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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	1. Continue to read more widely surrounding your area of study. 
	I believe I have read more widely including more journals that link with my research topic.

	Targed/Target 2
	2. While there is evidence of criticality throughout, try to use your wordcount more effectively by avoiding lengthy descriptions of the literature.
	I have tried my very best to avoid lengthy descriptions.

	Targed/Target 3
	No target available.

	



1. [bookmark: _Toc166003956]Introduction
The aim of this assignment is to investigate a specific topic, gather relevant information, and analyse and evaluate the findings based on the data collected. The main focus of this research is to gain a deeper understanding of the chosen topic that will allow for critical thinking skills, develop research skills and the ability to communicate the findings within this essay.
For this research task, I am interested in finding out what the pupil’s perceptions are on learning outdoors. This is a big part of Foundation Stage learning in all schools and I would like to explore this question further.
The school where this research question took place is located in a small town in South Wales. The school is built in an ex-mining village and since opening to meet the needs of the mining families, the school has been a central focus of the village.
The school building is the traditional building from 1916 and has not changed externally, with only some modifications made internally in 1970. Pupils are based in four mixed-aged classrooms, these classrooms are: Nursery/Reception, Years 1/2, Years 3/4 and Years 5/6. The school is very small with only 127 pupils at present, this includes the 16 part-time Nursery children.
The class where the research study took place is a mixed Nursery/Reception class. Within the class there is 16 Reception pupils, 13 Nursery pupils who attend in the morning and 3 Nursery pupils who attend in the afternoon. In the class, there is one student who has Autism and another student who has sensory limitations and limited speech.
The research question that I will be finding information on, and the focus of this assignment is ‘what are the perceptions of Nursery and Reception learners of outdoor learning?’.
2. [bookmark: _Toc166003957]Literature Review
Estyn (2023) states that when children explore the outdoor environment it has a positive impact on their well-being, self-esteem and engagement with learning. Joyce (2012) agrees with this and mentions outdoor learning allows children to explore and connect with the natural world, engage in physical activities and learn important skills that supports with their all-round development. However, Rickinson et al, 2004 and Edwards Jones et all (2018, cited in, Dijk-Wesselius et al., 2020) points out that teachers often have negative feelings towards facilitating outdoor learning experiences, as time and shortage of resources is always a barrier within school settings. Teachers have also expressed that they feel more comfortable inside an actual classroom rather than being outdoors (Patchen et al, 2024).
Despite this, Public Health Service (2021, cited in, Patchen et al, 2022) and Pillman (2022, cited in, Welsh Government, 2023) suggests that there is a greater focus on outdoor learning since the Covid-19 pandemic. The pandemic has had a devastating impact on young children’s mental health and well-being and with this in mind outdoor learning has become more pressing since schools reopened, to make learning more enjoyable, improve social skills and to enhance the general well-being of students (Cudworth, 2021, cited in, Marsh & Blackwell, 2023). Outdoor learning should be one of the main focus of children’s learning in primary schools, with a well-rounded approach to learning indoors and learning beyond the classroom (Oberle et al., 2021).
However, Marchant et al (2019) has mentioned that there are a number of barriers to outdoor learning that prevent schools from implementing regular outdoor learning opportunities. Some of the barriers that potentially hinder outdoor learning that have been identified is, a demand on teacher’s time, lack of funding and lack of training for practitioners. Furthermore, Feille and Nettles (2017, cited in, Dijk-Wesselius et al., 2020) points out that outdoor learning environments are not utilised as they should be and, in most cases, primarily used for physical education and science lessons. With some teachers stating that they feel unconfident and inexperienced to teach outdoors, which hinders their ability to teach effectively due to a lack of motivation and enthusiasm (Waite 2009).
Both Piaget and Vygotsky (1978, cited in, Mcleod, 2024) believed optimal learning occurs when children are actively enjoying and engaged in their own learning. Through play, children learn how to socialise with their peers, problem solve and develop independence. Similarly, Learning Through Landscapes (2023) and Bento and Dias (2017) states that children's holistic development is enhanced when they participate in outdoor activities, leading to more inclusive and engaging learning experiences. Many obstacles have been highlighted that have an impact on the effectiveness of teaching outdoors including, existing curriculum pressure, teachers not having the confidence to teach outdoors and the weather (Maynard and Waters, 2007 cited in, Kiviranta et al., 2023). However, Amus (2013, cited in Kiviranta et al., 2023) argued this and stated despite the weather conditions, children should engage in outdoor learning activities all year round, not just in the warmer weather. When children participate in outdoor learning activities in challenging weather, they show increased positivity and creativity (Wild Earth, 2014).
Oberle et al., (2021) mentions that there are a range of barriers to outdoor learning and a concern for classroom management including children’s safety outdoors. These barriers can be overcome if teacher are open to adapting their teaching strategies. Failure to evolve with the expanding curriculum will only hinder the children’s learning experiences. 
Solly (2022) suggests that outdoor learning is whatever teacher make of it, but to always remember that it benefits children’s overall development.  With this in mind, Welsh Government (2023) states outdoor learning is an essential pedagogical approach within the new Curriculum for Wales to enhance health and well-being of all students (Donaldson, 2015). The new approach to outdoor learning allows children the ability to free-flow between the indoors and outdoors with a focus on play based and child-led learning (Olliff-Cooper et al, 2021, cited in, Kiviranta et al., 2023). Likewise, Gray (2018) suggests that outdoor learning is not new, it is newly important in all schools around the world. There is a significant emphasis on outdoor education, with children being encouraged to explore and appreciate the natural world. This hands-on approach fosters curiosity and a deeper understanding of the environment (Bento and Dias, 2017).
3. [bookmark: _Toc166003958]Case study
According to Thomas (2011) and Sagadin (1991, cited in, Starman 2013) a case study is a research method that is used to gather in-depth information of a certain topic, event or persons, which investigates and analyses real life situations. The information gathered can then be used to generate a deeper understanding and gain more knowledge of the chosen research topic which can then be documented within the case study. Likewise, Simons (2009) suggests that case studies can provide detailed understanding of a specific topic, enabling the researchers to draw meaningful conclusions of the case study after they have collected all the information they require. Furthermore, Yin (1994) described a case study as examining a current topic in a real-world setting, using various sources of evidence to gather information required that can be used within the research study and used to analyse the chosen topic.

