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[bookmark: _GoBack]What is Quality? Why is it important? 
A Good Quality in a nursery setting can be defined as a setting which is inclusive to all, has high quality provisions and equipment and offers the child an environment where they can feel challenged and encouraged to be themselves explore and learn through rich interactions whilst feeling confident to take risks and explore boundaries Also an environment which is safe and secure and hygienic (Bellamy 2016).
A good quality nursery will have staff who are qualified to a high level and capable of giving care of the highest standard (Social Care Wales 2017). Social care Wales require all staff to be qualified to have a level 3 or above and training and also have previous experience. Teather (2012) state that high quality education will result in an improved quality of experiences. not only meeting the 17 National minimum standards but exceeding them. 
A good quality setting would encourage practitioners to work in a reflective way actively taking time to reflect on their practice as decisions are often made in the moment, by taking time to consolidate and reflect on their practice practitioners will expand on their knowledge and build upon existing ideas (Brock 2015).  A quality practitioner will view their role with active involvement and always try to influence others to improve and enhance the children's care, learning and development (Jones, & Pound 2008). 
By engaging in Continuous Professional Development (CPD) practitioners can gain and share ideas and stay relevant. According to Cattle and Alexander (2012) reflective practice will improve the practitioners ability to make well informed decisions on the ways in which to improve the quality of the care provided this is supported by Pascal and Bertram (2018) who recommend reflection as it can have a positive impact, they state that learning from sharing ideas gives practitioners the opportunity to view practice with motivation and an eye to transform practice, make improvements and plan for the future.
A good quality practitioner will place an importance on child practitioner relationships and on creating a good relationship with the parents and carers allowing them to engage in the foundation phase pedagogy and to have the holistic view of the child and their development and make accurate judgements on their ability and developmental stage (Welsh Government 2017). By creating good parent practitioner relationships settings can comply with Flying start annex Guidelines (Welsh Government 2014) which states that policies should be in place which encourage parents to take opportunities and get the most out of the opportunities provided to them. Cottle and Alexander state that good parent practitioner relationships are essential in creating good quality settings. 
High quality early childhood education and care has a significant benefit to children who are from disadvantaged backgrounds (Skattebol 2016).
A good quality classroom according to Cadima, Verschueren and Guedes (2015) is a classroom which is warm well-managed and produces cognitively stimulating interactions with the exclusive purpose of promoting children’s learning and development within a positive environment these factors conclude in benefits to children’s literacy, language and cognitive development. 
Results from a multi-level analysis concluded a good child-teacher relationship showed improvements in observed self-regulation skills (these refer to a child's ability to modulate thoughts, emotions and behaviours in response to given situations) (McCelland and Cameron 2012). The scores were greater in children who scored the lowest in the initial self-regulation tests.  
According to Flying Start Guidance Annex B (no date) “Education and Care are inextricably linked, and quality care is Educational, and Quality Education is caring.”
Improving quality is a continually changing process rather than a one-off occasion and it involves evaluating practice to better the service given and find new ways to continually support the well-being of children it involves everyone at the setting, and it involves listening to everyone's views and trying to identify key aspects which need improvement (Reed 2012). 
Assessment tools 
Early years providers need effective tools to identify strengths and weaknesses to create high quality provisions.
Early Childhood Environment Rating Scale (ECERS) was developed by Harms and Clifford in the United States in the early 1980’s and is now used on an international scale to review quality in early years environments (ref)
ECERS is an easy-to-use tool which measures the quality of a childcare setting by rating different items which are divided into categories it is used to rate the quality of the environment and make improvements, it allows practitioners to assess the environment and make improvements.  It is also relatively easy to use, and the ratings are easy to understand Also it is a cost-effective tool and the results are reliable. ECERS allows settings to identify the strengths and weaknesses and plan accordingly. However, it does require open and honest discussions and does not cover wider topics such as leadership or parent practitioner relationships (University of Oxford 2012).  ECERS emphasises the importance of quality interactions and high-quality teaching this is supported by Hu et al 2019 who state that there is a growing amount of research which points to high quality child-teacher interactions in early learning environments to be an indicator of good child development and learning. 
