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1. Amira’s an eight-year-old child in primary school has presented with non-attendance, withdrawal behaviour and reluctance in peer relationships. These issues have been noted by staff members in Amira’s school. Amira had a positive relationship with a previous nursery teacher and disclosed information regarding the situation at home to her current teacher. These include being left alone at home for significant periods and having a lack of food on a frequent basis. Living conditions in the home, when attended by school staff unannounced, stated that the Amira does not have a mattress to sleep on, dirty carpets and no clean bedding. Additionally, Amira’s mother, when questioned by staff stated that she drank multiple bottles of vodka on a daily basis and at the time could not speak clearly when questioned. Amira was subsequently removed by social services and placed with her grandparents. Amira’s case presents with multifaceted ACE’s (Adverse Childhood Experiences) present. These include neglect, substance abuse, and poverty. Parental mental health may also be a prevalent factor within this case; however, information is limited. Neglect according to Gonzalez et al (2023) can be defined as inadequate health care, education, protection from environmental threats and dangers, inadequate supervision and unfulfilled necessities such as lack of food and clothing. Amira confirmed that she frequently went without food as well as staff witnessing poor living conditions with inappropriate sleeping arrangements and dirty carpets. The use of substances within the household can be seen in Amira’s mother being unable to speak concisely during the unannounced visit, which could indicate substance abuse. Parental substance abuse as stated in the NSPCC (National Society for the Prevention of Cruelty to Children, 2023) is a long-term problem and reliance on drugs or alcohol which can result in a stressful disorganised lifestyle. Parents may find it difficult to identify and provide for their children's needs. According to Cleaver et al (2011) children in a lone parent household are at a higher risk of substance abuse impacts that of those living with both parents or care givers. Kuppens et al (2020) states that children of parental substance abusers are more prone to experience both immediate and long-term emotional, behavioural, physical, cognitive, academic, and social issues. The issue relating to poverty and parental mental health concerns within Amira’s household is unclear from the statement and closer inspection and monitoring would be needed from social services. 
According to Estyn (2020, p.1) an ACE is an event or environment that is considered harmful or traumatic to a child. Such an event could be exposure to verbal, sexual, mental and physical, abuse, neglect, substance abuse, domestic violence, parental incarceration and parental separation (violent/hostile). ACE’s can be a series of continual threats or abuse or a singular event (National Health Service, 2024). The affect of ACE’s and the stressors caused can alter brain development in childhood, which in turn can be associated with long term chronic health conditions including substance abuse and mental health problems (Centers for Disease Control and Prevention, 2019). Jensen et al (2017) suggests that aside from long-term health conditions as a product of continued stress, risky behaviour can also be adopted. Webster (2022) also suggests that exposure to ACE’s can not only affect a child's development and health but has been linked to poor academic performance outcomes. Blodgett and Lanigan (2018) state that the more adverse childhood experiences the child is exposed to, the higher the likelihood of disruptions within a school environment, such as disengagement, poorer academic outcomes and lack of motivation. However, Garland et al (2005) argues with research that suggests the higher the number of ACE’s experienced the greater the impact on the outcomes of the child in later life and suggests that the impact of ACE’s can affect each child differently, concluding that evidence is unreliable due to the lack of reporting from black and minority ethnic (BME). 
