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Dear Parents and Carers, 
   Welcome to Bright Future School. This information included in this booklet will enable you to understand the true values and ethos of the school.  Bright Future School is a value-based school which aims to provide children with the base knowledge and skills they will need for their future lives. This enables the school to create ethically informed citizens, enterprising creative contributors, ambitious capable learners and healthy confident individuals (Donaldson, 2015). Children can begin education at this school at the age of four and their time at Bright Future School will end at the age of eleven where they will then progress onto Secondary School. 
    In the early sixteenth century the idea of childhood being about development and learning began, this is something which is still believed today and so the community and government educate their children to prepare them for their future lives in adulthood (Nisbet, 1999). At this current time, children begin compulsory schooling at the age of four and continue in primary education until they are eleven (Dowling, 1995). Children are taught the national curriculum, which is due to change in 2022, the curriculum which is currently being taught was introduced in 1988, subjects include English, Mathematics, Science, Design and Technology, Geography, Computing and Physical Education (Wragg, Bennett and Carre, 1989). Donaldson (2015) created the new national curriculum for Wales which it yet to be implemented, it includes many different aspects which are more relevant to today’s society including cross-curricular areas such as literacy, numeracy and digital competence. 
   There are various legislations which protect children and staff within schools, these include the Special Educational Needs and Disability Act 2001, the Disability Discrimination Act 1995 amongst others such as the Human Rights Act 1998 and the Child Protection Act 2004 (Cole, 2005). Bright Future School is inclusive of every child and young person regardless of their race, religion, age or sex, this school is especially inclusive of children who may have a physical, intellectual or mental disability as there are various support systems available within the school (Ainscow, 2002). The Office for Standards in Education and Inspectorate of Schools (2004) state that every school should be able to identify and assess a child’s needs as well as being able to cater to these needs to ensure that they are achieving their full potential.  Bright Future School is entirely accessible, ensuring that there is easy wheelchair accessibility in every classroom, in the toilets and in the playground (Ulfa, Sunardi and Rohmad, 2018). Glazzard et al (2011) points out that a school must put the necessary support into place for every child whether they have additional learning needs or are physically disabled.  
   This prospectus includes the structure of the school day, the curriculum, how children are assessed, pedagogy amongst other areas. The prospectus allows parents to understand the atmosphere within the school and the education and oppourtunities they will receive if they choose to attend Bright Future School. 
Many Thanks, 
Jessica Woods
Headteacher of Bright Future School 
Setting the context: 
    Bright Future School describes the term schooling as being a place where a child receives education in an educational facility which provides satisfactory learning spaces, equipment and oppourtunity in order to give children the best knowledge for their future (Rogers, 2007).  The United Nations Convention of the Rights of the Child is an international agreement which gives children the right to an education which enables the child to reach their own full potential (Save the Children, 2020). The first aspect to note in regard to education and schooling is that it is illegal for a child to be without education, but it is not illegal for a child not to attend a school (The Welsh Government, 2020). The Welsh Government (2020) stated that under the Education Act 1996 it is not a requirement of children to attend a school however the child must be given education which caters to their age and ability. Many parents decide to home school their children as they may not feel that schools educate their children to their standards, the child may have special educational needs or they have different religious beliefs and so it would be inappropriate for the child to be educated through the national curriculum (Hurlbutt, 2011). There are Independent Schools Inspectorates who are responsible for ensuring that every school is delivering satisfactory quality and standards in education, in Wales the inspectorate is Estyn and for England it is Ofsted (Estyn, 2020). 
   Friere believed that all teachers should study the diverse population in their classroom, they should understand where these children originate from and their own background, cultures and languages (Darder, 2014). Johnston and Halocha (2010) discussed Freire’s idea of situated pedagogy which recognised the importance of the teacher developing the learning within the child’s culture and environment, this can help to build the relationship between the teacher and child as well as relating the learning to the child. This is something which Bright Future School has chosen to adopt. Every teacher in each classroom will invite every child to share their own experience and allow them to show others where they originate from and what their own cultures consist of (Cox et al, 2011). For example, the teacher could allow the children to research their own cultures and discuss it with the group, if there are little to no diverse cultures in the classroom then the teacher should then introduce the children to cultures around the world. At Bright Future School this is important as educating children about other cultures as this can help to eliminate discrimination (Abrahams, 2007). 
