
Social Care Wales
[image: image1.png]PRIFYSGOL CYMRY ————————
Y Drindod Dewi Sant

UNIVERSITY OF WALES

Trinity Saint David

N





GRADUATE CERTIFICATE in Consolidation of Social Work Practice
LEVEL 6 - 60 Credits

LEARNER PORTFOLIO

(PORTH AGORED and UWTSD)

	Learner’s name: Louisa Bottomley

Learner’s University Registration Number:

18185010


WALES INSTITUTE for WORK-BASED LEARNING
2018-2019
Portfolio Guidance
Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;

· Intervention and application of professional judgement in increasingly complex situations;

· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.
Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;

· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;

· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;

· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;

· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   
Dyslexia and other special circumstances
If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 
Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);

· You should use this pro-forma to insert your text within each section; 

· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers
· Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)

I will identify and justify the learning needs agreed within my individual learning plan which were initially formulated within supervision, from discussion and review of the practice experiences and development needs within my end of study agreement. Development in the following areas of assessments, managing risk, multi-agency working, time-management and working within timescales and resources were identified. We reflected that within these areas, I had the least confidence and experience within the area of multi-agency working and risk management. We discussed the impact of lack of experience potentially pose a risk to my professional confidence. Lacking in professional confidence could affect my decision in risk assessments for example, as my decisions should be justifiable. If risk was not confidently or accurately assessed this in turn could affect my planning and intervention, which ultimately provide an outcome for an individual that was 'off course' or did not meet the assessed need. Therefore we decided to outline the following learning needs within the development learning plan over the following areas:

· Working Collaboratively with service users & carers
We identified a need to be allocated cases with opportunities for risk-assessment that I can make in an inclusive and person-centred way, utilising collaborative skills such as self-assessment, collaborative discussion, person-centred approaches and empowerment in having a voice in the review process and the evaluation of outcomes.
· Working Collaboratively with other professionals
Due to lack of experience and confidence in verbal communication, or making contributions when attending multi-agency meetings, a learning need was identified to practice my verbal communication skills in multi-agency meeting, as this would improve my confidence and promote more effective communication.

· Applying analysis in assessment to inform interventions
Completing statutory or prevention comprehensive assessments within case work would allow me to apply and integrate theoretical models, values and knowledge into the analysis section, and from this allow for a robust evidence-based intervention plan. If I did not apply analysis in assessment, examining needs, risks and circumstances then it would be difficult to understand what interventions were necessary or what strengths could be built on.
· Intervention and application of 'professional judgement' in increasingly complex situations.
It was identified that where there are areas of significant risk within casework, there may also be a greater chance of encountering and managing complex situations. Therefore, being allocated cases where there are safeguarding issues where the person is both being harmed and may also be harming others simultaneously for example, would be a good place to gain experience in managing complexity. We discussed that a vulnerable person who has experience abuse and neglect within adverse childhood experiences may manifest these care and support needs by developing offending or harmful behaviours towards others. We discussed that having the opportunity to carry out  comprehensive assessments, which examine risks, vulnerabilities and strengths would allow, as well as using social work values of anti-oppressive practice  and not being biased would allow or an accurate and sensitive approach towards the individuals involved. Seeking training in how adverse experiences affect children's mental health would be advantageous. 

503 Words


Section 3

Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 
Please include name of the expert witness observing in section 8.

Date of observation:  1st April, 2019
To be completed by learner 

	The Observer was Bethan Jones, Registered Social Worker.
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)
I was observed conducting a Victim Impact Assessment of the impact of harm of a victim of youth offending (SCW, 2011, SCDSW7, SCDSW9, SCDSW13). The victim was entitled have their needs and any risks of re-victimisation assessed, resulting creating needs-led referrals or safeguarding plans (SCW, 2011, SCDSW16), opportunities to make a Victim Personal Statement, and decide their participation in Restorative Justice processes (SCW, 2011, SCDSW10) (SCW, 2017, CPP 3.1, 3.3) ('Code of Practice for Victims of Crime', MoJ, 2015). This Code stems from Domestic Violence, Crime and Victims Act (2004, s.33). Sections 19 and 24 of the Social Services and Well Being Act (2014) describe local authority duties to assess adults' care and support needs. 'Part 3 Code of Practice (assessing the needs of individuals)' (WAG 2015), under section 145 of the Social Services and Well-being (2014) sets out the assessment processes, and the Care and Support (Assessment) (Wales) Regulations (2015) further bestows assessment duties (SCW, 2011, SCDSW1). The victim was a community councillor representing the wider community, a small Welsh-speaking village, as victims of Criminal Damage (Criminal Damage Act, 1971, s.1) to the public toilets, vandalised by young people who were referred to the Youth Justice Service within an out-of-court, Restorative Justice disposal process. The purpose of the assessment was to gather the victims' views, needs, risks and circumstances and establish any victim safeguarding needs (SCW, 2017, CPP 4.2, 4.3, 5.7, 6.1) put the victim voice in the wider disposal process and outcome (SCW, 2011, SCDSW11, SCDSW19) (SCW, 2017, CPP 1.1, 1.3, 3.1, 3.2). The assessment would also gather the victim's willingness and support decision-making to participate in Restorative Justice activities with the young people, either by face to face restorative conference, receiving letters of apology or shuttle mediation. I made the 'Active Offer' (WAG, 2019) of a Welsh language service for the victim whose first language was Welsh (SCW, 2011, SCDSW3, SCDSW9) (SCW, 2017, CPP 1.4, 1.5, 2.3), however, she chose to speak English.
326 words


	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..

1300 (+/- 10%: include your actual word count at the end of each section)
In order to protect the victim's identity I have fictionalised her name to 'Margaret' and will not make any specific geographical references which might identify persons involved (SCW, 2011, SCDSW3, SCDSW9) (SCW, 2017, CPP 2.1, 2.4) . 