Amira’s continued attendance within the same primary school supports Bellis et al (2017) and the National Scientific Council on the Developing Child (2015, p.1) statement that one of the most significant and prominent features of early childhood experiences is that of a trusting, supportive relationship that promotes and develops resilience. Lack of such a relationship can have lasting affect on the development of positive peer and adult relationships in adulthood. Although some academics challenge whether attachment is an embedded process, many agree that children have a basic, biologically innate need to build long-term bonds with their carers. These relationships, even if connected with ACE’s present, do not hinder the process of the creation of other relationships being formed with teachers or other adults (Bergin and Bergin, 2009). Due to Amira’s positive relationship with her nursery teacher and the disclosure to her teacher regarding her current home life this suggests that a positive and trusting attachment has been formed. Attachment theory according to John Bowlby (1998, p.39) is an innate biological reaction and behavioural system designed to meet basic human needs. It is interesting to note however that a child with negative or neglectful attachments in childhood can prevent the positive formation of further attachments, often making it difficult for the child to disclose information (Mentally Healthy Schools, No Date). In order to promote a positive transition for Amira’s life in a new home, maintaining a positive attachment is of importance. Ace Hub Wales (2022) and Bellis et al (2017) state that accessibility and support from a trusted adult can lower the risks of future significant harm even if there are multiple or high levels of ACE’s present. Research also suggests the impact of a positive teacher-pupil relationship can anticipate behavioural and social difficulties in the school environment (Baker et al, 2008 and Hughes, 2011). This according to Furrer and Skinner (2003) has been shown to have an association with preadolescent academic achievement and motivation. Thompson et al (2022) suggests that positive attachments may mitigate certain vulnerabilities and negative experiences within a child's life. Negative attachment security may have an impact on developing neurobiology, particularly brain networks involved in the processing of emotional stimuli, which may then influence relationships with peers due to disparities in emotional control. This can be seen in the case study statement that suggests Amira is reluctant to interact with her peers. In order to support Amira’s transition to her new home life while in school it is important to implement interventions to assist in her understanding of the situation as well as preventing future harm to her development. Within Amira’s primary school they have adopted an ACE informed practice approach which not only promotes the prevention of ACE’s but also aims to mitigate the impact of ACE’s experienced by the child through the use of staff awareness and understanding of the impact ACE’s can have on a child (Public Health Wales, 2018). There are several policies and provisions in Wales that emphasise that professionals within the educational sector offer and provide safeguarding for a child's welfare. Local and national programme’s such as ELSA (Emotional Literacy Support Assistant), SEAL (Social and Emotional Aspects of Learning), the Welsh Network of Healthy Schools Scheme (Public Health Wales, 2015), and the "Thinking Positively" good practice document (Welsh Assembly Government, 2010) support schools in improving the health and wellbeing of children and have shown to improve academic performance outcomes as well as children's social and emotional skill development (Clarke et al, 2015). 
Amira’s school uses the PACE (Playfulness, Acceptance, Curiosity and Empathy) intervention which according to the National Heatlh Service (2021) assists adults to establish meaningful and trusting relationships with children that have been exposed to ACE’s. Meadows Psychology Service (2024) suggests that play within the context of PACE involves active engagement with the child through the use of playful techniques and activities. Acceptance expects the demonstration of compassion, understanding and acknowledgement from the practitioner, accepting that the child that their behaviour, not their personality may be inappropriate. The child should feel appreciated for who they are as an individual. Curiosity and empathy encourage an authentic interest to be taken in the child, their interests and experiences offering support and understanding to gain insight into the behaviour of the inner child (Help Children Live Better Lives, No Date). 
The primary function and goals of PACE is to build emotional connections, trusting relationships, and promote emotional control in a safe space. PACE is an approach that encourages the child to think, feel and speak in order to establish a sense of security within themselves. It is accomplished by actively communicating the four PACE components rather than following a step-by-step procedure. PACE enables children and practitioners to process and slow down reactions and responses to feel acknowledged and heard (NHS, 2021). Interventions using the PACE model involve applying the four principles. Playfulness creates and fosters a fun environment to connect as well as can aid in de-escalating challenging situations and preventing defensiveness and shame in the child. Being playful assists the child in becoming more aware of and experiencing the positive aspects of their existence. It's crucial to understand that fun may not be suitable during the moment of negative behaviours, but when applied to low-level behaviours, playfulness can offer perspective. This can be implemented through the use of games and activities that reduce anxiety and promote a fun experience. This could be through role-play, being a helper for the day in class or arts and crafts. These are also helpful in providing practitioners with levels of observation to offer further support and signposting (Meadows Psychology Service, 2024). 
Amira has shown that she had difficulties in peer relationships and reluctance to engage. Peer relationships have significant importance in the development of a child's social and emotional skills as they develop. Peer contact promotes new communication skills which encourage unity, establishes connections and the maintenance of relationships. These relationships also foster the use of communication abilities in order to problem solve (Hay, 2010). Walker (2004) suggests that connections formed in early childhood affect and impact social interactions, acceptance and competency. The continued formation and maintenance of peer relationships according to Yearwood et al (2019), states that in a study conducted higher levels of peer support were linked to a lessened impact of complex trauma on internalising and externalising symptoms, indicating that peer support significantly mitigated this effect, but only for complex trauma. These results emphasise the value and importance of social and peer relationships on a child's school life and development. 
[bookmark: _Int_a00y48tw]Capitanio and Hawkley (2009) also suggest that a lack of peer relationships and close friendships can have long term affects on the physiological processes in the body. Activating the stress response system resulting in chronic inflammation and health condition that could significantly harm future development. Avoiding this is of the highest importance when implementing initiatives that aim to promote and support Amira throughout the transition process.
