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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the Police Officer Role.

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.  


	
Critically evaluate the strategic role of the College of Police in professionalising policing in the U.K.

Evidence how you are working to fulfil the role of a modern professional police officer now that you are in your final year of probation.

Critically reflect upon how your final year of probation has seen your role as a police officer change. 


Consider the strategic Policing requirement, Policing Vision 2025, the Workforce Transformation 2018 and the College of Policing’s 5 Year Strategy.



2000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:


Here I shall critically reflect upon an incident I attended with a student officer which for me, highlighted some of the changes in my role as a police officer since I started. During this reflection, I shall also evaluate how the College of Policing is involved in professionalising the Police service within the United Kingdom. By doing this, I intend to evidence how I am progressing in fulfilling the role of a Police Constable now that I’m in my third and final year of probation under the PCDA programme. In order to structure this essay, I shall use the Borton’s model comprising of three stages of reflection. This will comprise of what happened, so what does this mean, which is an analysis of what happened and finally now what, which focuses on what I took away from the experience that I can use going forward (Dabell, 2018).


The incident in question was a report of a sudden death which had occurred in a dwelling where the family and ambulance were already on scene. The term “Sudden Death” can be defined as deaths that occur without being preceded by illness, or where illness is only present shortly before death (Mitchell, 1996). It is standard practice for the police to attend all instances of sudden death when they take place where a medical doctor is unable to issue a medical certificate of cause of death and the role of police is to act on behalf of the coroner and confirm whether or not there is any suspicion surrounding the passing of the deceased (College of Policing, 2019).
 
I was asked to attend with a new student officer and to guide him through the process whilst his tutor was absent. This call was also out of our sector and would take quite some time to travel to which gave me the opportunity to brief the student officer over the authorised police practices involved with attending sudden deaths, talk to him about whether he had experienced this before and define what he felt comfortable doing. By discussing this, I could tailor my approach and ascertain some expectations and learning outcomes which would benefit the student whilst still providing a confident and professional service to the family of the deceased. It turned out that the student had attended one sudden death previously, however his tutor had taken the lead and the student had done little more than observe on that occasion so was eager to be more involved this time around. I felt this was beneficial as it gave the student the opportunity to ask any questions prior to arrival and give us time to mentally prepare for what is often a traumatic experience.

Once we arrived at the address, the last thing I remember saying to the student officer was to advise him to take his time and to sympathise and empathise with the family whilst making a conscious effort to remain professional and confident. It is known that standards of professional behaviour implies that during tragic events police officers should remain calm and collected, maintaining self-control and shielding their own personal emotions (Pogrebin & Poole, 1991). However, I also reassured the student that after we cleared from the address, we would have a full debrief where they would be able to talk about the incident thereby identifying any welfare concerns enabling them to be signposted to any further support if required (Foley & Massey, 2018). 

We entered the address and were met by a paramedic and the family of the deceased where it was evident that the family were in a state of high emotion and appeared confused as to why police were in attendance. The paramedic informed us that he had made them aware that police would be attending but had not explained our role as they were uncertain of exactly what our role was and how to phrase it without causing upset. We went over to the family, introduced ourselves and, as I was about to explain our role the student officer started to explain instead reciting everything I had told him prior to our arrival. It was only when the family followed up with further questions about what we had to do that the student turned to me and gave me a look that I knew meant he was uneasy mentioning that we had to conduct a physical examination of the body to confirm that there was no indication of foul play. I therefore explained this to the family and proceeded upstairs to find the deceased. 

The first priority was to ensure there were no factors present that would pose a risk to our own safety which included surveying the surrounding area of the deceased as well as consulting with the paramedic to find out whether they had noticed anything unsafe or whether there were any signs of disease or infection. Once we confirmed that there were no concerns in this area, we moved to the second priority which is to preserve life. In this case, ROLE (record of life extinct) had been declared by the paramedic prior to our arrival so any actions to preserve life such as first aid were not required. We then had to assess the body to check for any injuries present or signs of a struggle and this assessment would then extend to checking the surrounding area for similar indicating factors such as drugs, alcohol or signs of a break in or disturbance (College of Policing, 2019). I noticed at this point that the student was a bit unsteady about getting hands on with the body of the deceased, so I took him outside the room and explained the process and provided him with suitable reassurance. I remembered what I had been taught when I previously spent a shift on the sudden death response team during the height of the covid-19 pandemic which was that when dealing with a sudden death there was no rushing through things, we were there to provide a service to the family of the deceased and be calm and collected throughout. If that meant taking an extra minute or two to compose yourself then so be it. 
Once we overcame this initial hurdle the remainder of the process went smoothly and the student officer resumed the lead during our engagement with the family, only turning to me to step in with a few minor things he was unsure about. Once we had finished on scene and cleared from the address, we had a debrief as arranged prior to attendance and the student officer was grateful for the guidance I had given him and confirmed he now felt he would be more than confident in attending a sudden death in the future. He also told me the reason he was unsteady was because when he had attended the previous death with his tutor, he felt he hadn’t learned much as he was told to observe and preferred to learn by participation or physically carrying out a task which is known as being a kinaesthetic learner (Grant, 1985)
 





I feel that the skills I used and developed whilst interacting with the student officer and the family of the deceased highlights how the college is working to professionalise the police officer role with the introduction of the Police Education Qualifications Framework or PEQF. 