There are many strengths and weaknesses that are highlighted in research studies which can have a positive/negative impact on each individual case. Mcleod (2024) has identified strengths and weaknesses of a case study, these are:
Strengths: Case studies offer researchers in-depth information and enable them to explore specific topics, leading to deeper analysis of the chosen subject. Case studies also allow the researcher to gain more knowledge and new ideas, by providing real-life examples that can help the person understand what they are researching (Mcleod, 2024).
Weaknesses: Case studies can be time consuming and expensive in some cases. Researchers own feelings can sometimes influence the research study, especially if only one person or a group is leading the study, making it difficult to ensure the study has been investigated properly and the information gathered is correct (Mcleod, 2024).

Overall, case studies are helpful to finding out new information and answer questions that require further investigation. It also allows the researcher to gain more of an understanding in how to engage in research studies, which can support their professional development and give them a greater insight into the research study (Starman, 2013).

The participants within this case study are Nursery and Reception learners through group semi-structured interviews, as well as three staff members who were given a questionnaire to complete regarding the outdoor area. The staff members included one teacher, one full time teaching assistant and one part time teaching assistant.

For the research task, consent forms were given to all parents to gain approval for their child to participate in. Unfortunately, the parents of Nursery students either declined or never returned the forms. With the Reception students, 11 parents out of 16 returned the consent forms allowing their children to participate, while the others did not respond. Since only 11 Reception students were able to participate, each child was individually asked for their assent. A form with a happy or sad face was given to the children, indicating whether they wanted to participate and help with the research task. If they agreed, they coloured in the happy face, and if they declined, they coloured in the sad face. This process helped to determine which students would take part in the research project. 7 students agreed to take part in the study, while the other 4 students said no.