I sought permission from 'Margaret' to participate in the observation and be observed by a third party. I did this by including the invitation in my appointment letter, proposing a planned appointment time for our Victim Needs Assessment (which we had already discussed via telephone) in two weeks’ time. In the letter I also enquired if she would be willing to participate in the observation. I went on to explain the purpose of the observation, the credentials of the observer, an explanation that the feedback would be gathered by the observer without me present, after our assessment session, an assurance of her confidentiality and an explanation of how the feedback would be used within my academic work (SCW, 2017, CPP 2.1, 2.2, 2.4). I also explained my role and the purpose and reason for the assessment (SCW, 2011, SCDSW3, SCDSW8, SCDSW12, SCDSW13). I invited Margaret to respond to this invitation by email, phone or post, which she did by email. My letter was written mainly in English but I used my basic Welsh to create bilingual elements with the proforma local authority letterhead being bilingual. Margaret had right to a bilingual letter but organisationally this is not enforced or assured because there is not an in-house Welsh language translation resource for every single letter the council sends to citizens; translation work is outsourced, costed out of departmental budgets and takes weeks to be returned, so this would not be achievable and I raised this dilemma with my supervisor (SCW, 2011, SCDSW3, SCDSW4, SCDSW5). However, Gwenan Prysor says in 'More Than Just Words'  (WAG, 2012), my making the effort to communicate any Welsh makes a difference in making people feel more comfortable (SCW, 2011, SCDSW1) (SCW, 2017, CPP 1.1, 1.4, 2.1, 2.3, 6.5).

My initial phone call was recorded, as was my letter and Margaret's email, on our agency record database, under Margaret's individual confidential electronic client record (SCW, 2011, SCDSW3) (SCW, 2017, CPP 2.4, 6.2). 
Margaret a native Welsh speaker, was representing the close-knit, Welsh-speaking, remote rural community affected by the crime, located on the border of a Welsh-speaking county, where inhabitants are inter-generations of families, This required a different cultural consideration compared to another village on the other side of the county, on the English border, having few Welsh speakers with a more 'transient' population.  These cultural issues actually arose within an ethical dilemma in the session, when Margaret enquired if the offenders lived locally because there were rumours amongst villagers that one of them was a foster child living, 'up the valley'.  However, the young people involved also had a right to confidentiality and data protection, and be protected from harm via potential retribution. The impact of disclosing the young people's identity to Margaret would have breached professional duties and ethics but could also have triggered significant anti-social behaviour such as harassment, within the community. I dealt with this by verbally communicating to Margaret in the session that I was unable to disclose the identity of the young people due to data protection and ethical considerations. However, I was person-centred in my approach by appeasing Margaret's apparent curiosity, stating that that if both Margaret and the young people agreed to participate in a Restorative Justice conference together there may be opportunity to meet the young people later on but only after careful risk assessment and restorative practice preparation process. However, I made recorded in my assessment a potential risk of conflict within the community, should the identity of the young person be accidentally revealed. My actions served to safeguarding and balance the rights of the young offenders, with the voice of the victim, resolving my ethical dilemma (SCW, 2011, SCDSW12, SCDSW13, SCDSW14, SCDSW15, SCDSW16) (SCW, 2017, CPP 1.2, 1.4,1.5, 2.1, 2.2, 2.4, 2.5, 3.3, 3.4, 4.1, 4.2, 4.3, 4.4, 5.3, 5.6, 5.7, 6.1).

I arranged for the assessment appointment to take place within the Youth Justice Service offices as opposed to within Margaret's community, based on her preference in our phone conversation. Even though Margaret had stated that she wished to conduct the assessment in English when I made the  'Active Offer' (WAG, 2019) (SCW, 2017, CPP 1.4), having the appointment at our office where there are several Welsh speakers working, would be helpful in case Margaret changed her mind at the point of the assessment and decided to speak Welsh . I explained to Margaret that as a Welsh learner, my language skills are limited and I would need to employ a Welsh speaking colleague to support in such an instance (SCW, 2011, SCDSW18) (SCW, 2017, CPP 2.1, 2.3, 2.5, 3.1, 3.2, 6.8).

I prepared for the assessment by accessing the police report and referral to us of the crime affecting Margaret, reading it through beforehand, to refresh my understanding of the case (SCW, 2017, CPP 3.2, 3.6, 6.6, 6.8). I also printed out the blank Victim Needs Assessment document and took these documents with pens and blank paper into the session in case Margaret also wanted to make notes (SCW, 2011, SCDSW8). I booked the room beforehand, and set up the table and chairs to make Margaret feel comfortable with a safe and appropriate physical proximity between myself us.  I seated the Observer to Margaret's side, across the room. The table was small, if we had all been sitting together the victim may have felt 'hemmed in' or self-conscious, as both the observer and I were making written notes throughout. I used empathy to consider that this might feel oppressive in some way to the victim, so that it why I chose to have the observer aside. I was also aware of my body language, being careful not to physically encroach into Margaret's ‘personal space’ or maintain eye contact for too long, for example. A challenge was that I observed that Margaret kept her head down frequently which made it harder to observe her facial reactions so I didn't know whether Margaret and the observer were understanding our communications effectively. I therefore used reflective listening, repeating back to Margaret my understanding of the discussion. This had the effect of clarifying the discussion for all parties because I verbally evaluated the outcome of the assessment with Margaret at the end, gaining her feedback that she agreed with and understood the information gathered (SCW, 2011, SCDSW9, SCDSW18, SCDSW19) (SCW, 2017, CPP 1.1, 1.2, 1.3, 1.4, 1.5, 2.1, 2.2, 3.1, 3.4, 5.1, 5.2).

I conducted the assessment by verbally asking Margaret open questions such as how she or community members felt at about potential re-victimisation from the offenders, assessing risk with her and recording the answers in the assessment with her preferred outcomes. I also asked for their  Restorative Justice preferences which was the young people fixing the damage to the toilets to repair the harm via supervised reparation activity, agreeing that this was a realistic, achievable outcome that I would convey to the disposal panel also known as 'Bureau' (YJB, 2019, 2.3) (SCW, 2011, SCDSW10, SCDSW11, SCDSW12, SCDSW16, SCDSW17, SCDSW18).

I ended the session by verbally checking Margaret's understanding of the session, asked for her feedback, informing her of the next steps in the process, inviting her to remain in contact should she have any concerns, and promising I would update her by phone with the outcome of the disposal panel (SCW, 2011, SCDSW19, SCDSW20). 

I feel that this observation evidenced how I used social work knowledge, communication, skills and values in an assessment, and through critical practice, anticipated sensitive areas or ethical dilemmas to respond appropriately, working in a safe, appropriate, person-centred and culturally- sensitive way (SCW, 2011, SCDSW2).
1299 words


Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?


	Yes

	Did the social worker get your permission in advance for the observer to be present? 

Did they explain why they were being observed?


	Yes, by letter.

Yes.

	Were you clear why the social worker met with you today?


	Yes.

	How well prepared do you think, the social worker was for his or her meeting with you?


	She was very well prepared and provided information handouts.

	  How has the social worker listened to you and respected your views and wishes?


	Listened to everything.