According to the Ecers-R good quality early childhood education must meet the specific criteria if children are to meet their basic needs, protect their health and safety, strengthen positive relationships whilst providing stimulating opportunities and space for experiential learning (Mariano 2019). Children who receive high quality early childhood education are more likely to experience higher levels of social- emotional and academic outcomes, Mariano (2019) state that these outcomes are especially true for families with low incomes, furthermore children who are at a disadvantage due to race, ethnicity, economic situation will receive the greatest benefits from higher quality education (Keys et al.,2013). 
The scale has the purpose of creating a holistic view of the environment which is created for practitioners and children specifically the layout, the space, materials and provisions, daily schedules and levels of supervisions and interactions and experiences to benefit children's development (Harms et al 1998).  
However, the term “good quality” childcare is debated and to compare settings there must be a universal understanding (Moss and Pence 1994).  Also it is noted that Ecers is a measure of pre-school environment and does not allow for children’s individual experiences in the environment as this would require observations which can be time constraining and this may mean a setting could score highly in the provision of gross motor activities, whilst an individual child may not participate in any activities of this nature during the day (Douglas 2005).  According to Douglas Although the scale measures interaction between participants there is a question over how well relationships between partnerships in the setting are measured.
According to Gordon et al (2015) when using the scale to measure pre-school programs were of sufficient quality in improving children’s school readiness an item response theory analysis showed much of the items did not fit together to measure single dimensions especially when regarded as exhibiting features of excellence related to various domains of child development by consultants.  The IRT findings also revealed that just a few indicators accurately covered the moderate to high quality range.  
According to Sylva et al (2007) higher scores on the ECERS-E are given to pedagogical methods and activities in which staff take a more active part in children’s learning, such as scaffolding young children’s play, especially in the communication and literacy domains of the curricula.  
Sustained Shared Thinking and Emotional Well-being (SSTEW) scale aims to look at some of the deliberate and relational pedagogical practices and have been linked to positive results in children.  It takes into account practices that help children aged 2-5 years develop skills in sustained shared thinking and emotional well-being (Siraj et al 2015). According to Siraj, Kingston and Melhuish (2015) by using the SSTEW scale alongside other environmental scales (ECERS-E, ECERS-R ICERS) the users will gather a more holistic picture of what a high-quality setting can look like this tool can be used by managers, teaching staff and practitioners, heads of centres and in professional development.  
SSTEW builds on ECERS-R AND ECERS-E/ ITERS by emphasising on the pedagogy in the environment, as well as the role of the adult facilitating learning and growth it considers the importance of high-quality relationships with and between children.  Some staff/settings may not be ready for all the subscales, especially those that deal  with critical thinking, learning assessment and supporting and extending language and communication.  the scale needs to be used by someone who is familiar with child development and suitable practice should utilise it (Melhuish 2015). 
A good quality setting will value continuing professional development (CPD) to allow practitioners to develop their personal development, be up to date with practice and research and provide the children in their care with the best outcomes.  However, according to Gov.Wales (date) there are challenges that face settings including funding cuts, pressures with staffing which makes it difficult to release staff for training and the limited time available.  Internal training has been seen to be a cost-effective approach to CPD and allows staff to build networks, learn through experience and observe colleagues. By creating an open reflective culture, it is considered that this will stimulate continual improvement, create a positive working atmosphere and encourage the sharing of best practices in the early years sector as a whole (Kazmierska-Kowalewska 2021). 
The SSTEW scale promotes effective communication to ensure the smooth running of a setting and allow everyone’s voices to be heard. Good communication involves active listening allowing a conversation to be a two-way process and requires each person to listen attentively to what the other person is saying. Practitioners should also pay attention to non-verbal cues for example body language, different tones of voice and eye contact, by engaging with people in this way practitioners are able to out others at ease and become approachable to all this may remove barriers of communication (Effective Communication Checklist).  
