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Name: Elizabeth Fielding
Student number:2003436
Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Further develop your critical thinking.

	I have attempted to develop my critical thinking by looking at more viewpoints surrounding my area of focus.

	Target 2
	
	

	Target 3
	
	




Part 1: Professional Learning Passport

Bridging 2 Reflection

Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	 During the MEET day we developed an understanding of the four broad dimensions of ‘Great Teaching’:​​​​​​​

​​​​​​​
​Effective teachers understand the content they are teaching and how it is learnt. 
Effective teachers create a supportive environment for learning.
Effective teachers manage the classroom to maximise the opportunity to learn. ​
Effective teachers present content, activities and interactions that activate their students’ thinking​.


We also began identifying and critically reflecting upon specific Assessment for Learning (AfL) strategies these included.
Sharing criteria with others​
Quality of questioning / Quality of talk​
Quality and use of Feedback​
Peer and self-assessment
	
​​​​​​​ This bridging day provided us with some really effective tips on how to include AfL strategies in the classroom. It also gave us insight into how important these strategies are within a classroom and how, when utilised correctly, effective they are for the child. 

I will begin to plan which AfL strategies I wish to explore further and incorporate them within my lesson plans. Some of the main points I found whilst researching were
· Importance of putting ourselves in the position of the learner.We need to see evidence that children are learning in order to assess how effective and useful we are being-aside from providing that caring space, this is one of the most essential parts of teaching.
· AfL needs to be used throughout the learning process for it to be effective. 
· “We need many methods of assessment, to listen to student dialogue and questioning, help from others observing how students learn in our class, and to ensure that students also are providing us with evidence of how they are thinking and learning” (2012, p. 113). 
· Great Teaching Toolkit (2020)- Creating a supportive environment- a place were pupils can handle criticism and use it to improve.
· "It is critical that Assessment for learning techniques are used throughout learning. Assessment should not be ‘end loaded’ but should be frequent and is more effective when ‘chunked’ (2010, p.25). As AfL supports learners in making improvements, then simply suggesting improvements in a summative manner is pointless as the opportunities to make progress and implement improvements in that particular context has passed.” (2010, p. 25)

I have chosen to focus on two AfL strategies.
1.Co-constructing Success Criteria- “Concrete examples of success could be used to model success criteria. For peer and self-assessment to be meaningful, learners must understand and have been involved in the construction of success criteria.” (2010, p.27). 
2. Peer assessment - “Peer assessment is uniquely valuable because learners may accept from one another criticisms of their work which they would not take seriously if made by the teacher” (2010, p.27).






Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Co-constructing success criteria- ​​​​​​​I used an example profile to show and discuss with the class. From this, I asked the class what they noticed about the profile. I then asked them to construct the success criteria together. Students offered suggestions which were then written on the board for use throughout the lesson. 




Peer Assessment- After completing a whole class task, pupils switched to purple pen and marked each others work as we went through the answers together as a class. It was made clear that pupils must maintain a high level of neatness while writing in their peer’s book.

	​​​​​​​Co-constructing success criteria
· Pupils were thoroughly engaged in when co-constructing the success criteria. The AfL strategy gave them some ownership over their learning and work standards, which is fitting with the new curriculum. 
· On reflection, more time could have been spent on creating the success criteria and using the example to its full extent. 
· I also could have referred back to the success criteria more throughout the lesson to ensure all pupils completed their work and met the success criteria. 
Peer Assessment- 
· Most pupils enjoyed the responsibility of marking their partner’s work. It gave them an opportunity to show case their work to their peers and gave an element of competition to the task. 
· Some pupils found giving their book to their partner slightly distressing, due to their partner not being as neat as them. This was addressed at the beginning of the session by making it clear that students must be as neat as possible in each other’s books. Peers also signed their initials after marking making it clear who peer marked. 
· The next time I use this strategy, I will develop it further by asking the students to discuss their marking with their partner so that they are also offering verbal feedback also. Some students wrote a comment giving their partner a goal, which was really positive. This could have been incorporated into the peer marking for all students.




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	For the share day, I produced a short PowerPoint presentation outlining my research and findings (as seen above). We all shared our different experiences and questioned each other on the methods and outcomes that were gained.

	Sharing our experiences with the rest of our network was a really valuable experience as we were able to gain insight from our peers and discuss openly the pros and cons of our test lessons. It was also a very useful way to gain more ideas for including AfL strategies in future practice.






DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? ☐
Paste text here or n/a 

Rhifedd / Numeracy
Evidenced by an asset? ☐
Paste text here or n/a 

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? a
I created and shared a Padlet page for my Y5/6 placement class. I had been introduced to Padlet through university sessions, however, needed to learn to create a padlet page and teach the students in my class how to use it as well. I started by exploring the website and researching ways for teachers to use the website. Padlet is an online notice board tool that is used to digitize the classroom, it is a very accessible online apparatus for pupils and teachers. I learnt how to imbed links, pictures, text, videos and audio. I designed a page all about electricity and fossil fuels for the pupils to explore. I also learnt how to share the link with pupils on Hwb.  It was a very useful tool for creating a safe online space for students to do independent research.   

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? a
 

Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? a
 

Safonau/ Standards

Professional Experience Template 1: ADD's Staff Meeting
Pedagogy Standard: Advancing: Real Life Authentic Contexts
What did you do and why?
· ​​​​​​​Included within the role of being a teacher is the need to attend staff meetings. I have attended all staff meetings since the beginning of my placement. Additional directed development session (ADD's) meetings are weekly meetings that provide the opportunity for teachers to research various areas of pedagogy in order to update practice and keep in line with the curriculum's and children's needs. These meetings are either done in phase groupings or areas of learning (AoL). The teacher I am with currently, in Reception is in the Numeracy AoL, along with other teachers throughout the school. The meeting this week focused on looking at and reflecting on the Pedagogical Principle 6 (PP6) which is "creates authentic contexts for learning". We were to look at the principle in regards to our AoL and answer a series of questions relating to authentic contexts for learning. We discussed how authentic contexts for learning are used throughout the school in each phase and year group in different ways. As mentioned above, authentic contexts in learning were the focus of this ADD's meeting. We answered the following questions via a teams meeting discussing each point in detail. These discussions were recorded and then presented during the ADD's meeting the following week.  We found many instances in which the school already used authentic and real life setting within numeracy, these included transactional role play areas in FP through to entrepreneurial projects such as the summer/winter fates in KS2. We also discussed how daily the school uses rich tasks which are used to allow the pupils to apply the skills they have learnt into practice. 

What have you learned?
· In exploring this principle through the numeracy area of learning I have been able to see just how expansive the topic is and how much it includes real life contexts. I have also learnt that to actually be interested and committed to learning numerical skills pupils often need a link to real life and how these skills are necessary in their world. By focusing on real life context I was surprised to find out how crucial it is to pupils understanding of topics. I learnt that every aspect of mathematics and numeracy can be shown in a real life context at that this needs to be extended within all classes. An example that we came up with together was utilising the schools use of solar panels and allowing pupils to budget and work on energy saving for their own school. It was also enlightening to discuss how important it is for pupils to have an influence over their curriculum and really positive to see that the school had plenty of opportunities for pupils to do so eg. through use of KUW grids, group discussions, school councils. 



What next?
· After learning about how numeracy is explored through real life contexts, I think it is important that I use the information when forming future numeracy lesson plans. Incorporating authentic contexts within my numeracy lessons will make my teaching and learning far more effective. In order to do this, I will begin to create a list of numeracy topics which are covered within primary education and will mindmap real life contexts that could be included within the learning. Although we were looking at authentic contexts through a numeracy approach, real life settings need to be used throughout each area of learning. By listening to the other AoL groups I was able to understand the way in which this is explored throughout the school.  I will keep this in mind when planning for any lesson going forward into my future practices. 




Professional Experience Template 2: Continents Lesson
Pedagogy Standard: Refining: Differentiation
What did you do and why?
During my placement, I took up the responsibility of teaching the topic lessons for the term. The focus of these lessons was continents and oceans.  After having a comment in my learning journal about incorporating more ways of including differentiation in tasks I decided to focus on this aspect for these sessions. I included three stages of differentiation within the lesson. Firstly, I produced a research pack on all of the continents, two of which were created for the lower attaining group, two for the mid attaining and two for the higher attaining groups. Secondly, I used a lotus grid for the pupils to note their findings. I used three separate grids each designed for the different groups (see asset for examples of this). Finally, I differentiated the success criteria for each group when it came to completing a travel advertisement which was the final piece of written work. 