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes. She spoke Welsh and English with me.

Yes. She offered me a service in Welsh only if I wanted. She gave me some handouts in Welsh.


	How has the social worker’s involvement met your expectations for this visit?


	She met my expectations. She did everything she said she was going to do. It was confidential and it focused on how the incident impacted on me which is what I expected.

	Are there any other comments or suggestions that you would like to make?
	She offered me the assessment in English or Welsh. She gave me written information leaflets in Welsh.. All the information was given and explained well. Talked about what would happen if YP refused to do the Direct Reparation. Very well prepared.




Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)
In this case study, using the Gibbs (1998) reflective model, I will provide a critically reflective account of my experiences of process and assessment in relation to relevant professional social work ethics, values, standards, relevant theory, legislation, policy and cultural context. The case study will focus around the theme of child safeguarding within the context of practice within a Youth Offending Team, a statutory service situated within a local authority in Wales. I would like to demonstrate particularly how I critically analysed and considered various safeguarding considerations whilst navigating complexity within assessment and planning. I have anonymised individuals’ names and any potentially identifying information within the case. I feel that disclosing the name of my local authority and local child safeguarding board would too narrowly disclose the specific geographical area in the case, and have therefore used the references, 'XXX Local Authority' and, 'XXX Safeguarding Board'.

Jonathon is a 13 year-old boy, placed under the care of his home local authority in England, into a specialist, therapeutic, residential group foster home in Wales, for boys with sexually harmful behaviours, via a care order. The care order had been sought on the basis of, 'risk of significant harm' through parental neglect and risk of 'impairment to health and development' due to witnessing domestic violence and neglect such as food deprivation (Children Act, 1989, s.31 (2) (9)) Due to Jonathon’s history of sexually harmful behaviours, Jonathon requires the specialist, therapeutic care and support that he receives from the home and its' attached, independent specialist school where Jonathon receives his education. I established that Jonathon's language preference was English but as he was placed in Wales he had the right to an 'Active Offer' (WAG, 2019) of a service in Welsh language or indeed, any other language preference (SCW, 2017, CPP 1.4). Jonathon was recently issued two 'Community Resolution' disposals by police (Anti-social Behaviour, Crime and Policing Act 2014, s.101-103), one for sexually harmful behaviour (exposing his genitals to another child in class), and the other for assaulting a member of teaching staff. Although 'Community Resolutions' are formal police disposals, they are prevention-based, based on restorative justice principles, where victims' views and wishes are considered in deciding the outcome. These disposals will not appear on Jonathon's criminal record due to an aim in Wales to avoid criminalizing children, recognising Jonathon as, 'child first, offender second' (WAG), 2014 p.7). Jonathon did not receive a formal charge for this offending behaviour therefore and it was agreed between the care home and school, liaising with Children's Services and the Police (the details of which I accessed from electronic records) to refer Jonathon to our agency, the Youth Justice Service (YJS), part of the local authority, for preventative intervention. Under 'Wales Safeguarding Procedures' relating to children who sexually harm (XXX Safeguarding Board, 2019a) this multi-agency strategy discussion showed that there were insufficient grounds to have a Strategy Meeting or Section 47 enquiry, and the outcome being that a referral should be made to the Youth Justice Service (SCW, 2011, SCDSW6, SCDSW14, SCDSW16), for preventative work within the multi-agency process, to reduce the likelihood of future risk of harm (SCW, 2017, CPP 3.2, 3.3, 4.3, 6.6, 6.8). This would prevent Jonathon from being potentially charged with the offences of, 'Exposure' (Sexual Offences Act 2003, s.66) and 'Common Assault' (Criminal Justice Act, 1988, s.39), or other potential offences relevant to his presenting behaviours. I was allocated the case, completing a statutory, 'AssetPlus' assessment and delivering an intervention plan (SCW, 2011, SCDSW7, SCDSW8, SCDSW12, SCDSW13, SCDSW14, SCDSW15, SCDSW16, SCDSW18), due to Jonathon's complex needs and risk of committing a serious sexual offence (SCW, 2017, CPP 4.1, 4.2, 4.3, 4.4, 6.2). 

In terms of rationale and legislative safeguarding context for this case, the Social Services Well Being Act (SSWBA, 2014, s.130 (4b)), particular to Wales, defines Jonathon as being, 'at risk' of harm because he has 'needs for care and support', specifically, 'criminogenic needs' (YJB, 2019, 2.2), relating to risk of sexually harmful and aggressive behaviours to others. SSWBA (2014, s.15 (1), (2a, 2b and 2fii)) also links with my intervention as being preventative of re-offending and safeguarding in nature, as it contributes to reducing Jonathon's future 'need for care and support', should he reoffend, also reducing the need for 'criminal proceedings against [him as] a child'. Furthermore SSWBA (2014, s.130 (5(b)) defines the Youth Justice Service as being a 'relevant partner' in safeguarding him from becoming 'at risk' in this way, which provides further rationale for my intervention within a safeguarding context. Section 130 also imbues me with a, 'duty to report', any incidents of re-offending by Jonathon, or should he offend against another child, placing himself or others 'at risk' of harm. This reporting would not only be to our local authority but to Jonathon's home local authority under the act. Similarly, if, during my intervention with Jonathon he made any disclosures of any type of harm, not just offending, with risk of harm not just being due to criminogenic need, done to himself or done to others, I would have a safeguarding duty to report. He also has the right to be protected from harm under Article 19 of the United Nations Convention for the Rights of the Child (1989). Within my knowledge of policy and process to which I am accountable as a social worker however (SCW, 2011, SCDSW1, SCDSW3), (SCW, 2017, CPP 6.1, 6.9), I judged, based on a prevailing awareness that the risk of sexual harm within Jonathon's care environment was particularly significant because of the sexually harmful behaviours of the peer cohort, being a specialist, therapeutic care provision (SCW, 2011, SCDSW4). The impact of this knowledge led me to initiate active and clear ongoing discussions via email, telephone and face-to-face, as we do not share the same electronic records system about Jonathon's progress with his therapist and care staff so as not to miss any significant events or information (SCW, 2011, SCDSW6, SCDSW13), (SCW, 2017, CPP 3.6, 4.3, 4.4, 6.6, 6.8). It also led me to seek further guidance, tools and information (SCW, 2011, SCDSW1), (SCW, 2017, CPP 6.1, 6.9) from my Local Safeguarding Children Board (LSCB) for example, which I will discuss shortly. Had I not had this specific awareness or sought this knowledge, the impact may have led to me being, 'out of the loop' if Jonathon displayed any significant behaviours or was involved in any significant safeguarding events, which I would therefore be unable to address within my weekly intervention sessions, which would adversely affect the desired outcome which is to not re-offend.