   Colorado (2007) stated that it is important for classrooms to be a welcoming environment, this can especially help children who are learning English as an additional language. For example, the classroom should include displays regarding different cultures, religions and languages (). According to some experts, the classroom environment which a school offers is created by the staff in the setting; therefore, staff and teachers should be approachable, trustworthy and have a genuine passion for showing children how to learn (Glazzard et al, 2011). Bright Future School believes that the layout of classroom effects how successful learning is in the classroom, Rae and Sands (2013) state that classroom layout can help to increase communication between students which in turn would improve teamwork and decision making skills. A classroom which is made up of little furniture but with rounded tables so that the children can participate actively rather than solely on their own or with one partner (Clayton, 2001).

School Structure:
    Holt and Gatto both believed that unschooling is a beneficial way to enhance a child’s development, as it allows children to learn through everyday life experiences based upon skills that may be of use to them, skills which match abilities, interests and learning styles (Gray and Riley, 2013). Bright Future School have chosen to adopt aspects of unschooling, such as allowing changes within the formal learning environment regularly, this type of lesson delivery will be alternated by week (Choi and Jacobs, 2011). For example, maths will be taught in group worksheet tasks for the first week and then the following week would include hands-on learning experiences either outdoors or in an informal environment (Otte et al, 2019). Hughes (1994) reemphasised the importance of learning through different methods in the classroom such as roleplay, groupwork, storytelling, discussion and printed worksheets. This reflects the learning within Bright Future School as the children would benefit from various learning methods. According to Barbetta, Norona and Bicard (2005) every child is different, and each child will have their own way of learning which works for them, there are three different types of learners, these are visual, auditory and kinaesthetic. Bright Future School will give every child access to each different type of learning style through every lesson throughout the day, this is where the content of learning becomes important. 
Curriculum:
   Macintyre (2001) state that it is important for the practitioners and schools to ensure that the curriculum can stimulate all of the child’s developmental areas, these include motor development, intellectual development, social development and emotional development. Holt and Piaget share the view that children are born learners, they are naturally curious and would want to explore, children have an intrinsic desire to learn (Phillips, 1975). These skills would be greatly considered at Bright Future School. That is why the school have chosen to adopt a Montessori approach to learning, this would include hands on learning, collaborative play and self-directed activities based on the child’s own interests (Montessori, 1992). Maria Montessori developed her own approach to learning, she believed that children should be allowed to develop at their own pace and be given lots of oppourtunities for hands-on experiences (Reid, 2019). This approach would allow the children to develop their own learning allowing them to become more independent (Drummond, 2012). Kirkham and Kidd (2017) state that it is important to set some ground rules in the classroom even when the children are practicing self-directed activities, this allows them to develop their own self-discipline skills. For example, the children have been given freedom to explore different activities on each table in the classroom but they have been instructed not to play with the interactive whiteboard or the computers, the children would have to resist the temptation to play on this equipment (Rucinski, Brown and Downer, 2018). 
   However, the school does recognise that by allowing the children to practice self-directed learning it can influence their development in other areas such as reading, writing and oral communication (Power, Rhys, Taylor et al, 2018).  In order to ensure that the children’s development does not suffer in other areas, there will be various chances throughout the school day for the children to direct their own learning as well as ensuring that some lessons are partially directed by the teacher, this would drive improvement in all areas of learning rather than just the areas in which the child has an interest in (Emaliana, 2017). 
   Lawhorn (2008) expresses the importance of extra-curricular activities outside of the classroom, this can increase a child’s interest in new activities, it also provides the child with social oppourtunities outside of the classroom, perhaps expanding the social network to children of a different age. By allowing children the oppourtunity to choose which activities they would like to participate in, this gives them independence and choice (Campbell-Barr, 2019). Bright Future School have decided that the children will be recognised in the classroom for their individual achievements as well as academic achievements. This can be done through ‘star of the week’ where a child who has excelled that week receives recognition through a certificate and announcements to the class, other examples include a phone call home, teacher’s assistant for the day, award ceremony or verbal praise (Burnett, 2002). 