The college of policing’s 5-year strategy has a number of objectives including supporting the professional development of those who work in policing. The college realises that by having accredited professional development, those within policing can have the skills they have picked up within the profession formally recognised both within and outside of policing. (College of Policing 2014). Part of the PEQF is the Police Constable Degree Apprenticeship (PCDA) programme which I am currently enrolled on which enables officers to acquire a degree in policing whilst learning on the job (Merseyside Police, n.d). The PEQF also supports the Policing Vision of 2025 where it was highlighted that there was a requirement for consistency and accreditation. Also that roles need specific knowledge and skillsets that are backed by qualifications (South Wales Police, n.d). So, by providing a formal qualification, the PCDA is helping to realise the objective of supporting professional development. 


Within the 5 year strategy, there is also the objective of promoting ethics, values and standards of integrity. To meet this, the college expects that everyone who works in the policing profession should be able to apply the code of ethics to any decision making carried out and be able to use it to justify why decisions are made (College of Policing, 2014). On reflection, I believe this was an example of how this objective can be met. Referring to the code of ethics, when considering the factor of objectivity I believe that by going through the authorised practices with the student prior to arrival and by allowing them to take the lead where comfortable I showed how I used my best judgement in making these decisions. There was also the point where I considered the students welfare and provided reassurance in a discreet manner, setting an example and showing good leadership. Finally, when considering the element of respect, by being sure we acted professionally and courteously we showed respect to the family of the deceased. There was also the fact that I had respect for the students concerns and feelings with him in turn having respect for me for how I guided him through the process.  These were just some areas of the code of ethics which stood out in this scenario and the entire code would have contributed at some point, thereby realising the objective of promoting ethics, values and standards of integrity (College of Policing 2014).


Let’s also consider the Workforce Transformation directive set by the NPCC in 2018, where it is said that “For most professions, a nationally recognised system of accreditation demonstrates that individuals have the required knowledge and skills for their role and thereby offers assurance both to the public and to the members of the profession itself.” (NPCC, 2018). This implies to me that the College of Policing’s 5-year strategy is instrumental in transforming the workforce within the police. By installing the PEQF model, the College of Policing provides the system of accreditation through such methods as the PCDA programme which provides officers with the knowledge they require. In turn, by promoting ethics, values and standards of integrity in line with the code of ethics, officers make the right decisions and utilise their skills appropriately which portrays both assurance and professionalism to the public.



Reflecting on this incident I feel that this was an occasion where although still in my probationary period, my role as an officer has changed appreciably. On this occasion I took a big step away from being a student officer receiving mentoring and tutoring to being the one providing it. As it was my sergeant who requested that I take the student to this call and guide him through the process, it was clear to me that my sergeant had a high level of confidence in my abilities. This reassured me and made me feel like I was now a more established and experienced officer. This was quite a drastic change for me as during my tutorship period I had a very turbulent experience as I was moved around from place to place which initially knocked my confidence. However, since being on my current team my self-confidence has increased exponentially and I put this down to several factors. Perhaps most pertinent in this case is the fact that I have gained a significant amount of experience since that point and that I have started to recognise my own strengths and utilise these for not only my own development but the development of others. This includes my ability to instruct and tutor others which I have gained through a 15-year period as a volunteer within the RAF as a non-commissioned officer where I have mentored and tutored personnel on both an individual level as well as by directing courses. I have also been asked by both my sergeant and my fellow officers if I would consider being a Tutor Constable. Being asked this further enhanced my confidence as it made me feel valued and that my sergeant took an interest in the skills I have obtained outside of work and my peers had confidence in my abilities. Although I have no desire to become a tutor constable immediately after completing my probationary period it is something I have considered undertaking later in my career. I do also believe that by following the PCDA scheme I have gained a wealth of knowledge through research where I am often tasked to look at the bigger picture which although perhaps not immediately relevant, will no doubt leave me in good stead in any future aspirations of promotion. The Workforce Transformation directive sees Police constables becoming capable problem-solvers, communicators and leaders in the future as well as also being more socially and emotionally intelligent individuals in the execution of their duties (NPCC, 2018) and I feel these are goals I will constantly strive towards throughout my career.
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Relevant areas of the National Policing Curriculum:  
Communication Skills, Social Media, Communication Strategy 
 
You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.  