For the staff members, a questionnaire was handed to them with a yes or no tick box at the top. The staff members then ticked yes to agree or no to disagree to taking part in the case study. Only the class teacher and full-time teaching assistant agreed to participate in the questionnaire.
4. [bookmark: _Toc166003959]Research Methods
The methods that were chosen to help answer the research question were, semi-structured interviews with a small group of children, and a questionnaire distributed to staff members who work within the mixed Nursery/Reception class. After careful consideration, it was decided that semi-structured interviews with a small group of children aged between four and five years old was the best method for answering the research question. While conducting the research task, I also aimed to explore the staff’s perspectives on outdoor learning. To understand the staff’s views on outdoor learning, can help with discussion identifying strengths, weaknesses and potential barriers that hinder outdoor learning.
[bookmark: _Toc166003960]4.1 Semi-structured interviews
Kortesluoma et al (2003) and DeJonckheere & Vaughn (2019) suggests that semi-structured interviews are commonly used in qualitative research to allow the researcher again more knowledge and gain a better insight into the chosen research question. Semi-structured interviews allow children to express their thoughts, feelings and ideas in their own words enabling them to engage with their peers and the interviewer through discussion. However, Kakilla (2021) mentions grouped interviews are not the best way to gather information, as interviewing numerous people at the same time could become a distraction to the participants as active listening is required for a group discussion.
Ruslin et al (2022) states that semi-structured interviews can be flexible, which allows new questions to be asked during the interview and gather rich, in-depth information of the research topic through participant engagement (Jamshed, 2014). Through participant engagement, the quality of data collected will be enhanced and more reliable, especially when the participants are engaged and willing to answer any of questions. According to Günther (1991, cited in, Kortesluoma et al, 2003) children often want to please adults so when they are asked to take part in a small group interview, the children are happy to participate as they gain attention from the adult. Likewise, Brooks and Kendall (1982, cited in, Kortesluoma et al, 2003) has mentioned that children become delighted when adults want to talk to them, no matter the topic children enjoy communicating with adults. When an adult shows an interest in a child by talking to them about their learning, they feel valued, important and a sense of belonging (Kakilla, 2021).
However, Kakilla (2021) points out that semi-structured interviews can be time consuming when recruiting participants, conducting the interviews and then analysing the data that has been collected. Another limitation of semi-structured interviews are having non-responders. Where the participants do not answer the questions, or have limited understanding of the topic they may find it hard to answer in the correct way. According to Small (2008, cited in, Kakilla, 2021) when the participants have limited or poor response to the research question, it can sometimes effectively stop the flow of the conversation. Sometimes, these are caused by a language barrier or lack of knowledge of the topic which can then result in loss of data for the research study.
Opdenakker (2006) mentions the advantages of face-to-face interview is that there is no delay in the response from the interviewee and the interviewer when questions are asked, they are responded to instantly. Overall, despite the limitations, semi-structured interviews are effective for gathering information, allowing discussion between prepared questions and open discussions (DeJonckheere & Vaughn, 2019).
[bookmark: _Toc166003961]4.2 Questionnaires
Jenn (2006) mentions that questionnaires are an efficient way to collect data and gather information over a period of time. Questionnaires allow for data to be collected in a structured format and analysed more easily to compare and identify patterns or trends (Sreejesh, 2014, cited in Kuphanga, 2024). Patten (2017) suggests questionnaires allow participants to feel more comfortable in providing honest opinions of the topic when the questionnaires are kept anonymous. When the questionnaires stay anonymous, the participants are more likely to write down their honest responses, as they feel a greater sense of confidentiality and freedom to express their true thoughts and opinions without the fear of judgement. Opennheim (2001, cited in Kuphanga, 2024) also suggests that participants enjoy the flexibility to complete the questionnaires in their own time, enabling them to really think about the question and answer it, in the best possible way they can.
However, Patten (2017) and Rashid (2020) and Kothari (2004, cited in, Kuphanga, 2024) highlights that there are many disadvantages of the use of questionnaires during a research study, these are, the lack of completed questionnaires returned, time consuming and the questions not being answered fully. Mcleod (2023) also points out that questionnaires can be time consuming to analyse data that has been collected. According to Kuphanga (2024) there is also a risk of losing control over the questionnaires once they have been distributed, as there is no control over who has answered the questions making it difficult to collect the truth, positives and negatives, as the person in charge of the research task can never be sure who has completed the questionnaire (Seale, 2012). 