Extrinsic and Intrinsic Rewards: 
   Skinner (1971) found that children’s learning occurs through rewards and punishments, the child learns that if they behave in a certain way then they will either receive a reward or a punishment. This learning process is in constant use in the classroom and so it is important for practitioners to manage this properly. The Children attending Bright Future School will only receive intrinsic rewards, by giving extrinsic rewards it eliminates the natural motivation and curiosity of children, they practice good behaviour in order to be rewarded (Kohn, 1999). Holt (2004) stated that children are naturally interested and so do not need extrinsic rewards to enable them to be motivated to participate. Arguably, Lepper and Greene (1975) suggest that it is necessary for children to receive extrinsic rewards as without this type of external pressure they would not engage fully in the activities. This is not something in which Bright Future School would promote as external pressure from teachers and staff could even cause the child to become demotivated and result in extracting themselves from the activity (Miserandino, 1996).
Monitoring and Assessments: 
   Bright Future School think it is important for children’s development to be monitored and reviewed. By monitoring and assessing children’s development in different areas it is possible to discover their strengths and weaknesses, when these have been recognised it is possible for the teachers and staff to support the child to improve areas which they may struggle with (Janus, 2007). Lewis (1974) agrees, arguing that by assessing children’s development this allows the practitioners to identify problemed areas which may remain only partially resolved unless they are identified. Similarly, Young (2003) suggests that the only way professionals can adapt the curriculum to suit the child is through assessments. Gatto (2009) insists that there is no way confining children to a room and monitoring them persistently can fit into any definition of education. 
   Bright Future School have chosen to adopt the same view as Nelson (1974) who states that results should be given to children without grading, they should be given feedback and comments on how they can improve or what they have done well in their work. This gives children the oppourtunity to self-improve and can help them to become more motivated rather than demotivated due to their result (Clarke, 2003). For example, this can be done through two stars and a wish where the teacher or member of staff will list two things that the child has done well and one thing which the child should try and improve on next time (Davis, 2012). Glazzard et al (2011) are convinced that this approach to reviewing a child’s work is suitable and would eliminate the risk of the child’s interest being in the grade and not the feedback. Bright Future School tends to focus less on academic results and more on the aims of the school. 
Pedagogy: 
   Bright Future School has three main aims which they strive to achieve: 
· To prepare children for their future lives wherever it may take them. 
· To allow children to be free and express themselves without judgement. 
· And finally, to help all children to be happy, confident capable learners, giving them access to the Bright Future they are capable of achieving. 
   Gatto (2009) believed that children do not have any freedom within schools, this is something which they learn to accept, they are encouraged to report misbehaviour which in turn shows the child they cannot trust others. For example, child in traditional classrooms are known to ask to sharpen their pencils at the same time just so that they can communicate at the bin, this is an alarming sign of the lack of freedom children have in the classroom (Paechter, 2016). Similarly, children are taught throughout their childhood that they are not to talk to strangers, however when they develop into adulthood the child should show basic manners and thank strangers for holding the door or make small talk with shop assistants (Grueneisen, 2015).  
   Gatto (2009) believed that traditional schools do not give children any time to think about their actions or decide what they would like to do, this is why Bright Future School have decided to allow children to take control in their learning and have freedom in the classroom. Bright Future School aims to give children freedom within school, whether that be through directing their own learning or taking breaks when they are needed (Bershwinger and Brusseau, 2013). Lunchtime will be restricted to one hour between midday and one pm but breaktimes will be controlled by the children as and when they feel they need a break. Pellegrini and Blatchford (2000) stated that children know their own limits and when they are ready to learn they will make it known, if children are surrounded by an exciting, colourful and diverse learning environment then this will promote them to engage. 
   Children in Bright Future School will be divided into classes based upon their ability to learn and what stage of learning they are at, ultimately this will mean that many children of the same age will be in the same class, but this is solely based upon ability (Matthews, 2013). This gives children the access to support at their own standard of learning, arguably Gatto (2009) stated that children should not be grouped by ability or age as this is does not prepare them for employment. Many believe that grouping children by age, ability or interests is essentially labelling which can cause various problems within a child’s development such as low self-esteem which can lead to demotivation to learn and being labelled as different which can lead to bullying (Funnell and Lee, 2007). 