  
	
Critically evaluate your experience of the use of social media as a means of informing and engaging with the community and promoting policy initiatives.

Consider the force policy on using social media for professional information and engagement purposes. 
What social media platforms are used by policing?
What are the benefits and risks of using social media?


 
2000 words (+/- 10%: include your actual word count at the end of each section) 




ANSWER:

In this essay I shall critically evaluate how I used social media as a method to communicate relevant information to the public in order to locate a high priority suspect of domestic violence. During this evaluation, I shall illustrate my decision-making process when deciding to use social media and which platforms would be most effective. I shall also define and evaluate the risks and benefits of the use of such platforms in line with authorised policing practices.


This investigation came about following a call to the Public Service Centre (PSC) from a young female who was reporting having been assaulted by her partner who had since disappeared. As this incident was not ongoing and had in fact taken place two days beforehand, the call was graded as a G4 scheduled response where the reporting person should expect further contact from the local response team and agree an initial course of action within 48 hours (GMP, 2017). When contacting the female, she disclosed having “a little” swelling and bruising on her face from being hit. I was aware that any images of visible bruising from the assault would be critical to capture as evidence should the complainant be willing to support police action. I arranged to attend as soon as possible as this incident had occurred at least 2 days before being reported, narrowing the window for any evidential opportunities.

Upon attending the address, I was met by the female making the report and what I saw made it obvious that this incident was severely under-reported as her face had severe bruising all over. She could barely see out of one eye and had what appeared to be bite marks on her cheek, neck and bridge of her nose. Sadly, this was just one example of domestic violence being under reported. Victims will often play down what they have been subjected to and often don’t report matters to the police at all (Womens Aid, 2022). The reasons for this can include both personal reasons such as fear of repercussions or financial dependence as well as social reasons including influences from a person’s ethnic background and those subjected to victim blaming culture (Gracia, 2004). It came to light that these injuries were the result of a series of attacks the female had endured from her partner over a 3 day period. The most recent having occurred just under 48 hours before the victim had reported it to police and despite this, the injuries were still highly visible by the time I attended amplifying their severity. As the victim continued to tell me what had happened I asked her if she would be willing to provide a statement. I assured her that I would listen to what she had to say regardless but by asking her before she told me everything, I would obtain a more accurate and comprehensive statement as I would take it directly from her first account thereby obtaining the best quality evidence (College of Policing, n.d). In addition to obtaining an evidential statement of the victims account of the facts, she was also offered the opportunity to complete a Victim Personal Statement (VPS). This additional statement focuses more on the impact an incident has had on the victim and gives them the opportunity to express in their own words how it has made them feel (Crown Prosecution Service, n.d). However, the victim was uneasy about giving any form of statement due to being fearful of repercussions from assisting police and therefore declined this option. I felt that the impact this assault had on the victim was potentially going to be key evidence, particularly if the victim was to later withdraw her complaint as is common with cases of domestic violence where up to a third of cases result in the victim withdrawing their support (HMICFRS, 2019). Therefore, I made sure I integrated as much of this information as I could into the victim’s evidential statement whilst being sure that I didn’t detract from the facts. This worked two-fold because this also meant that the victim would not have to go over the incident all over again which could prove both traumatic and counterproductive for her (Crown Prosecution Service, n.d).

Once the statement had been obtained we had to trace the suspect, and the extreme level of violence sustained by our victim made this a high priority. The suspects family and known associates were reluctant to engage with police and stated they didn’t know of his whereabouts. Similarly, the other more traditional methods of enquiry such as CCTV enquiries, attending the suspects addresses and known areas to frequent were proving equally ineffective. I concluded that I would have to reach out to the general public to assist with our enquiries to locate the suspect. There are numerous ways in which the police can appeal to the public for finding wanted persons including TV appeals, newspapers, radio and social media (College of Policing, 2013). To help me decide which method of public appeal I would use, I used the mnemonic SAFCOM (College of Policing, 2013) Which I shall illustrate below:

I had to first define the Situation, using the facts I already knew to outline the problem (College of Policing, 2013). In this case the problem being that we had an outstanding high priority suspect and all other lines of enquiry to locate him had proved ineffective. It was in the interest of the victim and police that the objective or Aim of any public appeal was clearly defined and met in a timely manner (College of Policing, 2013) which was to locate the suspect and arrest them to enable a prompt and effective investigation into the relevant offences, protect a vulnerable person and prevent further physical injury (Trevelyan, 2017). 