What have you learned?
Differentiation is essential for pupils learning, it leads to improved performance by considering the individual needs of pupils and setting high but achievable goals. Its importance within learning is imperative, not only for academic achievement but also for the emotional and well-being needs of pupils. By including methods of differentiation within my lessons I'd hoped to improve pupil's work standards and equally challenge pupils. By incorporating three uses of differentiation within the lesson, I tried to give every pupil an opportunity to access the learning. It also reduced embarrassment surrounding differentiation that often occurs in an upper KS2 setting, as each pupil had a different topic to research. All pupil's engagement within the lesson and activities was high and the outcome of nearly all pupils was of an exceptionally high standard, as commented on by my class mentor. 

What next?
This experience has enabled me to understand why differentiation is so important within education. It is a useful tool to ensure all learners needs are considered. It is, however, a tool that must be used in the correct way- to make sure all pupils are improving and reaching high goals as opposed to lowering expectations and therefore lowering the outcome of pupils’ work. I will continue to use differentiation throughout my teaching practice. I will try to find different methods of differentiation- perhaps methods that aren't linked to the outcome of pupil’s work. To develop this pedagogical skill I will continue to research using online methods and continue to observe the practitioners around me to gain insight into real-life classroom settings where differentiation takes place. 


Professional Experience Template 3: Assembly on Resilience
Pedagogy Standard: Influencing: Sustained effort and resilience in learners
What did you do and why?
I created and performed an assembly for my class during placement. I knew that my class would find the science activities challenging so I designed an assembly based on resilience to set the pupils up for the lesson. I used a video on Dojo about the Learning Pit (see asset), which helped to engage the pupils as they are familiar with the characters from the website. We then had a group discussion and agreed that it was important for us all to have resilience when learning.

What have you learned?
Resilience within learning and educating is highly significant as no pupil is going to learn effectively if they have a negative attitude toward failure. It is really important that pupils see failing as a step in the learning process, and as a step that can then be overcome to achieve success. Perseverance is an essential life skill that will be useful for the pupils' life beyond school, implementing lessons and discussion like this will prepare pupils for their future. The video itself, described the learning pit, when your learning and work seems to have a dip. It went on to discuss how important it is to climb out of this pit instead of giving up. Having the assembly with this topic just before an experimenting lesson on making circuits was really useful and effective. It meant that the pupils were in a really positive headspace before the activity and were eager to rise to the challenge. It also set up a very positive classroom vibe where the pupils were enjoying making mistakes and failing and were ecstatic when they succeeded and overcame the challenges. The influence of the assembly and my own attitude on failing and making mistakes had a positive effect on all learners, my class teacher also commented on this in my learning journal (see asset).

What next?
Having a growth mindset and encouraging it in pupils has proved to be an effective tool in managing the classroom and I will continue to progress this skill further in my educational career.  It would be beneficial for me to continue my professional development by researching more methods of teaching and learning about growth mindset throughout the school day. This experience has also enlightened me on how teachers attitudes towards learning can have an extreme effect on the learner's experience. In promoting sustained effort and showing how I use resilience daily, the learners seemed to be motivated to also have this attitude. This is an additional attitude and method that I will take forward into all of my future lessons.



Part 2: Critical Reflection

Influencing: Sustained effort and resilience in learners

Introduction
In an ever-changing world, and in the current climate of social unrest, developing positive mental health and wellbeing behaviours in pupils is crucial. The new curriculum for Wales has an area of learning experience (AoLE) specifically focused on Health & Wellbeing in recognition that this is a critical element of being able to learn effectively as well as being an important life skill. As a result, nearly all schools will have dedicated an increasing amount of teaching time to developing and improving wellbeing for all learners. It is a key factor in supporting students to achieve both academically and holistically within school. The focus of resilience is prevalent, especially now, when pupils return to the classroom, having to face a multitude of challenges. I have decided to focus on this topic because I have seen first-hand, its importance and effect upon students and their work ethic and wish to develop further my understanding and technique of incorporating this into my teaching. I also believe a focus on resilience will be essential in a post-covid era and in the future of education generally, making it an advantageous aspect to explore further. The Welsh Government have noted the importance of resilience within the new curriculum and the four purposes outline “ambitious, capable learners” as one of the aspirations in the vision for all pupils in Wales (Welsh Government, 2020). The professional standards define this aspect as encouraging “learners to apply themselves with sustained effort because they see the relevance of their learning and understand that resilience is needed for sustained success”, This outlines the rationale for researching the topic further as a valuable opportunity to increase my pedagogical abilities and knowledge (Welsh Government, 2020).