Underpinning Ideology: 
  Holt (2004) discussed the idea that schooling itself negatively impacts on the child's development, children are isolated from the rest of society for no real benefit to their own health or wellbeing. Verma and Mallick (2005) agrees with Holt and states that schooling is an artificial structure where children are expected to learn through a ‘one size fits all’ process. Beare (2001) believe that children are taught to be cloned into the same individuals through traditional schooling, it does not give them the oppourtunity to develop themselves and learn through their own interests. Bright Future School has adapted its curriculum and pedagogy to ensure that this is not the ethos within the school, Bright Future School adapts the learning process to every individual and ensures it will stimulate the development of every individual which attends. Interestingly, there is very little evidence of theorists that argue in favour of the traditional method of schooling (Gee, 2004). Tularam (2018) argues that a non-traditional schooling method would allow the learner to become better problem-solver as they are not ‘spoon-fed’ information and taught to memorise it. Similarly, Holt (2004) believed that children are autonomous learners, they are capable of self-correcting themselves when reading showing that they know themselves what is correct. Although, Clark (2015) states that this can be solely dependent on the level of development the child is progressing at. Holt (2004) believed that practitioners should not dictate what children learn and how they learn, the individual should be allowed to explore and learn for themselves. 
Lessons: 
   The lessons at Bright Future School will be based on real life experiences, Gatto, Dewey, Holt and Friere all support the idea of children learning by actively doing things themselves (Felder and Brent, 2003). By providing children with this oppourtunity, it promotes collaboration between the school and parents (Glazzard et al, 2011). This can be done through parents of the children being invited in to give information about their own careers, hobbies or interests (McBride, Bae and Wright, 2002). Other examples include trips to the supermarket where children learn the realities of everyday life, calculating how much the shopping will cost as well as understanding of where meat and poultry comes from (Berry and McMullen, 2008). By giving children this oppourtunity to see things with their own eyes, it makes the experience more memorable and relatable (Ashcroft and Green, 2016). 
   Pupils who are attending Bright Future School will be supported in developing their digital competence skills, Donaldson’s new curriculum includes digital competence as a cross curricular theme which should be used through many subjects such as history, geography, numeracy and art (Donaldson, 2015). Gatto promotes the idea of a cross curricular approach in the classroom, this allows children to have more freedom and a greater oppourtunity to follow their own interests (Rowley and Cooper, 2009). Children will be taught digital competence through these subjects by making their own PowerPoint presentations, researching their own topics and inputting information digitally (Chigona, 2018).  Ashcroft and Green (2016) discuss the concern that parents may have regarding their children’s behaviour as technology is introduced to the classroom, it is important to set clear boundaries before the technology is introduced such as limiting access to applications such as social media. There are several benefits to using technology in the classroom such as improved engagement in the classroom, can be used to improve staff communication and lesson organisation, it allows prepares the children for life outside of school as technology is such an important part of everyday life (Estyn, 2018). Donaldson (2015) states that by including digital competency in the curriculum it allows children to become ambitious capable learners. However, there are many disadvantages of using technology in the classroom which have been recognised by Bright Future School. Technology can cause children to become distracted; it can cause children to have excessive screen time and more seriously, it removes oppourtunity for socialisation with others in the classroom (Mercer, 2019). 
    Gatto states that traditional schools teach their children to be indifferent, they teach children to follow instruction and how to conform in society today (Apple and King, 1977). This can be the reason why many parents choose to unschool their children, however there are many benefits to schooling in a controlled environment where education is delivered by professionals (Rolstad and Kesson, 2013). Cashdan and Overall (1998) argue that by children learning in a traditional environment this allows them to be disciplined, punctual, understand equality and have the same level of general education. Traditional schooling enhances interaction and communicational skills as well as introducing a routine for every child with scheduled learning (Croll, 1996). 
Teaching Styles: 
   Bright Future School teach children in a child-centred manner, this allows the child to become responsible for their own learning, it builds their confidence and allows them to become more independent (Brandes and Ginnis, 1996). Holt (1982) emphasised the importance of allowing children to learn for themselves, yet he also recognised the danger of children not being challenged enough to reach their full potential.  Macintyre (2001) believed that children learn best through play, however recognised that in a more formal curriculum there is less time allocated for children to play. Bright Future School has designated play time during the day where various activities will be available for the children, members of staff will supervise the play and will be available to answer questions when asked. By promoting the children to ask questions during their play time, this embraces their natural curiosity and allows them to think critically about situations (Williams, Donley and Keller, 2000). The educator should provide the children with experiences with different places and people as well as providing them with equipment such as books and tools (Holt, 2004). This is something which Bright Future School aims to do as the children will have many different experiences and oppourtunities to explore through school trips, outdoor learning and interaction with people from different ways of life.