Once I had defined these, I had to consider several Factors. These included assessing the risks (College of Policing, 2013) with going public with information that suggested that the suspect was wanted for a violent attack on his girlfriend. This may increase the risk of the suspect coming to harm from any would-be vigilante groups or people inclined to administer their own form of “street justice”. This can be particularly problematic as it is often the case that, without knowing the full or correct facts, people will often jump to conclusions and innocent people can suffer or be wrongly accused as was the case in 2019 when a father was wrongly accused of being a paedophile by a vigilante group and not cleared of any wrongdoing until the correct person was identified and arrested some 3 months later (Day, 2020). There was also the consideration that if we took too long to find the suspect, would the victim reconsider and withdraw her support, or could the suspect return and cause more harm? I also had to consider the resources required when considering what platform to launch a public appeal including staffing requirements and any available funding that may be needed (College of Policing, 2013).

So having considered the above, I then had to look at my Choices of platforms on which I could launch my public appeal and select the best Option(s) from these. The first option I discounted was radio because this appeal would require an image of the suspect to be effective. Also, the reach that radio has as a platform has been in decline over the past four years, with an estimated 40% of adults saying they use radio as a news source in 2022 (Ofcom, 2022). The next to be discounted was newspapers as, again this form of information distribution is in decline (Ofcom, 2022) and usually requires the target audience to purchase said paper which puts limitations on the scope and reach of a public appeal with no real benefit. This left television and social media as the two remaining options. Ofcom’s 2022 report into news consumption found that both remained steady in their usage at 74% and 66% respectively. However, although television appears to reach more people when considering the delivery of news and public information to launch a TV appeal would be both costly and resource intensive. 

Social media however would require no more than a picture and some basic information to be posted which is cost free and reaches a high target audience. In addition, it would be constantly visible online until taken down. Even so, the use of social media would not be without its drawbacks. The same Ofcom report mentioned above also states that social media is considered the least accurate or trustworthy in terms of information distributed (Ofcom, 2022). In this case however this was negated as the only information that would be posted in the appeal would be the persons image, name and areas last seen or likely to be along with the offence(s) for which he was wanted for, and this would be carried out by one of the force social media officers or staff members. No detail would be passed about the incidents as at this stage of the investigation it would not be pertinent to release evidential material to those who have no policing purpose for it. In addition, a public post could also give the suspect warning they are wanted. However, the same could be said of any public appeal so this was not a decisive consideration here. A public social media post could also increase tension between police and the public as it creates an open forum for people to voice their opinion no matter how irrelevant or unfounded. Comments can also go off topic, meaning the audience could lose sight of the meaning of the post. However, as the page administrators can control posts and responses these concerns were also quickly negated. As the PSC would be routinely Monitoring the post, any subsequent reports or sightings of the suspect could also be communicated almost instantly to officers via the airwaves. As a result of the above considerations, I decided that a social media campaign was the best way forward.


Now I had decided to launch a social media campaign to assist in locating the suspect, I had to decide which platform would be most appropriate for the task. South Wales Police use a variety of social media platforms such as TikTok and Facebook to name two, and each have their own merits and limitations. Tiktok for example was quickly discounted as, although having a massive following of over 1 billion users (Geyser, 2022)., as a platform primarily for music videos it was unsuitable for the serious nature of the task at hand. Also, the media and public have often been quite critical over the Police using tiktok with some Police chief officers also dubbing it “unprofessional” (Stevens, 2020). Facebook on the other hand, was ideal due to various reasons. Firstly, as the most popular platform (Lyons, 2022) it would reach the widest target audience. In addition, public profiles such as those used by South Wales Police don’t require sharing directly with users to be accessible to the public. A simple informative post consisting of a photo accompanied by the incident number and a short narrative could be easily distributed in a very short space of time and be constantly monitored. The Facebook messenger tool could also be used to communicate directly with the PSC to report sightings or assist with intelligence gathering. (The Police Foundation, 2014). 


As a result of this campaign, the suspect was located a few days later after an anonymous report from a member of the public. They had sighted the suspect and recognised them from the post that had been distributed on the various South Wales Police profiles. This suspect had previous history of evading police and I believe had it not been for the use of social media, locating him would have been a far lengthier and resource intensive process or the suspect may have even evaded us completely. This could ultimately have had an adverse effect on the victim’s wellbeing as the longer it took to locate the suspect, the longer the victim would worry about them potentially returning to cause further injury. This could also have affected the investigation as the victim could have had time to reconsider and withdraw her statement with this increased fear of reprisals. As this was the first, and to date only time I have used social media as a tool for progressing an investigation I felt that it was an overall success with no negative outcomes as a result. I now feel confident that if I were in a similar position again, I could quickly make a decision on how to launch a public appeal on social media. I also feel that this has widened my skillset in other areas of policing as such campaigns can be utilised in many other scenarios including finding missing persons and appeals for witnesses or evidence such as dashcam footage relating to a road traffic incident. Experience in such a flexible and useful tool such as this will undoubtedly prove essential going forward in my career as a Police Officer.