Section 134 of SSWBA (2014), and section 31 in Children Act (2004) specifically outlines the establishment and duties relating to Local Child Safeguarding Boards (LSCB's) in the Welsh context. Wellbeing Future Generations Act (2015), bestows duties on public bodies to promote wellbeing. If Jonathon had remained in care in England, this legislative context would be different. 
The LSCB produces the 'Wales Safeguarding Procedures' (XXX Safeguarding Board, 2019) whose safeguarding sections 1, 2, 3, and 4 in particular, provide the general safeguarding guidance of safeguarding process and responsibilities to which I am accountable. I was fortunate, due to my attachment to this  LSCB to be able to access their more specialist safeguarding guidance in relation children who sexually abuse, because one of its' three strategic priorities is to recognise and work effectively with, 'children who display sexually harmful behaviour' (XXX Safeguarding Board, 2019b). My LSCB expresses their strategic priority by being one of the early adopters of the, 'Sexual Behaviour Framework: An evidence-informed operational framework for children and young people displaying harmful sexual behaviours' (NSPCC, 2019). Although this is an operational framework, not directly inform my practice activity, I accessed the publication for valuable evidence with which to support my understanding of Jonathon, and also accountability and decision-making within this case (SCW, 2011, SCDSW1, SCDSW3, SCDSW4, SCDSW18). For example, (NSPCC, 2019, p.63) helped me to navigate this complex safeguarding context with Jonathon, recognising his risk to harm or abuse in the extra-familial environment, i.e. being in a care home, where his parents have little influence. The risk of harm and abuse from them, whilst possibly being an original contributing factor to Jonathon's current sexually harmful behaviours, is now very low; it would not be helpful to view the parents as an ongoing immediate threat in the way they may have been (SCW, 2017, CPP 3.4, 5.5), because it is Jonathon's interests to be having the most positive relationship with them possible, via is supervised contact with them in a safe environment, this being in his preferences and best interests (SCW, 2017, CPP 1.1, 1.2, 3.1). Currently, Jonathon faces other more immediate risks within care, in relation to his peers, children who also display sexually harmful behaviours.  Therefore, there must be a contemporaneous, honest, updated and person-centred view of Jonathon's current safeguarding risks and needs as they change, and this is to practice 'contextual safeguarding', and I was able to integrate this learning into my ‘AssetPlus’ assessment (SCW, 2011, SCDSW5, SCDSW10, SCDSW12, SCDSW14, SCDSW16, SCDSW17, SCDSW18), (SCW, 2017, CPP 2.1, 1.5). If the case was seen  and evaluated only as a 'static' child protection case, citing his parents as the original and ongoing cause of all Jonathon's issues (SCW, 2011, SCDSW19), this would not be person-centred or current evaluation, nor arguably would it be safe, as important, more recent risk factors need to be identified and worked with..

More specifically, I accessed the LSCB's 'All Wales Practice Guide'', 'Safeguarding children where there are concerns about harmful sexual behaviour' (XXX Safeguarding Board, 2019a) (SCW, 2011, SCDSW1). It advised that Jonathon, having harmful sexual behaviours, should be considered primarily as a child, with his care and support needs being considered similarly to any other child. This affected my practice in that I understood, according to other legislation and guidance, that Jonathon having sexually harmful behaviours, in and of itself, represents a safeguarding need for care and support which I enacted in my assessment and planning. I was also reminded from this guidance to not use oppressive, labeling or stigmatsing language about Jonathon. This would be a fairly obvious in any direct communication with Jonathon but often the professional jargonistic language in case recordings like, 'sex offender' or 'perpetrator' could be viewed as stigmatising, not person-centred or undignified. I therefore applied this approach in my recording, referring to Jonathon by name and never by a label (SCW, 2011, SCDSW1, SCDSW4, SCDSW5, SCDSW7, SCDSW17, SCDSW18), (SCW, 2017, CPP 1.4, 2.2, 3.4, 5.1, 5.5).  Given that Jonathon would be entitled to view his confidential care records (SCW, 2017, CPP 2.4), there would be a risk of him internalising such labels which could have a negative impact on his motivation or responsiveness within my intervention and on his sense of identity as a whole. Additionally, my early intervention and support to Jonathon fulfils this guidance in that it serves to prevent harm to Jonathon and other children. The evidence-based information in this guidance also confirms links with Jonathon's adverse childhood experience of domestic abuse and trauma relating to his sexually harmful behaviours. According to this guidance, I also had a discussions with Jonathon's carers and teachers sharing aspects of my assessment in relation to their safe management of all of the children in the setting, as they all potentially pose a risk to each other, given the nature of their support needs and vulnerabilities, in varying degrees, regarding sexually harmful behaviours (SCW, 2011, SCDSW1, SCDSW6, SCDSW12, SCDSW14, SCDSW15, SCDSW16, SCDSW17, SCDSW18), (SCW, 2017, CPP 2.1, 3.2, 3.3, 4.3, 4.4).
As a 'Looked After Child' (LAC), Jonathon is subject to safeguarding within his care under the foster home's duty to, 'safeguard and promote his welfare' (Children Act, 1989, s.61 (a)). If Jonathon had been placed in another residential children's home, where children did not present with sexually harmful behaviours, the risk of this type of harm to him would likely be reduced. However, I knew that there are widespread statutory safeguarding concerns currently about the vulnerabilities of children in residential care homes to sexual abuse and exploitation and about inconsistencies of professionals working within these environments in recognising this and taking the appropriate safeguarding measures (DfE et al., 2012). Therefore, my professional understanding, knowledge and awareness in the role of a social worker, of the specific type of safeguarding risks that existed here was crucial. Whilst vigilance to safeguarding issues would be part of my practice generally, there were some clearly complex issues of risk here to Jonathon seemingly in paradox, because of his vulnerability to sexual harm but also the risks he poses to other children (SCW, 2011, SCDSW1, SCDSW3, SCDSW4).