Overall Opennheim (2001, cited in Kuphanga, 2024) suggests that questionnaires are beneficial and an effective way to collect data from a small or large amount of participants allowing the researcher to again more knowledge and valuable insights to their response of the study.
The type of questions used for the semi-structured interviews and staff questionnaire are open-ended questions, where the questions needed full answers not just a typical yes or no answer. According to Weller et al (2018) open-ended questions allow for in-depth responses to find out more about the research question and gather as much information as possible for the case study in order for the data to be analysed and presented accordingly. 
5. [bookmark: _Toc166003962]Data presentation and Analysis Method(s)
The research methods utilised within this research study were semi-structured interviews and questionnaires which are both considered as qualitative research methods. Kalra et al (2013) states qualitative research aims to delve deeper into individual’s attitudes, beliefs and experiences regarding the chosen topic of research, aiding the researcher to gain a better understanding of the topic (Nfer, 2013). Likewise, Tenny et al (2022) also mentions that qualitative research is a method used to gather in-depth data by analysing participant’s perceptions on the topic, using open-ended questions to gather as much information as possible for the study.
Kiger and Varpio (2020) suggests qualitative research is the same as taking a thematic approach to gathering data from texts and interviews. Through this thematic approach I analysed the children’s and staff responses of their views on outdoor learning and whether outdoor learning benefits children holistically.
DeJonckheere & Vaughn (2019) points out that this method is valuable when conducting semi-structured interviews as it allows for open ended questions, explore participants thoughts on a particular topic whether they are strengths or weaknesses.
Jenn (2006) also points out that this method is valuable when conducting questionnaires as it allows for open ended questions and a convenient way of collecting data from a number of participants within a period of time. A good questionnaire should be clear, reliable, valid and interesting. It is important to provide clear questions as it allows the participants to answer the questions accurately and with confidence.
The main focus for this research study was to gain a better understanding of the children’s perceptions on outdoor learning by asking them open ended questions and finding out their views on outdoor learning. Finding out if the children enjoy learning outside, what they like doing outside and if they prefer to learn inside or outside of the classroom.
6. [bookmark: _Toc166003963]Ethical considerations
The British Educational Research Association BERA (2018) highlights the importance of maintaining ethical standards in research studies. Bera (2018) and World Health Organisation (2024) mentions the importance of adhering to ethical principles to ensure all participants values are respected, obtaining informed consent, maintaining confidentiality throughout and ensuring that the participants are treated fairly during the process. Being ethical is fundamental in conducting research, failure to uphold ethical standards can result in harm to the participants.
The process that was utilised to gain assent from the pupils in this research study was, first parental consent letters were sent home with all children to obtain permission for the children to take part. All children who were given permission to take part in the research study from their parents, were then asked for their assent to take part. The children were talked through the study and informed of the requirements needed to form the research. The children were made aware that they had the right to withdraw at any time (Bera, 2018). The children then decided whether they wanted to take part or not.
The ethical considerations within this research project are:
· Confidentiality, by ensuring no names of pupils or staff members on the consent forms, assent forms, questionnaires and on the notes taken from the semi-structured interview with a small group.
· The right to withdraw, by informing students and staff members they have the right to withdraw from the research project at any time, if they no longer wish to take part.
Although students and staff members initially agree to participate in the research task, it is important to remember that all members are able to withdraw at any time, if they no longer require to take part (Bera, 2018).
7. [bookmark: _Toc166003964]Results/Analysis of results/Discussion
This section will provide information based on the children’s and staff’s perceptions of outdoor learning.
[bookmark: _Toc166003965]7.1 Children’s perceptions.
Question 1 - The children said that they enjoy playing with the bikes, football, hide and seek, painting animals and playing games when outside.
Question 2 - When the children were asked ‘does being outside help you learn?’ It was noticed that they did not understand the question because they did not really answer it, so the question was changed on the spot and the children were asked, ‘what do you learn when you are outside?’ The children responded by saying running, share the bikes, learn to climb trees, learn to share toys and wait our turn for the bikes.
Question 3 - The children said that they can use their outdoor voice when they are outside, and they can pretend to make campfires with sticks.