Word Count: 2129



        Task 3

Relevant areas of the National Policing Curriculum:  
Leadership and Teamworking 
 
You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.  


	
Critically evaluate and evidence your flexibility in leadership style.
 
Critically analyse leadership strategies that you have developed to manage a range of different operational situations.

Consider leadership models commonly used in policing.
How were you able to apply a change in leadership style/strategy to reflect changing circumstances?
  
 
2000 words (+/- 10%: include your actual word count at the end of each section) 
 




ANSWER:



The objective of this essay is to reflect on my involvement in a Road Traffic Collision (RTC) I attended which resulted in me taking on more of a leadership role than is perhaps expected of a Police Constable, particularly one still in their probationary period. Throughout the essay, I shall be critically reflecting on the incident and its immediate aftermath. I shall be considering the leadership styles and techniques I utilised during the incident and how I had to vary my approach depending on who I was interacting with at the time. This was important as the scenario required me being able to interact with several persons including my response policing colleagues, specialist officers from Roads Policing Unit (RPU) and senior officers. Aside from fellow officers, I also had to liaise with and instruct crews from the Fire and Ambulance Services as well as members of the public. There are many leadership skills that Police Officers must be able to learn, use and comprehend to be as effective as possible (Fritsvold, n.d) and I hope to illustrate this in this reflection.

I heard a call over my radio that units were required to attend an RTC on a dual carriageway involving two vehicles and that a person was injured. Usually, this would be attended by RPU officers in the first instance however, the nearest available unit was some 30 minutes away so myself and one other unit attended the scene. This was the first multi vehicle RTC I had attended since gaining independent patrol status and whilst en-route I was considering my plan of action whilst utilising the National Decision-Making model (NDM) to consider all eventualities. This model is used as a standard framework for most police decision making processes, which are often complex (College of Policing, 2022) and would prove invaluable later as the incident unfolded. As I was making my way to the scene of the collision, a further update was received that there was a community first aider on scene who believed the person injured had suffered a spinal injury and that there was severe traffic disruption. It was at this point I knew that it was possible I would be dealing with a major incident involving other agencies and emergency services. The use of the NDM as described earlier would prove useful here as it forms the basis for the Joint Decision Model which is used when decisions must be made collaboratively with other emergency services within the Joint Emergency Services Programme, or JESIP (College of Policing, 2022). 
Upon arriving at the location, I realised I was the first on scene aside from one off duty community first aider and was met with what could only be described as chaos. The two vehicles involved were near the bottom of the on-slip of the dual carriageway and the rear vehicle half blocking the inside live lane. My first concern was for the drivers of vehicles involved and I quickly found out that the driver of the front vehicle was seemingly unharmed but shaken up and had removed himself from the vehicle and standing on the verge behind the barriers. The driver of the rear vehicle however was complaining of severe neck and back pain. Fortunately, the off duty first aider had some basic equipment with him, so I instructed him to stay with the injured driver and monitor them whilst periodically calling over to check on the other driver. My next biggest concern was that the RTC had occurred in a precarious position with the rear vehicle still occupied blocking a live lane. This caused severe congestion and posed a high risk to the safety of all concerned. I knew that a second police unit from my response team was about a minute behind me, so I had to think fast and consider my options to secure the scene and make it as safe as possible for other road users. I instructed the unit to close off the slip road to prevent further traffic joining the road as any joining traffic would both cause further congestion and, more importantly, jeopardise the safety of myself, those involved in the RTC, and other emergency services when they arrived. I then positioned my vehicle at an angle in the inside lane with emergency lighting activated to form a highly visible barrier between the RTC and oncoming traffic. After this I instructed one of the response officers to come down to the scene and set up traffic cones in the inside lane to help filter traffic into the outside lane and manage the congestion. This took no more than a couple of minutes and once I had made these decisions, I informed the control room of my initial assessment of the scene and actions that I had carried out using the METHANE mnemonic (JESIP, n.d) where I communicated the exact location of the incident as well as other important information such as hazards, accessibility, number of injured persons and what other resources would be required. 
At this stage I would say I utilised an autocratic style of leadership (Cherry, 2022) where I took initial overall control over the incident. Whilst often associated with negative connotations, in this case I feel this was the best and most appropriate form of leadership to use as once I had conducted an initial assessment of the incident (College of Policing, 2013) it allowed me to make decisions and direct other units quickly and effectively. Whilst other more democratic or cooperative leadership styles are often more desirable, in this case the situation required quick and clear direction with no time to stop and discuss a course of action due to the immediate risk to life and personal safety, this would not be so easily realised with a democratic approach as this leadership style can often fail when time is limited and roles are not clearly defined (Al Rhabi et al, 2017).