Critical Discussion of Chosen Aspect 

Resilience can be defined as a “key focus in terms of both academic functioning (e.g. coping with failure on a challenging task) and emotional health and well-being (e.g. finding a way through adversity)” (Public Policy Institute for Wales, 2016, p. 7). Its relevance in current and future curriculum design is argued by many to be a vital ingredient to the success of pupils. A wide range of educationalists have placed resilience at the centre of their philosophy such as Guy Claxton (2002) in his “Building Learning Power” approach. Claxton, who states that the first aspect of learning power or a supple mind is resilience or locking on to learning. The ability to stay engaged despite external distractions and despite the different feelings experienced during learning including frustration, confusion and well as excitement and interest is a learning behaviour and life skill noted by numerous education researchers. However, the notion of sustained effort and resilience is often known by the term growth mindset. Mindset, coined by Carol Dweck (2017), has been a popular reference point for teachers and pupils when demonstrating that intelligence can be developed and learnt rather than be static and pre-determined. The idea that failure is simply a bump in the road on the pathway to success and that actually those bumps are a vital part to succeeding. Dweck discusses how there are two mindsets, fixed and growth. She posits that a fixed mindset is the belief that a person’s “qualities are carved in stone” and that individuals “only have a certain amount of intelligence, a certain personality and a certain moral character (Dweck, 2017, p.20). She discusses the alternative to this called growth mindset. This is ‘based on the belief that your basic qualities are things you can cultivate through your efforts, strategies and help from others”.  Dweck calls for educators and learners to understand the power of “not yet”, a belief that although something is not possible in the present moment, the resilience to be able to claim, “not yet”, therefore indicating to the possibility of improvement and growth gives learners a “greater confidence” and a “path into the future that creates greater persistence” (Dweck, 2014). Dweck argues that “instead of luxuriating in the power of yet” pupils with a fixed mindset “were gripped in the tyranny of now” which in turn decreases their engagement and resilience in learning (Dweck, 2014). Dweck’s research into fixed and growth mindset has been incredibly influential throughout the globe, and many of the traits she discusses can be found in the four purposes of the new curriculum which is designed to support pupils to become “ambitious, capable learners” (Welsh Government, 2020).

In addition to Dweck’s beliefs of growth mindset, Angela Lee Duckworth (2013) is renowned for popularising the term “grit”, which can also be described as “the power of passion and perseverance” (Duckworth, 2013). Duckworth’s beliefs centre around the idea that “grit” is a key characteristic of success in all types of social constructions e.g., schools, workplaces (Duckworth, 2013). Similarly, to Dweck, Duckworth disregards the value of IQ scores and “social intelligence” (Duckworth, 2013). Both researchers insist that perseverance is the key to overcoming failure and reaching goals. Incorporating these learning behaviours within the classroom could be done in a multitude of ways. You could argue that the inclusion of these principles should be incorporated all forms of professional learning throughout the school from senior leaders to teachers through to teaching assistants. It is important that schools “promote resilience in everyday learning” including assemblies, displays and within curricular activities (Pathways Oxford Owl, 2016, p.8). 

Martin Seligman et al (2009) argue that “well-being should be taught in school on three grounds: firstly, as an antidote to depression, secondly as a vehicle for increasing life satisfaction, and thirdly as an aid to better learning and more creative thinking” (Seligman et al, 2009 p.295). Seligman’s theory of Learned Optimism links to Dweck and Duckworth’s research surrounding resilience in education. His tested programmes of positive learning are aimed to “promote resilience, positive emotion and students’ sense of meaning or purpose” and he uses optimism as a method of “quickly getting over frustrations and setbacks and believing that effort will improve one’s future” thus deeming him a believer of resilience and sustained effort influencing pupil’s well-being and success (Seligman et al, 2009, p.301; Pathways Oxford Owl, 2016, p.4).  

When considering the New Curriculum in Wales and its focus on creating pupils who are capable of “questioning and enjoy solving problems”, Dweck and Duckworth’s views on growth mindset and grit provide educators with an awareness of encouraging resilience and sustained effort in classrooms (Welsh Government, 2020). Professor Graham Donaldson’s report Successful Futures (2015) highlighted the “critical and enduring importance of education for the long-term success and well-being of each and every child and young person in Wales” (Welsh Government, 2020). Further in the report Donaldson details how resilience and the teaching of resilience is a key factor of that long-term success and well-being. Similarly, to Duckworth and Dweck, Donaldson states that “praise and support are essential” and he highlights that the “opportunity to make and learn from errors in the pursuit of challenging goals builds confidence and resilience” (Welsh Government, 2020). The view that motivation provided by effective pedagogy in establishing a “can-do” attitude in pupils creates a resilience that leads to “lifelong learning” and succeeding (Welsh Government, 2020). Similarly, to other research, Donaldson differentiates the motivation for personal fulfilment from the typical notions of motivation for pupils such as tests and examinations (Welsh Government, 2020). 