If practitioners consistently model social and emotional skills using PACE, children are more likely to feel comfortable sharing their feelings, opinions and emotions to form wholesome relationships with both teachers and peers (Lindsey, 2024) as well as improving their social and relationship skill base (Catalyst Group, No Date). A study by Suh et al (2024) showed that adolescents with ACE’s that received continuous support from peers and teachers reported lower levels of mental health disorders. Rodriguez et al (2021) confirms this stating that recent studies have shown that positive childhood experiences such as a healthy sense of self and relationships with peers can mitigate early years trauma on the child's mental health. Promoting PACE through the use of the four principles to encourage peer relationships to form can begin by giving the child time to consider the activity or situation, this will promote the sense of control over their decisions. Foster with Bucks (2024) states that PACE in practice encourages regular open discussions, reflection on their needs, thought and feelings which can give the child a greater sense of safety and belonging over time. This assists them in developing wholesome and trustworthy relationships with those around them to establish wellbeing and future growth. The implementation of principle one - acceptance also lays the foundation for a child knowing their worth and feeling their feelings as an individual are validated. Communication between peers and adults without judgement offers the child secure attachments in a nurturing and safe environment. The PACE model helps children develop a deeper understanding of themselves and others around them which are crucial for building and maintaining healthy relationships in the future (Catalyst Group, No Date). Children's intellectual, social, emotional, moral, spiritual, and physical growth are all supported by social institutions. Creating opportunities for positive social interaction is vital, but it is insufficient on its own. It is crucial that these experiences foster a sense of connectivity between a child and their social environments such as school. This fosters attachments, a sense of belonging and self-worth (Sege and Browne, 2017). 









2. As Amira’s teacher and to whom Amira disclosed, it is important to maintain self-care and resilience to provide the best quality support for Amira. It's imperative to take into account how a practitioner's poor mental health, resilience and levels of burnout can inevitably affect children in their care. In one study conducted by the University of Groningen, Netherlands, 143 teachers were interviewed over the course of a year. It found that teachers with higher stress levels at the beginning of the school year demonstrated fewer effective teaching strategies throughout the remainder of the year. These include providing clear instructions to pupils, efficient classroom management, and creating a safe and stimulating environment (Patzer, 2023). The National Centre for Education Evaluation and Regional Assistance (No Date) suggests that teacher well-being is affiliated with greater levels of efficacy, improved comprehension of classroom dynamics and better use of emotional expressions to encourage. Encouraging practitioner well-being also fosters a positive and supportive environment from which improved teacher-pupil relationships can be further developed. A study conducted by Burchinal et al (2008) found that children engaged with responsive interactions with teachers were predicted to have improved academic performance. Encouraging and fostering a positive teacher – pupil relationship in Amira’s case will not only support her transitional process but provide a stable base for her future development. 
Having this awareness as a practitioner should help in assisting with the implementation of effective strategies to combat burnout and encourage self-care. Employees that suffer with burnout or chronic stress related imbalances are according to Pluut et al (2018) are more likely to suffer from anxiety, tension, anger and poor work performance. Therefore, the implementation of effective stress management techniques and interventions are crucial to ensure both the practitioner and child (Amira) are receiving the appropriate support and care required to not only perform within their role but also to exhibit to others including Amira that everyone needs self-care. This on its own merit will stand and serve as role model behaviour. ACE Hwb Wales (2022) states that reduced risk of mental health due to ACE’s can be implemented through the use of positive adult role models. McMahon et al (2004) also suggests that children with role models have a more positive outcome psychosocially along with less anxiety and symptoms of depression. According to Emerson et al (2017) high levels of stress are reported by teachers, which in turn can affect their efficacy as educators and their ability to engage with students. Savill-Smith (2019) states that a third of teachers experienced mental health concerns in the period of one year and statistics for the number of teachers reporting mental health issues has increased over the last three years. Mc Breaty (2019, p.4) suggests that there is a need for professional associations and governments to acknowledge that even though the work of teachers and professionals in the education sector is often emotionally prevalent significant action should be taken to support those caring for children and young people. 