Once these initial actions had been completed the fire service and colleagues from RPU arrived on scene, and it was here that my leadership approach would change. Although initially I had adopted an autocratic leadership style, we were now in a position where I had to liaise with not only other agencies but also persons who were in senior positions such as the Watch Manager from the Fire Service who, being two ranks up I felt would roughly equate to a Police Inspector. Some would have perhaps found this intimidating, but I recall being unphased by this prospect due to years of previous experience in a military environment where, although not always the senior rank present, I had often been in command of a situation where I had to communicate and direct those both above and below me confidently to realise an objective. In order to effectively manage the incident as a joint response, one agency would have to take an overall lead (JESIP, 2016) and it was decided that as all had equal parts to play that Police would take the lead here. Specifically, as I was first on scene and had taken a lead prior to the arrival of others and had already set things in motion to bring about a resolution to the incident it was decided that I continued to take a lead. 
As a result, whilst elected to remain in overall command on the ground by other units, it was here that I took a more collaborative approach to leadership. This consisted of sharing responsibility for individual aspects of the incident which was decided by each contributor’s position and skill set. (Sanfilippo, 2022). For example, maintaining flow of traffic and safety of the scene fell to RPU who had the specific skillset to manage the roads. It turned out that as the driver of the rear vehicle involved in the RTC had a suspected spinal injury, and Ambulance were yet to arrive to make a full assessment, the fire service decided she would have to be removed from the vehicle by taking the roof off the car. Therefore, during this stage the Fire Service would take command. Finally, when Ambulance arrived, they would take over responsibility for the patient. I feel that by employing this tactic of shared leadership, I also removed the need for total autocracy which can sometimes come across as bossy, or make others feel untrusted to fulfil their roles. (Cherry, 2022). I knew I could rely on each agency to do what was required of them and they knew I would not be interfering in their area of expertise which encouraged autonomy and collaboration (Sanfilippo, 2022).

Another area of leadership that would become apparent during this incident was that of perspective-taking which is the skill of being able to understand a situation from the point of view of another (Surdek, 2016). In this case, there was a significant delay in the arrival of an ambulance crew to the scene which was causing the incident to take far longer than it needed to come to a resolution. This was also starting to cause some of the others on scene to become irritable and fatigued, particularly one of the fire crews who had been called to the incident at the end of their shift and were still on scene nearly 4 hours after the time they were due to finish. The ambulance service was initially called by the off-duty first aider as I first arrived, and it turned out that whilst the details of the incident passed contained all the important information about the injured party, further detail about the incident overall had not been passed. I therefore took it upon myself to make a follow up call to the ambulance service for an update whilst tasking the first aider to report to the fire crew manager to assist in stabilising the patient whilst one of the firefighters could have a rest. When I spoke to the ambulance controller, they informed me they had graded the call “amber” which is where the risk is deemed serious but not life threatening and can include instructions being passed to the caller over the phone (NHS Wales, n.d). This sounded similar to the police call grading G2 where there is a level of urgency required due to concerns for a person’s safety or, in this case an RTC where persons are injured (College of Policing, 2005). This was frustrating as there were more factors which contributed to the incident requiring an immediate response from police including serious disruption being caused to traffic and the position of the incident putting all involved at increased risk of harm, but this hadn’t been communicated effectively. At this point I could have simply returned to a purely autocratic approach and tried to demand a quicker response from ambulance, however this would probably proved ineffective as the situation would not have changed from their point of view and I would have likely just come across as rude or bossy and this could have had a negative effect on the attitudes and behaviours of all concerned as shown in the Betari’s Box model (Barham, 2016). Instead, by empathising and understanding the perspective of the ambulance service based on the information they had, I was able to explain the situation further which changed the grading of the ambulance call prompting a quicker response. Once ambulance was on scene a few minutes later they were quickly briefed on the situation by myself, before being fully integrated into the joint response effort helping to resolve the incident without further delay.

In conclusion, I feel that this incident gave me a huge opportunity to utilise my leadership ability and I would feel highly confident if called upon to take the lead in a similar scenario in the future. It also reaffirmed that policing requires a variety of leadership styles and approaches (HMICFRS, 2016) with each having their own uses and attributes depending on the situation. I also found that in this case, different leadership styles could be utilised within the same scenario depending on the task at hand. By initially using an autocratic approach, I was able to quickly and effectively deploy and utilise other units to make the scene safe and control the situation. Once I had further units and services on scene, I was able to take a step back and utilise a shared responsibility tactic, utilising each contributor’s area of expertise to bring the incident to a close in a timely manner. Finally, by being able to see things from a different perspective I could understand the differences in how other emergency services work enabling me to communicate effectively which builds trust and confidence between the police and other agencies (Fritsvold, n.d).  I feel the confidence I have gained from this incident will serve me well in the future.
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Task 4

Relevant areas of the National Policing Curriculum:  
Coaching, Mentoring, Assessment
 
 
	
Critically reflect upon your three-year probation:

How have you benefited from mentoring and coaching? 
How has it helped you to meet personal, professional and organisational goals?
How has it aided you to learn, develop and perform in the workplace?