Despite the focus on attitudes to learning and a lack of confidence in IQ scores and testing, one of the most prominent cases for curriculum change in Wales was its vast underachievement in PISA scores, which can be categorised as a method of numerical testing based on IQ and academic achievement. It is important then, to consider additional and controversial viewpoints of encouraging growth mindsets and resilience in the classroom. It can be argued that a focus on academic achievement instead of a holistic, well-being approach would increase the Wales’ academical scores. However, the New Curriculum seeks to connect these opposing ideals, and provides an alternate viewpoint, where including and increasing resilience in pupils, which are noted by the OECD as an essential part of problem solving, will therefore ideally improve overall results for Wales. Indicating that pupils will be better equipped at applying their cross curricular skills to new situations and challenges with greater success.

 	Another alternative viewpoint, suggests that an increased focus on resilience within the curriculum, may lead to a pupil viewing themselves in “perpetual lack” or “at fault” for their disengagement and disinterest in learning and therefore leads to a misunderstanding of important factors within education (Webster, 2016). Dave Webster (2016) argues that instead of urging learners to be resilient, educators should instead focus on “broader ways of engaging students, of thinking about their lives, what levers they really have to effect change, and where we, the rest of us, might have some responsibility in having fashioned the world” (Webster, 2016). In addition to this, pupil’s background and social standing may have various implications on their own sustained effort and therefore resilience should be used carefully, considering the individual pupil, rather than grouping pupils together is vital when encouraging these aspects. The need for conditional change can be seen within Welsh educational reform and will perhaps be adopted throughout other curriculums. In encouraging educators through professional standards such as “authentic contexts” for learning and innovative ways of teaching it could be argued that the New Curriculum seeks to implement these ideals for change alongside the encouragement of resilience (Welsh Government 2020).   


Agreeing with Webster, Alfie Kohn (2015) argues that Dweck’s ideas of encouraging resilience and growth mindset could in many ways distract educators and learners from real issues within current educational systems. He posits that by adjusting ourselves to certain conditions, we condone that these conditions are “immutable”, and that all learner can do is “decide on the spirit” in which they approach them (Kohn, 2015). He discusses that instead of only focusing on fixed and growth mindsets, practitioners and pupils should look to challenge the “fixed” conditions that current schooling provides (Kohn, 2015). He considers the fact that females are less likely to decide to study science and mathematics than males as an example. He argues that if Dweck’s belief that can-do attitudes and growth mindset are the only methods used to overcome this, practitioners would dangerously ignore and disregard other fundamental issues such as “entrenched sexism” within educational systems (Kohn, 2015). Kohn’s beliefs offer an alternative viewpoint to resilience being used in the classroom by discussing the dangers of overlooking other factors within education and provides a warning surrounding the quick uptake and implementation of educational methods. 


Although contemplating about university students, Gabbi Binnie’s (2016) article suggests that the term resilience and its overuse within academia now equates to the feeling of lacking strength or weakness, a result that seems to be the opposite of Dweck and Duckworth’s findings. Binnie discusses how “being resilient doesn’t mean never asking for help or never being affected by difficult situations” and that the use of the term resilience needs to be used carefully especially when considering well-being and “never used” in connection with mental health issues (Binnie, 2016). Again, Binnie’s judgements on the use of the term resilience can be seen as a warning in overusing a term and decreasing its value as an effective pedagogical tool. 


Conclusion
	
In considering the many arguments and vast amount of literature surrounding resilience and its use within the classroom, I hope to build my pedagogical skills and knowledge in the hope to have a positive impact on the learners in my care. By exploring the many aspects of the pedagogy standards such as advancing, refining and influencing learners, I will refine and expand my knowledge of a widening range of strategies and approaches so that I have a solid understanding of a variety of educational tools and methods. As a result of focusing upon resilience and sustained effort, I have increased my own understanding and challenged pre proposed beliefs by looking at different viewpoints. The encouragement and implementation of resilience, grit and growth mindset is vital within the new age of education, where pupils will inevitably have to face a range of challenges and embrace challenges. Nevertheless, other perspectives have pointed to the idea that these terms must be used appropriately and within certain suitable, relevant contexts. I have witnessed how resilience and sustained effective learning behaviours to promote within the classroom. I felt this influenced the pupils learning and attitudes towards learning positively, although, with the additional perspectives I have researched in this essay I will perhaps change how broadly I use the term and be more wary of generalising these terms when some pupils may find it counterproductive to their learning. Resilience and sustained effort remains, in my opinion, a key learning tool that I will take with me into my future teaching experience, exploring it through assemblies, displays and across all curricular activities. A focus on transferrable lifelong skills such as problem solving, resilience and sustained effort should provide learners within Wales with the confidence and with a pathway for future success, provided that high-quality teachers develop, practice and provide opportunities for pupils to apply these skills productively with a focus on individual learner’s needs. 