Another way that I managed this safeguarding complexity was by relying on the assessment of Jonathon's needs, risks and circumstances, then developing an intervention plan, within the 'AssetPlus' assessment framework. (SCW, 2011, SCDSW7, SCDSW12, SCDSW14, SCDSW15, SCDSW16, SCDSW17), (SCW, 2017, CPP 3.3, 4.1, 4.2, 4.3, 6.1). 'AssetPlus' (YJB, 2014) serves to, 'identify strengths' alongside Jonathon's 'needs and problems', simultaneously assessing risks to him around his vulnerabilities, alongside the risk of his harmful behaviours towards others. For example, I was able to link the significant risks to him which caused him to be vulnerable, to his behaviours which caused him to potentially harm others. The assessment process, which involved gathering information from Jonathon via interview, self-assessment, LAC records and from the multi-agency partners  (SCW, 2011, SCDSW6), (SCW, 2017, CPP 1.1, 1.2, 1.3, 1.4, 1.5, 6.6, 6.8), allowed me to build a picture of historical neglect and abuse within the family, involving food deprivation, exposure to domestic violence, plus a traumatic removal into care, eight foster placement breakdowns within two years, culminating in Jonathon's knowledge that the rest of his siblings were now returned to his parent's care, whereas he remained in care, having apparently received no explanation for this. These adverse childhood experiences and trauma appeared to impair Jonathon's emotional health and ability to regulate difficult emotions, thus making him vulnerable to harm by others whilst simultaneously acting as a trigger for him exposing his genitals or assaulting others. Making these links in my understanding of this complexity was only achievable through the 'AssetPlus' assessment process and was therefore vital to the safeguarding Jonathon and others. Further to this, 'AssetPlus', employing social work theory of a strengths-based approach (SCW, 2011, SCDSW17), (Davies, 1997, p.486), identifying Jonathon's strengths and integrating them into the intervention plan because this, 'reinforces his capabilities and strengths' and subsequently his resilience and protective factors. I achieved this through self-assessment with Jonathon and engaging initially with Jonathon over playing a board game and a DJ skills session, I was able to identify that his strengths were his keen intellectual ability, willingness to learn, interest in music, board games and technology, ability to positively engage, positive key relationships with carers and therapist, positive peer relationships, and ability to self-regulate emotionally when the aforementioned strengths are being supported and flourishing. I was therefore was able to create a strengths-based intervention plan involving a series of sessions incorporating the following: informing him about the consequences of offending behaviour and managing emotions whilst engaging him in an activity of learning, creativity or recreation that he has identified through self-assessment, that he enjoys and that he agreed with (YJB, 2019, 2.1) (SCW, 2011, SCDSW9, SCDSW10, SCDSW12, SCDSW14, SCDSW16, SCDSW17, SCDSW18, ) (SCW, 2017, CPP 1.1, 1.2, 1.3, 1.4, 1.5).

A strength-based approach in conjunction with being concerned with risk management, relating to safeguarding, is echoed as being effective within 'Good Lives Model' theory, the received theoretical approach when working with children with sexually harmful behaviours (SCW, 2011, SCDSW17). Ayland and West (2006, p.263) speak of , 'the responsivity principal' being, 'concerned with the ability of rehabilitation programmes to reach the participants, to be absorbed by them and to subsequently influence their behaviour. Failure in this...means that clients are unlikely to develop the skills required for the twin goals of self-management of risk and the development of a Good Life.' and, 'the responsivity principal is better served...when approaches are broadened beyond an overriding concern with risk reduction to include strength-based approaches...using language and concepts derived from the clients'. Therefore, had I not been able to link Jonathon's vulnerability and strength to risk, I may have been in danger of designing intervention based only on risk management, which could have had an adverse impact on Jonathon's wellbeing, serving only to exacerbate his harmful behaviours. In other words, safeguarding Jonathon and others from his sexually harmful behaviours is just as much of an internal process within him, as it is an external professional safeguarding process happening to him, in his environment.

Whilst 'AssetPlus' is certainly an effective tool in managing and navigating safeguarding and complexity, there was a challenge to gaining a truly accurate understanding of the underlying causes of Jonathon’s sexually harmful behaviours which meant that the intervention plan would never be 'water-tight' and the safeguarding environment would always have an element of uncertainty. Jonathon appeared to be benefiting from this stable, therapeutic environment for less than a year, but because sexually harmful behaviours being a sensitive and complex matter to 'unpack' therapeutically, it was not yet clear exactly how his, 'adverse childhood experiences' had contributed to the sexually harmful behaviours he now presented. However, it was clear that these behaviours came to the attention of professionals some time after becoming a 'Looked After Child'. I dealt with this uncertainty by adopting a 'defensible' decision-making approach rather than 'defensive'', using 'reflexivity' in the assessment which makes mention of and incorporates knowledge of this uncertainty (Tuddingham, 2000, p.1).