Cherkowski (2018) also states that there is an intrinsic link between the well-being of the teacher and the growth of the pupil. Maintaining this positive level of engagement with Amira is crucial to her well-being as well as progress through the process of her home life transitions. Therefore, teachers may benefit from early intervention or preventative strategies that help them learn healthy coping mechanisms and subsequently lessen the effects of stress. Self-care and resilience strategies that can be adopted to include mindfulness techniques intended to reduce stressors and tension (Tetrick and Winslow, 2015). Heckenburg et al (2018) suggest that interventions aimed at altering someone's mental state can be helpful in overcoming burnout and managing the effects of stress. Schaufeli (2017) states that the job demands-resource model demonstrates that suitable and efficient resources are crucial in reducing the detrimental effects of work-related stress. In this context, effective coping strategies and professional identity are regarded as crucial personal tools for overcoming stress and preventing burnout. In order to limited burnout as a professional, adopting resilience according to the APA (American Psychological Association, No Date) is the process and result of successfully adjusting to adverse or challenging life situations, particularly through mental, emotional, and behavioural flexibility and adjustment to external and internal pressures. In order to provide Amira with the best quality of education and support it is important that the network around her is able to fulfill their tasks and offer the best possible provisions inclusive of practitioner care. Bassot (2020) suggests that to build and foster resilience there are four main aspects. The first is risk exposure. Within anyone's life there should be an element of risk taking to be robust as constantly avoiding danger can impede our growth and development. However, risk taking should be calculated appropriately and a balance derived. The second according to Bassot (2020), is having a support network to offer advice or support when it is needed. Support from a professional or personal source can also provide feedback to assist in changes we may need to make. This, if not productive however, can impede progress. The final aspect of the model is the ability to being ready for a change. Learning from mistakes, reflecting and moving forward. Ciesielkiewic et al (2017) states that adopting principles of resilience can aid when in challenging environments and provide practitioners with the ability to empathise with children that have diverse needs and assist in helping them to control their emotions and negotiate difficult classroom scenarios. According to a study by Richards et al (2016) teachers with greater levels of resilience were happier with their jobs and controlled the classroom more productively. As a result, resilience seems to mitigate some of the problems that are thought to be directly related to teacher burnout and stress.
According to Worth et al (2018) during 2016-2017 9.9% of teachers left the profession, this percentage identifies that the wellbeing and stress levels of teachers should be of concern and importance to governance (Beshai et al, 2015). This can be seen in a study conducted by Amos et al (2018) which states that high degrees of burnout may reduce the motivation to teach, resulting in inadequate classroom practices. In addition, Johnson et al (2005) states that as a profession teaching is placed high on stress-related outcomes, emotional wellbeing, job satisfaction and physical health. 
Fernet et al (2012) states that the focus of many studies has been largely based upon the impact teacher burnout has on wellbeing and health. However, there is a distinctive lack of insufficient attention relating to interventions to prevent or reduce burnout (Larson et al, 2018). 
As Amira’s teacher I use mindfulness colouring strategies to reinforce a state of calm and reduce anxiety. I have developed a routine of allocating myself ten minutes during dinner time in school to colouring in a quiet space which has been provided for by the school for staff. I also ensure I have sufficient time when I finish work to implement this self-care practice at home, particularly if I have had a challenging day. This removes me from the events and offers time for practical reflection. Studies have shown that there were reductions in test anxiety and notable improvements in mindfulness before and after the intervention (Carsley and Heath, 2020). Palmer- Cooper et al (2023) also states that during a study of students, practicing self-guided colouring sessions showed significant improvements in wellbeing, mental health and mindfulness. The levels of stress in school-based practitioners have been observed and shown to decrease with mindfulness-based interventions. A study by Flett et al (2017) found that not only did participants taking part in a colouring intervention report lower levels of anxiety and depression than those in a control group that engaged in a daily puzzle activity but this form of engagement for mindfulness can be inexpensive and accessible for the population as a whole. However, Mantzios and Giannou (2018) suggest that guided mindfulness colouring was more efficacious than an unguided colouring session at lowering anxiety levels. It is interesting to note however that unlike self-guided mindfulness colouring the study conducted by Mantzios and Giannou (2018) suggests that the video guide with instructions used could be attributed to the increased levels of mindfulness due to less distractions allowing for full immersion, which are crucial components of mindfulness. However, participants reported a dislike for the use of voice instructions suggesting further development of the use of such instructed based mindfulness colouring is required in order to facilitate mindfulness colouring as a recognised mindfulness intervention. Carsley et al (2020) also conclude that participants in a mindfulness colouring study reported a decrease in anxiety and increase in mindfulness with control participants reporting an increased levels of test anxiety. 
The idea that mindfulness-based interventions may offer a way to reduce burnout symptoms and enhance and support resilience has emerged as a result of the absence of research on prevention strategies for teacher burnout (Taylor et al, 2016). Czerwinski et al (2021) suggests that more evidence is needed to fully support colouring as an intervention for mindfulness. However, practitioners should promote their own well-being and self-care routine in conjunction with their lifestyle and disposition. Czerwinski et al (2021) also states that the use of mindfulness colouring can be considered cost effective and accessible for all when requiring a self-help intervention. 
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