Reference List


Binnie, G. (2016) Struggling students are not 'lacking resilience' – they need more support [blog] Availible at: https://www.theguardian.com/higher-education-network/2016/aug/18/struggling-students-are-not-lacking-resilience-they-need-more-support (Accessed: 20 February 2021)

Cambridge Assesment International Education (2020) Great Teaching Toolkit: Evidence Review Evidence Based Education. Available at: https://www.cambridgeinternational.org/support-and-training-for-schools/teaching-cambridge-at-your-school/great-teaching-toolkit/.

Donaldson, G. (2015). Successful Futures. Available at: https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf (Accessed: 16 February 2021).

Duckworth, A. (2013) Grit: The power of passion and perserverance [video]. Available at: https://www.ted.com/talks/angela_lee_duckworth_the_key_to_success_grit/transcript?language=en (Accessed: 16 February 2021).

Dweck, C. (2014) The power of believing you can improve [video]. Available at: https://www.ted.com/talks/carol_dweck_the_power_of_believing_that_you_can_improve?language=en (Accessed: 16 February 2021).

Dweck, C. (2017) Mindset, Updated version. New York: Random House Publishing Group.
https://www.theguardian.com/higher-education-network/2016/aug/18/struggling-students-are-not-lacking-resilience-they-need-more-support (Accessed: 22 February 2021).

Claxton, G. (2002) Building Learning Power. Bristol: TLO Limited.

Hattie, J (2012) Visible Learning for Teachers : Maximizing Impact on Learning. London: Routledge. Available at: https://search-ebscohost-com.ezproxy.uwtsd.ac.uk/login.aspx?direct=true&db=nlebk&AN=451286&site=ehost-live. 

Kohn, A. (2015) The perils of "Growth Mindset" education: Why we're trying to fix our kids when we should be fixing the system [blog] Availible at: https://www.salon.com/2015/08/16/the_education_fad_thats_hurting_our_kids_what_you_need_to_know_about_growth_mindset_theory_and_the_harmful_lessons_it_imparts/ (Accessed: 20 February 2021)
Martin E. P. Seligman , Randal M. Ernst , Jane Gillham , Karen Reivich & Mark Linkins (2009) Positive education: positive psychology and classroom interventions in Oxford Review of Education, 35:3, 293-311. 
Pathways Oxford Owl. (2016). A Guide to Resilience in Learning Tools and support for developing effective practice. Availible `at: https://www.oxfordowl.co.uk/ (Accessed: 18 February 2021)

Public Policy Institute for Wales. (2016). Promoting Emotional Health, Well-being and Resilience in Primary Schools. Availible at: https://www.wcpp.org.uk/publication/promoting-emotional-health-well-being-and-resilience-in-primary-schools/ (Accessed: 18 February 2021).

Webster, D. (2016) Critiquing Discourses of Resilience in Education [blog] Availible at: https://davewebster.org/2017/05/14/a-contrary-view-critiquing-discourses-of-resilience-in-education/ (Accessed: 20 February 2021)

Welsh Government (2010) How to develop thinking and assessment for learning in the classroom. Welsh Assembly Government. Availible at: https://hwb.gov.wales/curriculum-for-wales-2008/assessment/how-to-develop-thinking-and-assessment-for-learning-in-the-classroom.

Welsh Government, (2020) Introduction to Curriculum for Wales Guidance. Available at: https://hwb.gov.wales/curriculum-for-wales/introduction (Accessed: 16 February 2021).

Welsh Government. (2017). Professional Standards. Available at: https://hwb.gov.wales/professional-development/professional-standards (Accessed: 16 February 2021).

Welsh Government. (2018). Mind over matter A report on the step change needed in emotional and mental health support for children and young people in Wales. Available at: https://senedd.wales/laid%20documents/cr-ld11522/cr-ld11522-e.pdf (Accessed: 16 February 2021).
2