Further to the Welsh statutory safeguarding context in relation to multi-agency working, 'Children and Young People First' (WAG, 2014, pp.4, 12, 13) tells us that supporting Jonathon within a multi-agency process to prevent or reduce his offending enacts child safeguarding by meeting his needs. I enacted this, collaborating with the care and teaching staff, his social worker, his therapist and the police within the assessment process and also via ongoing information-sharing, case recording and reviewing within this case (SCW, 2011, SCDSW1, SCDSW6). Further to multi-agency working, the Children Act (2004 (s.21 (1) (2)) also places a duty on me as a practitioner in Wales, to co-operate with partners in promoting Jonathon's wellbeing, safeguarding and welfare. Under the Social Services Well Being Act (2014) the guidance, 'Working Together to Safeguard People Volume 5 – Handling Individual Cases to Protect Children at Risk  (WAG, 2018, pp.10-11) describes effective safeguarding systems as being, 'when all practitioners working with a child operate in a multi-agency and co-operative way to safeguard and promote a child’s well-being' which is what happened in this case, through regular information sharing via email, face to face and telephone, and also that, 'safeguarding is everybody's responsibility' (SCW, 2011, SCDSW6, SCDSW12), (SCW, 2017, CPP 3.2, 3.6, 4.4, 6.6, 6.8).
The Children’s Act (1989) provides a comprehensive framework for Jonathon's care and protection within this case, him having already had this framework applied to his life due to him receiving, 'Looked After Child' status. Section 1, the 'Paramountcy Principle' guided me to consider that Jonathon's welfare is paramount throughout this process. For example, ascertaining Jonathon's 'wishes and feelings' in the  'AssetPlus' youth offending assessment by completing a self-assessment tool with him would potentially inform Youth Court should he reoffend, having a need for his welfare to be considered paramount within say, a custodial process. Under section 17, assessing Jonathon's needs with 'AssetPlus', assessing risk and creating an appropriate intervention plan, safeguards him from being 'in need' on the basis of committing a crime (amongst other complex needs) enacting a 'duty of every local authority to safeguard and promote the welfare of children'. Should Jonathon re-offend with sexually harmful behaviour, within the supervision and support of his care environment, he would be considered under section 47 as being, at risk of  'significant harm' due to these behaviours, if receiving no effective rehabilitative or preventative intervention, therefore  his physical, emotional, and social health and development, as defined by section 31(9). I would therefore have a duty to report any such incident via a child protection referral to the local authority and also to his home authority's relevant Children's Services agency for conducting the necessary Section 47 inquires. Due to the logistical and geographical barriers of Jonathon's home local authority being some distance away in England, it would be likely that any such inquires in respect of Jonathon be carried out by our local authority, due to timescales laid out in my local authority's Corporate Safeguarding Policy, of 24 hours (XXX Local Authority, 2016, p.10). However, in order to contribute to an expedient child protection process, I prepared to remove potential barriers in communication with Jonathon's home authority, should a child protection emergency arise by regular communication with his social worker, in writing and on the phone to establish mutual knowledge of our work patterns and my appointment schedule with Jonathon (SCW, 2011, SCDSW3, SCDSW4, SCDSW6, SCDSW7, SCDSW8, SCDSW13) (SCW, 2017, CPP 3.3, 3.6, 4.2, 4.3, 5.7, 6.8).
'Children and Young People First' (WAG, 2014), policy guidance unique to the Welsh context of Youth Justice practice has no English equivalent. If Jonathon, circumstantially, had been accommodated in England, not Wales, instead being subject to English YJS intervention and support, might he receive different professional approaches or understanding about the complexity of child safeguarding necessitated by offending needs? Such a cross-border disparity in policy guidance for example, evidences concerns raised by the All-Party Parliamentary Group for Children (APPG, 2018) about children with similar needs and risks receiving, 'postcode lottery' inconsistencies in local authority support and intervention, depending on where they live in the country, disparity being particularly distinct within preventative intervention (SCW, 2011, SCDSW1). This consideration of cross-border barriers to consistent service delivery affected my practice by ensuring that my written information-sharing and recording to Jonathon's social worker was detailed and accurate, because the geographical distance between us did not allow for a face-to-face relationship (SCW, 2011, SCDSW5, SCDSW6) (SCW, 2017, CPP 2.2, 3.2, 3.6, 6.6).
I completed an, 'AssetPlus' assessment (SCW, 2011, SCDSW7, SCDSW17) gathering key information from Jonathon, his carers, his social worker and from the social work assessments, care and support plan and other key professional documents. This process relates to safeguarding because as a, 'children’s services' document, 'AssetPlus assesses the criminogenic needs of children within the youth justice system', identifying, 'factors relating to the safeguarding and welfare of the child.' (YJB, 2019, 2.2). The ‘AssetPlus’ assessment, although not the 'usual' investigation document for 'harm or abuse' of a child that one would recognise in a statutory child protection agency context, still fulfills a Children Act (1989, s.47) duty to investigate 'harm or abuse' to Jonathon, caused by his criminogenic need and therefore offers a specialist safeguarding assessment from a youth offending context.
I had an ethical dilemma when I considered a broader context of Jonathon's safeguarding needs that may need safeguarding from the very Youth Justice system itself as I was aware of recent concerns raised about the conditions and safety within Youth Offending Institutes, youth custody.  Peter Clarke, Her Majesty’s Chief Inspector of Prisons, in the, ‘HM Inspectorate of Prisons Annual Report 2016/17’ (HMI Prisons, 2017), said, 'there was not a single establishment that we inspected in England and Wales in which it was safe to hold children and young people,” describing the decline in safety as,
‘staggering,’ and warning against ‘inevitable” tragedy within youth custody. I therefore resolved this ethical dilemma by realising that effective preventative intervention also served as a safeguard against Jonathon entering custody and I shared my concerns over  the concerns about youth custody in supervision (SCW, 2011, SCDSW2, SCDSW5), (SCW, 2017, CPP 2.7, 3.3).
In conclusion, I have discussed the complexities of safeguarding particularly within assessment and planning of a prevention intervention, in the case of a looked after child, living in a residential children's home and school, who is at risk of offending from having sexually harmful behaviours. I have demonstrated the chief area of complexity is caused by seemingly contradictory harmful factors existing for Jonathon. On one hand, his sexually harmful behaviour constitutes a safeguarding risk to other children in the home and school environment. However,  Jonathon has his own safeguarding needs in living with sexually harmful behaviours, as these behaviours represent unmet need, caused by his own traumatic experiences of abuse and neglect, and these factors pose a 'significant risk of harm' to his 'health and development'. Through critically evaluating apparently conflicting factors using policy, guidance, theory, social work values and collaboration with Jonathon and professionals with whom he works, I was able to make the most of the assessment framework within my agency context of preventing youth offending, demonstrating that a strengths-based intervention plan is not only achievable but necessary in a landscape where there is some uncertainty and safeguarding complexity.
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Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)
Adult Safeguarding has no legislative equivalent definition of 'significant harm' as in the Children Act (1989) and the Social Services and Well Being Act (2014), Part 7, 'Safeguarding', sections, 126-129 is more comprehensive in its treatment of adults than children. It defines an ‘Adult'’ (over 18), an ‘adult at risk’, my duty to report concerns. Whereas section 130 conveys a duty to report a child at risk.
Both adults and children are protected under the following legislation. The Well-being of Future Generations (Wales) Act (2015) promises statutory services which promote well-being and therefore protection. Discriminatory abuse of protected characteristics of age, disability, gender reassignment, race, religion or belief, sex, sexual orientation, marriage and civil partnership and pregnancy and maternity by the Equality Act (2010). Under the Human Rights Act (1988), people are protected under Article 3, not to be harmed, Article 6, having a 'fair hearing', Article 8, right to family life where public authorities have duties to protect adults at risk and be responsible for preventing any harm.
Assessing and professionally judging mental capacity under the Mental Capacity Act (2005) informs adult safeguarding decision-making in a way that it doesn't for children, where mental capacity is a woollier notion. This is because adults are allowed to make even risky or harmful decisions without the need for safeguarding, as long as they have mental capacity. 'Deprivation of Liberty Safeguards' (DoLS) (Social Care Wales, 2019) outlines how, in order to keep an adult who lacks mental capacity safe, a 'best interests' assessment may be made and procedures employed that restrain a person or restrict them to residential care.
The Social Services and Well Being Act (2014), Part 7, 'Safeguarding', section 134, is shared with children  describing Local Safeguarding Adults Boards (LSAB), which in my area sits under the same umbrella as the child board. However, there is a difference in aims between the two safeguarding areas, being to protect, 'at risk' adults with care and support needs preventing abuse and neglect. 
'In Safe Hands 2000: Implementing Adult Protection Procedures in Wales' (Welsh Assembly Government (WAG) 2000) informs me of local authority duties in Wales to arrange adult protection policies and procedures for adults at risk. Furthermore, in the 'Wales Safeguarding Procedures'  (XXX Safeguarding Board. 2019i), which also houses child safeguarding procedures, the 'Adults at Risk' guidance informs procedures over 6 sections of practice and guidance; section 3, part 2, 'Responding  to a report of an adult at risk' discusses process and practice for 'Adult Protection Conferences'. Further to this, ‘Working Together to Safeguard People Volume 4 – Adult Protection and Support Orders' (WAG, 2018i) the precise details of achieving these safeguarding orders is laid out.

