded by Welsh language and I would ensure that the level used by myself increased compared to occasion discussed within the essay.  Drilling and singing feature here as well as a story.  I am aware that a shop setting has been used and in this instance, due to pupils being unfamiliar with coin names, I shall not expose them to this language in this instance, rather allow pupils to be familiar with the shop setting and ‘ga i’r…’.  In future lessons (beyond the one mentioned below), I will develop the role play siop and allow pupils the opportunity to develop their Welsh further in terms of money.   

	LESSON PLAN 2
	Trainee name: Rebecca Reilly
	Class: Reception

	Personal Targets: 
	Number of learners: 28
	Age:4-5

	Learning Objectives
	· To understand the meaning dw i’n hoffi/dw i ddim yn hoffi
· To develop Welsh in line with progression step 1 as detailed below

	Success Criteria               
	· Recap ffrwythau 
· Discuss what fruit you like/don’t like in Welsh using dw i’n hoffi/dw i ddim yn hoffi…
· Begin to discuss reasons why 
	Meeting Learners Needs
	· Mixed ability groups to develop each other’s learning

	Introduction/Plenary tasks
	Main activities
	Resources/Key Vocabulary
	Assessment for learning (strategies and opportunities)

	
Introduction
Pupils will begin the session sat on the mat ready to read a story.  Directions will be given in Welsh to continue to familiarise pupils with the language. I will sing ‘dewch I eistedd ar y mat’ which pupils will already b familiar with as commonly used.  Once sitting, I will introduce the pupils to the story Dora Haen 1.  Throughout the story I will pause and use lollipop sticks or dwylo fyny to ask pupils ‘pwy syn hoffi…?’ As well as using this as an opportunity to recap on previous work on colours in Welsh by asking ‘Pa liw ydy hwn?’  Also pupils will also recap on Iach and afiach which they previously learnt in an introduction lesson on bwyd and discuss if the foods in the story are healthy or unhealthy. 

Plenary
To recap we will discuss what fruits we tasted and which ones we liked and why.  Pupils will then have a picture of their face and create a graph to show which is their favourite fruit, creating a visual reminder in the class for future reference and to introduce  them to graphs.  There will be a row of all the fruits the pupils tasted along the bottom, and they will create


	
Trainee focused task (purpose, outline of trainee’s role and children’s learning):  
In groups pupils will take part in a task where they will have a chance to taste a variety of fruits to discuss if they like it (Dw i’n hoffi….) or don’t like it (dw i ddim yn hoffi…).  Pupils will talk about their choices and also complete a worksheet to show which fruits they like/dislike. They will have a table which will have two columns with one column for dw i’n hoffi… and the other for dw i ddim yn hoffi’.  After tasting the fruit pupils will decide if the like it or not and draw/write the name of the appropriate fruit in the appropriate column.  To recap this, we will create a song for example
Wyt ti’n hoffi afal?
Ydw ydw/Nac ydw nac ydw
Dw i’n hoffi afal/Dw i ddim yn hoffi afal
Blasus!!/ Ofnadwy!!

Extended Task
Pupils will explore extending the sentence by adding ‘achos maen…’ and exploring various vocabulary. 

	
Resources
Dora Haen 1 (as seen here)
https://storage.cscjes-cronfa.co.uk/api/storage/3f32616f-25f5-4273-987e-a75ff5eec153/Ar%20y%20Ffordd%20-%20Dora%20Haen1.pdf
Various fruits for pupils to taste
Taste worksheet
Word mat for describing words for extended task
Animal and food picture cards
Paint
Dw in hoffi/dw I ddim yn hoffi word mats
Fruit word mats
Food flashcards
Word wall interactive game
https://wordwall.net/resource/608417/dw-hoffi-bwyta-ond-dw-i-ddim-yn-hoffi-bwytaachos-maen-
Photos of pupils
Large graph on a wall display

Key Vocabulary
Eisteddwch
Dwylo fyny
Pwy syn hoffi
Pwy sy ddim yn hoffi?
Dw in hoffi…
Dw I ddim yn hoffi…
Beth yw hwn?
Pa liw ydy hwn?
Iach
Afiach
Achos maen
Afal
Oren
Banana
Pinafal
Mefus
Blasus
Hyfryd

	
Lollipop sticks

Dwylo i fyny

Questioning 



	
their own graph.  This allows for conversation about how to tell which was the most popular fruit in the class.
	