Receiving parent feedback is very useful and in childcare settings whether it is positive or negative (Early Years Careers 2016), as they can play a big part in helping to monitor and evaluate the setting and will promote healthy parent practitioner relationships, by using questionnaires for feedback this may remove the barrier of parents feeling unable to broach a subject, However paper forms can be seen as time consuming and parents may feel under pressure to give the appropriate answer which may result in biased results (Survey Matters 2014). Another useful tool is a suggestion box as this allows parents to make valuable contributions to the setting, also speaking to parents when you get the opportunity is an easy way to build a rapport and offer knowledge and support or receive information about the children in order to better, you're understanding on their development this complies with flying start Annex Guidelines (Welsh Government 2014). 
Where practitioners lack confidence in communicating with parent’s they should participate in the necessary training offered to them by doing this they would be adding to their continuous professional development (Goodall et al 2010) by receiving the necessary training they will grow in confidence and therefore enhance the quality of the provision within the setting. They will also create quality parent practitioner relationships which will benefit the setting and the child.
Another option to create communication opportunities is to have a website where parents can access any information such as policies and procedures this would be in line with the guidelines of the national minimum standards (Welsh Government 2016).  
Reflection
In reflection whilst working on this module I have learnt that quality is a broad topic and covers many aspects, from environment to interpersonal interactions.  whilst working in an early year setting practitioners should always strive to do the best for the children in their care making every experience positive for the children and every interaction beneficial.  By using scales such as ECERS and SSTEW this allows practitioners to take a view of childcare settings holistically and make improvements and make decisions to strive towards the best outcomes of child development and enhancing their well-being.  By continually engaging in CPD practitioners can develop ideas and research and share knowledge, by having staff who are trained and confident in providing good quality provisions children will reap the benefits with good quality care.  By engaging in reflective practice practitioners can take time to see what areas of their practice needs improvement and where to focus their attention.
I have also learnt that supervisions are an important learning tool and have the potential when used correctly to better practice and allows practitioners to have a one to one support from peers to self-evaluate voice any concerns over safe-guarding issues or to discuss situations that may be uncomfortable for them to speak about, supervisions should be used for that member of staff to voice their opinions about anything they may feel good or bad allowing them to feel as though their opinion is valued as well as motivating practitioners to work at their best and ensuring all practitioners develop good practice.
Supervisions are also beneficial for the managers of the setting as they can review progress and check targets are being met. They provide the quality time to build effective relationships and build on teamwork.  By creating a comfortable space to hold supervisions staff can feel more relaxed and the meeting will be more effective
Every setting should use a Setting Development plan to develop new ideas and set out a clear vision for the setting allowing staff to see what they are working towards, when trying to implement change it is important to have staff meetings and discussions and take all members of staff's opinions on board.  practitioners working on the floor have the best view on how plans can be put in to place effectively. By using a whole setting approach everyone at the setting can take ownership of the good quality service being given. 
An appraisal is more of a formal version and the aim is to review performance and work on improving performance over a period of time.  An appraisal allows a space to discuss strengths and weaknesses and re-evaluate job descriptions, to discuss what training will be beneficial and how these training needs can be met. 
The national minimum standards for children up until the age of 12 sets out a framework of standards which must be met in order to decide whether childcare settings provisions are adequate. Care and social services inspectorate Wales (CSIW) are in charge of regulating inspecting and reviewing and providing professional advice and ensuring childcare settings are of good quality.  
Every setting should have a policy which shows their beliefs and intentions and guidelines and their commitments to follow. Visions and values and the promise of good quality which they will adhere to and the ways in which they will follow specific policy these are clear guidelines for everyone to follow to ensure the safety and security of all who attend the setting.
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