'National Occupational Standards for Social Work' (Social Care Wales (SCW) 2011) and 'Code of 'Professional Practice for Social Care' (SCW, 2017) provide the professional standards, ethics and values to be mapped onto any adult safeguarding intervention and practice.
I would also refer to my local authority corporate safeguarding policy which provides comprehensive organisational policy and procedure for adult safeguarding including information about the relevant teams and networks within the organisation (XXX Local Authority. 2016). Another useful resource regarding the adult safeguarding framework, is, 'Safeguarding Guidance' (WAG. 2019i). Supervision also allows for effective practice and maintaining standards when practising and considering adult safeguarding.
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	Reflect on the difference between safeguarding in adult and children’s work

400 words (+/- 10%: include your actual word count at the end of each section)
As mentioned above there are a number of differences between child and adult safeguarding. Child safeguarding legislation clearly defines 'significant harm' with a clearly conceptualised 'welfare principle' within the Children Act (1989, s.1, s.47). Adult safeguarding legislation is not as prescriptive but sections, 126-129 of the SSWBA (2014) outlines an “Adult'' as over 18, and my duty to report an “adult at risk”.
Overall, it appears that the thresholds for safeguarding adults is higher than children, being caused by the benchmark of whether or not adults have Mental Capacity (Mental Capacity Act , 2005). Adults are not usually deemed in need of protection if they are being emotionally abused by a family member upon who they are dependent unless they lack mental cpacity. However, an emotionally abused their child witnessing domestic violence, for example, would trigger safeguarding thresholds more easily. Another legislative place to see differences might be within the Sexual Offences Act (2003) for example. Sexual offences towards children are clearly outlined by the age of a child and consent for 16 year olds or not, so safeguarding issues would be clear. However, Sexual Offences relating to adults are less clearly defined, unless a 'victim' lacks mental aapacity. Adults appear to be able to engage in what some may see as risky, or socially unacceptable sexual behaviours that may be harmful, without meeting safeguarding thresholds. A 16-year old may also seeminly consent in similar behaviours but become subject to  safeguarding procedures up until the age of 18. As a society, we therefore protect children from more harm than we  do adults where we assume more capacity and consent.
Children, rarely assessed for mental capacity can be 'accommodated' into care more easily than an adult when Children Act (1989, s.1, s.33 s.47) is satisfied. Whereas the only way an adult can have a 'deprivation of liberty' is if has been assessed in their 'best interests' due to lacking Mental Capacity. Even then, the stringent 'DOLS' framework for which there is no children's equivalent, makes taking an adult into care much more difficult ('Deprivation of Liberty Safeguards' SCW, 2019i).
Within formal definitions of abuse, children can experience emotional, physical, sexual abuse and neglect. Yet adults can expereince these as well as financial, insitutional and discriminatory abuse (e.g. 'hate crime' based on Equality Act 2010) (AgeCymru, 2020, 3.1, 3.7, 3.8). It seems reasonable that children, as financial dependents may not be vulnerable to financial abuse but 'looked after children' are just as susceptible to insitutuional abuse by carers or becoming a victim of hate crime. It appears that structurally children's rights here seem diminshed compared to adults, despite both having equal rights protected under Human Rights Act (1998) and UNCRC (1998, Article 19).


Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
I will critically evaluate my development plan initially formulated within supervision. In order to do this I will use the Gibbs (1998) reflection model.  Within assessment, risk-management, multi-agency working, time-management and working within timescales and resources, I wanted to increase professional confidence and experience because Bogo et al (2017 pp. 701-718) found that social workers' professional confidence is, 'emotional self-regulation;... acquisition and application of knowledge; and relational skills...the intersection of knowledge and emotional regulation..' I feel that this kind of confidence has increased in the following areas:

· Working Collaboratively with service users & carers
I assessed risk in an empowering, person-centred way, utilising collaborative skills like self-assessment and discourse. For example, I utilised the 'AssetPlus: English young person full statutory self-assessment' (YJB, 2014a) tool a part of wider assessment. In this self-assessment the young person independently identified and shared the same risks and concerns as the professionals which I noted as the strength of self-awareness.  The benefits of facilitating the young person's participation met principles from the assessment guidance (YJB, 2014c) ensuring the young person and carers understood processes, participated in planning, shared views, preferences, and positively engaged, with feedback opportunities. The impact of this was that the young person's participation empowered him within an accurate, holistic assessment of risks and solutions. This positively enacted my ethical duties, specifically, engaging people to participate in decision-making and assessment (SCW, 2011, SCDSW9, SCDSW10, SCDSW12), respecting their wishes, building trust and promoting voice within managing risk (SCW, 2017, CPP 1, 2, 3, 4 and 5).
· Working Collaboratively with other professionals
I attended Case Conference meetings regarding a vulnerable young person on the Child Protection Register (XXX Safeguarding Board. 2019, Section 3), with offending behaviours, also having been harmed. Within the Child Protection process the young person had felt let down by her social worker and I advocated for her to convey this appropriately.  In the meeting I asked for accountability and actions because the police had still not contacted the child to help her make a complaint of assault, over 2 weeks after this was agreed within a strategy meeting, and the child also requesting this protection from her social worker within s.47 enquiries (XXX Safeguarding Board. 2019, Section 3). The impact of my communication was that the social worker agreed to resolve this with the police as a matter of urgency. Had I not raised this as an issue (Social Care Wales, 2017, CPP 3.4, 3.5, 3.6, 3.7, 3.8, 3.9, 6.6, 6.8) to the Independent Safeguarding Reviewing Officer (Social Services Wellbeing Act 2014, s.100 (1a)), the child would have been deprived of rights to make a police complaint and proper safeguarding, and a breach of multi-agency safeguarding duties, particularly the process of joint enquiries by social services and police would have ensued.  (Social Care Wales, 2011, SCDSW3, SCDSW4, SCDSW5, SCDSW6, SCDSW10, SCDSW11, SCDSW17) (Social Care Wales, 2017, Sections 1, 2, 3, 6).