Consider relevant coaching and mentoring definitions along with current coaching and mentoring theories used in policing.

How do you provide and receive feedback?

2000 words (+/- 10%: include your actual word count at the end of each section) 
 



ANSWER:



This essay shall be a critical reflection on my time served as a police constable from day one of training school through to the present day, covering my three-year probation to date. I will first briefly reflect on some of the more unique experiences I had during tutorship. This will be followed by analysing how my skills were further enhanced as a result of mentoring and generally learning from others once I reached independent patrol status. This chapter of my probationary period was arguably the most influential part of my learning to date as it allowed me to learn more independently and decide for myself what I needed to focus my efforts on at any particular time. The independent phase of my probation also allowed me to learn from my own mistakes without the pressure of failing by making them. 

I will also attempt to illustrate how my overall experience since starting as a Police Constable can be considered a journey of self-realisation using a model from Maslow’s Theory of Motivation (Maslow, 1943). During this section I shall also upon the additional courses I have undertaken including my taser course, response driving course and stinger course which have fuelled my self-motivation and enabled me to become a more established response officer.


Whilst all officers should have attained the same basic skills in initial training in a classroom environment, it is the tutorship and mentoring phases where officers learn how to police in a practical sense and will gain knowledge from the wide range of experiences from different officers. Be it those who are good at the paperwork and are well versed in powers and policies or the officer who has the “street craft” and knows how to interact with people at all levels. It is rare that these qualities are all held by one person, so it is useful to learn from different people to gain a good grounding as a new response constable (Horton, 2022). 



Having already reflected upon my tutorship and initial training periods in depth for previous assignments, I shall only briefly reflect on that time here due to my somewhat unique experience I had. During my time in tutorship, I had to overcome the additional hurdle of going through four tutors in three different stations throughout the initial ten-week period, resulting in a four-week extension. This disruption naturally caused some detriment to my learning experience including both myself and each tutor having to adapt to each other’s learning and teaching styles and redefine and manage expectations. There were also communication issues that needed to be overcome (Jones & Harris,2012). However, whilst this may at first seemed like a negative experience there were also positive elements to this experience, and it was these I focused on which ultimately resulted in a positive outcome of being declared fit for independent patrol. These included being able to draw knowledge from a wider range of instructor expertise (Jones & Francis, 2012) and by working in different communities, each with its own unique demographic, I was able to enhance my ability to adapt and develop my skills to a wider range of dynamic situations (Ereser, 2018).


Following the confirmation of my Independent Patrol status, I moved into the mentoring phase of my learning experience. This phase is more informal with no set period and can be defined as “the process of helping and giving advice to a less experienced person” (Anon, n.d) however the same could be said of coaching. Indeed, debate about how the two relate and differ has been considerable and definitions can often be synonymous between organisations (Connor & Pokora, 2012). To be more specific, the mentoring phase of my time in service consisted of something like Cognitive behavioural Coaching or CBC. 
This is where rather than the learner being told what to do or what is correct, they learn for themselves through collaboration and guidance using “Socratic” questioning which allows the learner to rationalise the answer or solution to a problem. (Megginson & Clutterbuck, 2009). This in turn can also guide the learner to self-coach and change them from having a one-track mind to being more flexible in their problem-solving approach (Curwen et al, 2000). 


Reflecting on my own experience as a Student Constable, whilst initial training gives you the textbook knowledge required it is the tutorship phase where the officer learns a way to apply it as taught by the tutor. The tutor has in turn been trained to deliver a certain standard of training set by the College of Policing including on the job learning, development, and assessment. (College of Policing, n.d). This however, whilst sets a certain standard does have its limitations. I would suggest that it is once an officer gains independent status (IPS) that they really start to learn their own way of policing through this more informal mentoring period. In my case I had already learned from several tutor constables which whilst initially disruptive, I actually found went in my favour entering the mentorship phase as I had already had the opportunity to select a number of skills from various tutors that I found worked best for me. In addition, after gaining IPS I found myself on yet another new team shortly after and it was this team where I could really draw on a wide range of experiences. There was a variety of officers on shift where some had little more service than I whilst others had maybe 5 or 6 years in, still new enough that they had likely received the same or similar training to myself but experienced enough to be well versed in their role. Finally, there were a couple of officers who had been in the job for 20 years plus and it was learning from these officers that I found of particular benefit. There was very little they hadn’t seen or done and had a wealth of job-related knowledge as well as life experience (Randstad, 2019).