Question 4 – When the children were asked ‘how do you feel when you learn outdoors?’ They responded by saying they felt happy because they like riding the bikes and climb the tree. However, one child said they felt sad because sometimes some people don’t play with him.
Question 5 – When the children were asked do they prefer to learn inside or outside, 4 children said they like playing outside because they like running around and going on the bikes and the other 3 children said they like playing inside because it is fun and they like playing in the home corner.
By involving children with research, it allows every child to express how they feel and inform their teachers what they like would to learn in school. According to UNCRC (no date) pupil voice which is fundamental in all aspects of school life. However, as the children mentioned the bikes, football and playing hide and seek when outside, it is undecided whether the children actually understood what was meant by learning outside. Children of a younger age group often do not associate learning and playing as different activities. Early Years (2009) states as children engage in learning they are naturally drawn to play. Play is well-recognised and important part of children’s development and well-being.
[bookmark: _Toc166003966]7.2 Staff’s perceptions.
From the questionnaire, it was noticed that all staff members said that outdoor learning benefits the students in many ways as it allows them to have more freedom to run around and engage with activities, not worry about using inside voices and have ‘fun’ (as children call it) according to the teaching assistant.
The staff also said that student’s performance and behaviour improves when they learn/play outdoors. The children seem calmer, more focused, not as loud and their fine and gross motor skills develop as well as their whole body as they have the freedom to move around.
All staff mentioned that the weather is one of the biggest challenges of learning outdoors. According to Moyses (2017) the rain should not hinder outdoor learning, with the correct clothing and proper precautions children can get the best learning experiences in the rain and have loads of fun. Through outdoor learning children experience positive and enriching opportunities that allow them to actively engage in their outdoor learning.
After gathering all the information required for the semi-structured interviews and questionnaires, it was noticed that outdoor learning is important to children’s development and well-being. Children enjoy learning and playing outside with their friends. Some of the children prefer to learn inside while the rest prefer to learn outside. However, from asking the children the questions about learning outside, I believe they were getting confused with ‘playing’ outside. As their answers were more towards playing games, running around and riding on the bikes. 
The class where this research took place, ensures that outdoor learning happens at least twice a week. The class mentor plans one learning task each week for the children to complete with a teaching assistant, and for the other task the teacher asks the pupils their ideas on what they would like to learn outside. The activity is then planned and put in place for the children to engage and play with.
8. [bookmark: _Toc166003967]Conclusions
To conclude, this research study took place in a mixed Nursery/Reception class with pupils aged four to five years old. I decided to explore the children’s perceptions on outdoor learning and whether they like learning outdoors or do not like learning outdoors.
I believe that the methods used for this research study were beneficial and reliable based on the age of the students in school X. When choosing the semi-structured interview questions, I thought carefully about wording the questions, making sure they were easy enough for the children to understand. However, when asking the children these questions, I realised that the children did not really understand question 2 when I asked it, so instead I changed this question on the spot. The children were able to respond and provide me with their views and opinions for this question.
I chose to use open-ended questions as the most effective approach for gathering the children's perspectives on outdoor learning, as well as the staff's opinions on the topic. From the staff’s feedback, the weather has a massive impact on effecting outdoor learning from happening often.
I believe the findings are generalisable, where another researcher would be able to find out the children’s perceptions on outdoor learning, as well as the staff members.
9. [bookmark: _Toc166003968]Recommendations
For my future practice, I ensure to provide children with outdoor learning experiences as mostly all children enjoy learning and playing outside. Children always seem to enjoy outside learning as it is ‘more fun’ as they do not normally associate being outdoors as learning and usually describe it as playing. Although the weather is an issue for us in our country and can potentially stop or hinder outdoor learning activities from happening. When I have my own class, I will request that all the children in my class have appropriate clothing e.g. wet weather clothes which will enable them to take part in outdoor learning activities despite the weather getting in the way of learning opportunities.
It is important that all children take part in outdoor learning activities as it enables them to develop social skills and engage with their friends in a more comfortable environment. 
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