Additional adult tasks (purpose, outline of additional adults’ role and children’s learning):
Additional oracy task – TA will show the pupils a card with a picture of an animal and an item of food.  The TA will introduce the animal saying dyma… and the pupils will be encouraged to say bore da….  The TA will say that the animal either likes or doesn’t like the food item in the picture.  For example one card will show a cat and chocolate.  The TA will say Dyma cath. Bore da cath and the pupils will respond bore da cath.  The TA will then say ‘Mae’r gath yn hoffi’r siocled’ enhanced with a thumbs up.  The TA will then ask individual pupils ‘Sam wyt ti’n hoffir siocled? And encourage a reply of  ‘ydw dw i‘n hoffi siocled/nac ydw, dw i ddim yn hoffi siocled’.  This can be developed further with the pupils being asked if the food is iach or afiach (Healthy or unhealthy)

Paint your favourite fruit
Pupils will have an opportunity to paint their favourite/least favourite fruit and underneath pupils will write dw i’n hoffi/dw i ddim yn hoffi… .  Pupils will have word mats to help them with this and some pupils will have differentiated worksheets where the dw i’n hoffi/dw i ddim yn hoffi is written down for them, they just have to write in the fruit of their choice

Independent learning
Flashcards
Pictures of food items where pupils pick one and say dw i’n hoffi/dw i ddim yn hoffi…

Word wall interactive game
In pairs, discuss in Welsh if pupils like/don’t like the foods displayed and click to hide the foods they dislike
https://wordwall.net/resource/608417/dw-hoffi-bwyta-ond-dw-i-ddim-yn-hoffi-bwytaachos-maen-

Story corner/ Cornel stori
Dora Haen 1 will be placed in the reading area for pupils to read 


	Neis
Melys
Ofnadwy
Sur
Ddim yn neis

	

	Curriculum coverage: 
Language, literacy, and communication
Language connects us 
Progression step 1 
I am beginning to understand that there are different languages in my environment.

Understanding language helps us make sense of the world around us
Progression step 1 
I can recognise and follow pictorial and/or spoken information and multi-step instructions about familiar topics and routines.

Expression through language is key to progression
Progression step 1
I can communicate meaning through speech and gesture.

Literature fires imagination and creativity
Progression step 1
I can join in with familiar songs, rhymes, stories, and poems. 
I can use familiar words and phrases and experiment with newly learned vocabulary

Health and Wellbeing
Developing physical health and wellbeing has lifelong benefits
Progression step 1
I am beginning to make connections between my diet and my physical health and well-being

Mathematics and Numeracy
Statistics represents data, probability models chance, and both supports informed inferences and decisions
Progression step 1
I am beginning to represent and interpret data, using a range of methods.


	Literacy (LNF)
Oracy
Writing
	Numeracy (LNF)
Introduction to graphs – counting results

	DCF
Interactive whiteboard game
	Thinking
Pwy syn hoffi
Wyt tin hoffi…
Pam?
	ESDGC
Healthy choices 
	YCC
N/A



The reason behind this lesson is to flood the pupils with the language to express an opinion of I like/I don’t like in Welsh.  This is vital for pupils to form an opinion and be able to develop the language and opportunity to do this in Welsh.  The language pattern can then be applied to many other situations, and I believe intense drilling and giving pupils a real-life opportunity to express their opinion will be memorable and allow for a deeper understanding of the language. This lesson naturally builds upon the language learnt in the previous lesson detailed above, and I believe this is essential to promote the use and learning of the Welsh language. Again a story is an important link to new language used here, as well as drilling and singing, all used to help promote the use of Welsh.  Moving forward, pupils can apply this vocabulary to a number of different scenarios and build upon it in different ways.  Further lessons can include making a fruit salad with fruit they identified they like, while introducing more Welsh vocabulary in terms of cooking.  I want to continue building upon the vocabulary learnt during the previous lessons, so it gives true meaning to the pupils. 
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