I would say that my experience to date has somewhat followed the “Maslow’s Pyramid” model. This “hierarchy of requirement” is a theory of human motivation which depicts a journey of self-realisation which can be almost universally applied to all aspects of life (McLeod, 2007). It uses a 5-tier structure that details a number of needs and requirements for an individual to achieve and maintain motivation either indefinitely or to pursue an end goal. Here I shall illustrate how elements of this can be applied to my experience during this time.

On the base level are the physiological human needs including sustenance, sleep, warmth, and the other essential requirements for survival (Maslow, 1943). In this case I met these needs by adjusting my sleeping pattern to align with shift working, having to take breaks or find time to eat and drink at often less ideal times and change my diet in order for my body to cope with the rigours that come with the role of a response officer.

Moving up from these basic survival requirements is an individual’s “safety needs” such as protection, structure, and stability in one’s life. This includes the person feeling compelled to abide by the law, set boundaries and conform to certain social trends (Maslow, 1943). This is where some instability starts to appear in my experience as until I complete my third year of the PCDA programme I cannot fulfil this tier as I do not have that stability in place because should I fail, then job security is at risk. Maslow (1943) argued the point that the failure to meet requirements at every level of the model could lead to mental health issues and illness. I found an element of truth here as I have had to do my best to progress up the pyramid whilst having the worry of job security in the back of my mind, in turn causing some levels of stress. 

Tier 3 of the model is the need for love and belonging where Maslow (1943) states that a person requires friendship, family, intimacy, and a sense of connection. In the work environment, it is the friendships and sense of connection that are prevalent to this theory, and I can personally say these needs have been met entirely. The camaraderie found in the police service is well documented and reference is often made to the “Police Family” ethic where officers are usually happy to support and assist each other (Millie & Hirschler, 2018). In my experience, this idea of close-knit friendship goes a long way and I can honestly say I have made friends for life and who’s support I could not have done without.

The penultimate requirement in Maslow’s theory is that of Self-Esteem i.e: the requirement for confidence, achievement, respect from others and the desire to be an individual (Maslow, 1943). Like in level 2, the overall sense of achievement is a work in progress and indeed with the ongoing process of continuing personal development or CPD (College of Policing, 2020) one could argue that this element may never be fully achieved throughout an officer’s career. That said, I have seen my confidence grow exponentially and having now been in the role for close to 3 years I have attended many an incident where I have had to support colleagues and even informally mentored new starters on occasion. This has led to me quickly gaining the respect of my colleagues. I have also made good ground in finding my own style of policing which satisfies the need to be an individual (Maslow, 1943).

Finally, we move to the top tier which is that of Self Actualisation. The motivational needs here include Acceptance, Meaning, the discovery of Inner Potential and Purpose (Maslow, 1943). Up until now, the previous tiers have contained deficiency needs whereas each need is fulfilled the motivation to obtain them decreases (McLeod, 2007). This final level is unique in the sense that as each need is fulfilled, the motivation to continue increases and are fuelled by the desire to develop. These are referred to as being or growth needs (McLeod, 2007). It is this area that I would argue is the most significant in my development throughout my probationary period. By meeting most of these objectives and overcoming the negative impacts of falling short on the remainder, I have found the drive and enthusiasm to constantly develop myself as a response officer by completing courses to make me a more valuable resource.

The first of these was the initial taser course, which enabled me to become a Specialist Taser Officer or STO. Following on from this shortly after came the response driving course, a three-week intensive course enabling me to utilise the driving exemptions afforded to officers under the Road Traffic Regulation Act 1984 when there is a policing purpose, such as responding to emergencies (College of Policing, 2013). These first two courses were almost essential to being classed as a fully deployable resource as without them, where the threat risk and harm or THRIVE assessment was high enough to call for officers in possession of taser I would not be able to attend as first on scene often resulting in me being relegated to the follow up enquiries. Additionally, I would also be limited to either driving vehicles for general enquiries or stopping compliant motorists (College of Policing, 2013) and could only respond to emergency calls when the officer I was paired with was appropriately trained and driving the vehicle. I also quickly found that once I had these capabilities and thus classed as a more useable resource I was placed on hospital watches and scene guards less often. This in turn also helped my development further as I was exposed to more scenarios.
In addition, I also completed the HOSTYDS (Hollow Spike Tyre Deflation System) or “stinger” course certifying me in the use of the HOSTYDS device to assist roads policing officers (RPU) and other pursuit trained colleagues in the safe resolution of a police pursuit (College of Policing, 2013). This has also helped in my personal development as it exposed me to the differing tactics and policies used by specialist departments which will undoubtedly help in the future when progressing my career.

In conclusion, I have had an overall positive experience during my three-year probation. Even when I have had initially negative experiences, by focusing on the positive elements to these situations I have managed to learn at a quicker rate than I expected and been exposed to more experiences I have also been able to control my stress levels and enhance my coping mechanisms (Cherry, 2020). I feel comfortable and confident that I have completed the first stage of my journey into a long and unique career in policing.
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