   Bright Future School uses outdoor learning regularly in the foundation phase, by allowing children to engage and learn with the outdoors it is proven to increase physical and mental health, enhance sensory awareness and promotes learning through active movement (Waite, 2009). The Department for Children, Education and Lifelong Learning Skills (2007) found that by giving children first-hand experiences in a natural environment children improve their own spiritual awareness, boosts their immune system and enhances creativity which ultimately improves the individuals learning experiences. However, there are disadvantages which parents may believe outweigh the benefits, for example the outdoors can sometimes be dangerous and unpredictable, it is impossible for a member of staff to watch every child in the class and so it is possible that they may get hurt (Beard et al, 2006). Bright Future School would take precautions to avoid this such as setting boundaries before the children go outside to ensure they know what behaviour is expected of them (Pickup and Price, 2007). 
Rules, Relationships and Atmosphere: 
   Holt believed that children in school are treated like empty receptacles, their learning and behaviour is controlled in order to ensure the children follow the curriculum (Holt, 1983).  At Bright Future School children will be treated as individuals who have their own talents, hobbies and minds (Robinson, 2014). In regard to the method of their learning, children will learn things in context and have hands-on learning experiences which they can relate to their everyday lives (Smidt, 2005). For example, visiting art galleries, science centres, museums, business centres and community centres. Bright Future School will organise regular education trips to various areas to ensure that they can envision what they are learning about when referring to it in class. 
    Parents are too accepting of the current system as they do not know any different, they out their trust into what professionals believe is the best way to teach their children (Whalley, 2001). Therefore, there should be a positive relationship between parents and teachers, this is something which Bright Future School feels very strongly about. Parents are the first educators to their children, and this is not something which should terminate when the child enters education (Glazzard et al, 2011). Regularly, schools deem parent partnerships as being a ‘paper-exercise’ with a signature on a consent form or a written letter to invite a parent to parent’s evening but the partnership should be closer than this (Glazzard et al, 2011). Bright Future School believes that parents should have an active role in their child’s education when they first begin practice, this allows children to have an extended support system around them, enabling them to extract knowledge and information from both school and home life (National Health Service, 2017). 
   As Bright Future School take the responsibility of educating so many children, it is important for the children to have a good relationship with their teachers and peers. This can aid the development of the child as they feel as though they belong within the classroom, it can improve academic results as well as promoting the enjoyment of learning and socialising (Robertson, 1996). Gatto supported this, however he believed that relationships between teachers and pupils needs to be stronger (Gatto, 2009).Teachers can improve their relationship with the students by promoting pupil voice, Estyn (2019) found that by involving children within decision making in the classroom it allows the child to feel appreciated and valued in the classroom, therefore improving the bond between staff and the student.
How is Bright Future School different? 
   Bright Future School takes a different approach to the traditional schooling methods, various theorists such as Holt, Gatto, Friere and Piaget criticize the traditional methods of schooling as they are too restrictive and so this is why Bright Future School has chosen to make adaptions to create a school which promotes freedom and hands-on learning experiences (Allen, 2015). However, Fielding and Moss (2011) believe that traditional schooling provides children with a sense of community which allows them to develop into valued members of society who socialise with every different race, age, gender, religion and class. Bright Future School provides children with a good sense of community whilst delivering the curriculum in an alternative way.  
Conclusion: 
   Fielding and Moss (2011) argue that there are many different types of schools which offer a more structured sense of learning, and there are others which take a very child-centred approach to learning. There are not many schools which offer a mix of both approaches, which many parents suggest that they would have interest in sending their child to this type of school (Morris, 2012). Bright Future School aims to provide a mix of many different approaches which would then appeal to many children, parents and families. This would allow children to receive the benefits of all different approaches such as an organised routine, access to different oppourtunities, they would have the freedom to learn by themselves or be led by professionals (Desailly, 2015). 
   To conclude, children at Bright Future School will be supported through their learning whilst benefiting from both teacher-led and child-centred lessons. They will be protected and given the satisfactory education that they deserve in areas which they are interested in. This will allow them to develop into ambitious capable learners who are ready to progress their own learning throughout their lives whilst being ethically informed citizens who are ready to face the world and become enterprising, creative contributors to society (Donaldson, 2015). In order to achieve this, it is important for members of staff to work very closely with others including, families, parents, children, teachers and practitioners as this can heavily influence the success of the child (Muijs, 2015). This cooperation begins now and will continue until each child progresses onto Secondary School. 
   We look forward to welcoming children and families at Bright Future School. 
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