· Applying analysis in assessment to inform interventions
At the analysis section of an 'AssetPlus' assessment (YJB, 2014b) I used evidence-based 'Good Lives Model' (Ayland and West, 2006, p.263) and ‘Strengths-based' (Davies, 1997, p.486) theory to identify that supporting a child to work towards earning trust from carers with positive behaviours, leading to increasing independence would help him develop sustainable, 'internal controls' (YJB, 2014b, p.19), likely to prevent future offending. If I had imposed a risk-averse, punitive approach restricting independence, increasing supervision designed to control risk, I had gathered enough information within assessment to analyse that this may actually have the opposite effect, more likely triggering  him aggressive, harmful behaviours.
· Intervention and application of 'professional judgement' in increasingly complex situations.
I used the 'AssetPlus' assessment (YJB, 2014b) and planning tool to make professional judgements, intervening in a complex case where a 'Looked After Child', at risk of committing sexual offences posed a safeguarding risk to others whilst at the same time had safeguarding needs because sexually harmful behaviours represented unmet need and vulnerabilities (caused by adverse childhood experiences) which posing 'risk of significant harm' to his 'health and development' (Children Act, 1989, s.47, 31). I used knowledge, theory, values, and collaborated with other professionals and the individual within the assessment to create an evidence and strengths-based intervention plan, which, while no guarantee for absolute risk management, formed a robust basis for a 'defensible decision' (Tuddenham, 2000). Additionally, I increased my understanding of how adverse childhood experiences affect children's mental health by attending 2 training course, 'An Introduction to Post Traumatic Stress Disorder' and 'An Introduction to Anxiety Disorders'.
In conclusion, I feel I have met the aims identified within my development plan. Within supervision, ongoing training and undergoing CPEL educational framework, my professional confidence increased through critical evaluation, increasing self-awareness, acquiring and applying knowledge, which affected my relational skills. This will positively impact practice and resilience, going forward, because Bogo et al (2017 pp. 701-718) argues that, 'social work education that focuses on self-awareness and ...regulation of emotional responses, may contribute to increased abilities to manage high-anxiety experiences'. Ongoing critical reflection within supervision would be necessary to guard against 'overconfidence' however, as this 'can lead to diagnostic error'.
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Please record in the table below the dates of each consolidation programme workshop you attended.  
	Consolidation workshop 
	Date Attended  

	1
	19th March, 2019

	2
	22nd July, 2019

	3
	8th August, 2019

	4
	Did not attend 12th November 2019


Notes:
I did not attend Consolidation workshop 4 because of a hospital appointment which I notified the Training Manager Karen Hammond of, via email. Instead I read though the Consolidation power point presentation for this workshop. I also did extra learning activity on theory and research related to the themes contained within this workshop. These activities counted for 3 hours of the missed workshop time. I also came into my workplace to make up the remaining 4 hours of this workshop that I missed on Friday 6th December. This can be verified by my line manager, Caren Jones who is signing to validate all of the information in this portfolio.
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.

Louisa whilst not working in a traditional social work role has sought to develop her skills and take stock of her current workload. Through reflecting on the work she undertakes and considering appropriate theory to support the learning needs which Louisa identified in Section 2 there is evidence of progression both during the mentoring sessions and the two developmental reviews.

Louisa has been offered and taken opportunities for undertaking risk-assessment and is identified in Section 6.

Whilst I did not undertake the observation, the feedback supports Louisa’s claims that she is more confident in relationships. By demonstrating her use of the Active Offer Louisa indicates an understanding of what service users should routinely expect. 

I have found Louisa keen to engage during our meetings, enthusiastic about expanding her skills and knowledge and becoming more confident in considering alternative ways of working, this may be as a result from the issues identified in working collaboratively with other professionals.

Louisa appears to have enthusiastically participated in the opportunities provided to develop new skills and knowledge using theory as identified in both developmental reviews to support and enhance her practice.
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Learner details, Signatures and Line manager verification
It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
Learner Details:
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).
1. Name of Learner: Louisa Bottomley

2. Learner’s University Number: 18185010
Address for Correspondence: 6 Dispensary Row, Wrexham Road, Overton on Dee, Wrexham, LL13 0DU

Telephone: 07915 044517

E-mail: bottomley0du@btinternet.com

Date of Professional Qualification: 31st December 2017

Date of registration with Social Care Wales: 15th November, 2017

3. Name of Learner’s Agency: Wrexham Youth Justice Service 

Agency Contact details: Unit 21, Whitegate Industrial Estate, Whitegate Road, Wrexham, LL13 8UG / 01978 268140
Name: Caren Jones

Address: Unit 21, Whitegate Industrial Estate, Whitegate Road, Wrexham, LL13 8UG

Telephone Number: 01978 268140

E-Mail address: caren.jones@wrexham.gov.uk

4. The evidence I have provided within this portfolio is in:

Welsh only 

 Welsh and English 

English only 
Mentor’s details

5. Mentor’s details:

Name: Josephine Hesketh

Address: C/O Workforce Development, WCBC, Crown Buildings, Wrexham, LL13 8BG
Telephone Number: 01978 292986

E-Mail address: johesketh12@gmail.com

	6. Observer details 

Name: Bethan Jones

Work Address: Unit 21, Whitegate Industrial Estate, Whitegate Road, Wrexham, LL13 8UG

Professional Qualification and date of qualification: MA Social  Work - 22/12/14

Email and telephone number: bethan.jones2@wrexham.gov.uk / 01978 268140


Signatures and Line Manager Verification

CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ (Learner)

Date: _ _ _ _ _ _ _ _ _ _

Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer
I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.

Signed:_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)

Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 

 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

Signature of LINE MANAGER: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9

PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Louisa Bottomley 

	Name of Team/Agency 
	Wrexham Youth Justice Service 

	Name of Mentor 
	Josephine Hesketh

	Name of Line Manager 
	Caren Jones


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 
The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. (Qualifying after April 2016)
Study Leave 
The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 
Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 
· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 
· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 

· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:
· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….Print Name:……………………………Date 

 Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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